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Introduction

Once again the vast majority of both centres and candidates are to be congratulated for the 
thorough preparation of topics studied in Unit 1. The June 2013 examination series showed 
that most candidates were able to produce a response that showed at least some attempt to 
provide an analytical framework to their answers. Many produced a response which provided 
a framework for discussion in the introduction, developed an argument in the main body of 
the answer, and attempted to reach some form of judgement in the conclusion. However, 
the most significant differentiators in the awarding of levels and marks were the explicit 
understanding of the focus of question and the quality of the supporting evidence.

The main features of high-level answers were:

• an initial plan focused on the demands of the question

• the development of a number of relevant points in the body of the answer

• relevant and secure supporting evidence

• an overall judgement in the conclusion

• secure qualities of written communication.

Despite this there are still some areas for improvement. For example, many candidates 
make general comments which either do not further their argument or which make it clear 
that the exact nature of the question is not fully understood. A large number of candidates 
refer to the time period of the question, e.g. ‘…the years 1939-45…‘throughout the whole 
response as if it is an event rather than a period of time to be analysed. This becomes 
particularly problematic for questions which require an analysis of change over time as 
in Options A1, B2 and F13. This trend is also apparent in questions which are focused on 
two issues or factors, e.g. ‘gain and consolidate’; when referred to together as one event 
it is clear that the focus has not been fully understood.  Many candidates also begin their 
answers by using the phrase ‘Many historians believe…’ or ‘There is a debate amongst 
historians…’ This stock starting device does little to further the response unless reference 
is made to different historical opinions and as historiographical references are not required 
within Unit 1, should not be used unless reference to real historical argument or opinion is 
going to be made.

Most candidates are able to consider with some confidence the features of causation, but 
many find outcomes and consequences more demanding. This was particularly apparent 
in Option D, Question 4. Centres should work with candidates to consider the relative 
importance of consequences of events as well as causes, particularly where the specification 
clearly suggests that such questions might be set. This also applies to questions which refer 
to change over time.

Comments on communication skills made in previous reports continue to be relevant. A 
significant number of candidates struggle both with accurate historical terminology and 
their deployment within sentences correctly, e.g. ‘…this is an example of Mussolini’s gain 
consolidate…’ An increasing number of colloquialisms crept into candidates’ answers this 
summer and should be avoided in a formal examination. A handful of scripts remain 
very difficult to read, and as legibility is included in strand (i) of the quality of written 
communication criteria, candidates should be reminded that illegible scripts are not 
communicating effectively and this may undermine their response. 
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Option C – General Comments

There were over a 1000 entries for Option C this summer and some centres appear to be 
studying this Option for the first time. Candidates are generally well prepared but there is 
some variability in depth of knowledge and the ability to analyse. It was also noticeable this 
summer that some candidates find it difficult to focus directly on the question being asked.

Also there are a significant number of candidates who find it difficult to establish a secure 
chronology within their answers. Less able responses are seen at Level 2 and these often 
exhibit the characteristics more suited to GCSE than AS level. However, as in previous 
sessions the better responses are often interesting and thought-provoking using supporting 
material which is not always from obvious sources. Above all it is clear that most of the 
candidates seem to enjoy studying the ‘Empire’ option and centres should be congratulated 
for teaching an area of study which is not always well resourced.
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Question 1

C1 – The Origins of the British Empire, c1680–1763

This is a popular topic and most candidates have a good working knowledge of the major 
themes. However, there does appear to be some tendency for many candidates to be 
working from what might be described as a ‘formulaic’ response which does not necessarily 
lead to a well-focused answer. The two questions in this summer’s paper did not necessarily 
lend themselves to a formula and some candidates found themselves trying to adapt 
what appeared to be learnt paragraphs to the set questions. This approach may ensure 
candidates are achieving at least at Level 3 but it appears to be preventing more able 
candidates from addressing the question carefully and thoroughly.

Q1. This was the more popular of the two questions. The question did not suggest that war 
was the most significant but asked how significant war was in the territorial expansion of 
Empire. The mark scheme allowed for candidates to produce a more focused discussion of 
the significance of war or to establish relative significance with reference to other factors. 
However, to achieve at the higher Levels there needed to be some recognition that war 
was the focus of the question. Some responses dismissed war briefly and then discussed a 
list of other more significant factors which often resulted in mid-Level 4 responses at best. 
Once again, with these types of question, responses were differentiated by the ability to 
determine significance in relation to territorial expansion. Candidates often had very little 
secure knowledge of actual territorial expansion as consequence of the armed conflicts and 
often confused different wars. It was also quite disconcerting to see confused chronology 
within paragraphs with references made to gains made in 1763 discussed before gains 
made in 1713, for example. Some responses failed to mention India at all. Many candidates 
also wrote long explanatory paragraphs on the role of the creation of the Bank of England 
in the expansion of Empire which were often not clearly linked to territorial expansion or 
were confused in their explanation. The best responses focused on the significance of war 
in bringing about territorial gains with some pointing out that it was not necessarily the 
extent of the gains but the location of the gains which were often more significant. Others 
suggested that war was more significant at different times and in different parts of the 
Empire.
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Question 1
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This is a Level 3 response. It attempts analysis with an understanding of the focus of 
the question and attempts a judgement in the conclusion. The given factor is briefly 
developed with reference to several other factors that have weak supporting evidence.

Examiner Comments

If the points made in the conclusion had been used 
to begin paragraphs in the main body then it would 
have created a more sustained analytical response. Try 
to make sure that each point you make furthers the 
discussion of the statement in the question.

Examiner Tip
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Question 2

Q2. This was the less popular of the two questions but nonetheless a significant number of 
candidates attempted the question. A few failed to recognise that the question was focused 
solely on the role of the trading companies and required an analysis of their changing nature 
over time. These responses produced ‘stock’ answers with reference to the importance of 
trading companies compared to other factors and so were not well focused. Most candidates 
chose to look at the three main companies as case studies but a few traced the role of 
trading companies in general. Both approaches led to some interesting responses. A 
significant number spent far too long establishing the context of the trading companies in 
the 17th century rather than tracing their development from 1680 leading to responses with 
a lack of sustained relevant supporting material; this was particularly so with the East India 
Company. A few candidates suggested that the assiento was awarded to the Royal African 
Company. Some of the more able candidates were able to show the gradual metamorphosis 
of the East India Company from trading company to semi-autonomous imperial power, the 
decline of the Royal Africa Company in the face of commercial rivalry and demand and the 
specific role of the South Sea Company. Some responses showed how trading companies 
in general grew from being instruments of economic expansion to more physical tools of 
territorial expansion and political prestige.
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Question 3

C2 – Relations with the American Colonies and the War of Independence, c1740–
89

Candidates are well-prepared for Topic C2 and usually have a good grounding of knowledge 
across the time period. However, there is still the tendency, noticed in previous sessions, for 
candidates to provide generalised rather than specific supporting evidence to prove points 
made.

Q3. This was the more popular of the two questions. Most candidates developed points 
relating to the economic, defensive and cultural relationship between the Colonies and 
Britain; fewer responses than expected dealt directly with the political relationship. Few 
mentioned the Albany Congress (1754) or political theories that were beginning to emerge 
which hinted at breaking away from the ‘Mother Country’. There was also little reference 
to the differences and enmities between individual colonies. Responses were differentiated 
by their tendency to describe and explain or explain and analyse the relationship. Many 
candidates referred to the cultural ties between the two, the strengths and limitations of the 
mercantile system and the outcomes of the colonial wars against France. Most suggested 
that the relationship remained fundamentally strong but that by 1763 the underlying 
tensions which would lead to Independence had already been established. It would have 
been good to see more responses establish an analysis of change over time by determining 
the position in 1740 in relation to the situation by 1763. Some candidates unfortunately 
went on to discuss events post-1763 so seriously undermining the effectiveness of their 
answer.
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This is a Level 4 response. The answer is well-focused with 
an understanding of some of the key issues. The supporting 
evidence is secure but not always as well selected.

Examiner Comments

Always use the introduction to show that you 
understand the question asked. This introduction gives 
a brief answer to the question, gives some context and 
outlines the factors that will be addressed.

Examiner Tip
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Question 4

Q4. This was the less popular of the two questions and many candidates attempted to adapt 
a learnt response as to why the British lost or why the Americans won. This produced some 
confused responses which often had some relevant material but were not directly focused. 
Some responses described the course of the war while commenting on the reasons for the 
war continuing; this approach had some relevance but often candidates concentrated so 
much on events before Saratoga that they did not have time to finish the narrative. Many 
candidates also exemplify points made almost exclusively with battles fought towards 
the beginning of the war, most particularly Lexington and Concord. Those who were most 
successful were often those who took some time to think, wrote a clear plan and focused 
on the wording of the question set. Better responses suggested that the war was so lengthy 
due to British naivety at the beginning of the war, confused British aims and objectives once 
rebellion was clear and the need for the Americans to establish their own military response. 
Some responses suggested that far from shortening the war the arrival of foreign allies 
for the Americans prolonged the war and indeed the peace negotiations, as the conflict 
expanded onto a world stage. The question did produce some of the most interesting and 
thought-provoking responses of the whole paper.
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Question 5

C3 – The Slave Trade, Slavery and the Anti-Slavery Campaigns, c1760–1833

This is by far the most popular of the topics with the vast majority of centres combining 
this with C1, C2 or C6. As stated before, this leads to a wide variety in the standard of 
responses ranging from simple developed statements to well-organised and focused 
analysis. Source material is often difficult to find that is suitable for AS Level but some 
candidates do appear to have a very superficial knowledge of events and will make bold 
assertions relating to individuals or factors relating to the abolition of slavery. There are 
also many candidates who have a weak chronological knowledge of events or who suggest 
strong causal relationships to events which happened many years apart. In particular, there 
are a significant number of candidates who confuse the timings of the main periods of slave 
revolt. In particular, many candidates suggest that Tacky’s Revolt (1760) and the Sharp 
Rebellion (1831) were directly related to the abolition of the slave trade in 1807.

Q5. Very few candidates attempted this question which required the analysis of the 
changing nature of both the slave trade and the plantation system over time. It was hoped 
that the candidates would be able to use some of the key legislation over the time period 
to determine the changing experiences of slaves, or even slave owners. However, many of 
the answers were often simple descriptions or explanations of the slave trade with a fleeting 
reference to Abolition followed by a description of the gang system on plantations with a 
suggestion that things may have improved as slave owners began to ‘breed’ their own slave 
replacements. Many of these responses were awarded at Level 2 and the majority were 
in Level 3. There were some very good responses which were able to discuss how minor 
changes were made to the carriage of slaves across the Atlantic pre-1807, the knock-on 
effects of the 1807 Act on plantations, the subsequent ‘illegal trade’ and the attempts to 
ameliorate slavery leading to the Act of 1833.There was little mention of the effects of the 
1833 Abolition on the plantations system. Very few candidates chose to develop the answer 
by establishing the situation in 1760 and comparing it to the changes that had occurred by 
1833 which would have led to an effective analysis.
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Question 6

Q6. This was attempted by the overwhelming majority of candidates. It had been hoped 
that candidates would take the opportunity to produce a well-rounded discussion of the 
debate surrounding Wilberforce’s real contribution to the 1807 Act. However, although some 
candidates were able to produce well-reasoned and, above all, well-supported responses, 
a large number of candidates produced poorly organised responses with either a brief 
dismissal of Wilberforce followed by a discussion of the other individuals involved or a 
long description of Wilberforce’s early career followed by a discussion of other factors. A 
significant minority failed to recognise this as a question about the abolition of the slave 
trade and discussed factors or individuals more relevant to 1833. There was little discussion 
of the forces required to get the Act passed through parliament or factors in relation to 
1807. Often direct causal links were made to court cases or revolts that took place decades 
before rather than establishing their contribution to the groundswell of popular support. 
Descriptions or explanations of Wilberforce’s role were often limited to the earlier part of 
his career and there was often little awareness of what he actually did within parliament 
except to make one long speech in 1789. Those responses which referred to other factors 
often asserted their contribution rather than showing how they contributed to the abolition 
itself. Stock paragraphs about individual abolitionist were often listed with little real focus on 
1807. Although there were many who viewed Wilberforce as the ‘voice’ and Clarkson as the 
‘campaigner’, there were few responses which clearly showed the inter-relationship between 
the creation of a mass popular movement, Wilberforce’s work within parliament and the 
external influences which led to abolition in 1807. 
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This is a typical Level 3 response it has an understanding of the 
focus of the question and attempts to explain the role of other 
individuals but is more focused on the success of the campaign 
than the achievement of abolition. The role of Wilberforce is 
understood but limited in development with some less relevant 
material.

Examiner Comments

A sense of chronology is very important. Most 
questions include dates which have some significance 
and should be addressed - this response does not 
mention 1807 which is the year in which the abolition 
Act was passed. Always try to focus on the dates in the 
question.

Examiner Tip
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This is a Level 5 response. Although there are still areas 
of development that could be more detailed particularly to 
Wilberforce himself, this is a wide ranging response that 
discusses Wilberforce's strengths and limitations in relation to 
other individuals, the work of the Abolition societies and the 
political climate at the time. The supporting evidence is succinct 
and well-selected if not always detailed. This is a sustained, 
focused response.

Examiner Comments

Try to use the beginning sentences of paragraphs to 
construct your argument - this will lead to an effective 
conclusion. In this response the opening lines of the 
paragraphs clearly indicate how the discussion is 
developing.

Examiner Tip
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Question 6
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This is a Level 4 response. Well-focused with an understanding of 
some of the key issues. There is some focus on the year 1807 and 
Wilberforce's role is discussed in relation to several other factors. The 
supporting evidence is relevant but not always detailed or convincing.

Examiner Comments

Try to focus on the wording of the question to reach a 
judgement. This response reaches a judgement on the 
role of Wilberforce in the passing of the 1807 Act rather 
than a discussion of his role in the abolition campaign 
in general.

Examiner Tip
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Question 7

C4 – Commerce and Conquest: India, c1760–c1835

There were no responses to either question for this topic.
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Question 11

C6 – Britain and the Scramble for Africa, c1875–1914

Candidates for this topic are usually very well prepared and there were some very 
interesting and thoughtful responses produced for both of the questions. There were some 
candidates who attempted to adapt ‘stock’ answers to the questions asked but the vast 
majority were able to focus on the wording of the question asked.

Q11. This proved to be an effective question with most candidates focused on a discussion 
of the relative importance of the two factors identified. Some responses did attempt to 
introduce a list of other factors as well but most were clearly focused. The answers brought 
out a wealth of knowledge regarding both military conflict and the different treaties 
and agreements signed throughout Africa. Some Level 4 responses were imbalanced by 
spending too much time developing one or other of the factors. Some answers suggested 
that expansion often started with treaties as in Matabeleland and then led to war while 
others suggested the opposite, often citing the Boer War. Others suggested that the nature 
of expansion depended on geographical region contrasting West Africa with Egypt or 
Southern Africa, for example. Candidates often have detailed knowledge of specific areas, in 
particular, East Africa and can deploy arguments with skill. These responses were often the 
most enjoyable to read across the whole paper as candidates were challenged to select the 
most appropriate knowledge to fit the statement in the question.
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This is a Level 5 response. It is directly focused on the question 
and has an explicit understanding of the key issues with well-
selected evidence. The argument is balanced coming to an 
evaluative judgement in the conclusion.

Examiner Comments

Conclusions are very important - they should clearly state 
the argument and the judgement which you have come to. 
This conclusion agrees with the statement in the question in 
general but shows that in some areas of Africa the situation 
was slightly different.

Examiner Tip
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Question 12

Q12. This was the more popular of the two questions and required an analysis of the 
effect of the Boer War on attitudes towards Empire in Britain. Candidates often found it 
difficult to develop well organised answers but almost all attempted some analysis of the 
changes brought about by involvement in the War. There are now fewer candidates making 
apocalyptic claims for the end of Empire in 1902 and most candidates are aware that 
the War had a significant impact on attitudes but did not turn everyone against Empire. 
However, some sweeping statements were still made concerning the attitudes of classes, 
particularly the working class and even individuals. Some candidates confused attitudes to 
the War with attitudes towards Empire. A large number of responses were able to discuss 
confidently changes in political attitudes and all were aware of the effect of the short-
comings and atrocities of the War. There were some interesting points made about the long-
term effects on both Conservative and Liberal politicians and on imperial and foreign policy. 
Most candidates chose to determine change through the events of the War but might have 
been more effective had they established attitudes before the War in relation to attitudes 
after. 
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Question 13

C7 – Retreat from Empire: Decolonisation in Africa, c1957–81

Most centres studying topic C7 combine it with C6 and so are well prepared for the topic. As 
with C7 many candidates have good knowledge of the different geographical areas involved 
and the wider context of decolonisation. However, there can be a tendency for responses to 
make general comments without supporting evidence from the experience in Africa itself. 
Although most candidates have some knowledge of the growth of African nationalism this 
would appear to be an area of the specification which leads to less confident responses. 
Also some candidates are confused as to the chronology of events in Southern Rhodesia/
Rhodesia/Zimbabwe where events moved less quickly and responses often refer to events 
that happened post-1965 in questions focused on the period up to 1965.

Q13. This was the less popular of the two questions. Most candidates had a good knowledge 
of the growth of nationalism but a few produced confused responses that appeared to 
be focused on the decline of Empire. Some responses had a detailed knowledge of the 
nationalist experience in different geographical regions and there were a few candidates 
who were able to deal admirably with the complexities of events surrounding the Central 
African Federation. Very few candidates confuse the different nationalist organisations or 
leaders. The best responses were able to show the complex relationship between the wider 
post-War political world climate, Britain’s declining prestige and the situation on the ground 
in Africa itself.
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Question 14

Q14. This was the more popular of the two questions. The focus on increased unrest allowed 
candidates to discuss more than just the influence of African nationalism although most 
focused on nationalist unrest. As in previous questions related to this focus, differentiation 
tended to be related to those candidates who could explain factors in relation to the 
speeding up of decolonisation and those who discussed decolonisation in general. There 
were some interesting discussions as to whether Mau Mau activity speeded up or slowed 
down Kenyan independence. A few responses did bring in references to Rhodesia which 
were out of the time frame of the question. Many responses suggested that underlying 
forces were already moving inexorably towards decolonisation and, after 1956, Macmillan 
was convinced that it should be speeded up, but that was dependent on the situation on 
the ground unrest could either accelerate or slow down the process. It should be noted that 
a significant minority of candidates are unsure when Macmillan made his ‘winds of change’ 
speech and this can often undermine the argument being made.



48 GCE history 6HI01 C

Question 14
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This is a low Level 5 response. It acknowledges and develops 
the given factor with clear links to other factors. Supporting 
evidence is well-selected. There is explicit reference to the 
speeding up of events. The inter-relationship is not well enough 
established to move up within the level.

Examiner Comments

Always focus clearly on the exact wording of the 
question. This response is about the speeding up of 
decolonisation not the general factors involved in 
decolonisation.

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

• Don't attempt to predict questions or create model answers based on the presumed 
wording of a question. This can limit revision, lead to lack of choice and/or to a lack of 
explicit focus, resulting in lower levels being awarded.

• Analyse causation using a variety of methods. Factors influencing causation are usually 
addressed with confidence but questions which require learners to weigh up the relative 
significance of long-term against short-term/immediate factors less so. 

• Pay greater attention to the analysis of concepts other than causation; also consider the 
relative significance of a number of outcomes and reflect on issues concerning change 
over time within the period of study.

• Use historical words and phrases appropriate to the period of study and to deploy these 
with some fluency.

• Finally, centres are strongly advised to acquaint candidates with the format of the 
answer booklet before sitting the exam, particularly in which part of the booklet to write 
the two answers. 
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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