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This Report is, by its very nature, a general report derived from the experiences of the 
moderating team this summer. Centres are reminded that every centre has its own 
individual report written by the person who moderated their coursework. This can be 
accessed via  HYPERLINK "http://www.edexcelonline.co.uk" www.edexcelonline.co.uk 
and all examination officers in schools and colleges will have the necessary login and 
password details. These individual reports should be read in conjunction with this 
Report, which necessarily gives the wider picture. 
 
 
 
The attention of all centres is drawn to the Specification requirements regarding the role 
of the teacher: 
 
Teachers need to be able to sign the authentication statement (available on the Edexcel 
web-site and in the Getting Started guide) for each and every student. ‘Acceptable 
assistance’ means that while it is legitimate, for example, to draw out the meaning of a 
question or to elucidate qualities required in the general level descriptors, it is not 
legitimate to: 
 
Supply specific wording or phrases for students to include in their answer. 
 
Supply detailed question-specific writing frames or other structures to support an 
answer. 
 
Give detailed guidance on how to structure introductions or conclusions. 
 
Tell students in precise detail how to improve their assignment. 
 
This means it is not permissible for drafts of work to be taken in, commented on, 
marked and then returned to students for revision. The ability to redraft work after 
advice is not one of the skills being tested in the Specification. 
 
Any breach of these requirements will be reported to Edexcel, and appropriate steps will 
be taken. Centres are reminded that these requirements apply to re-sit candidates, too, 
who should not be re-working annotated assignments. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Introduction 
 
This summer, some eleven hundred centres entered candidates for Unit 4, the 
coursework component of GCE History. The candidates researched two enquiries: one 
focused on depth and the short-term significance of an individual, event, movement or 
factor, and the other on breadth and the process of change over time. Together, the two 
enquiries made up a single assignment. These were marked by the centres, and a 
sample from each centre was submitted for external moderation. Moderation was carried 
out by four teams of moderators, working to team leaders who were, in turn, working to 
the principal moderator. 
 
Moderators found much to interest and impress, not only in the candidates’ work but also 
in the ways in which their teachers had prepared and mentored their students and in the 
careful application of the mark schemes. It was particularly encouraging to note the 
number of centres where close attention had been paid to the centre-specific (E9) 
reports made by their own moderators about their previous entry and all necessary 
amendments and adjustments had been made. Equally, it was disappointing to note that 
a small minority of centres were apparently ignoring the advice given in their previous E9 
reports, to the continuing disadvantage of their students. These reports are written by 
each centre’s own moderator and are intended to provide guidance for future 
submissions as well as an explanation of the outcome of the current moderation. 
 
Around three-quarters of the centres had no adjustments made to their own 
assessments of their students’ work. This is a considerable improvement on last 
summer, and centres are clearly becoming more and more confident in the application of  
Edexcel’s mark schemes. Where adjustments to marks were recommended, and so 
regression of the whole centre was likely to occur, it is important to note that such work 
was always escalated for a second moderation. Thus every centre where this happened 
had had the judgement of their original moderator confirmed by a second moderation 
that was undertaken either by a team leader or by the principal moderator. 
 
Centres are urged to familiarise themselves, not only with the Principal 
Moderator’s reports and their own centre reports, but also with the GCE History 
Specification, Edexcel’s publication ‘Getting Started’ and with the advice and 
guidance provided on Edexcel’s website. An Edexcel service that many teachers have 
found very helpful is ‘Ask the Expert’ where any coursework query comes straight 
through to the principal moderator. An on-line INSET programme will be offered in the 
autumn term and this should be invaluable for centres needing further guidance. There 
will also be face-to-face standardisation sessions available for teachers wishing to 
enhance their own understanding of Edexcel’s mark schemes and the ways in which 
they are applied. 
 
 
 
 
 
 
 
 
 
 
 



 

Administration 
 
Most centres completed all aspects of the administration of this Unit without any 
problems whatsoever, with many including the checklist of the documentation to be sent 
to the moderator that is available on Edexcel’s web-site. Centres in any doubt as to what 
should be sent are urged to access this.  
 
Perennial problems, however, remain:  
 

• There are still a small number of centres sending all copies of the OPTEMS form 
to their moderator. Printed clearly along the side of the top copy is the instruction 
that it should be sent to Edexcel and the address in Rotherham to which it should 
be sent is given. If this is not done, Edexcel has no record of the centre’s 
assessment of their candidates.  

• Moderators reported a higher than usual number of discrepancies between the 
marks on the work, the marks on the Individual Candidate Authentication sheets 
and the marks on the OPTEMS form. Centres are reminded of the need to check 
that all transcriptions have been made accurately. Where there is a discrepancy 
between the mark on the work and the mark recorded on the OPTEMS form, the 
moderator will inform the centre and immediate action must be taken by the 
centre’s examinations officer. This is because marks provided by a centre cannot 
be changed by Edexcel, only by the centre(s) concerned. Not to alter a wrongly 
entered mark could adversely affect not only the specific candidate(s) concerned, 
but the whole cohort should regression be necessary. 

• There were instances of incorrect candidate numbers, incorrect coursework titles 
and a failure to give complete information about the other options followed in 
Units 1, 2 and 3. All this information is essential if moderation is to proceed. Most 
importantly, the forms must be signed by both the candidate and the responsible 
teacher as this authenticates the work, and this was not always done. 

• A number of centres are still failing to include a photocopy of the coursework 
programme their students are following. This is essential because not all 
students correctly enter the number and/or name of the Edexcel-designed 
coursework programme they are following, and it is particularly important where 
centres are following a centre-designed coursework programme. 

• There are still some centres using an old copy of the front cover authentication 
sheet, or are using both old and new covers. All centres must use the Individual 
Candidate Authentication sheet as a front cover for each candidate. This can be 
obtained from Edexcel’s web-site and a facsimile copy is printed in Edexcel’s 
publication ‘Getting Started’, which can be photocopied. No other front cover is 
necessary or permissible. 

 
 
 
 
 
 
 
 
 
 



 

Word limits 
 
Very few candidates had problems with the word limits. Centres are reminded that, 
where a candidate does exceed the limit of 4,000 words, the appropriate course of 
action is to return the work to the student(s) concerned for editing. If this is not possible, 
marking must stop once 4,000 words have been read. Centres submitting work from 
candidates who wrote over the word limit almost invariably took the correct action.  
 
However, moderators reported that some problems remain or have developed: 
 

• It is a Specification requirement that candidates insert a cumulative word count at 
the foot of each page of the assignment. Relatively few candidates did this, and 
centres are requested to ensure this is done in future. 

• There was worrying evidence of some candidates apparently trying to circumvent 
the word limit issue by writing extensive footnotes. Centres are reminded that, 
whilst footnotes are not included in the overall word count, they should not be 
used to develop points and arguments made in the body of the response. Most 
importantly, they are not allowed to contribute directly to the assessment.  

 
 
Resource record sheets 
 
The use of resource record sheets continues to be variable. Centres are reminded that 
the resource records form a specific purpose and must be used by all students, and their 
teachers, when following both enquiries. The resource record serves to validate each 
student’s work as his or her own. The Specification states that the resource record ‘will 
validate the enquiry process and will provide evidence to support teacher judgements of 
the quality of the work. Thus, as students access a resource they should note the 
resource and comment briefly, in their resource record, on its usefulness for their field of 
research. They should initial and date the entry. The teachers should access these 
resource records at regular intervals and date and initial this access. Too many teachers 
are simply signing off the resource records at the end of the process when they were, 
presumably, beginning to mark the work. Thus their students’ work was not appropriately 
validated. Furthermore, there were more instances found than in the past where 
students had completed their section of the resource record in considerable detail but 
where there had been little or no teacher input at all. 
 
Beyond validation, regular access to students’ resource records, as their research 
progresses, means that the teachers concerned can guide the students in accessing 
appropriate source material. In this way the resource records can be used as a 
mentoring tool and as a focus point for mentoring sessions. It was clear, from the entries 
on the resource records, that some teachers appreciated this – and to the benefit of their 
students. It is perfectly acceptable for centres to devise their own resource records, but 
they must carry the same information as the Edexcel-designed one.  
 
Some centres, with prior agreement from the principal moderator, experimented with 
using students’ ‘blogs’ as their resource records. This worked well and centres 
considering using this approach are asked to contact the principal moderator via 
Edexcel’s ‘Ask the Expert’ service to discuss ways of managing this approach. 
 
 



 

The Enquiry Titles: Part A of the assignment 
 
Centres adopted three main approaches to the Part A enquiries:  
(i) some set the same enquiry for all their students;  
(ii) some allowed students to select their enquiries from a limited range provided by 
 the centre;  
(iii) some allowed their students the freedom to set their own enquiries.  
 
Whilst all three approaches are acceptable to Edexcel, it should be noted that, in 
general, moderators found that candidates selecting their own enquiries and searching 
out their own source material, generally wrote with greater enthusiasm and engagement. 
 
The moderating team found that there are still some issues with the Part A enquiry titles: 
 

• Some candidates experienced problems in finding sufficient sources for the 
enquiry they had set themselves. Before approving a student’s Part A enquiry, or 
before setting enquiries themselves, centres are strongly advised to make certain 
that there is a sufficient range of contemporary sources to enable issues to be 
raised and judgements to be reached through an evaluation of the evidence they 
provide. There is a useful checklist for students to use on page 57 of the ‘Getting 
Started’ guide, and one for teachers on the following page. Successful 
completion of these should ensure confirmation that an enquiry is viable. 

• Some enquiry titles lacked a specific enough focus and this was reflected in the 
candidates’ work. Students selecting a well-known figure or event, for example, 
could find their research overwhelming because of the sheer amount of 
information and source material available. It is suggested that students in this 
situation consider limiting the extent of their enquiries either by time or by topic. 
The time span for ‘short-term significance’ has been defined by Edexcel as being 
not more than 20% of the extent of the coursework programme (which would 
usually be twenty years) but can be, and in many cases, should be, considerably 
less. Candidates trying to assess the short-term significance of a major historical 
event such as the Armada, the Black Death, the Bolshevik Revolution or the 
bombing of Hiroshima and Nagasaki, would be well advised to focus on a 
specific aspect of the impact of the event, or to limit the investigation by setting a 
time frame shorter than the 20% allowed. 

• Moderators reported an increase in the type of enquiries that, in their execution, 
were not appropriately focused on the analysis and evaluation of short-term 
significance. For example, ‘What was the significance of Alexander Fleming in 
the introduction of penicillin?’ led candidates to a comparison of the roles of 
various individuals, which was not an effective approach to the analysis of the 
impact of the work of an individual. 

• Some candidates, though fewer than in previous sessions, are researching 
enquiries that had little, if any, relevance to the focus of the coursework 
programme. An investigation into the short-term significance of women’s war 
work on the Home Front 1914-18, for example, had little relevance to the focus of 
CW37 ‘The Changing Nature of Warfare 1845-1991’ which is on the influence of 
new technology on warfare. Centres are reminded that the enquiry must relate to 
the focus of the coursework programme as a whole.  

 
 



 

The Enquiry Titles: Part B of the assignment 
 
Most centres set the same Part B enquiry to all their students. They generally followed 
the published enquiry stems and focused securely on change over time in two main 
ways: 
 
(i) The selection of a particular factor as being the main driver behind the process of 
 change and compare this, through explanation and analysis, with other potential 
 factors that could be seen to drive change. Such enquiries have a causal focus, 
 concentrating on the factors that brought about change and deciding on their 
 relative significance. The main problem experienced by candidates following this 
 approach was, as in previous years, where the role of individuals had been 
 selected as the stated factor. There are still some candidates who present 
 mini-biographies of a range of relevant individuals. Such candidates fail to 
 appreciate that the ‘role of individuals’ is a factor to be compared to alternative 
 factors in driving the process of change. 
 
(ii) The selection of a specific event as a turning point and, by going through a  

similar  process of comparison with other potential turning points, reach a 
balanced and supported judgement as to which was key. Such enquiries focus 
on patterns of  change by highlighting key moments of change and continuity 
across the period and deciding on their relative significance. Where centres and 
their students experienced problems with this approach, it was with a lack of 
explicit focus on patterns of change and/or with lack of a demonstrable 
understanding of the definition of a turning point.  

 
Source Material: Selection and Use 
 
(i)  Part A of the assignment 
 
The Part A enquiry is the only place in the A2 part of GCE History where AO2a is 
assessed. The selection of appropriate contemporary source material is therefore 
essential. Centres and their students should bear this in mind when determining their 
Part A enquiries. It would be most unwise for a centre to select a specific coursework 
programme without first being certain that an appropriate range of contemporary sources 
can be accessed by their students.  
 
The moderating team found that some issues remained from previous years, whilst 
some new ones had arisen: 
 

• There was an increase over last summer in the numbers of students selecting a 
large number of sources and inserting sentences or phrases from them to 
support points being made, but not evaluating then with respect to their nature, 
origin and purpose. Centres are urged to advise candidates to take Edexcel’s 
advice and thoroughly interrogate and evaluate between four and six relevant 
contemporary sources. 

• Students are still finding difficulties in considering the status of the evidence with 
which they are dealing. Thus the mark scheme criterion ‘give weight to the 
evidence by the application of valid criteria in the context of the specific enquiry’ 
was largely ignored. 



 

• A minority of candidates are still using secondary sources inappropriately. 
Centres are reminded that it is only contemporary sources that should be 
evaluated. Secondary sources may be used in support or challenge of 
judgements reached from an evaluation of contemporary sources, but they must 
not be evaluated and should never dominate. The use of secondary sources in 
this way should be credited under the AO1 criteria. 

• Many candidates seem to be restricting themselves to using written sources. 
Centres are reminded that Edexcel encourages the use of a wide range of 
contemporary sources, and that this includes, for example, posters and 
photographs, archaeological finds, needlework and tapestries, statues and 
sculpture. This extends the richness of the package of sources with which each 
candidate works and evaluates. 

• Some centres are providing source booklets for their students, and moderators 
report that some excellent and very full collections have been sent with the 
sample of work. Centres are reminded that ‘select’ (on the part of the student) is 
an important criterion here, and they are asked to send any such resource 
booklets to their designated moderator in order that s/he may determine whether 
this criterion has been met.   

• Some centres following twentieth century coursework programmes continue to 
have problems in distinguishing between a contemporary source and a 
secondary source, because in a very real sense all sources produced in that 
century are contemporary. It would seem sensible, therefore, to designate as 
secondary all those sources written by historians reflecting on past events. 
Again, if teachers are at all uncertain about the status of a particular source, 
advice can be sought from the principal moderator via Edexcel’s ‘Ask the Expert’ 
service. 

• A significant minority of candidates in a number of centres reference their 
contemporary sources by means of the secondary sources in which they have 
found them. This makes it very difficult for the moderator to assess the source, 
as they cannot access the date/context of the source. Part of the research that 
candidates should be undertaking is to find this information if it is not provided by 
the secondary source. 

• A number of candidates from different centres seem to have used a particular 
web-site specialising in providing quotes for any historical event. These quotes 
are presented without any context or provenance and students using them 
cannot (unless they find this information themselves) gain any credit for so doing 
because evaluation is impossible. 

 
(ii) Part B of the assignment 
 
This was generally well done, with more candidates than in previous sessions showing a 
good understanding of the process of change over time. There was some excellent 
analysis of a range of factors involved in the process of change, and candidates opting 
for the ‘turning point’ approach demonstrated a greater understanding of the nature and 
concept of a turning point, focusing successfully on change and continuity over time. 
Many more candidates than in previous sessions were clearly accessing a range of 
books and articles, and put this to good effect when researching for their enquiries. This 
was shown by an impressive use of footnotes and extensive bibliographies.  
 
 



 

Nevertheless, some problems remain: 
 

• Centres are reminded that the Specification requires evidence of students’ ability 
to ‘make use of relevant reading and other data as appropriate in pursuit of the 
enquiry’. In a significant minority of responses, there was no reference 
whatsoever in the body of the response to any reading the candidates had 
undertaken.  

• Some candidates tried to turn this part of the assignment into an exercise in 
historiography. Whilst the Specification requires, at Level 5 ‘..evaluating 
arguments and, as appropriate, interpretations’ and at Level 4 ‘.. some evaluation 
of argument’ , this should not dominate. It is the students’ own analysis and 
understanding of the process of change that is important, supported and 
challenged, but not dominated, by the views of others. 

• Some centres would seem to be providing their students with substantial 
frameworks: the same factors and the same turning points analysed in the same 
order. Such centres are reminded that the provision of writing frames is expressly 
forbidden by the Specification. The whole ethos underpinning Unit 4 is the 
encouragement of independent research. 

• There was an increasing tendency for candidates, usually from the same centres, 
to focus only on the stated factor or only on the stated turning point. Such 
enquiries do not regard the stated factor to be analysed and compared to 
alternative factors responsible for driving change, neither do they permit patterns 
of change to be determined by comparing an analysis of the stated turning point 
with others. This approach almost inevitably resulted in a chronologically 
unbalanced response.  

• An increasing minority of candidates were not addressing the process of change 
over the whole extent of the coursework programme. Centres are reminded that 
a Part B enquiry must span the whole timeframe of the coursework programme 
and, whilst this may be extended without seeking approval from Edexcel, it may 
not be truncated 

 
The Assessment of Coursework 
 
More centres than previously made good use of annotations and summative comments, 
clearly linking their comments to the levels and language of the mark scheme..  
 
Assessment of AO1 
Centres experienced few difficulties in applying the AO1 mark schemes. Generally, the 
AO1 assessment of the Part A enquiries was accurate. Some centres, however, are still 
overly generous at the Level 4 / Level 5 boundary when assessing the Part B enquiries. 
Centres are reminded that marks within Level 5 should only be given for sustained 
analysis which directly explores the process of change, demonstrating an explicit 
understanding of the issues raised by the enquiry, evaluating arguments and, where 
appropriate, interpretations.  
 
Assessment of AO2 
Some centres are still misapplying the AO2 mark scheme. Too often marks were given 
at Levels 3 and 4 where there was little or no interrogation or evaluation of the source 
material, and no weight given to the status of the evidence so derived when reaching a 
judgement. Moderators found time and time again that candidates inserting a sentence 



 

or two from an appropriate source at an appropriate point in their enquiry were rewarded 
at these higher levels. This point was made in all previous reports on examination 
sessions, and it is disappointing that some centres are still finding difficulties here.  
 
Internal standardisation 
There is only one entry code for this coursework component. This means that, no matter 
how many teaching sets, nor how many coursework programmes are followed, all 
candidates from one centre will be entered as a single cohort and will be externally 
moderated as such. It is therefore essential, where centres are following more than one 
coursework programme, or where there is more than one teacher-examiner, that a 
system of internal standardisation is carried out. Indeed, it is a Specification requirement 
(see page 69) that such centres operate a system of internal standardisation, so that the 
marks submitted from the entire cohort are displaying a consistent standard and an 
agreed overall order of merit is established for all students. Where internal 
standardisation occurs, it is essential that this is made clear on the candidates’ work. 
Any changes made to the marks as a result of internal standardisation should be 
explained. Some centres, particularly the larger ones, included detailed accounts of the 
procedures they had followed and the resulting actions taken, and this was most helpful 
in understanding how the final marks had been determined 
 
Conclusion 
 
Centres are to be congratulated on successfully continuing with the development of the 
coursework unit and to working with the moderating team in ensuring effective, 
perceptive and accurate assessment of their students’ coursework. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Exemplification material 
 
The following material is provided in exemplification of the points made in this Report: 
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Candidate 1: Crusading Europe 1095-1204 
A high scoring piece of work, worthy of full marks 
Part A 
An analytical response focusing confidently on the significance of Pope Urban II’s 
message at the Council of Clermont in 1095, and which clearly identifies and debates 
the key issues. An excellent range of source material has been selected, and secondary 
sources effectively used in support and challenge. The question is thoroughly 
investigated and the evidence from the sources integrated into a structured and 
sustained argument. Appropriate weight is given to the evidence in reaching judgements 
and the context and value of the sources within the society that generated them is fully 
explored. 
Part B 
A sustained and well-supported analysis, showing a clear understanding of the process 
of change over time, and an explicit and excellent understanding of the key issues. This 
analysis is supported by an appropriate range and depth of accurate and well-selected 
factual sources.  
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Candidate 2: Representation and Democracy in Britain c1830-1931. 
A high-scoring, competent piece of work, just sufficient for the highest grade. 
Part A 
A well-focused enquiry into the short-term significance of the Bristol riots of 1831. A 
range of issues are identified in a relevant, analytical response with a confident focus on 
the riots. A well-selected range of sources is evaluated according to their nature, origin 
and purpose, and used well in combination. They are not, however, used particularly 
strongly to raise issues.  
Part B 
A sustained analysis with a good focus on the process of change over time. The 
response shows a clear understanding of the role of the threat of revolution as a factor in 
motivating change to the franchise. The candidate works chronologically through various 
key milestones, and within each one considers and compares different factors that 
impacted on change.  The concluding paragraph is brief and could have been developed 
further. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

































 

Candidate 3: The Protestant and Catholic Reformation in Europe 1500-1620. 
A mid-range piece of work, typical of that produced by many candidates. 
Part A 
A broadly analytical response, with some narrative passages, focusing on the short-term 
significance of Martin Luther in the years 1517-37.  It demonstrates some understanding 
of the key issues. The sources selected are appropriate, but the range is not great. They 
are, however, well integrated into the response, they are interpreted beyond their 
surface features and the concepts of utility and reliability are addressed. 
Part B 
The response here is clearly analytical, showing a good understanding of change over 
time. The key issues are understood, and the analysis is supported by accurate factual 
material. A range of different factors impacting on change are considered, although 
chronological balance is not wholly maintained. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 





















































 

Candidate 4: United States Foreign Policy 1890-2000: the Making of a Superpower. 
A low-scoring piece of work, but just sufficient for a pass. 
Part A 
Statements with some development, showing some understanding of the focus of the 
question and of the key issues, although this focus is lost at times and there are 
generalisations and historical inaccuracies. The use of source material is very limited, 
and only just sufficient to address the question. There is some attempt at evaluation, but 
this is not wholly convincing, although there is some reasonably effective cross-
referencing.  
Part B 
A response that is broadly analytical, although there are some narrative passages and 
some loss of focus.  The concept of a turning point is not convincingly understood. Some 
understanding of the process of change over time is shown and there is an attempt at 
chronological balance, although this is not always successful. The quality of written 
communication is not always appropriate. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



























 

Candidate 5: The Making of Modern Russia 1856-1964 
A piece of work that cannot achieve a pass. 
Part A 
A response that focuses more on the reasons for emancipation than its impact, and 
which is poorly organised, containing irrelevancies and inaccuracies. The sources 
selected are limited in range, although they are related to their historical context and 
there is some minimal evaluation. 
Part B 
A response with a chronological approach within which there is some sense of analysis, 
and which shows some understanding of the process of change over time. There is 
some attempt at chronological balance although this is not sustained. There are 
inaccuracies and expression is unclear in places. 
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