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Introduction
6HIO1 - General Comments

Once again the vast majority of both centres and candidates are to be congratulated for the
thorough preparation of topics studied in Unit 1. The June 2013 examination series showed
that most candidates were able to produce a response that showed at least some attempt to
provide an analytical framework to their answers. Many produced a response which provided
a framework for discussion in the introduction, developed an argument in the main body of
the answer, and attempted to reach some form of judgement in the conclusion. However,
the most significant differentiators in the awarding of levels and marks were the explicit
understanding of the focus of question and the quality of the supporting evidence.

The main features of high-level answers were:

e an initial plan focused on the demands of the question

e the development of a humber of relevant points in the body of the answer
e relevant and secure supporting evidence

e an overall judgement in the conclusion

e secure qualities of written communication.

Despite this there are still some areas for improvement. For example, many candidates
make general comments which either do not further their argument or which make it clear
that the exact nature of the question is not fully understood. A large number of candidates
refer to the time period of the question, e.g. '...the years 1939-45...'throughout the whole
response as if it is an event rather than a period of time to be analysed. This becomes
particularly problematic for questions which require an analysis of change over time as

in Options A1, B2 and F13. This trend is also apparent in questions which are focused on
two issues or factors, e.g. ‘gain and consolidate’; when referred to together as one event
it is clear that the focus has not been fully understood. Many candidates also begin their
answers by using the phrase ‘Many historians believe.. or ‘There is a debate amongst
historians..” This stock starting device does little to further the response unless reference
is made to different historical opinions and as historiographical references are not required
within Unit 1, should not be used unless reference to real historical argument or opinion is
going to be made.

Most candidates are able to consider with some confidence the features of causation, but
many find outcomes and consequences more demanding. This was particularly apparent

in Option D, Question 4. Centres should work with candidates to consider the relative
importance of consequences of events as well as causes, particularly where the specification
clearly suggests that such questions might be set. This also applies to questions which refer
to change over time.

Comments on communication skills made in previous reports continue to be relevant. A
significant number of candidates struggle both with accurate historical terminology and
their deployment within sentences correctly, e.g. '...this is an example of Mussolini’s gain
consolidate...” An increasing number of colloquialisms crept into candidates’ answers this
summer and should be avoided in a formal examination. A handful of scripts remain
very difficult to read, and as legibility is included in strand (i) of the quality of written
communication criteria, candidates should be reminded that illegible scripts are not
communicating effectively and this may undermine their response.

GCE History 6HIO1 F

3



4

Option F - General Comments

Over 3000 candidates sat the Option F paper in the June 2013 session. Responses vary
widely across the paper but both centres and candidates are to be congratulated on their
preparation for the examination. The majority of candidates were able to attempt an
analysis of the focus of the questions set and were able to produce paragraphed responses
with at least a sound knowledge of the content covered. However, there are a significant
minority of candidates who write simple narrative responses or produce the developed
simple statements with generalised supporting evidence more commonly found at GCSE.
As stated in the 6HI0O1 General Comments the overwhelming differentiating factor in the
awarding of both Levels and marks was the selection and deployment of secure, relevant
supporting knowledge. For example, for Topic 2—- Q3 responses were often imbalanced by
an over-reliance on the Zollverein, Topic 3 - Q5 by discussion of the wider failings of the
Liberal State and Topic 7 -Q5 by an unfocused description of the ‘golden years’ of Weimar
Germany. As usual those candidates who focus on the wording of the question are more
likely to achieve the higher Level marks than those who rely on a ‘model’ answer with some
relevance to the question.

Of some concern this summer was the amount of responses which grouped different
concepts or a whole time period together either across the response as a whole or as
sweeping statements which then undermined the integrity of the response as whole. This
was particularly the case for Topic 3 — Q5 which required candidates to consider the way

in which Mussolini ‘gained and consolidated’ power in the years 1919-25; there was often
little reference to either concept and an assumption that points made concerning one or the
other applied to the whole period. Connected to this was the inability of some candidates to
apply terminology using correct grammatical forms. In particular, candidates had difficulty
applying the correct form of the gain, consolidate, brutal and repressive.
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Question 1
F1 The Road to Unification: Italy, c1815-70

Topic 1 has a small entry but candidates are generally well prepared, have a sound
knowledge of the content and are able to reach a judgement. However, in this session many
candidates did not focus on the wording of the question as readily as in the past and many
knowledgeable candidates were limited to mid-to-higher Level 4 by a lack of direct focus

on the questions. Centres combining Topic 1 with Topic 5 should note that there were a few
very unfortunate responses which mistook the questions as referring to the attitude of the
Catholic Church towards Mussolini and the consequence of the defeat of Austro-Hungary in
World War 1.

Q1. This was the less popular of the two questions available. Most candidates concentrated,
as would be expected, on the period of the papacy of Pius IX but many failed to refer to
the period from 1815 at all and some failed to take the response to 1870. Most candidates
were able to refer to the expectations that came with the election of Pius IX and to the
disillusion connected to the 1848-9 revolution and the subsequent reaction of the Catholic
Church towards nationalist and liberal politics. However, few connected the papacy to
nationalist aspirations or really considered the effect of the reaction on the progress of
nationalism. There were many answers which were able to attempt analysis but produced a
confused chronology leading to Level 3 rather than Level 4 responses. The best responses
firmly placed the arrival of Pius IX in the context of the Vienna Settlement and the Troppau
Protocol, analysed the papacy of Pius IX with reference to nationalism and finished with

a clear explanation of the events of 1870. Most candidates were able to determine some
change over time and show a pattern of change. Some of the best responses suggested
that there was really no change at all and that, although Pius IX raised expectations, the
conservatism of the Church remained constant.
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Question 2

Q2. Most candidates chose this question and were able to discuss the role of the Austrian
defeat in 1859 with good understanding. The more able candidates were able to determine
the significance of the defeat in 1859 in relation to other events that took place during

the time period 1859-1870. Some suggested that although the defeat was significant in
decreasing the power of Austria within the Italian peninsular there were other events more
significant for the process of unification; usually with reference to the conquest of Sicily and
Naples. Others took the view that Austrian defeat was the catalyst for all of the other events
leading to the take-over of Rome in 1870. However, many knowledgeable candidates failed
to read the question carefully or spent far too much time establishing the context of the
Austrian defeat. Too many responses chose to discuss factors or themes rather than events
and/or discussed the significance of events/factors before 1859 leading to high-Level 3 or
low-mid Level 4 responses; to gain the higher Levels some recognition of the significance of
events 1859-70 was required. A significant number of candidates confused the chronology
of events to the extent of undermining the whole response. A significant minority of answers
seemed to conflate the events of 1859 and 1866 suggesting that Austrian influence was
completely eradicated in 1859. It would have been good to have seen more responses
referring to the role/significance of plebiscites of the northern and central states in the
process of unification.
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Question 3
F2 The Unification of Germany, 1848-90

Many centres combine Topic F2 with Topic F7 on Germany to create an overview of German
history. Candidates are generally well prepared and have good understanding of the content
of the Topic and Centres are clearly teaching candidates across all four bullet points in the
specification. Many candidates are able to deploy supporting evidence succinctly but some
response lacked clear exemplification and/or explanation of points made.

Q3. Most candidates were able to discuss the role of economic policies with regard to the
process of unification. However, many knowledgeable candidates were limited to Level 4 by
a lack of focus on the concept of a ‘driving force’ providing alternative ‘other factors’ which
were often generally relevant but not explicitly discussing the forces/factors which pushed
unification along. It was possible to establish extent either by a discussion of economic
factors alone or with reference to the relative importance of other factors. A large number of
candidates were giving a focused response but not directly focused on the question asked.
There were perhaps a disappointing number of candidates who view economic policies
purely as the Zollverein and even those who did not tended to assert rather than explain
the role of economic policy in achieving unification. Indeed, this was the case with other
forces/factors mentioned as well. It is important that their actual significance to unification
is explained rather than the context or what happened. The best responses tended to see
economic policies as part of a complex interaction of events which combined to see the
creation of the German Empire in 1871. These responses often showed how the Zollverein,
state support for the railways, state intervention in technical advances and education and
exploitation of natural resources provided the wealth and infrastructure for Bismarck's
realpolitik to bear fruit. Some of the better answers also suggested that failure of all the
Zollverein states to join with Prussia in 1866 gave lie to the assertion that a trading union
would automatically lead to political leadership.
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Question 4

Q4. There were relatively few responses to this question but it was a pleasure to see more
responses than was perhaps expected. Candidates choosing this question were often very
well prepared and there were some very good answers. However, there were also some
responses which showed very thin knowledge indeed and even misread the time period of
the question. Most able responses were well-focused Level 4 answers that concentrated
mainly on Bismarck’s battles with the Centre Party and the Socialists suggesting that
although he remained in control these were not wholly successful. However, there were
several excellent responses which analysed Bismarck’s relationship with a range of parties
highlighting his early alliance with the National Liberals and later move towards more
conservative elements. Very few responses commented on his failure to manipulate the
Reichstag parties during the events of his final downfall.
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Question 5

F3 The Collapse of the Liberal State and the Triumph of Fascism in Italy, 1896-
1943

Topic 3 is the second most popular topic after Topic F7 in Option F with centres being able
to establish an understanding of the move from democracy to right-wing dictatorship in the
first half of the 20t century in both Italy and Germany. Most candidates are well prepared
with good knowledge of the content covered in the specification but there are a significant
number who find it difficult to select supporting evidence which is wholly relevant to the
questions asked or who make assertions without justifying or explaining the points made. A
significant number of candidates also produce responses with a very confused chronology;
in this session the chronology of both Mussolini’s rise to power and his foreign policy in the
1920s were often inaccurate. There are a significant minority of candidates who are of the
opinion that the Fascists gained considerable electoral support in 1919 and that Mussolini
became Prime Minister through popular consent. Candidates also still confuse foreign policy
with economic policy and assume Mussolini was prominent in politics before World War

1. Centres should also consider clearly defining the chronology of Mussolini’s relationship
with the Catholic Church and the Papacy; a significant number clearly believe that the
Lateran Treaties were signed in 1925 or before. Although Q5 was the more popular, the two
questions appear to have provided a clear choice for the candidates.

Q5. Although many candidates were able to produce a sound response to Q5 the overall
quality of the responses was somewhat disappointing. This was a wide-ranging question
and the mark scheme allowed for candidates to discuss either general factors or the more
specific reasons for the gaining and consolidation of power but to achieve at the higher
Levels at least some acknowledgement of the difference between gaining and consolidating
power was required. A disappointingly large number of responses often ignored the key
events, particularly the March on Rome, and/or produced a confused chronology veering
between events before and after 1922 with little coherence; many candidates, in particular,
produced confused accounts of Mussolini’s relationship with the Catholic Church. Added

to this many candidates assumed that the key factor referred solely to the weakness of
the Liberal State rather than a broader discussion of political opposition, including the
socialists. The selection of supporting evidence regarding the Liberal State often led to
weak arguments relying on the contextual background of the period before 1919. Many
responses relied on assertions rather than clear explanation of how weaknesses led to the
gaining of or consolidation of power. For example, asserting that Mussolini took advantage
of the weaknesses of Trasformismo but not explaining how he took advantage of Giolitti’s
offer of political participation. Such responses often gained high Level 3 or low-mid Level

4 responses. However, there were also some very good responses which were able to
analyse the extent to which Mussolini both gained and consolidated power as a result of
the weaknesses of political opponents. These responses acknowledged the role of a variety
of political opposition including liberal, socialist and Catholic politicians in relation to other
factors, such as the role of violence, the attitude of the elites and the attraction of Fascism.
Several of these suggested that while weak political opposition may have allowed Mussolini
to take power it was a combination of intimidation, elite support and political manipulation
that allowed him to consolidate his position. Other responses suggested that rather than
weak political opposition it was the perceived strength of the socialists which allowed
Mussolini to come to power. The key feature of these responses was the ability to create a
coherent and chronologically secure discussion of both the events and forces which led to
both the gaining and consolidation of power in the relevant time period.
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Examiner Comments

This is a typical example of a low Level 4 response to this
question. The response is well-focused but the given factor lacks
direct development concentrating on the weaknesses of the
Liberal State and is not wholly clear with reference to the key
events. The response creates a discussion but lacks the focus
and explicit understanding required for the higher Levels.

A

&4\ ResuitsP

Examiner Tip

us

Make sure that you clearly develop the given factor. In
this case it only becomes clear towards the end of the
first paragraph after the introduction that the given
factor is being discussed. This paragraph would have
been much stronger if reference had been made to
Liberal politics becoming a weak force as a result of the
events listed.
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Question 6

Q6. This question gave candidates the chance to discuss Mussolini’s foreign policy across
the whole period. The most obvious approach was to acknowledge the events post-1939
and then to analyse the extent of success and failure before this date. However, fewer
candidates than expected realised the need to discuss the position both pre-and post-
1939 assuming that the statement with regard to the period after 1939 was a certainty.
Therefore, examiners were directed not to expect a detailed discussion of the post-1939
period but some acknowledgement of these events was required to achieve at Level 5. Most
candidates produced a response covering quite a narrow chronological range concentrating
on the 1930s, while including some extra reference to the Corfu Incident. A significant
minority of responses clearly confused the chronology of events often undermining the
argument and leading to contradictory statements. However, the wording of the question
did lead to some very convincing arguments and interesting answers which showed explicit
understanding of events. Those candidates who were able to relate success and failure to
the emergence of the Axis in the 1930s were particularly effective; tracing the failures of
post-1939 to Mussolini’'s move towards Germany and away from the western democracies.
Others traced the seeds of failure further back in the 1920s. Most candidates have a very
good understanding of the events in Abyssinia and the Spanish Civil War and were able to
see a turning point in the 1930s. A small minority of candidates continue to believe that
Mussolini’s foreign policy was entirely related to the domestic ‘Battles’. It is also worth
noting that once again some candidates clearly stated that at both Adowa and in 1935

the Abyssinian forces were armed with little more than spears when this was far from the
position in reality.
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Question 7
F4 Republicanism, Civil War and Francoism in Spain, 1931-75

Once again it is a pleasure to note that candidates studying this topic are gaining in
confidence with material across all the four bullet points of the specification. Centres
should be congratulated for preparing candidates to deal with a complex and often
confusing content and chronology so well. It is very rare to find a candidate who confuses
the Nationalists and Republicans although a few responses did suggest that some of the
more conservative parties were part of the myriad elements of the Republican divisions.
Most candidates who chose to answer the question on Francoism were confident in their
supporting material but there were a few who mistook the time period for the Civil War.
Examiners noted some very good responses particularly for Q7.

Q7. Most candidates came to the question able to discuss a variety of factors and with
adequate supporting material. Responses tended to be differentiated through the ability to
show clearly the effect of internal political divisions on the effectiveness of the Republican
forces and/or the ability to show the relative importance of the given factor in the
Republican defeat. Many responses described the internal political divisions both before
and during the War but were unable to explain how they affected the prosecution of the
War itself; a brief reference to the ‘war within a war’ in Barcelona would have at least
shown some understanding. Some of the most able candidates were able to show how
internal divisions had a direct influence on other factors leading to defeat, such as foreign
intervention, military tactics and political leadership. Some less able candidates also tended
to briefly acknowledge the divisions or dismiss the internal divisions with little development
quickly moving on to a discussion of other factors, particularly, foreign intervention or

the leadership of Franco. These responses did not show the importance of other factors

in relation to the internal divisions but merely asserted them leading to focused (Level 4)
but not directly focused (Level 5) answers. There were several high Level responses which
coherently argued for the importance of other factors but which were able to show why they
were more important. For example, arguing that despite internal disputes the Republicans
were able to hold on to their urban strongholds but only until Franco had amassed the
means to make his final assault. There was some tendency to produce formulaic answers
which were evidenced by the nhumber of candidates who wrote in relation to Nationalist
victory rather than Republican defeat.
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Question 8

Q8. It was pleasing to see that more candidates chose to answer this question than was
expected. Almost all candidates argued that despite beginning his rule with clearly both
brutal and repressive policies, Franco’s style of rule changed over time leading to a less
brutal and repressive but nonetheless very conservative Spain. Some candidates did
struggle with the term ‘brutal’ and appeared to interpret the meaning as oppressive or
mean. Very few candidates failed to discuss repressive or conservative measures, such as
the Press Law, Clerical Laws and Civil Code or to mention the essentially repressive policy
of autarky; although some spent too much time discussing economic policy. However, there
was less discussion of the brutality of the ‘purification’ process and effects of the Law of
Political Responsibilities with more than a few merely referring vaguely to continued terror.
Most candidates determined a turning point towards the end of the 1950s with the arrival
of the ‘technocrats’ of Opus Dei but were not as aware of the political changes, such as the
Law of Political Associations and Organic Law of 1967 which broke further ties with the
Falange. The best responses were able to clearly establish the early brutality of the regime
combined with the repressive control of society and the economy followed by a move to a
still controlling but less harsh political, social and economic climate from the late 1950s.
There were also some excellent responses which were able to comment on the innate
conservatism of the whole period and highlighted this with reference to the return to a more
repressive and, indeed at times, brutal response to opposition in the last years of Franco’s
rule.
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Question 9

Q9. This question allowed for some interesting discursive responses and the best answers
were often those which challenged the stability of West Germany in comparison to the
East. There were a few responses which were able to succinctly discuss the true nature of
a repressed but ‘stable’ political situation in the East, the extent to which West Germany
was truly democratic and the potentially destabilising emergence of left-wing terrorism in
West in the 1970s. A few candidates seemed to assume that the only political threat to
West Germany was from the nationalist far-right. Most candidates were able to refer to the
creation of the ‘niche’ economy in the East and the threat to the ‘economic miracle’ of the
West in the late 1960s and early 70s. However, far too many responses were focused on
the contextual underpinning of what happened immediately post-War and in the 1950s;
although relevant and, when well handled, capable of reaching the lower bands of Level

4, responses which concentrated on the events of the 1950s without any clear connection
to the 1960s and 70s were only attempting analysis with some understanding of the
guestion (Level 3). There were a significant minority of responses that produced a very
confused chronology with Ulbricht being in control until the end of the period and severe
unrest occurring in East Germany in the 1960s. A lack of clear chronology also led to a few
responses referring to mass migration across the borders in the 1970s. As previously stated
though, the best responses led to some of the most interesting and thoughtful answers
produced across the whole paper.
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Question 10

Q10. As with Q9 many candidates spent too long discussing the context for the failure of
Communism in East Germany leaving them with little time to discuss the process of rapid
re-unification from 1989-90. Once again the effective use of context clearly related to the
events of re-unification could lead to well-focused (Level 4) responses but many spent so
much time discussing the events leading to the fall of the Berlin Wall that they did not have
enough time even to describe re-unification. A number of candidates answered the question
with no reference to Chancellor Kohl at all. Overall candidates handle the chronology of

the events of the 1980s well but many seem to think that East Germany collapsed almost
immediately on Gorbachev’s coming to power. Some excellent responses were able to weigh
up the importance of the forces needed to bring about ‘rapid’ re-unification and this was the
differentiating factor between high Level 4 responses which discussed a variety of factors
bringing about re-unification and Level 5 answers which focused on the speed of events.
The more able candidates often explained how Kohl’s certainty that re-unification was the
only way to prevent upheaval in both ‘Germanies’ inter-twined with the desires of many
East Germans for re-unification, the acceptance of the West Germans of his plans and the
reluctant, but crucial, support of both Western politicians and Gorbachev.
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Question 11
F6 The Middle East, 1945-2001: The State of Israel and Arab Nationalism

This is a popular topic often found in combination with Spain (E4) or most usually Germany
(F7). Since the beginning of the qualification candidates have been well prepared, if

not always chronologically secure, with regard to events pre-1979 so it is a pleasure to

find that centres are now more confident in approaching the bullet point relating to the
nature of Arab nationalism post-1979. The candidates who chose Q12 were rarely doing so
because they could not do Q11 but because they were confident in being able to answer
Q12. Several examiners noted the strength of the better responses to Q12. The supporting
material being delivered for this bullet point is now much more appropriate and there is a
sense of thematic breadth being established across the two bullet points focused on Arab
nationalism.

Q11. This was the more popular of the two questions. Although contextual understanding
was clearly relevant, if not vital, to this question many responses became imbalanced with
too much background material and not enough direct focus on the failure of the UN Plan.The
chronology of events was often confused with some candidates suggesting that the White
Paper of 1939 or even the Balfour Declaration were connected to the Plan. There were a
few very poor responses which made some relevant but vague and generalised statements
about Jewish-Arab relations. The majority of responses were confident in discussion of the
contextual background but unable to make a clear connection to the details of the Plan and/
or the events which followed. However, there were also some very accomplished responses
that were able to connect the long-term context to the details of the Plan referring to the
effects of the land distribution, the ‘kissing-points’ and the status of Jerusalem. The better
responses were also clearly aware of both the Jewish and Arab initial responses and the
rapidity by which it became clear that peace was unlikely. The higher Level responses were
some of the most interesting to read across the whole paper.
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Question 12

Q12. Centres have clearly been reflecting with candidates on the growth of Islamist politics
and the nature of Arab nationalism post-1979. Most candidates who attempted this question
were able to discuss the Iranian Revolution with some confidence. However, a few responses
did try to shoe-horn their knowledge of events from pre-1979 into a relevant answer.

The focus of the question was the significance of the Iranian Revolution and was not a
straightforward multi-causal question which did mean that candidates who produced a more
‘formulaic’ style of answer rarely achieved above mid-Level 4. The mark scheme allowed

for candidates to respond to the question through a broad analysis of the significance of

the Iranian Revolution or by relative comparison to other factors. Most candidates chose

to compare the Revolution with other factors, such as the decline of the *‘Nasser’ form of
Arab nationalism, the decline of the traditional PLO, the situation in Lebanon, the declining
influence of Egypt and foreign intervention in the Middle East. There was some interesting
discussion of the factors limiting the influence of the Revolution with reference to Iran being
both non-Arab and Shiite and to the effects of the long, drawn-out Iran-Irag War. Some
candidates had a very good understanding of the complex political loyalties of the different
sects and states within the Middle East and Gulf regions. Most responses suggested that the
Iranian Revolution acted more as a potential role model than a facilitator of Islamist politics
with other factors being more important in its growth. There were some very interesting and
thought-provoking responses.
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Question 13
F7 From Second Reich to Third Reich: Germany 1918-45

As is to be expected the overwhelming majority of candidates study Option F7 and the
varying level of response is very wide indeed. There are a significant minority of candidates
performing at Level 2 who produce either simple relevant developed answers or make
sweeping assertions supported by inaccuracies which are, therefore, are not able to provide
the more secure support required for Level 3. Although few responses are straight narrative
many answers produce assertions and/or descriptive passages which attempt analysis but
are just not well-focused enough to reach Level 4. Many responses are also not secure
enough in their knowledge or chronological security to be placed in Level 4 either. Despite
this many responses do show the level of analysis and secure knowledge required to reach
the higher Levels and at their best are thought-provoking and discursive. Please note that
both of the questions this summer highlighted the need for a progression in knowledge
from the basic information often covered at GCSE to the more complex required for GCE; in
particular, awareness of patterns of change over time.

Q13. This question required an analysis of the extent to which electoral support for the
Nazis changed over time. Most candidates had some understanding of the general pattern
of change in voting numbers but few commented on the nature of the support in terms of
class, gender or geography. Most candidates were able to acknowledge that support for the
Nazis was limited during the period of the ‘golden years’ but many then just asserted that
support grew at an exponential rate or made a huge leap after the Wall Street Crash. Some
did acknowledge the nature of change after 1929 and the fluctuating support of 1932-3 but
these were often just stated rather than analysed; indeed the chronology of events during
these years was often particularly poor. Few candidates produced a narrative response

and most did try to analyse Nazi support. Most responses at Level 3 attempted to explain
why the changes took place while those at low-mid Level 4 still attempted explanation

but with more focus on the nature of the change itself. These responses often produced
imbalanced responses with long explanations either of the political situation 1924-28 or
after the Wall Street Crash. Those candidates who attempted to use statistics were often
within reasonable range and some were very impressive indeed, but there were also many
who seemed to just use the lowest and highest number they thought might apply. The best
responses were often interesting and thoughtful with a focus on change over time. These
responses discussed the decline in votes in the aftermath of the Munich Putsch, success in
farming communities and localised gains before 1929, the effect of the Wall Street Crash

in relation to extremist parties in general and the take-off period from 1930 with reference
to the fluctuations of 1932. Some of the better responses also referred to the nature of
support with reference to women and the Mittelstand, for example. Less successful were
those responses that suggested that Nazi support grew due to the support of children/youth
or made reference to huge support from the elites.
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Examiner Comments

This is a Level 4 response. It is a well-focused response with
developed commentary on the nature of Nazi electoral support.
There is a strong explanatory element and good understanding of
electoral issues but has limited discussion of the period after 1930.

A
2/ ResultsP

Examiner Tip

us

Try organise your response to include more than just
two extended paragraphs between the introduction and
the conclusion; in this way you can show that you are
clearly discussing a range of factors.
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<EP ResultsPlus

Examiner Comments

This is a mid-Level 5 response. It is focused on the nature of
electoral support rather than just the percentage of votes. It
attempts to put the change over time into context rather than
focusing on why the changes took place. The statistical evidence
is not always wholly secure and there are some statements
which are not wholly convincing but is wide ranging both over
time and in relation of electoral support.

A
@ Resuus "‘

Examiner Tip

us

When answering a change over time question a plan
which includes a time-line, graph or diagram to chart
the pattern of change is always useful - this response
has a time-line of events which are clearly directed to
the focus of the question.
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Question 14

Q14. This was the more popular of the two questions. Although most candidates had good
knowledge of the policies towards education and youth, supporting material was not always
well selected. Assertions of success were often supported by description of the policies
themselves with an underlying assumption that because the policy was implemented

it was successful. These descriptions were often quite simple and developed little from

the standard that might be seen at GCSE. Many responses included simple developed
statements with reference to the curriculum for girls and boys and the activities of the
Hitler Youth. The more effective answers tended to be those that focused on the aims of the
policies and attempted to determine their success through outcome. Most candidates were
able to show areas of success with some recognition of limitations usually with reference
to the Hitler Youth being made compulsory, the lack of academic rigour, the decline in
teacher numbers and the existence of ‘alternative’ groups, such as the Eidelweiss Pirates.
However, these counter-arguments were often quite brief leading to imbalanced answers
which concentrated on describing the curriculum or the Hitler Youth. Coverage of the years
after 1939 was also very limited with few mentioning the White Rose Group of university
students (many placed their activities in the mid-1930s) or the use of ‘child-soldiers’ in the
final battle for Berlin. Some of the more able candidates quite rightly pointed out that the
regime did not last long enough for an analysis of the long-term effects of Nazi policies.
Secure answers produced a balanced discussion of both youth and education across most
of the time period, concentrated on what the Nazis had hoped to achieve and analysed the
short-term effects.

(This page is for your first answer.) HC)UQ S\)({QS(\L'\ WK i€ W ul Uhs \1’\]' (Q'fkj"‘\%
COUE AYRIC iSOk AYRI( powces AWV dS oducainan. d. N aA
i 40 RS 1033 =4S

TR NanS. werd . WigWly.  SUC@SSAAL 1. (OrMIAG. ALk AWLL BIMS...
_____ OF. HhLLC  Poues HowdS_odu cavon ond YOUHA. . HAY. 400§
SUCCcesSh {J._“ﬂu-\fjg\f e 4ang " (.r@’fv\mﬁ G5 wlie . ealies
O ANOORAR.  The  NOU'S. hod A0 naiA Qi WA W
e N0 eduLaNnoN _WJACh LS., OnG. 10 HIWA HAL yaing. ko
(omred... NOZIS...0ad 0. 10 PICpeRe . A€ byS  fof oy oand
961 Ao COAY.... (0. WO T GilLS... ANG.... ) epane A e far
oMt g diCresoas. Ay J...prefeoed. ond... 00t MO0 VCUKS
N0 huse WOLd  ChoweS WNCA woldd  be. o VO +0. Ha0M.. M_uruj
(,\J‘\%.f\'.._RJG.S WEre. 0d0. 4. sdaddl Wi (& i"v"..(t"{,j, HAQ . aidiuduna
o d. o (n0nQe.... Suliy..05....SU bigcxS. noqed. ond. imparan Q. waf
swored oS, @aain . Supiedk. NOD S wonked Y0 oaSue owildeeA
AR SpoAr X WM. Ox. oM So. YOS WeIE. k.. up.. uliCia

GCE History 6HIO1 F



(This page isfor your firstanswer) QALY DRLaMQ  QoQuifay o) 1934,
TS IA00COKS.. NG SUCCeSS.. of. NOY.. QOUGLS... AQUAS. AL Yarg.
D CRANALY - HOMEL. HAQRE. IS QIS0 1ASOAS. WA SHaw. WAy .........
008, SUCCRC L, OFIR/ O WiIe,  YOUHA. §(0ueS.. Sivded to
~QRE oA NG o way GRIMOAS. Cauaind. ek d.@d..........
30000 €STION. QMOAGKE. WA S... M5O AUS. POQSS. .06 AAOURARL. ......
G0 aPly 1O M. OC. MAI( WO SHUL.Q SIAQU. A
- otka. OnfeeAr VigusS. Owtiald. (k8. Coov 10 Sy AWQ. waa'S.
MR SUCCRSRL I CoMing aid Hhoil QiMe . iauodS. edu@ndl

ol Yauh- R

ONCQ. IO/ M. 10, POURS. S, Noaed. 10, ASUE. QUeMIAR Uiving.........
Jendnd. RIS Q. mmomgexmwdmno;wwﬂsmws

PSSR iMQOANNCE. o Ha.. fOaWing. . SUDYeAKS: PELI0GY. ..
istony . Q. fek. wose. neode d magt. empnag’s. a et ik wadd......
QUAKE. WS oI OF. UMY AWLYOnAG . 0. commated. NS,
Dwng. RE.oayS... were. gIvEA . AIGA. QCRVIRES aan A0 QIS ...
O0AAeS. fal S SO0 ;. ofoRS U ANWAG, .. SO0, . D0XIAG......

asmse_mmmgur}omppwutbgsmﬂuuw
A0S, QUAMARS.. intunde d : SWeping,. badminkan . MO fendiniag. . qoivikes

........ anOA. AU 00k Gger. HAIC.. RINGWL. OGS, owk. wakdl........
e Q050 QURGRONE. MOV ... tOrHQINOQCL . TP wa . ShEsSed.

(This page Is for your first answer.) MBIDIQBQQSNDE‘SMMOM

..... xmm&&um@mwdmﬂmmmmwoa
Lhomb o g B WS wmade L S would o WO UR WA

GCE History 6HIO1 F

pusiuing.and. QeHTAG. Ad 0F £a0. Jewisa. (0.0, HISHO. was MSO. ..

31



32

..... Q0N 08 TP A, WXE pooUS . wiida Aidnk INGWe. GRIMOA.

0o Wi Saapped. A {oout. w08, ol Comal. Aeio'S.. TWS. .
WAl 30 corage. WA 30 500, oW geaak. AL NolaA..was........

LN MO GL O, was. A OKAS |, eXampus. used . were. Sudh.......
.....m;ng.s......as..:-..,.m..ms.t...ge.....m.dmnlﬁd ................................................................................................................................

W50 SuCCospu). for. MOz UL RORS. WRA Wgker £00 hyS
9000 WSO, W KON a5, HIMQL disUked ol tags Qi

VR0, 05 W0 feuk. S 00N GISNALE SR A UL ...
AL 0. wmida. WOS.. AE0dMans, . o OEA.... ond. LOOWAG... OFHE/. HQ........
L WS AL RN ORI

RS et opune d..a3. HiMes . ik Wakk . OLAA. Speding. ...

400 MO WM. nOMd...05. . WQS... b kd.. RIEUS...may. ead........
QA o0k NQLES. WU ML teoed, SO g beuaatd g

000 S (000 e proceAsed.. W08 40, OpN. KA. yaaS, .
I oS et St 10, SCROO'S | Sl aCrynes. we |

(This page is for your first answer,) nmgfcu{idummmmablﬁ . LS

otused o0 Sewing . Sndening od ooy KoM ukeaS
...... boyg... @ofAx.. Ooalk. 0G0y, O8RS ond. a0viNesinciuded ANNAG,.
o0 @oing waw 10 pe. disgpunad. TWS. WQS. Haugld. 40
OOIe. DS £OC. Hae. ALY YOS were sUCCRSAUL. omangst.....
00 UNOA A B4 00 $0. HIHOL. 1MQLIG. HA0KR. CamPul Q...

N 954 Tis. SAa0s. 08 haw WS OUGES.. UREE. 4QUIAG. Q...

MO poyMandtt. 0ppcoa.CA. TN, Vauin [GNIAEL. OF ... GMOY-......

GCE History 6HIO1 F



llkod $ag  WiHO/ Yaun's. Q8. Hhey s AW 0S80 OhBACL.
to&)msammmffnmcmmummm«gmm
mmﬁsm-e{lm%ﬁbortd

UG Hiness. pouded xanadl(. Yoxh .oAd. edutnion wa€.

LO5 SaM . were 06 duFRIOA. uqant  ond. WY N0t SO

00 indosinued. SO HKU faied 10 CARING Gy
SN0 TR Yarka moce AWM. 0185 Mad G daat bak. Q..
ALY, qehe. Q... 240,006 L. DV e had ShuGK. anaAgss.....
AL OGN, s LR W0 0. LOSS OF  (on Qv aion. ok M
YOS VNOA. WOl d HRA. AR t0.. HIHRL N0t 0L WS........
QS OF AN (Wilden. . MO Covnured NS COMPOpALS.
e w0de b CONMONS a0k W IO west bianing, LAy, ....
o oogegie d Wl had SR 90000,y s st
JHals QLA ot oHAY WL aF oU. 0. W ek M S was . aeded
0 OO A0 pregeet, Mo foC BNy

(This page is for your first answer.) DQ&Q\\'Q-MdM(-melKMS ........ PQU% ....................
RIS 000 uidiAk . Mg KOS OUGRS.. 2aNdS T
_______ Yoot 0nd el CORON we e QUCRl i He upwS. 19545

........ GMPU). beconse Hae  disuifide incace.dh it sonoolS ond
CYong ol d be ValUape (). s 100G AN ). Pefesirg. . .
DoyS ol piutoy and. gilS f. MO hoag). . TR SUDAKE .

......... Wit OUNOMY WA gk UIARRA. G SeASR. 06 A Qo Pndg
o Ondgrt @ingss.. CWLORA. WlRC ab( 0 IANGWE Qoo 0AN~ SerunSd.
00 A0t of w0 disabled hoying 10 NOOURKAQ ML
b 0N 0 yung age. YOMN 0earS Mack Moy

GCE History 6HIO1 F

33



34

(IQJMGMJYOM\SSQNQCW CW\ (Uauvg 10 JOCOUSe . ¢t WiHA....
- iendd walsk being indooRinoue ., wiua My, dida.. uAay.....

06 ORio . MRS fouaes. wese. succesiud. dowadl elutuia). .
000G Yauda . dospiie_ Mae Smewd deu bl

<d\ !»e‘f"‘ us
Examiner Comments

This is a low Level 4 response. It is focused but with more
explanation of policies than clear analysis of success. The
counter-argument lacks developed supporting evidence.

Q ResultsPlus

Examiner Tip

An introductory paragraph is important but try not

to make it too long. A long paragraph includes more
information than is necessary and can lead to repetition
in the main body of the response.
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Examiner Comments

This is a Level 3 response. It attempts analysis and provides
a number of general relevant points with valid reasoning.
However, the supporting material is often limited in
development and not always secure; some of the material is
simple. The development of a counter-argument is limited and
there is repetition.

Examiner Tip

This response has limited reference to the situation
across the time period. Always try to include supporting
material from the whole time period of the question;

in this way change over time can be used to assess
success and failure as well.
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Examiner Comments

This is a Level 2 response. It describe policies with regard to
girls and boys using relevant information coming to a simple
conclusion.

Q ResultsPlus
Examiner Tip

Always try to focus on answering the question rather
than giving information about the question content.
This could have been improved by at least a reference
to success or failure, e.g. the Nazis were quite
successful in organising the lives of children.
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ﬁ ResultsPlus

Examiner Comments

This is a low Level 5 response. Although the introduction

lacks some effectiveness the organisation of the subsequent
paragraphs creates a discussion of the success of the aims of
Nazi policy leading to a valid but succinct conclusion. There
are limitations to the organisation and to the deployment of
knowledge particularly with reference to the counter-argument
but is has direct focus.

A
- OO ResultsP

Examiner Tip

us

Paragraph beginnings are really important in creating a
discursive answer. Most of the introductory sentences
of the paragraphs in this answer follow on from

each other creating the argument put forward in the
conclusion.
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Examiner Comments

This is a Level 5 response. It is an integrated response which is
directly focused and clearly understands the political weaknesses
of the opposition in relation to Mussolini's strengths. There is a
clear differentiation between the gaining and consolidation of
power.

A
Q Results%
Examiner Tip

Where possible try to refer back to the given factor
when discussing the relative importance of other
factors. This response is able to do this without
producing 'formulaic' references which become
assertions rather than analytical statements.

us
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Don't attempt to predict questions or create model answers based on the presumed
wording of a question. This can limit revision, lead to lack of choice and/or to a lack of
explicit focus, resulting in lower levels being awarded.

Analyse causation using a variety of methods. Factors influencing causation are usually
addressed with confidence but questions which require learners to weigh up the relative
significance of long-term against short-term/immediate factors less so.

Pay greater attention to the analysis of concepts other than causation; also consider the
relative significance of a number of outcomes and reflect on issues concerning change
over time within the period of study.

Use historical words and phrases appropriate to the period of study and to deploy these
with some fluency.

Finally, centres are strongly advised to acquaint candidates with the format of the
answer booklet before sitting the exam, particularly in which part of the booklet to write
the two answers.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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