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Introduction
It was pleasing to see a good standard of responses from candidates in the third session of 
the 6HI03 A examination. Many candidates wrote insightful comments which placed them in 
the higher tier bracket. 

The paper was divided into two sections: Section (A) was an In-Depth Study question. 
Section (B) an Associated Historical Controversy question. Unfortunately some candidates 
continue to write too much. As a consequence of this their responses lacked factual detail. 
Whilst this has been commented upon previously, a significant number of candidates still 
follow this approach. Factual relevance is the key to achieving high marks. Examiners want 
to see candidates who can use the sources and their own material effectively to answer the 
questions set.

Centres should note that the amount of space provided in the booklet for answers is more 
than enough for full marks.

Although a few responses were quite brief, there was little evidence on this paper of 
candidates having insufficient time to answer both questions. The ability range of those 
entering was diverse but the design of the paper allowed all abilities to be catered for. 
There were also very few rubric errors. As expected, there were far more entrants for A1 – 
Protest, Crisis and Rebellion in England, 1536-1588 than for A2 – Revolution, Republic and 
Restoration: England, 1629-67.

One pleasing trend is that very few candidates produced essays which were not at least 
attempting to be analytical. The main weakness in responses which scored less well tended 
to be a lack of sufficient knowledge, rather than lengthy descriptive writing without analysis.

The paper provided candidates the opportunity to develop their essays writing and to 
include resource material as and when necessary.

There appears to be an increasing tendency for candidates to analyse and produce 
judgements in the main body of the answer and have cursory conclusions. In the sense that 
candidates can indeed sustain arguments by these means, this does not in itself prevent 
a barrier to reaching the highest levels. However, in some cases judgements on individual 
issues and factors tended to be somewhat isolated, and ultimate conclusions were left as 
rather stated. In this sense, candidates should be minded that considered introductions and 
conclusions often provide a framework for sustained argument and evaluation.

The answers of a minority of less successful candidates in Section A suggested that they 
were unable to make a choice between Questions 1 and 2, which both covered the same 
topic and produced an attempt at a catch-all answer, with obvious repercussions. The best 
answers to these questions – and indeed those on the Stuart option - showed that there 
is some very good study of Tudor and Stuart history, with students producing incisive, 
scholarly analysis.

In terms of the Section (B) questions, a small number of candidates did seem to engage 
more with the general debate of the set controversy, rather than the specific demands of 
the question and source package. This was most evident on Question 7, although it was still 
a small minority. The candidates' performance on individual questions is considered in the 
next section.
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Question 1

This proved to be a popular essay question with the majority of candidates providing strong 
answers.  The most successful responses placed examples of factional rivalries within the 
context both of religious change and the personal ambitions that existed around an ageing 
Henry VIII and young Edward VI.  Most candidates were able to analyse the relative balance 
of factors in each case. Most answers from level 3 upwards still made some purposeful 
points about the fall of Cromwell, the deathbed of Henry VIII and Edward's minority. A small 
minority of candidates displayed considerable knowledge of either factional struggles of the 
reign of Henry VIII, or those that featured under Edward VI, but not both. 

The vast majority recognised the importance of the terminal dates - the full range specified 
for this issue - although a minority produced overviews of Mary's reign. If anything, there 
tended to be better analysis of the reign of Edward. It was common for candidates to spend 
more time considering Henry's reign, and some did offer argument and focus regarding 
'personal ambitions' yet did not develop religious aspects when referencing factional groups 
as 'reformist' or 'conservative'.  

An encouraging number of candidates were able to argue convincingly that the two issues 
were intertwined, and some did undertake consideration of the use of the term 'bitter' in the 
question.
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This extract show response which achieved a level 2. The 
candidate displays valid and at times specific knowledge. 
However, whilst there is some hint of a reference to the 
'ambition' of Northumberland, the work was largely descriptive.

Examiner Comments

Candidates should ensure every point or paragraph is clearly focused 
on the demands of the question. In this case, that would mean 
offering argument and analysis on personal ambition or religious 
differences, examining the role these played in creating faction.

Examiner Tip
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Question 2

Although a significant part of the specification, this was a less popular choice for candidates. 
A wide range of responses were found. At the lower end, there were some generalised 
answers, which offered a focus and structure but provided limited material to develop 
issues. As with question (1), a small minority did struggle to stay within the date range, 
despite clear instructions provided in the specification. 

Some candidates concentrated on the issue of personal rule with passing reference to 
the Privy Council. That said, there were good answers found that did not offer extensive 
material on the make up or functions of the Privy Council, but achieved into the higher 
levels by offering reasoned comparisons to other potential sources of power and influence 
such as the monarch, parliament, key individuals, the Privy Chamber and more localised 
government such as the Council of the North. 

Candidates who scored at the highest levels, provided a range of successful approaches, 
analysing the role and function of the council as opposed to other institutions, particularly 
Parliament, and could show its changing role through the reforms of Cromwell, divisions 
in the 1540s, isolation under Somerset and extension in use and importance under 
Northumberland. A number also successfully applied aspects of the historiography relating 
to Elton's 'revolution in government'. 

In terms of typical content covered, membership usually concerned the obvious figures 
of Cromwell, Somerset and Northumberland, and knowledge of Denny & the dry stamp 
or Paget & Wriothesley was sometimes used to good effect. Few answers referred to 
the relationship of the Privy Council with the shires, its judicial functions or conduct of 
diplomacy. 
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This extract, showing the first two pages of a response, achieved a high level 
3. The candidate did display a good range of knowledge which was mostly 
relevant – mainly on alternative arguments. However, whilst there was an 
attempt to examine where the centre of political power was, the focus on this 
was often implicit, and the material on the Privy Council itself was thin.

Examiner Comments

Responses at the highest level often have a strong argument 
that runs throughout the essay. A common thread of argument in 
such high-level answers to this question was to see the authority 
of the Privy Council, or other organs of state for that matter, as 
being corollary to the needs and condition of the monarch.

Examiner Tip
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Question 3

This was the more popular option of the two Stuart questions. Many candidates showed 
a very impressive knowledge of the opposition to Charles and were able to construct 
analytical and targeted answers. Most candidates explored the common issues such as: Ship 
Money, the Hampden Case and the Bishops’ War.  Whilst high level answers were offered 
which structured responses around issues before and then during the last three years, in 
some cases this tended to produce rather two dimensional responses. Within this, those 
achieving the highest levels were sharply focused on examining the degree of opposition, 
with consideration of ‘seriousness’, and within these responses a common argument saw 
the roots of the opposition coming from the period before 1637. Many candidates evaluated 
the resentment caused by financial exactions, Laud’s policies, Star Chamber and local 
government, and Stafford in Ireland before commenting in detail on events in Scotland. 

Some candidates did struggle to focus on the period of the personal rule. Whilst some valid 
issues were made relating to opposition before 1629 or even considering issues past 1640, 
candidates should be minded of the demands of the specification. 

One other issue that impinged upon essays which were otherwise well reasoned was the 
seeming need for some to delve into consideration of Whig and Marxist schools, showing a 
lack of real understanding and focus of what the two "schools of thought" provided.
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Whilst not as extensively weighed as some examples that were found, this 
offers clear and reasoned judgement, critically examining the nature of 
opposition before and after 1637 in order to assess the extent to which it 
can be seen as 'serious opposition'. This was a good level 5 response.

Examiner Comments

Organisation is crucial to high level answers. Many of the 
most successful responses organised answers thematically. 
On this particular question, that meant structuring answers 
around finance, religion, avoidance of war, other issues of 
governance, etc. 

Examiner Tip
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Question 4

This was the least popular question in Section A.  The question itself seemed to give good 
scope for debate over the nature of the relationship between Charles II and the Cavalier 
Parliament, in which the vast majority of students wrote about. 

Of those assessed, the standard was relatively high, with many displaying good knowledge 
of the period, exploring the royalist expectations of Charles II, religious divisions, the 
Clarendon Code, finances and the unintentional nature of the under-funding of royal 
government. 

Less successful responses tended to be able to focus to some extent on the question, but 
could not sustain this or substantiate issues in sufficient depth.
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This was part of a high level 4 response. It displayed 
relevant and essentially focused assessment of relations 
between Charles II and parliament over the issue of 
finance. The response understands the difficulties in 
achieving a workable financial settlement between the two.

Examiner Comments

This answer was mostly analytical, but not as 
directly focused or evaluative as it could have 
been. More consistent development of points 
to judgements would have improved this.

Examiner Tip
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Question 5

This was a popular question which produced some very good analysis. Good answers 
provided comments on the Tudor rebellions in depth.  Some candidates did tend to get 
bogged down in detail from the sources and at times struggled to do more than re-
state points from the sources. Whilst such responses often managed comparative cross-
referencing, focused analysis tended to be patchy and lacking organisation. 

There were also occasions in which candidates misread sources or accepted points too 
readily at face value, e.g. the reference in Source 1 to Wyatt's 'remarkable' success was not 
always seen in context of comparison with other revolts pending.

In terms of strengths, the majority were able to focus on the issues in the sources and 
evaluate Wyatt’s skills, the proximity of Kent, the nature of his support, the importance of 
the Londoners, the role of Mary and the collapse of regional risings. Some candidates made 
valid comparisons to other risings, such as consideration of the relative numbers involved in 
the Pilgrimage of Grace, although at times there was digression of this or points served as 
only narrow comparisons. 

A minority of students chose to write in detail about the causes of the rebellion, without 
relating this to its level of seriousness. Examples were seen though of well-informed 
candidates offering detailed knowledge of the fine details of the rebellion, Wyatt's 
background and that of his co-conspirators in detail, relating this well to the question. Some 
less successful responses ignored the concept of historical debate and controversy for this 
question and took the sources at face value. 
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This was part of a high level 5 response. It mostly displayed 
clear and structured analysis, confident assimilation of given 
views with each other and own knowledge. It achieved high 
level 5 for both assessment objectives.

Examiner Comments

In order to evaluate issues, it helps to establish clear criteria to 
be used to reach judgement. This applies on both Section A and 
Section B questions. For this question, candidates reaching level 
5 often used the issues mentioned above, such as leadership, 
proximity, size, intent, etc.

Examiner Tip
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Question 6

As in previous examinations, this was the less popular of the two Tudor controversies, with 
candidates gaining a wide spread of marks.  

In some responses it did allow candidates to enter into the debate and controversy more 
readily, especially in terms of debating the viewpoints of the likes of Graves, Neale and Elton. 

The details in source (4) were used by many to argue that Parliament was limited by the 
powers of the monarch, although few examined the emphasis on regional gentry, whose 
perception of proceedings might provide a different angle (highlighting on instance where 
the title of the book was at least noteworthy). The subtleties of source (5), concerning how 
Elizabeth’s approach may have alienated many with genuine concerns over the succession 
were more successfully explored. 

Source (6) provided an opportunity to reflect on the Puritan Choir, which many did with 
confidence by analysing the careers and impact of the likes of Wentworth, Cope and 
Strickland, although in some cases source (6) was under used. 

However, whilst the use of historiographical knowledge to extend the debate is obviously 
worthy within the controversy question, a minority of candidates did not apply this 
effectively, either misapplying Neale’s thesis or drifting from the specifics of the debate. 
Thankfully, such instances were reduced in number. One issue worth raising is the need 
for candidates to carefully consider the demands of the question, rather than answer a 
pre-prepared debate, as a small number of otherwise well-constructed answers seemingly 
interpreted this as a question about opposition to Elizabeth rather than influence on her, 
where parliamentary success might be gauged in the extent to which they managed to 
persuade the queen, rather than confront her. Thus Elizabeth's irritation with Parliament 
(source 5) was argued to be a success rather than a failure of influence. Own knowledge for 
those not addressing the sources carefully and critically could get in the way of candidates 
thinking their way independently round the question. At the highest levels, students were 
able to reference and apply some excellent own knowledge on this topic, including data 
regarding the number of sessions of parliament, use of veto and granting of subsidies.
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This extract came from a response which had overall focus and analysis. 
At best, it showed clear recognition of the differing views and engaged in 
debate between these, integrating arguments and own knowledge. This 
wasn't seen consistently though, and at other times the sources tended 
to take a back seat to own knowledge. It achieved a level 5 for AO1 and 
a high level 4 for AO2(b).

Examiner Comments

Studying the sources carefully and critically, and 
planning answers before writing helps structure an 
answer, and so ensure consistency across the essay.

Examiner Tip
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Question 7

Following on from previous examinations this question was the more popular of the two. 
Candidates produced a range of responses. Less successful responses tended to be towards 
uncritical assertion, offering a generalised overview of historiographical debate or a ranging 
run through the different factors determining side-taking, without full consideration of the 
argument in the given sources.  

The best answers tested the claims of the sources with reference to their own knowledge.  
Some very good candidates were able to take make an insightful view of Source (7), seeing 
that 'respect' and 'scorn' for Charles reflected two sides of the same interpretation - and 
thus develop a more credible argument about what the central concerns might have been 
for those on opposite sides.  

The issue of ‘reverence for monarchy’ was well understood and produced good sections 
analysing divine right, obedience, patronage and social order. Religion, as a motive in side 
taking, was also examined in detail with an understanding that both sides used religion to 
extenuate the fears of the other.

Stronger responses were often able to use the sources provided with skill and also discuss 
the cases of individuals, families, cities, areas in detail, whilst retaining a sharp focus on the 
overall themes. 

Many good answers saw the trust of Charles as a key issue, and that support for the 
monarchy was not the same as trust for Charles. 

An impressive number developed the analysis further by including other factors and could 
give detailed statistics and examples of localism, geography, family and neutrality, and 
included discussion of historiography particularly Marxist interpretations of class, although 
success in this depended on an ability to keep this squarely focused. 
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This extract had confident focus and at times truly excellent use of sources; 
clearly integrated and assimilated, selective quotations use to drive 
arguments, with views and arguments picked up on, analysed and taken on 
without recourse to overstated rejections. Evidence and views were weighed 
throughout the essay. High L5 for both assessment objectives.

Examiner Comments

Exploring the relationship between different factors and issues is often 
a hallmark of high-level responses. Some really outstanding answers 
showed the connection between themes by linking monarchy with 
Anglicanism & concepts such as Defender of the Faith, and the upholding 
of traditional rights and liberties including the constitution which 
benefited those with a vested, economic interest in the maintenance of 
the social order. 

Examiner Tip
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Question 8

Fewer students opted for this question and set of sources. However, despite the range of 
responses most candidates explored the key issues. Most candidates were able to place 
Cromwell at the centre of an evaluation of the Protectorate and use the sources to evaluate 
relevant issues. There were some very well-balanced and evaluative responses produced, 
which perhaps reflect the degree of controversy that exists over this debate. Given the 
potential own knowledge that could have been added, it was disappointing to see a small 
minority of candidates fail to add much other than brief historical context. Those candidates 
who were able to develop this further through their own knowledge often examined 
the difficulties of the position Cromwell held, through analysis of the composition and 
expectations of his parliaments, the issues over religion, often citing the Nayler case with 
reference to religious persecution and the influence of Cromwell, the Humble Petition and 
the role of the army and the Major Generals. Many good answers were able to focus on the 
issue of accepting the crown to illustrate the contradictions. 
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This extract came from a good level 4 response. It sets out 
some of issues within the question, and examines these with 
some relation to the sources. The different views expressed 
within the sources could be more tightly debated though, and 
the answer lacks real sharpness of argument and the kind of 
cross-referencing of views and evidence found in the example 
for question 7.

Examiner Comments

When planning your answer, one 
method is to read through the 
sources carefully and list all the 
support and challenge points you 
can. This will help you to cross-
reference effectively in your answer. 

Examiner Tip
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Paper Summary
The following recommendations are divided into two parts:

In Depth Study question

Candidates must provide more factual details. Candidates need to ensure their subject 
knowledge conforms to the specification. Weaker responses usually lacked range and/or 
depth of analysis.

Stay within the specific boundaries of the question – for example, some candidates explored 
issues outside of the relevant time periods.

More candidates would benefit from planning their answers more effectively. 

In order to address the question more effectively, candidates need to offer an analysis 
not provide a descriptive or chronological account. Many candidates produced answers, 
which were focused and developed appropriately. 

Some candidates need to analyse key phrases and concepts more carefully.

Some candidates could have explored links and the interaction between issues more 
effectively.

Associated Historical Controversy question

It is suggested that the students who perform best on Section B tended to be those who 
read the sources carefully, accurately and critically; recognised themes and issues arising 
from the sources, then used these to address the question. Some candidates potentially 
limited themselves by closing off potential areas of enquiry by seeking to make the evidence 
of the sources fit the contention in the question, without full thought to the issues within the 
sources, or by using the sources to illustrate arguments without relating evidence to other 
sources or own knowledge.

Candidates need to treat the sources as a package to facilitate cross-referencing and 
advance a convincing line of argument. Many weaker candidates resorted to 'potted' 
summaries of each source which failed to develop a support/challenge approach.

Candidates need to integrate the source material and their own knowledge more effectively 
to substantiate a particular view. Weaker responses were frequently too reliant on the 
sources provided and little or no own knowledge was included.

Candidates should avoid memorised 'perspectives' essays and base their responses on the 
issues raised by the sources instead. The Associated Historical Controversy question is an 
exercise in interpretation not historiography.

That said, there were very few really weak responses. The impression was that the 
substance of the source at least enabled candidates offer some development and supporting 
evidence. In such cases though, candidates often struggled to extend issues with own 
knowledge, or really analyse the given views. 

There was also a correlation between those candidates who reviewed all sources in their 
opening paragraph and high performance. Whilst a telling introduction is not essential, it is 
suggested that the process of carefully studying the sources with a view to how they relate 
to the contention in the question, prior to embarking upon the bulk of essay writing, allows 
candidates to clarify and structure their thoughts and arguments. 
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx



Further copies of this publication are available from
Edexcel Publications, Adamsway, Mansfield, Notts, NG18 4FN

Telephone 01623 467467
Fax 01623 450481
Email publication.orders@edexcel.com
Order Code UA032422 June 2012

For more information on Edexcel qualifications, please visit 
www.edexcel.com/quals

Pearson Education Limited. Registered company number 872828  
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE




