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Introduction
It was pleasing to see a good standard of response from candidates attempting the new 
specification with teachers getting to grips with different mark schemes. The paper was 
divided into two sections: Section A was aimed at the in-depth evaluation and analysis of 
source material and Section B focused on the evaluation of key features in depth, exploring 
cause, consequence, change, continuity, similarity, difference and significance.

It was clear that performance in Section B was higher than in Section A and it may be that 
the presence of the structured essay question at GCSE prepared candidates more fully 
for the AS Level essay than source analysis at GCSE did for AS Section A, with its new 
emphasis on value and weight being more different than experiences at GCSE. Teachers 
and candidates need to follow the requirements of the Section A marks scheme more 
carefully in future series in order to be clearer about what is meant by 'value' and 'weight'. 
Some candidates wrote too much generalised comment without regard to the source 
material, or paraphrased the source without considering its value or (Part b) reliability. The 
major weakness was often on considering the provenance and comments were too often 
stereotypical.

Although a few responses were quite brief, there was little evidence on this paper of 
candidates having insufficient time to answer both questions. The ability range was very 
diverse, but the design of the paper allowed all abilities to be catered for.

The strength of essay writing is worth emphasising. Few candidates produced wholly 
descriptive essays devoid of analysis. The main weakness was a lack of knowledge rather 
than the lack of ability to identify key themes in an introduction and to make a judgement in 
a conclusion. Structure was often very sound.

Lack of knowledge was also reflected in the answers of too many candidates on Section 
A. The detailed knowledge base required to add contextual material in order to support 
inferences was often absent. It is important to realise that these questions may be set 
from any part of any Key Topic in the specification, and as these questions are compulsory 
specification coverage is enormously important. This seemed to be lacking in both Questions 
1 and 2, especially in the home front during World War II, the counter-culture and, perhaps 
more surprisingly, the work of Martin Luther King towards the end of his life.

The candidates' performance on individual questions is considered in the next section.
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Question 1
Question 1(a)

Strong responses had a clear focus on the value of the source in terms of women's 
experiences in World War II. At the highest level candidates selected key points from 
the source and made valid inferences about them, supporting each one with their own 
knowledge of the historical context. Comments about provenance were thoughtful and may 
have considered Catherine Ott's unique participation in the war and her purpose in relating it 
to her focus group audience many years later. Weaker responses contained little knowledge 
about the home front, or simply wrote generally about the role of women during the war 
without accessing the source or considering its value. At this level, candidates often also 
made stereotypical comments about Ott's memory fading.

Question 1(b)

Weaker responses indicated that candidates did not have a sound knowledge of trade 
unions, particularly in relation to the US position as the supplier of arms and materials for 
the war. Some candidates were aware of the Wagner Act and used it to question the role 
of FDR as set out in the source. Weaker candidates gave little weight to the source simply 
because the writer was a trade unionist, so he was biased. However, stronger candidates 
linked the tone of the writer towards FDR and class war to the question of reliability. Many 
candidates failed to make inferences about the power of the unions.
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This Level 3 response is fairly knowledgeable, makes supported 
inferences and considers the nature, origin and purpose of the 
writer in coming to a judgement about value.

Examiner Comments

Make sure you make inferences that you also support 
with your own contextual knowledge. Use specific 
detail about the position the writer is taking and/or her 
purpose in doing so.

Examiner Tip



GCE History 8HI0 2H 7



8 GCE History 8HI0 2H



GCE History 8HI0 2H 9

This low Level 4 response can be well rewarded for making inferences 
backed by an accurate knowledge of historical context. It scores less well 
for its appreciation of the stance, tone and purpose of the writer.

Examiner Comments

To gain high marks on the 'what weight' question you must have sound 
subject knowledge to support valid inferences. Check the specification for 
the key topics. You must also choose criteria for judging what weight the 
evidence will bear. Is the writer objective, experienced, an eye-witness? 
Does the writer possess a hidden agenda? etc.

Examiner Tip
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Question 2
Question 2(a)

The most successful candidates had a clear knowledge of the SDS and could put its origins 
into a specific context about previous challenges to cultural conformity and people's 
concerns about the Cold War, in particular the threat of nuclear war. While some latched 
on to the Civil Rights movement and saw it purely as a question about that, others paid no 
attention to the date of the source and offered lengthy responses about student reactions 
to the Vietnam War, or to Woodstock. Comments about provenance were variable in quality. 
Most candidates picked up on Hayden as instrumental in forming the SDS, a leading 
proponent of the counter-culture movement, but the best noted his idealistic, or perhaps 
sardonic, tone towards the Establishment.

Question 2(b)

Few would disagree that the work of Martin Luther King is in the mainstream of knowledge 
about the Civil Rights movement, but there was too little focus by candidates on MLK's 
changing priorities towards the end of his campaigning. Some took the reference about 
ethnically-mixed schools as a cue to give a narrative about Brown v. Board of Education, 
leading to an account of MLK's achievements in the early 1960s. The best responses 
made inferences from the source, seeing MLK moving out of the South, reacting to the 
growing influence of Black Power and speaking out against the Vietnam War in defiance of 
those inside the movement who were afraid that such a tactic would be seen as counter-
productive through its lack of patriotism. The significance of the location of the speech was 
not picked up by many candidates.
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This mid Level 3 response is aware of the origins of the SDS and the counter-culture 
and makes valid comments about the value of the provenance as well as supported 
inferences about opposition to norms. It contains material that takes us beyond the 
origins, but unrewardable material is not marked negatively.

Examiner Comments

Cultural conformity and the challenges to it, including the counter-culture and reactions 
to that movement are allclearly signalled in the specification across two Key Topics. Pay 
careful attention to qualifying detail within the Key Topics.

Examiner Tip
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The candidate claims that MLK was not 
prioritising anything and wrongly claims that 
the source does not give enough information 
to help to understand his values or opinions. 
There are some weak inferences about MLK's 
changed plans, but there is no contextual 
knowledge about those plans in 1967.

Examiner Comments

Look at the detail of the provenance of 
the source to see what might give weight 
to the source – e.g. in this case the 
location of the speech.

Examiner Tip
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Question 3
Weaker responses indicated two main problems in responding to this question. First, there 
was often confusion about what constituted racial intolerance. Some candidates took too 
narrow a view, usually focusing solely on African Americans, or on the KKK. Secondly, 
whereas candidates often identified three of four criteria as social issues in the 1920s, they 
did not always identify why they were a social problem. The most successful candidates 
understood the need to identify three or four social problems and to reach a judgement 
about whether or not racial intolerance was the most significant. Surprising numbers of 
candidates chose social issues from outside the period, such as Levitt towns, or civil rights 
issues in the 1950s.
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This Level 3 response identifies several key themes. Sometimes 
it describes the social issues rather than explaining the problem. 
Also, although the response is well structured, the concluding 
judgement is weak.

Examiner Comments

Be sure that you are able to make a logical judgement about 
the relative significance of the key topic named in the question 
when set against your other stated key topics.

Examiner Tip
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Question 4
Candidates often found this question relatively accessible, with some excellent knowledge 
about opposition to FDR and the New Deal. However, many were unclear about how this 
opposition changed the course of the New Deal through the introduction of new legislation 
or in the way that FDR had to respond to attacks from Left and Right, including the Supreme 
Court. Some candidates listed three of four categories of opposition, but argued that they 
had little or no impact.
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This Level 2 response identifies key opponents of the New Deal, but is inaccurate in its 
assessment of how FDR changes his policies, contains errors and could be much more fully 
developed. Above all, it lacks balanced between changing and not changing the New Deal.

Examiner Comments

When planning your answer to a support / challenge question make sure you have a good 
balance of key themes on either side of the argument, or be prepared to argue support and 
challenge within each key theme.

Examiner Tip
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Question 5
A number of responses to this question were very generalised and usually saw the Cold 
War as the chief or only criterion for McCarthyism. However, there were some very strong 
responses that made the connection between HUAC and Senator McCarthy, going on to 
compare this connection with other factors, including the effects of party politics on the 
development of McCarthyism.
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This Level 4 response sets out a clear plan in the introduction and follows 
through on each key theme in turn, evaluating the strength of each factor. 
The conclusion judges HUAC not to be the most significant theme, but giving 
a reason well backed by the evidence provided.

Examiner Comments

When answering 'stated factor' questions, make sure 
you also consider the role and strength of other factors 
in order to give your response range and judgement.

Examiner Tip
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Question 6
Many candidates provided some detailed knowledge about economic growth in the USA in 
the stated period, though some forgot that the focus was on poverty. The best were able to 
show that poverty was less of a problem within the context of an economic boom, supplying 
some impressive quantitative evidence. There was a clear understanding that African 
Americans did not share in this growth, but comparatively few candidates mentioned other 
disadvantaged groups. Some focused only on the social policies of Kennedy and Johnson, 
which limited their responses, both in terms of period and range. Some were even confused 
between the 1930s and 1950s, seeing the latter as a period of mass unemployment.
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This low Level 4 response, although fairly modestly supported, has the 
virtue of sticking closely to the point on poverty, and where it provides 
a paragraph of evidence on affluence in order to include balance, it 
does not deviate from the focus on poverty. The conclusion reflects that 
balance and puts continuing poverty at the heart of the judgement.

Examiner Comments

Use the key phrases from the question throughout the essay. This 
will help you to write a relevant analytical response. In this case, 
a focus on poverty remaining a feature is important.

Examiner Tip
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Question 7
There were some very full and knowledgeable responses to this question, with a clear focus 
on presidential style. Many candidates were able to identify key differences in the way 
that Ford and especially Carter conducted their roles as chief executive from the aura of 
corruption surrounding Nixon. The best candidates were able to identify and analyse those 
differences and to what extent they were different, especially in the light of the Ford pardon 
or Carter's disdain for Congress. There was some detailed knowledge about how new policy 
formulations represented a change in style, such as Carter's concern for the environment, 
or how his weaknesses in foreign policy represented a different style from Nixon's strengths. 
Weaker candidates were too obsessed by a few well-publicised observations about the 
presidents' demeanours or dress sense. Some tried to compare Ford and Carter with 
Reagan, rather than looking back to Nixon or before.
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This low Level 4 response follows through on a clear plan which has been mapped 
out in rough before the candidate begins the formal response. Although it becomes 
descriptive in places, it tries to indicate key themes by which it is possible to show 
changes in style. It is stronger on change of style than on continuity.

Examiner Comments

Higher level responses are often based on brief plans that offer a logical structure 
for the analysis. They identify three or four themes and points for and against the 
proposition. Take a minute or two at the beginning to plan before you start writing 
your response. That way, you are more likely to produce a relevant, logical and 
well-structured response.

Examiner Tip
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Question 8
This question was generally well answered because most candidates identified specific 
Reagan policies that clearly benefited only the rich and those that benefited all. Sometimes 
the key themes chosen for the latter were rather tenuous. For example, candidates focused 
on Nancy Reagan's 'Just Say No' campaign on drugs, although this was sometimes made 
relevant to the question's focus. Weaker candidates did not appreciate the need to focus on 
Reagan's supply-side economics.
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This strong Level 4 response cites detailed 
evidence to indicate the extent to which 
benefits did or did not trickle down from rich 
to middle class America and then to poorer 
sections of society. It ends with a strongly 
evaluative conclusion.

Examiner Comments

Although there are time constraints, try to 
write at least three or four sides (depending 
on handwriting size) to give yourself the best 
chance to explore range and depth in this 
'study in depth' paper.

Examiner Tip
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:-

Section A

Value of Source Question (Qa)

•	 Candidates must be more prepared to make valid inferences rather than to paraphrase 
the source

•	 Be prepared to back up inferences by adding additional contextual knowledge from 
beyond the source

•	 Explore beyond stereotypical reactions to particular types of provenance. Not all old 
people are blighted by poor memories; look at the specific stance and/or purpose of  
the writer

•	 Avoid discussions about what is missing from the source when assessing its value to  
the enquiry

Weight of Source Question (Qb)

In addition to the advice on Qa:

•	 Candidates should be prepared to assess the strength of the source for an enquiry by 
being aware that the author is writing for a specific audience. Be aware of the values 
and concerns of that audience

•	 Try to distinguish between fact and opinion by using your contextual knowledge of  
the period

•	 In coming to a judgement about the provenance, take account of the weight you may be 
able to give to the author's evidence in the light of his or her stance and/or purpose

•	 In assessing weight, it is perfectly permissible to assess reliability by considering what 
has been perhaps deliberately omitted from the source

Section B

Essay questions: 

•	 Candidates must provide more factual details as evidence. Weaker responses lacked 
depth and sometimes range

•	 Plan your answer more effectively before you begin

•	 Pick out three or four key themes and then provide an analysis of (e.g.) the target 
significance mentioned in the question, setting its importance against other themes 
rather than providing a description of each

•	 Pay more careful attention to key phrases in the question when analysing 

•	 Try to explore links between issues to make the structure flow more logically
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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