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Introduction
It was pleasing to see a good standard of responses from candidates in the penultimate 
session of the 6HI03C examination. Many candidates wrote insightful comments which 
placed them in the higher grade categories. The paper was divided into two sections: 
Section (A) was an In-Depth Study question, and Section (B) an Associated Historical 
Controversy question. 

Centres should note that the amount of space provided in the booklet for answers is more 
than enough for full marks. 

Although a few responses were quite brief, there was little evidence on this paper of 
candidates having insufficient time to answer both questions. The ability range of those 
entering was diverse but the design of the paper allowed all abilities to be catered for. There 
were also very few rubric errors. By a large majority, more candidates were entered for C2 
- The United States, 1917-54: Boom, Bust and Recovery than for C1 - The United States, 
1820-77: A Disunited Nation? 

One positive was the impression that, in general, candidates were able to offer more specific 
knowledge, particularly in relation to the controversy questions. The discriminating factor in 
their relative success in applying the knowledge was how well this was integrated with the 
arguments in the given sources and the precise demands of the question.

One pleasing trend is that very few candidates produced essays which were devoid of 
analysis. The two main weaknesses in responses which scored less well tended to be: (1) 
a lack of sufficient knowledge, rather than lengthy descriptive writing without analysis, 
or (2), informed writing which, whilst analytical in some senses, tended more towards 
answer a generic version of the given question, e.g. responses that offered seemingly pre-
prepared assessments of the successes/failures of Reconstruction (1865-77), rather than 
the specific question asked in Section A, Question 2. The latter issue was also found across 
the controversies in Section B, with some answers tending more towards the broader 
controversy than the question as specifically asked. As a result in such cases, engagement 
with the sources was also often less successful. Overall though, the paper provided 
candidates with the opportunity to develop their essay writing and to include source material 
as and when necessary. 

At the higher levels, and related to the issue above, a discriminating factor was often the 
ability to really explore the key words and phrases in the question, such as 'a complete 
failure', 'heightened political and social tensions' and 'benefited most groups in American 
society', as well as the common stems such as ‘How far do you agree’. Candidates who 
convincingly applied their knowledge to exploring these issues were very successful. 
However, candidates should be wary of forcing the use of these, as there were cases where 
arguments over the ‘extent’ or the application of key phrases was simply asserted or 
misapplied. 

The previously noted tendency for candidates to analyse and produce judgements in the 
main body of the answer and have cursory conclusions was to some extent reduced. 
Candidates should still be minded that considered introductions and conclusions often 
provide a solid framework for sustained argument and evaluation. 

The answers of a minority of less successful candidates in Section A suggested that they 
lacked the detailed knowledge base required to tackle these questions and produced a 
catch-all commentary on the stipulated topic, with obvious repercussions. The best answers 
to Section A questions showed some impressive study of 19th and 20th century American 
history, with students producing incisive, scholarly analysis.
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Question 1
Strong responses had a clear focus on the economic drawbacks and benefits of slavery for 
the Southern states in the years 1820-60. At this level, candidates considered both sides 
of the debate with range and depth before reaching an explicit judgement. High-scoring 
answers typically deployed a variety of supported arguments (such as Southern wages were 
depressed due to slave competition, slavery hindered industrial development, slavery was 
a good investment and permitted increased cotton acreages and profits, and slave labour 
was used successfully in some Southern industries). Weaker responses tended to offer (1) 
narratives about slavery or the Southern economy in the years 1820-60 with few or no links 
to the issue of slavery offering the Southern states ‘few economic benefits’, or (2) sketchy 
development of one side of the argument.  
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This low Level 3 response is broadly 
analytical, and attempts to address 
the question, but offers limited range 
and depth. As a result, the arguments 
put forward concerning the economic 
benefits/drawbacks of slavery for the 
Southern states tend to lack detail and 
development. 

Examiner Comments

To gain high marks on the In Depth Study 
question you must have sound subject 
knowledge. Check the specification for the 
key topics.

Examiner Tip
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Question 2

Higher-scoring responses had a sharp focus on the extent to which failure outweighed 
success during Grant’s Presidency (1869-77) and addressed both sides of the argument. 
At this level, candidates considered a range of relevant developments or issues (such as 
Grant’s malleability and lack of political experience, his inconsistent attitude towards the 
Southern states, his Presidency was tarnished by corruption and scandals, he approved 
Southern state re-entries into the Union, and, during his Presidency, the 15th Amendment, 
Civil Rights Act (1875), Enforcement Acts (1870-71) and Klan Act (1872) were introduced). 
Lower-scoring candidates tended to produce (1) narratives about the major measures and 
developments under Grant’s Presidency with few or no links to the issue of success or failure 
(2) weak development of one side of the argument, and (3) pre-prepared 'success/failure of 
Reconstruction' responses which did not engage properly with the question set.  
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This candidate has produced a mid-Level 4 answer by offering reasonable depth and range 
of knowledge within a focused analytical structure. The argument has been developed in 
terms of a success/failure format which is rounded off in the conclusion with an overall 
judgement about Grant's presidency. Given the question set, this is a very sensible 
approach. Greater range and depth (for e.g. on the successes of Grant's presidency) would 
have pushed this response further into Level 4.

Examiner Comments
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Question 3
High-scoring responses demonstrated good range and depth in assessing how far the USA 
suffered from heightened political and social tensions in the years 1919-29. At this level, 
candidates focused on the extent to which (1) issues/developments such as immigration, 
Prohibition, the rise of the KKK etc. heightened tensions, and (2) tensions were lowered by 
developments such as immigration legislation, the decline of the KKK from the mid-1920s, 
and growing affluence and rising living standards. Low-scoring answers were typically either 
(1) weak narratives  with no real analysis of the extent to which the USA suffered from 
heightened political and social tensions in the years 1919-29, or (2) focused but largely 
unsupported responses. A few weak answers offered a thinly developed commentary on one 
side of the argument.



GCE History 6HI03 C 13



14 GCE History 6HI03 C



GCE History 6HI03 C 15



16 GCE History 6HI03 C



GCE History 6HI03 C 17

This candidate has produced a high Level 4 answer by offering detailed 
knowledge within a focused analytical structure. Care has been taken to  (1) 
focus on heightened political and social tensions and (2) develop the argument 
across several issues (e.g. racism against black Americans, the rise of nativism 
and concerns about immigration, and rural-urban divisions). Consequently the 
response has good range and depth. 

Examiner Comments
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Question 4
The best responses offered good range and depth, and had a confident grasp of the factors 
promoting US prosperity in the years 1945-54. High-scoring candidates considered the 
impact of the booming wartime US economy and other factors (such as post-war domestic 
and international developments which strengthened the USA’s economic position, and 
the impact of the New Deal in the 1930s) before reaching a judgement. Lower-scoring 
candidates tended to produce (1) a largely descriptive account of the wartime and post-war 
US economy (or even the New Deal) with few links to the question set (2) relatively focused 
but mainly unsupported responses, and (3) answers which partially developed one side of 
the argument.
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This Level 5 response offers a precisely focused and 
sustained analysis of the reasons for US prosperity 
in the years 1945-54. Strong range and depth 
is evident with informed coverage of the impact 
of the Second World War and important post-
war developments. The arguments deployed are 
reinforced with detailed support throughout and the 
essay is rounded off with a reasoned judgement in 
the conclusion. 

Examiner Comments

When answering a 'stated factor' question, make 
sure you consider the role of other factors as well to 
give your response range.

Examiner Tip
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Question 5
High-scoring responses were firmly focused on the issue of an economic clash between 
the Northern and Southern elites in accounting for the outbreak of the Civil War. At this 
level, candidates were able to link the stated factor to others in the sources and their own 
knowledge. Most also recognised the interaction of factors, particularly the links between 
slavery, economic outlook and secession. Lower-scoring answers tended to generalise about 
the reasons for the outbreak of the Civil war in 1861 without offering specific development 
on the ‘economic clash between the Northern and Southern elites’. Other weak responses 
simply described the evidence for the outbreak of the war presented in the three sources 
with little cross-referencing or integration of own knowledge for support.
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This Level 3 response on the cause(s) of the American Civil War illustrates two common 
limitations in answers to the Controversy question. Although the candidate cross 
references the sources, the links are often superficial and only modest own knowledge 
is added to develop the argument. Consequently, the analysis has limited range and 
depth. The extracts need to be more rigorously cross-referenced and more detailed own 
knowledge included.

Examiner Comments

When planning your answer, read through the sources carefully and list all the support 
and challenge points you can. This will help you to cross reference effectively in your 
essay. 

Examiner Tip
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Question 6
Stronger responses identified and developed arguments for and against the proposition from 
the sources, and considered to what extent the North’s victory was due to the military skills 
of Grant and Sherman. At this level, candidates weighed the stated factor against superior 
Northern/inferior Southern resources and morale, integrating relevant own knowledge and 
then reaching an explicit, supported judgement. Lower-scoring responses often adopted a 
weak 'potted' summary approach to the sources or else included little or no own knowledge 
in support of their argument. Some weak answers uncritically accepted a familiar viewpoint 
(e.g. the North’s superior economic strength) and failed to consider properly the other 
arguments set out in the sources. Largely narrative accounts of the Civil War figured at this 
level too.
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This Level 5 response possesses several strengths. 
The candidate uses the sources provided, together 
with detailed own knowledge, to make an informed 
assessment of the relative importance of a range 
of factors, including the military skills of Grant 
and Sherman, the North's superior resources and 
Lincoln's leadership. This integrated approach is then 
rounded off with a clear judgement in the conclusion. 

Examiner Comments
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Question 7
The strongest responses demonstrated a firm grasp of the controversy over the reasons for 
the 1929-33 Depression in the USA and assessed the source arguments confidently before 
reaching an explicit, supported judgement. At this level, own knowledge of the controversy 
(e.g. the problems of the international economy or the structural weaknesses of the US 
economy) was convincing and firmly tied to addressing the debate within the sources. 
Weaker answers often relied on a descriptive account of 1929-33 which was inadequately 
linked to both the question and the sources provided. Lower-scoring candidates were also 
likely to adopt a weak 'potted' summary approach to the sources or else include little or 
no own knowledge in support of their argument. A few responses uncritically accepted a 
familiar viewpoint (e.g. the role of international economic problems or US government 
policies) to explain the Depression and failed to consider properly the other arguments set 
out in the sources.



GCE History 6HI03 C 41



42 GCE History 6HI03 C



GCE History 6HI03 C 43



44 GCE History 6HI03 C



GCE History 6HI03 C 45



46 GCE History 6HI03 C



GCE History 6HI03 C 47

In this high Level 4 response the candidate integrates source material and own 
knowledge confidently to develop the analysis regarding the reasons for the 
American Depression (1929-33). Most of the main arguments in the sources 
are examined, cross-referenced and extended with relevant own knowledge. The 
answer is then rounded off with a clear conclusion. Greater range and depth would 
have pushed this response into Level 5. 

Examiner Comments

During the planning stage, after you have identified the key issues raised by the 
sources, add your own knowledge to these points. That way you'll find it easier to 
integrate the two elements in the actual essay. 

Examiner Tip
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Question 8

Stronger candidates demonstrated a good understanding of the ‘benefits’ debate 
surrounding the New Deal in the 1930s and assessed the source arguments with confidence. 
At this level, relevant own knowledge was firmly tied to addressing the debate within the 
sources. Higher-scoring responses also revealed good understanding of the relationship 
between the sources (e.g. Source 11 can be used to support the competing claims of 
Source 10 and Source 12). Weaker candidates tended to produce (1) a largely unsupported 
commentary on the New Deal’s benefits/lack of benefits which was inadequately linked to 
the sources provided (2) a basic 'potted' source by source commentary with little or no 
cross-referencing which prevented the development of a support/challenge approach (3) a 
generalised narrative account of the measures introduced under the New Deal which barely 
addressed the question.  
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I

This Level 2 response on the New Deal 'benefits' 
debate has two major weaknesses. First, the 
candidate simply extracts a basic few points from the 
sources provided but does not really develop or 
cross-reference them effectively. Second, there is 
only limited supporting evidence drawn from the 
candidate's own knowledge. The answer is also 
relatively short. 

Examiner Comments
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

In Depth Study Question

•	 Candidates must provide more factual details. Candidates need to ensure their 
subject knowledge conforms to the specification. Weaker responses usually lacked range 
and/or depth of analysis.

•	 Stay within the specific boundaries of the question – for example, some candidates 
explored issues outside of the relevant time periods. 

•	 More candidates would benefit from planning their answers more effectively. 

•	 In order to address the question more effectively, candidates need to offer an analysis 
not provide a descriptive or chronological account. Many candidates produced answers, 
which were focused and developed appropriately. 

•	 Some candidates need to analyse key phrases and concepts more carefully. 

•	 Some candidates could have explored links and the interaction between issues more 
effectively.

•	 Regarding conclusions, they were sometimes basic summaries rather than offering an 
explicit judgment linked to the analytical demands of the question. The importance of 
conclusions that are explicit rather than implicit is emphasised. Indeed, it was fairly rare 
to find an answer for Section A especially that was not of Level 4 quality overall where 
there were effective, considered introductions and conclusions.

•	 It is suggested that the students who perform best on Section B tended to be those 
who read the sources carefully, accurately and critically; recognised themes and issues 
arising from the sources, then used these to address the question. Some candidates 
potentially limited themselves by closing off potential areas of enquiry by seeking to 
make the evidence of the sources fit the contention in the question, without full thought 
to the issues within the sources, or by using the sources to illustrate arguments without 
relating evidence to other sources or own knowledge.

•	 Candidates need to treat the sources as a package to facilitate cross-referencing and 
advance a convincing line of argument. Many weaker candidates resorted to 'potted' 
summaries of each source which failed to develop a support/challenge approach.

•	 Candidates need to integrate the source material and their own knowledge more 
effectively to substantiate a particular view. Some candidates could have explored links 
and interaction more effectively between own knowledge and the sources. Weaker 
responses were frequently too reliant on the sources provided and little or no own 
knowledge was included.

•	 Some needed to develop their points with more specific factual details.

•	 More candidates would benefit from planning their answers more effectively.

•	 Some candidates could have explored links / interaction more effectively between own 
knowledge and the sources. Some needed to develop their points with more specific 
factual details.

•	 Candidates should avoid memorised 'perspectives' essays and base their responses on 
the issues raised by the sources instead. The Associated Historical Controversy question 
is an exercise in interpretation not historiography. Whilst there was some excellent 
analysis which incorporated historiographical knowledge, reference to, say, 'revisionist' 
historians often added little, or was even to the detriment of genuine analysis.

•	 That said, there were very few really weak responses. The impression was that the 
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substance of the source at least enabled candidates offer some development and 
supporting evidence. In such cases though, candidates often struggled to extend issues 
with own knowledge, or really analyse the given views. 

•	 There was also a correlation between those candidates who reviewed all sources in their 
opening paragraph and high performance. Whilst a telling introduction is not essential, 
the process of carefully studying the sources to ascertain how they relate to the 
statement in the question, prior to writing the main analysis, allows candidates to clarify 
and structure their arguments.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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