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GCE HISTORY 6HI04 01 
 
PRINCIPAL MODERATOR’S REPORT 
 
JUNE 2016   
 

This Report is, by its very nature, a general report derived from the experiences of the 
moderating team this summer. Centres are reminded that every centre has its own 
individual report written by the person who moderated their coursework. This can be 
accessed via www.edexcelonline.co.uk and all examination officers in schools and 
colleges will have the necessary login and password details. These individual reports 
should be read in conjunction with this Report, which necessarily gives the wider picture. 
 
It was most disappointing to find that some centres had either not accessed their 
previous reports, or had not acted on the advice they contained. Where such centres 
have had their marks regressed, they will continue to disadvantage their students until 
advice in these centre-specific reports has been actioned. 
 

 

Introduction 
 
This is the final summer in which a full cohort of candidates will be entered for 6HI04 
Historical Enquiry, the coursework component of GCE History. Summer 2017 will see 
the first year of assessment on the new GCE History Specification but it will also be 
possible to enter students who wish to re-sit this current coursework component.   
 
Two enquiries were researched by the candidates: one (Part A) focused in depth on the 
short-term significance of an individual, event, movement or factor; the second (Part B) 
was a breadth study that focused on the process of change over time across a period of 
at least 100 years. Together, the two enquiries made up a single assignment. The 
assignments were marked by the centres’ teachers, and a sample from each centre was 
submitted for external moderation in order to align marking standards.  
 
Moderation was carried out by five teams of moderators, working under the guidance of 
their team leaders who were, in turn, working to the principal moderator who was 
responsible for the overall conduct of the moderation process. It is important to 
appreciate that moderation is not a re-marking of the coursework. It is, rather, an 
appraisal of the centre’s marking against national standards and, if necessary, involves 
the recommendation of an adjustment. The sample submitted is taken as indicative of 
the standard of marking of the whole, and so any adjustment applies to the work of the 
whole cohort. Of the centres sampled and moderated, only about 10% had a 
recommendation made to Edexcel for adjustments to be made to their marks in order to 
align them with national standards.  
 
All centres are provided with a centre-specific report on their candidates’ performance 
and quality of their assessments, and it was noted that the majority of centres had paid 
close attention to the advice given in previous years. However, it was disappointing to 
find, yet again, that a small minority of centres were apparently ignoring the advice given 
in their previous E9 reports, to the continuing disadvantage of their students. 
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Administration 

 
Most centres sent their samples of coursework to their designated moderator in a timely 
way; moderators received work from many centres well before the final date of 15th May. 
Centres are reminded that the date for the submission of coursework to their moderator 
is always 15th May. This is a date agreed by all the Awarding Bodies. Centres are 
reminded, too, that this is the date the work should be received, not the date by which it 
should be sent. Some centres are still persisting in regarding the date as being 
approximate and are sending in work up to a fortnight late. This creates unnecessary 
work for moderators and for Edexcel, and delays moderation. 
Most centres completed all aspects of the administration of this Unit very well, with their 
candidates’ work clearly presented, and all necessary documentation accompanying the 
submission. Centres are reminded that a checklist of what to send to the moderator can 
be found on Edexcel’s website. Centres in any doubt as to what should be sent are 
urged to access this.  
Some centres are still failing to check their candidates’ Individual Candidate 
Authentication sheets before  sending the sample to their moderator. There have been 
instances where the candidate number has been omitted; the titles of the Part A and/or 
the Part B assignments are omitted or do not match the titles on the actual coursework; 
no information is given with regard to the written paper units being followed; word counts 
are omitted or, most worryingly, either the student or the teacher has failed to sign the 
sheets. In the latter cases, the work was returned to centres as the omission of 
signatures means that the work is not validated.   
 Moderators reported fewer transcription errors than in the past. Where the mark on the 
OPTEMS form did not match that on a student’s work, this was generally  where internal 
standardisation had resulted in a mark adjustment and the mark on the OPTEMS form 
had not been changed. There were a small number of instances where all copies of the 
OPTEMS form were sent to the moderator. It is clearly stated on the form that the top 
copy has to be sent to Edexcel (this is so that the centre marks for each candidate can 
be recorded in the system) and that one copy must be retained by the centre. Only the 
yellow copy should be sent to the moderator.  
An increasing percentage of centres failed to include, as required, a photocopy of the 
coursework programme their students are following. This needs to be done even if a 
centre is following an Edexcel-designed programme, and is particularly important where 
a centre is following a programme they have designed themselves. The moderator 
needs to know that all such programmes have been approved by Edexcel before 
moderation can proceed. Centres are reminded that it is their responsibility to retain a 
copy of the approval form.  
There were fewer instances than in the past of centres not including the work of the 
highest and lowest scoring candidates when they were not included in the sample, 
although this remains a problem for some. It is made clear on the top copy of the 
OPTEMS form that his has to be done.  
The vast majority of candidates are now writing within the limit of 4,000 words. Centres 
are reminded that the limit of 4,000 words is an absolute.  Where a candidate’s does 
exceed the limit of 4,000 words, it is entirely permissible to  return the work to the 
student(s) concerned for editing. If this is not possible, marking must stop once 4,000 
words have been read. This should be easy to calculate, as candidates are required to 
insert a cumulative word count across the whole assignment.  
The use of resource records has undoubtedly improved. Moderators report that many 
resource records were detailed, demonstrating an impressive engagement of the 
candidates with their topics and a wide range of research. Most were appropriately 
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monitored by the centres. There were, however, still a worryingly large number of 
centres where the teacher concerned had simply ‘signed off’ the resource records via a 
tick and a single date and initials at the end. Resource record sheets exist for a specific 
purpose, and their completion is a Specification requirement. They serve, primarily, to 
validate the students’ enquiries as being their own work. The teachers concerned should 
access these resource records at regular intervals and date and initial this access. Not to 
do this means that part of the essential validation process has not been completed. 
  

Enquiry Design 
 
The majority of candidates followed enquiries that were appropriate for the demands of 
the Unit. There were, however, an increasing number of instances where the enquiries 
strayed from the focus of the coursework programme being followed, or failed to address 
the specific targets of the two components. Centres are reminded that it is their 
responsibility to approve the enquiry titles selected by their students, and that here they 
must follow Edexcel’s guidelines. 
 
Part A of the assignment 
A majority of centres used the question stems provided in the “Getting Started” 
exemplars. Whilst these should have worked well, it was noted that there was an 
increase in the number of students who focused on causation, not short-term 
significance, and a significant number of candidates were not including a date range in 
their enquiry titles and such enquiries tended to lack focus. 
 
Part B of the assignment 
Most centres set the same Part B enquiry to all their students. They generally followed 
the published enquiry stems and focused securely on change over time in two main 
ways, either by an analysis and comparison of factors that could be seen to drive 
change, or by an analysis and comparison of turning points. Where candidates devised 
their own titles, these tended to lack the correct focus and were occasionally 
unnecessarily convoluted.  

 
Candidate performance 
 
Many candidates produced work of a high quality: the best was really impressive and 
even the weakest had demonstrated some understanding and had engaged in research, 
no matter how limited. 
 
Part A of the assignment 
Many candidates are now focusing sharply on their analysis of short-term significance of 
their specified factor, movement, individual or event as well as engaging with a range of 
contemporary source material. An increasing number of candidates are including, in 
appendices, the source material they have used.  Whilst not a Specification requirement, 
it is greatly appreciated by moderators, particularly where art work or obscure sources 
are used. Similarly, where centres issue a source booklet to all students, it is extremely 
helpful to have that booklet enclosed with the submission, as many centres are now 
doing.  
There was, again, a disappointing increase in candidates selecting a considerable 
number of sources and simply slipping extracts from them, often no more than a 
sentence or two, into their response at appropriate points. A combination of the word 
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limit and the number of sources selected, precluded any effective source interrogation 
and evaluation. Centres are reminded that Edexcel recommends the use and evaluation 
of between four and six contemporary sources, as this has been found to be the 
optimum number of sources to enable effective interrogation and evaluation. 
Candidates are still finding troublesome the weighing of evidence as to its status in 
contributing to the formation of judgements. Although more candidates are attempting to 
do this, their approach tends to be somewhat mechanistic and most end up asserting the 
validity and reliability of one source over another. 
 
Part B of the assignment 
Most candidates demonstrated a good understanding of the process of change over 
time. Many were clearly accessing a range of books and articles, and put this to good 
effect when researching for their enquiries. This was shown by an impressive use of 
footnotes and extensive bibliographies as evidence of their wider reading.  
There were, however, some problems. There was still a tendency for candidates, usually 
from the same centres, to focus only on the stated factor or only on the stated turning 
point. Such enquiries do not enable the stated factor to be analysed and compared to 
alternative factors responsible for driving change, neither do they permit patterns of 
change to be determined by comparing an analysis of the stated turning point with 
others. This approach almost inevitably resulted in a chronologically unbalanced 
response that could not access the higher levels of the mark scheme. Furthermore, a 
significant minority of candidates adopting the turning point approach tended to regard 
their selected turning points simply as significant events. Such responses did not 
appreciate the particular nature of a turning point, and so failed to focus appropriately on 
change and continuity. Some candidates, too, attempted to turn their enquiries into an 
historiographical survey. Whilst this demonstrated wide reading on their part, it did not 
demonstrate a sustained analysis of change over time. 
 

Centre Assessment  
 
Annotation 
Centre annotations and summary comments are generally detailed, with most using the 
language of the mark schemes. However, moderators noted an increase in centres 
making only cursory annotations, or a series of ticks, that could not be related with any 
confidence to their summative comments. There was, too, a worrying increase in the 
number of centres choosing not to annotate the work at all, but simply to write a final 
mark on the last page of each enquiry. Such assessments did not enable the 
moderator(s) to understand where such centres had detected specific levels in the 
responses that were worthy of the marks awarded.  
 
Internal standardisation 
It is a Specification requirement (see page 69 of the Specification) that centres must 
ensure full and effective internal standardisation of assessments made by different 
teachers and of different teaching groups within a centre. Such centres must operate a 
system of internal standardisation, so that the marks submitted from the entire cohort are 
displaying a consistent standard and an agreed overall order of merit is established for 
all students. Where internal standardisation occurs, it is essential that this is made clear 
on the candidates’ work. Any changes made to the marks as a result of internal 
standardisation should be explained. Too frequently a change was made to the original 
mark without any explanation. Many larger centres submitted details of the ways in 
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which they undertook  internal moderation, usually enclosing the instructions given to the 
staff involved,  and this was appreciated. 
 
Assessment of AO1 
Centres experienced few difficulties in applying the AO1 mark schemes. Generally, the 
AO1 assessment of the Part A enquiries was accurate. Some centres, however, are still 
overly generous at the Level 4 / Level 5 boundary when assessing the Part B enquiries. 
Centres are reminded that marks within Level 5 should only be given for sustained 
analysis which directly explores the process of change, demonstrating an explicit 
understanding of the issues raised by the enquiry, evaluating arguments and, where 
appropriate, interpretations. There was, however a growing tendency for centres to use 
the low level mark band within a specific level for work that displays the qualities of that 
level but which is less convincing in its range and/or depth. Centres are reminded that 
this may only be used for work where, additionally, the quality of written communication 
does not conform. This was particularly marked with Level 5 assessments in the Part B 
enquiries, where marks of 21 and 22 were regularly given for work that, whilst being less 
convincing in range or depth, was nevertheless well-written.  
 
Assessment of AO2 
Some centres are still misapplying the AO2 mark scheme. Too often marks were given 
at Levels 3 and 4 where there was little or no interrogation or evaluation of the source 
material, and no weight given to the status of the evidence so derived when reaching a 
judgement. Moderators frequently found that candidates inserting a sentence or two 
from an appropriate source at an appropriate point in their enquiry were rewarded at 
high levels, where there was little or no source evaluation. Moderators reported an 
increase in the numbers of candidates who were not considering, for example, the 
nature, origin and purpose of the source material they had selected, and so an 
evaluation of the evidence so derived was cursory, lacking in depth and sophistication. 
 

Conclusion 
 
Most centres are to be congratulated on successfully continuing with the development of 
the coursework unit and to working with the moderating team in ensuring effective, 
perceptive and accurate assessment of their students’ coursework. As this is the last 
year a full cohort will be assessed, the specific points to note will only be relevant to 
those candidates wishing to re-sit this component of the examination. Nevertheless, the 
general points about taking note of all published advice as well and accessing centre-
specific reports should be acted upon by all centres moving on to the new Specification.  
 
 
 
 
 
The following comments should be read in conjunction with the appended work that 
serve to exemplify standards. 
 
Candidate 1 CW41 Germany United and Divided 1890-1991. 
Part A 
AO1  The candidate offers an analytical response that relates well to the impact of 
 Gustav Stresemann on Germany and the wider world in the years c1914-1929. 
 There is a confident focus on the significance of Stresemann during these years 
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 and a clear understanding of the key issues contained in the enquiry, along with 
 some evaluation of argument. The whole is controlled, logical and coherent. 
AO2 The candidate has selected a range of contemporary source material, has 
 interrogated them well and has integrated their evidence into a structured and 
 sustained argument. The sources are evaluated in context, and an understanding 
 of reaching judgements in the context of contemporary values are understood. 
Part B 
AO1  The candidate offers a sustained analysis of the Treaty of Versailles as a turning 
 point in the process of change in the development of Germany between 1890-
 1991. Alternative turning points are analysed in depth, and there is clear 
 evidence of wide reading that is well-utilised but does not dominate the essential 
 argument created by the candidate. The response is cogent, lucid and well-
 argued throughout. 
 
 
Candidate 2 CW6 The Golden Age of Spain 1471-1598 
Part A 
AO1 The response is well-focused on the short-term significance of the discovery of 
 Hispaniola in 1492, despite some drift where longer-term significance seems to 
 be hinted at. This is picked up by the centre-marker. There is a clear 
 understanding of the key issues. Syntactical errors are allowed for at Level 4, but 
 these are sufficient to put the response at the bottom of that level. 
AO2 A sufficient range of contemporary source material has been identified by the 
 candidate, and they are generally related to their historical context. However, 
 although there is some effective cross-referencing, there is very little actual 
 source evaluation with relation to, for example, the nature, origin and purpose of 
 the sources.  
Part B 
AO1 The student here is offering a clearly analytical response, despite some narrative 
 passages. As indicated in the general report, this is a candidate who is analysing 
 specific turning points more as key events and so the emphasis on change and 
 continuity tends to be more implied than given a sufficiently sharp focus. The 
 qualities of a level 4 response are displayed, but the material is less convincing in 
 its range and depth, and the quality of written communication does not conform. 
 
 
Candidate 3 CW42 The Making of Modern China 1900-2000 
Part A 
AO1 The response, although broadly analytical, frequently gives way to descriptive 
 passages. Some understanding of the key issues are shown, although points 
 would be better made if they were more precisely supported. There is some 
 degree of direction and control, although this is not sustained throughout and the 
 quality of written communication does not fully conform to what would be 
 expected at this level. 
AO2 A sufficient range of contemporary source material has been selected. Where 
 evaluation occurs, it is frequently simplistic and the sources are often used to 
 support a point being made instead of being evaluated and evidence derived 
 from the evaluation to help form a judgement. 
Part B 
AO1 The response is, at times, broadly analytical but descriptive material detracts 
 from that focus. There is some evidence that a range of secondary sources have 
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 been consulted although they are generally used descriptively. Although the 
 response ranges across the century, there are some omissions (for example, the 
 1940s) that make internal balance limited. Some of the skills necessary for a 
 convincing essay are not present. 
 
 
 

oooOOOooo 

































































































































 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pearson Education Limited. Registered company number 872828  
with its registered office at 80 Strand, London WC2R 0RL 




