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Introduction
General comments

Examiners reported that many candidates were comfortable with the essential requirements 
of the examination. They were able to structure their work effectively, provide a range of 
relevant and accurate material to support the points they were making, and maintain a 
sustained focus on the question set. At the highest levels of attainment were those who 
displayed the ability to analyse a range of factors in detail and present a convincing answer 
overall.

However, there were some candidates who did not do themselves justice overall. A number 
failed to respond to the specific demands of the questions in front of them. These often 
focused their answers on material with which they felt comfortable rather than targeting 
the specifics of the question set. Centres are advised to ensure that students are ready to 
use, and to adapt, the material they have learnt. Most centres use previous questions for 
revision and preparation for the examination, but they might warn students that their paper 
will consist entirely of previously unseen questions, and that they should be prepared for 
this uncertainty.

Many students became trapped within Level 3 or low Level 4 because of a lack of accurate 
and relevant exemplification. Most are able to develop some argument in an answer, but 
assertions must be supported with sufficient evidence to make these points stand up. In 
addition, they should explain how these points relate to the question, whether in supporting 
or challenging the premise of the question.

Many very good answers reached high Level 4, but were unable to access Level 5. It is 
important to note that otherwise strong answers sometimes stayed in Level 4 for one of 
two reasons. Firstly, the support material offered, while accurate and broadly relevant, was 
lacking balance in places, with uneven evidence in parts of the answer. A more widespread 
concern was that some able candidates were unfamiliar with, or unable to use, analytical 
concepts and terminology used by historians. While most are able to investigate economic 
and political factors, many were unsure of the precise meaning of, for example, 'social 
conditions' in A and B, and even 'foreign policy' in E and F.

The comments on spelling, punctuation and grammar made in previous reports remain 
relevant and valid. The literacy curriculum notes that, in a formal setting such as a public 
examination, appropriate language must be used, and should be free of abbreviations 
and colloquialisms. It also states that, if a candidate is to communicate effectively, what 
is written down must be legible. On several occasions this summer examiners could not 
decipher what might have been key words or phrases, and this inevitably influenced the 
final mark awarded.

Option C

General Comments

Once again Option C candidates, and their centres, are to be congratulated for the level of 
commitment to this area of study. With few GCE targeted resources available, the dedication 
of teaching staff to finding and producing suitable teaching material is clear and this is 
reflected in the interesting and often enthusiastic responses of many of the candidates. 
Indeed, new examiners commented on the refreshing nature of the responses in comparison 
to more traditional GCE areas of study. In particular, candidates are using more specific 
examples when discussing the broad themes underpinning both imperial expansion and 
decolonisation. Geographical awareness is also becoming more secure and there is less of a 
tendency to refer to imperial expansion and decline as an all-encompassing experience.

However, examiners did also comment on a tendency for some candidates to learn a ‘stock’ 
multi-factor response to certain topics which is then apparently rearranged to ‘best fit’ the 
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question asked. At the very most this is likely to gain a Level 4 mark and if not well focused 
on the question can result in much lower marks. As suggested in previous reports it is 
vital that candidates answer the specific question asked. This lack of focus combined with 
insecure supporting material means that many good candidates are producing high Level 4 
rather than Level 5 answers. Explaining in a list-like fashion a variety of factors or counter-
arguments and then trying to weigh up the answer in a conclusion does not create the direct 
discussion and evaluation required for a response to be placed in Level 5. Many candidates 
begin paragraphs on each separate factor by stating ‘… is also the most important reason 
because…’ or think that they have evaluated a factor by asserting that it is more important 
than another. In order to reach a judgement extent needs to be established rather than 
stated. 

There is also some concern that a lack of conceptual understanding is preventing candidates 
from being able to be awarded marks at Level 5. The lack of focus and list-like answers 
mentioned above often seem to be as a result of candidates not being able to deal with 
generally accepted historical terminology such as ‘popular support’, to discuss causation in 
terms of long-term and short-term reasons or to identify the fundamental consequences of 
events.

Although candidates study two of the seven topics on the Option paper, the paper refers to 
all of the 14 questions and the Option is one of five Options so it is advised that centres look 
at Principal Examiners’ Reports, question papers and mark schemes for the whole Unit when 
considering preparation for future teaching and learning.
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C1 – The Origins of the British Empire, c1680–1763

Over 230 candidates were entered for this Topic, of whom the overwhelming majority were 
well prepared and knowledgeable. Candidates have significantly improved their knowledge 
of events and developments allowing them to support adequately discussion of the more 
abstract causes of imperial expansion. However, there is a significant minority of candidates 
who waste valuable time by describing earlier colonial development at the beginning of the 
17th century which is usually irrelevant to the question being asked. The best candidates are 
able to chart the rise of the early Empire from the period of the Glorious Revolution through 
to the significance of the victory in the Seven Years’ War.

Question 1

Most candidates were aware of the concept of mercantilism and were able to discuss the 
influence of mercantilist policies in relation to other factors which helped to drive the growth 
of empire. The best answers were able to suggest that the tendrils of mercantilist thinking 
and practice were intertwined with the growth of trade, the development of overseas 
settlement and the growing need to provide armed protection for such developments. 
However, weaker candidates often differentiated themselves by describing mercantilism as 
a ‘learned’ factor and then several paragraphs later introducing mercantilist features e.g. 
Navigation Acts as a completely different and unrelated ‘driving force’.
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This is a Level 5 answer. It is directly focused on the question 
asked with an explicit understanding of the key issues. The 
supporting material is well selected and accurate. The response 
defines and explains the given factor in relation to other influences 
on imperial expansion such as the development of the 'Triangular 
Trade'. The conclusion shows the inter-relationship between 
mercantilist policies and other influences of growth of empire.

Examiner Comments

Make sure the opening sentence of each paragraph 
creates a direct discussion of the question posed.

Examiner Tip
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Question 2

This was the less popular of the two questions. Those who did answer it often made a very 
good attempt to define settler colonies in relation to plantation or trading colonies and 
were able to relate their answer to the specific geographical areas of North America and 
the West Indies. Some very good answers were able to discuss the differing motivations for 
expansion in the Caribbean as opposed to North America with specific references to events 
during the time period under discussion. A few candidates confused the West Indies with 
India but in general most spotted the geographic limitation required. 



10 GCE History 6HI01 C



GCE History 6HI01 C 11



12 GCE History 6HI01 C

This is a Level 3 response. It attempts to 
analyse and has some focus on the question 
with an understanding of some of the 
issues. The supporting material is weak and 
in particular there is a section of material 
at the beginning of the response which is 
irrelevant due to the lack of focus on the 
geographic area specified in the question.

Examiner Comments

In order to focus firmly on the question set always 
try to define and explain the significance of the 
given factor at the start of the essay. In this case 
the first developed paragraph refers to trade in a 
geographical area that is irrelevant to the question.

Examiner Tip
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C2 – Relations with the American Colonies and the War of Independence, c1740–89

Over 500 candidates were entered for this Topic with the vast majority answering 
Question 4. As usual the candidates were well prepared for an area of study which is both 
complicated and event dominated. 

Question 3

Although the less popular question, those who did choose to answer it should be 
commended on their ability to show the complexity and changing nature of the relationship 
between Britain and the American colonies in the build-up to the conflict. Weaker candidates 
either described the pattern of events over time or explained the need for protection in 
isolation. However, there were some very good answers which were able to show the 
inter-relationship between the need for protection, both physical and economic, and other 
influences.
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This is a solid Level 4 response. It is 
well focused on the question and clearly 
understands the key issues influencing the 
relationship between Britain and the American 
colonies in the years 1740-1763. The response 
is a series of well developed paragraphs which 
explain the role of the given factor and several 
other factors. The conclusion states that the 
need for protection was significant but does not 
attempt to evaluate the extent of influence.

Examiner Comments

The opening statements of each of these 
paragraphs makes a statement about the 
relationship between Britain and her American 
colonies creating a list of developed factors. 
A Level 5 response would have given some 
indication of the relative significance of each 
factor in comparison to the factor stated in 
the question with an evaluation or judgement 
being given in the conclusion e.g. Although 
protection was an important influence it 
was in fact the British attitudes towards the 
colonies that had the most influence...

Examiner Tip
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Question 4

This was generally well answered and it was a pleasure to see an increased use of specific 
examples of events to support general statements. It is clear that centres are helping 
candidates select specific events to highlight the themes and factors affecting the course 
of the war. However, the thorny problem of chronological security still remains and it is 
vital that responses indicate when events happen in relation to each other. Most candidates 
were able to access high Level 3 and above and differentiation usually came through the 
security/depth of discussion concerning the ability of the American military leadership; 
many candidates just wanted to explain the military failures of the British and/or foreign 
intervention. There were some very good answers which were able to distinguish the 
ability of the American leadership at the start of the conflict in relation to their growing 
effectiveness as the conflict continued. At Level 5 evaluation of different factors was clearly 
evident.
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In this Level 5 answer there is a direct discussion of the focus 
of the question with each paragraph opening contributing to the 
argument being put forward. The conclusion actively weighs up 
the given factor in relation to the other factors discussed.

Examiner Comments
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C3 – The Slave Trade, Slavery and the Anti-Slavery Campaigns, c1760–1833

This was the most popular Topic with over 600 candidates entered. Question 5 was the 
most popular but Question 6 had a large number of responses as well. Responses for Topic 
C3 range from very simple statements to complex evaluation and are further differentiated 
by accurate and secure knowledge. Candidates increasingly show greater knowledge of the 
events surrounding slavery and the anti-slavery campaigns but are often confused as to 
chronology and need to be aware of the difference between influences which were obvious 
at the time and later historical debate. This is particularly so when discussing economic 
factors.

Question 5

Although there were well focused responses, in general many responses were disappointing 
leading to high Level 3 and low Level 4 marks. Many answers just described or explained all 
the different factors surrounding the abolition of slavery with a focus on why the campaigns 
succeeded. In particular, many responses failed to focus on the key terms of ‘popular support’ 
and ‘so strong’ referring to support in general. The concept of ‘popular’ support being that 
of mass participation was missing from many of the answers and there was little of the 
hoped for discussion of the anti-slavery campaigns being supported by ordinary people. 
However, there were some excellent answers which looked at the influences of religion, 
the Enlightenment, mass campaign techniques, women and the role of the individual while 
acknowledging that there was a hiatus in support in the years directly after 1807.
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In this Level 5 answer there is a clear focus on the reasons for 
public support and mass campaigning with an element of why it 
was so strong. Although the supporting material could be more 
secure in chronology at times the conceptual focus is clear.

Examiner Comments
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Question 6

Once again, although there were well focused responses, many of the candidates failed 
to engage with the concept of the ‘fear’ of slave revolt and its consequence. Examiners 
commented that many candidates produced what appeared to be ‘stock’ responses with 
reference to the abolition of either 1807 or 1833 and were unable to cope with the ‘fear of 
slave revolt’ as the given factor or both Acts. In particular, the lack of chronological security 
was apparent in the response to this question. Candidates often confused 1807 and 1833, 
referred to Tacky’s Revolt as being immediate to the 1807 Act and some suggested that 
slave revolt might take place in Britain itself. However, there were some excellent answers 
which were able to relate the ‘fear of revolt’ to the situation in both 1807 and 1833, with 
reference to events in revolutionary France and the Jamaica revolt, and discuss other 
contributory factors.
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Many of the responses to Question 6 attempted to argue 
that the fear of slave revolt was not the most important 
factor in the passing of the abolition acts. Many candidates 
just dismissed the slave revolts in a few sentences and 
moved on to the factors which they saw as more important. 
This higher Level answer shows how it is possible to create 
a well developed, directly focused answer which argues 
that the given factor was less important than other factors.

Examiner Comments
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C4 – Commerce and Conquest: India, c1760–c1835

There were no candidates entered for this Topic.

C5 – Commerce and Imperial Expansion, c1815–70

There were very few candidates entered for this Topic. Those that did respond often wrote 
very generalised answers with few specific examples and little chronological security.

C6 – Britain and the Scramble for Africa, c1875–1914

Over 300 candidates were entered for this Topic. As usual, the responses were generally 
impressive with a high degree of both conceptual and factual knowledge.  As in previous 
years there are some centres who use the metropolitan, peripheral and international model 
to explain imperial expansion and it was a great pleasure to see this used with greater 
reference to specific examples rather than theoretical assertion. When used in this fashion 
the responses make for interesting reading and show a greater understanding of the events 
under discussion.

Question 11

This was the more popular of the two questions. There was generally an impressive 
knowledge of the motivating factors involved in imperial expansion and a clear 
understanding of the geographical limits to the question. There was some particularly good 
knowledge of the events in East Africa during this period. The best answers were able to 
differentiate between motives in Egypt and along the Nile Valley in contrast to that of East 
Africa and/or show change over time. It was a pleasure to read many of these answers.
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This Level 5 response is directly focused on the 
question and is able to discuss events both in the 
Nile Valley and East Africa in relatively balanced 
proportions. The response develops the economic 
factor which is the focus of the question and then 
goes on to consider the significance of other factors.

Examiner Comments Try to make sure that the conclusion written 
reflects the argument made in the main body 
of the essay rather than an argument added 
to the end of a list of explanatory causes. 
In this case the response manages to show 
what has been argued in the two different 
geographical regions and comes to a slightly 
different conclusion for both.

Examiner Tip
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Question 12

Although candidates were clearly aware of the causes of the Second Boer War, some 
candidates were unable to fashion an answer which discussed immediate (trigger) and 
longer term (fundamental causes) causation. Some candidates appeared to have prepared 
responses with reference to factors leading to the war which they found difficult to 
‘rearrange’ for the focus required here; this was then compounded by a lack of secure 
chronological knowledge. The best answers were able to take the issue of ‘Uitlander rights’ 
as the starting point for a discussion of what really did cause the outbreak of conflict and 
the extent to which events were ‘created’ or evolved out of longer term rivalries and fears.
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This is a Level 3 response. It attempts analysis and the introduction 
clearly shows some understanding of the focus of the question. However, 
although there is an understanding of underlying and immediate causes 
the answer lacks coherence and detailed, secure supporting evidence.

Examiner Comments
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In this higher Level response the argument is not dissimilar 
to the Level 3 response but there is a clear discussion of the 
conceptual nature of the 'trigger' and 'fundamental cause' 
and the supporting material is more secure and detailed.

Examiner Comments

Always try to refer to and define the key 
words and dates found in the question.

Examiner Tip
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C7 – Retreat from Empire: Decolonisation in Africa, c1957–81

Almost 200 candidates were entered for this Topic. Candidates are well prepared but 
examiners commented on an increasing tendency towards ‘stock’ multi-factor answers 
which fail to pick up on the nuances of questions and also have some problems of 
chronological security. However, more candidates are able to use actual examples of the 
events of decolonisation rather than just making generalised all-encompassing statements.

Question 13

This was by far the more popular of the two questions. This question is an example of 
the need for centres to be clear about the terminology used in the specification when 
referring to events. Although many centres will have used the term ‘cost-benefit analysis’ 
when teaching the ‘audit of empire’ it is the latter term which is specifically used in the 
specification outline and clarification. Unfortunately some candidates did confuse the 
‘audit of empire’ with the ‘winds of change’ speech. Although most candidates were clearly 
aware of the ‘audit’ there were a lot of answers which appeared to give ‘stock’ responses 
concerning decolonisation in general and which referred to this factor as one of many rather 
than as a focal cause to be used in evaluating an explanation. Also this is a question about 
the reasons for ‘speeding up’ the decolonisation process and too few responses referred 
directly to this. The best answers were able to refer to previous decisions to begin the 
process of decolonisation with the Gold Coast/Ghana and to show how this dynamic was 
forced to speed up by events occurring in the later 1950s.
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This is a solid Level 3 response. It attempts analysis and has 
some understanding of the focus of the question. Although 
it makes relevant points the development is generalised 
in reference to decolonisation and has little feeling for the 
speeding up of the decolonisation process. There is little 
specific supporting evidence in relation to Africa itself.

Examiner Comments
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Question 14

This was a less popular question but centres are clearly preparing their candidates for 
specific questions on the situation in Rhodesia/Zimbabwe to some effect. Some candidates 
clearly were confused as to the split between ZAPU and ZANU but most were able to deal 
effectively with the different factors which kept the white minority government in control 
for so long. The best candidates were able to discuss these factors in relation to each other 
and to come to a judgement as to the importance of nationalist divisions in prolonging white 
minority rule.
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This is a Level 4 response. It is well focused and has an 
understanding of the key issues. Each paragraph is part of 
a structure leading to a coherent conclusion. However, the 
supporting material used to make the main point of the 
argument is lacking in some depth and detail so that the 
analysis made in the conclusion is not adequately evidenced.

Examiner Comments

Try to support the key points being made with sufficient 
accurate and relevant supporting material. In this case 
the nationalist divisions and Western fear of communism 
are developed but they are not satisfactorily 
explained in enough detail to make the points stand up. 

Examiner Tip
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Paper Summary
Centres might consider the following ways in which future performance might be improved.

• Candidates must answer the question set, not the one they were hoping for.

• The whole chronological range given in the question should be covered.

• Candidates should be familiar with, and comfortable with, historical words and phrases 
appropriate to the course of study. 

• Candidates should study the factors relevant to an aspect of their course as a set 
rather than as a number of disconnected factors; and their relative importance could be 
weighed up accordingly.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx



GCE History 6HI01 C 57



Further copies of this publication are available from
Edexcel Publications, Adamsway, Mansfield, Notts, NG18 4FN

Telephone 01623 467467
Fax 01623 450481
Email publication.orders@edexcel.com
Order Code US032395 June 2012

For more information on Edexcel qualifications, please visit 
www.edexcel.com/quals

Pearson Education Limited. Registered company number 872828  
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE




