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Introduction

Unit 1 - General Comments

Candidates and their teachers are to be congratulated on the amount of knowledge shown 
and the serious application given to answering almost the entire range of questions across 
the six options. Legibility was generally good and very few scripts were difficult to read. 

The standard of English and spelling is a perennial concern.  Colloquialisms were 
commonplace and  the use of abbreviations, perhaps linked to the universality of text 
messaging,  seems to be on the increase. Some abbreviations might be tolerated where 
they are in general use, such as MLK for Martin Luther King. However, to link MLK to JFK 
and LBJ, and to credit him with the passing of the CRA and the VRA, not to mention the 
success of the MBB, can be confusing and often obscures the point being made. 

It is interesting to note that long narrative answers, which were once common, no longer 
appear very often. Fewer candidates reiterate the question at the beginning of their 
answers, and more are attempting to engage with the question from the outset. Some 
groups of candidates, however, appear to bring a learned response to the examination 
room, with a succession of scripts offering the same factors and the same supporting 
evidence. While this approach may produce an acceptable level of attainment, it can be a 
limiting tactic because candidates have difficulty in accessing a wider pool of evidence and 
ideas in order to show their own initiative and thinking; such answers find it difficult to meet 
the direct focus and explicit understanding required for Level 5 marks. 

 Answers at Level 5 require elements of sophistication in which students can provide 
analysis, inter-related links and judgements using evidence which reflects their own 
opinions and thoughts on the specific question asked.

Stated factor questions were generally approached with a discussion of the stated factor 
in the first paragraph and a consideration of other factors in the following paragraphs.  
However, some candidates were not able to play the factors confidently one against the 
other as the answer unfolded. Also a substantial number of answers applied a stated factor 
approach where none was needed or desirable. Question D9 asked 'How successful was 
Martin Luther King's campaign for civil rights in the years 1955-68?'. There is no invitation 
in this question to consider other factors influencing civil rights, such as Malcolm X and 
Black Power, but many answers dealt only briefly with King's campaign as one of several, 
often irrelevant, factors.

A number of answers displayed an imbalance between content and analysis. Many of these 
were answers with a great deal of relevant content but with limited discussion of the effects 
or the significance of events, which thereby hindered the development of a detailed and 
focused analysis. Some perhaps considered the significance self-evident. For example, 
some answers on the Provisional Government (Question D5) contained much relevant detail 
about the continuation of the war, but then simply stated that this 'made them unpopular'. 
Lenin's slogan of 'Peace, Bread, Land' was apparently so popular it made the outcome of the 
October/November revolution a foregone conclusion. However, there are also an increasing 
number of responses which provide secure analysis, and often very good conclusions, but 
do not provide sufficient relevant and accurate factual supporting material to justify their 
argument.

Overall, however, there were few overtly weak responses, with most finding their home 
somewhere within Levels 3 and 4.
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Question 1

The whole of the first bullet point in the specification for Option A covers 'Anglo-Saxon 
society in the 9th century: the different kingdoms, Christianity, agriculture and commerce', 
but many answers were very generalised and unable to draw on a secure range of 
supporting material. Monastic wealth was rarely mentioned, and few referred to the growth 
of trade, markets and towns, or to the complex trading links forged with European states. 
There was, however, frequent reference to the number of mints scattered across the 
Anglo-Saxon kingdoms and the stability of the coinage. The contrary argument of rivalry 
and warfare, both within and between the kingdoms, was rarely mentioned beyond brief 
reference to the conflicts between Osbert and Aelle in Northumbria. Better answers had 
some depth and accurate chronological range and were able to address both economic and 
political factors.
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The answer challenges the question at the outset by noting the unstable 
nature of Anglo-Saxon kingship, especially in Northumbria. There are 
developed references to the structure of society and the role of women, the 
significance of Viking attacks from 793, and the threat these posed to the 
stability and wealth of the Anglo-Saxon kingdoms. A secure Level 4 answer.

Examiner Comments
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Question 2

Many candidates produced an effective and wide-ranging answer. Candidates were able to 
discuss in some depth Alfred's reforms to the fyrd and the navy, and the creation of the 
burghal system, though more might have been made of the development of the coastal fleet 
and the role which the large West Saxon ships were intended to perform. Some referred to 
cultural and religious reforms, though effective links to the question were not always made. 
Chronological comprehension was sometimes lacking in answers, which made it difficult for 
a focus to the answer to develop. A number of candidates considered the military reforms 
and concluded that they were effective, without supporting this point very well. Better 
answers assessed the effectiveness of Alfred's reforms by referring to the Viking attacks of 
the 890s, which were far less successful than those of the 870s: many noted that Haesten's 
leadership was by no means as effective as that of Guthrum or Ivarr the Boneless.
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The answer has a secure focus on the question, with 
developed material on the fyrd, the burhs and the navy. 
The taxation system and the military responsibilities 
placed on the nobles are also explained. More might 
have been made of Viking weaknesses in the 880s and 
890s, but there is only brief reference to the army of 
892. Sufficient range and depth for low Level 5.

Examiner Comments
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Question 3

Some candidates decided that the answer to the question was self-evident and wrote 
extensively, but solely, on William’s leadership from his landing at Pevensey to the victory 
at Hastings. Other, obviously quite knowledgeable, candidates lacked a clear understanding 
of the leadership being given, and struggled with this dimension of the question. For others, 
the trigger of the ‘battle of Hastings’ in the question seemed an invitation to produce a 
lengthy and detailed narrative of the events of 1066, with little attempt to engage with 
the question itself. Better answers placed William’s leadership into some context by 
discussing his achievements as Duke of Normandy before 1066, his detailed planning of 
the invasion, and his role during the battle. William’s successes were then contrasted with 
Harold Godwinson’s mistakes and misjudgements from Stamford Bridge onwards. Other 
relevant factors were discussed, such as the nature and size of the opposing forces and the 
significance of papal support given to the Normans. 
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The answer has a secure focus on the question, and addresses 
William’s leadership and other factors, including the state of both 
armies and the significance of Papal support. The analysis is supported 
by a range of accurate material, making for a Level 5 response.

Examiner Comments
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This is another response to Question 3.
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There are some references to William’s 
preparations, and to his tactics on landing in 
England. Harold’s problems are considered, 
notably the rapid march south and the battle 
of Hastings. The question is addressed, but 
selection of material is not entirely secure and 
lacks balance overall. A Level 4 response.

Examiner Comments

Always consider the factor mentioned 
in the question in some depth before 
bringing in other relevant points.

Examiner Tip
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Question 4

The question invited candidates to consider elements of change and continuity over time 
which are referred to in the third and fourth bullet points. With such a wide range of 
material to be considered, a comprehensive answer was not demanded for the higher range 
of marks. Most candidates seemed to be comfortable with discussing elements of change 
such as castles, land ownership and the church. Some referred to forest laws, but often 
in quite general terms, while others used the 'harrying of the north' as a base for change 
in society without developing this point with any substance. Some of the best answers 
considered matters of change and then noted that continuity was at least as important 
a feature of Norman rule. The unchanged coronation ceremony, the failure to make 
substantial changes in the government of the country, and William's attempts to work with 
the remnants of the English elite, were all investigated quite effectively.
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The answer considers issues of both change and 
continuity. Change is highlighted through landholdings, 
the legal system and forest laws, while the answer notes 
elements of continuity in both government and the 
monarchy. Securely focused with extensive and accurate 
supporting material: a strong Level 5 answer.

Examiner Comments
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This is another reponse to Question 4.
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The question is addressed, and some issues of change 
and continuity are considered. While there is some 
attempt at analysis, the quality and range of supporting 
evidence is not very extensive. Low Level 4.

Examiner Comments
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Question 5

At a lower level were answers which described the relationship between Henry and Becket 
but offered nothing more. Better answers were able to move beyond this narrow range of 
material, noting that the clash was not simply Henry versus Becket, but was concerned with 
important issues concerning the structural relationship between crown and church. Some 
noted the king's determination to restore royal power after the civil war of Stephen's reign, 
and that the Constitutions of Clarendon were an important attempt to stabilise and define 
the rights of both church and state. Some of the best answers noted that Henry's policies 
towards the church were simply one part of his broader ambitions to restore the powers 
of the crown to all areas of government. Too many decided that the church-state crisis 
effectively came to an end with Becket's death in 1170.
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The answer deploys a good range of material on 
both Henry II and Becket, analysing the church-
state conflict through personalities and policies. 
A well-argued answer, securely in Level 5.

Examiner Comments
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Question 6

Some of the best answers considered this a three-way argument, considering Henry II, 
John, and the situation in France, addressing a range of factors and displaying a clear 
understanding of the chronology of events. Answers noted Henry’s vast inheritance, and 
the measures he took to establish a considerable and far-reaching personal ascendancy, 
including his itinerant kingship. John was perhaps unfortunate to encounter Philip Augustus 
as a skilled and determined opponent, though the king’s failings were compounded by his 
misgovernment in Normandy and the loss of Aquitaine following the death of Queen Eleanor.  
Some answers got caught up in a narrative of John’s reign which limited the development 
of an argument. Others were sidetracked into considering Henry’s reforms within England, 
which was not the point of the question. Examiners reported that Henry’s control of the 
Angevin lands, an important part of the first bullet point, was often not well known or 
understood.

Question 7

A few answers simply described the plague and how it was spread, and thus struggled 
to make any relevant points. However, most candidates were able to make some valid 
comments which linked the fall in the size of the population and the shortage of labour, 
with the consequent impact on both wages and agriculture as a whole. However, a clear 
understanding of medieval society and how it worked was lacking in several answers. The 
emergence of bastard feudalism and the impact of the plague on both towns and trade were 
often overlooked. A feature of several answers was the failure to develop points made with 
much specific information, but to rely instead on largely unsupported generalisations.



GCE History 6HI01 A 37

Question 8

Most candidates were able to consider both the Ordinance and the Statute of Labourers, and 
the Sumptuary Laws, as evidence of royal determination to maintain traditional structures. 
Attempts made by many landowners to continue to demand labour services were noted, 
and the extent to which they failed. For some candidates this was virtually all they could 
offer apart from a passing reference to the poll taxes. Better answers noted the changing 
attitudes among many peasants and townspeople over the thirty year period given in 
the question. By 1381 questions were being asked about clerical corruption and the poll 
taxes themselves, and there were growing demands for a more equal society. Only a few 
considered the importance of the military situation in France, and the increasing number of 
coastal raids by French fleets. 
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The answer is focused on the question and notes attempts made to maintain the 
traditional structures of society through the Statute of Labourers and the Sumptuary 
Laws. The importance of the poll taxes in causing unrest is noted. An analytical 
answer which is focused well on the demands of the question: secure Level 4.

Examiner Comments
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Questions 9 and 10 

The two questions in Option A5 were answered by only a handful of candidates.

Question 11

Some weaker candidates struggled to move past Henry VI’s personal and political 
weaknesses, often referring to material taken from the 1440s which was not always 
made relevant. Most, however, discussed Lancastrian weaknesses and Yorkist strengths, 
comparing the leadership of Henry VI or, rather, Margaret of Anjou, with that of Richard 
of York and the Earl of March. More might have been made of the role of Henry’s queen, 
including her bitter hostility towards York and the errors she made during the years 1455-
60, including the parliament of devils and her failure to take London.  Better answers noted 
that both Lancastrian weaknesses and Yorkist grievances were apparent many years before 
1455, and were brought into greater relief by events such as the collapse of English power 
in France. An important weakness apparent in many answers concerned the chronological 
range. Many referred to the first battle of St Albans in 1455, and to Towton in 1461, but the 
series of very clear events and decisions between these dates, which highlight both Yorkist 
strengths and Lancastrian weaknesses, were not always developed in as focused a way as 
they could be.
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The answer considers the leadership of the rival forces provided by 
Henry VI, Margaret of Anjou and Richard of York. The candidate also 
notes the importance of some of the events in the years 1455-61, and 
thus maintains a secure focus on the question set. A Level 5 response.

Examiner Comments
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Question 12

The clarification of content refers to 'how and why Henry Tudor was able to launch a 
successful challenge in 1485. The crucial role of French assistance to the Tudor cause should 
be appreciated'. Regrettably, the nature, extent and significance of French support was not 
well known, and many answers could only refer to troops and ships in a very general way. 
Better answers were more specific on French assistance, also noting that the French were 
concerned about a possible attack by Richard III, and saw Henry's invasion as a useful 
diversion. Most answers noted how Henry's army grew in size as it marched through Wales, 
and were aware of the size and relative strengths of the two armies which met at Bosworth. 
There were some detailed descriptions of the course of the battle, and the extent to which 
the outcome was determined by the Stanley family. Some answers focused exclusively on 
Henry Tudor and thus failed to consider a range of other factors which explained the success 
of Henry's challenge. Richard III's growing unpopularity was often referred to, but many 
answers became bogged down in extensive description of the fate of the princes in the 
Tower. More might have been made of the nature of the usurpation of 1483 and the king's 
dependence on a small group of largely northern nobles, along with other factors which 
explained his fairly weak position in 1485.
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The candidate notes the support which the French 
gave to Henry Tudor in both 1483 and 1485, and 
its importance to the Lancastrian claimant. Some 
reasons for Richard III’s unpopularity are noted, 
and there is a useful discussion on the progress  
of the battle of Bosworth. A Level 5 analysis.

Examiner Comments
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This is another response to Question 12.
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The answer notes the importance of French support, 
though is unclear on how extensive this was. Richard III is 
acknowledged to be unpopular, but reasons for this are not 
given. There is some relevant material on Welsh support. An 
attempt at analysis, but supporting material is descriptive and 
is lacking in depth in places. A Level 3 answer.

Examiner Comments
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Question 13

One way of assessing the extent to which the financial position of the crown improved 
during Henry’s reign is to consider royal finances in 1485 and again in 1509, noting what 
had changed and why. Many candidates adopted this approach, although a few drifted out of 
focus by straying into narrative material on previous reigns. There was plenty of knowledge 
on display here, though this sometimes meant that answers became bogged down in minute 
details. Various points were discussed in some depth: the Exchequer and the Chamber, 
royal lands, feudal dues, the French pension and Henry’s determination to avoid wars. Some 
attempted a counter argument, but were unable to sustain this effectively. Many answers 
scored well on Question 13, but could have been more effective if they had considered 
‘to what extent’ rather than asserting that this was a period of unbroken success in the 
development of royal finances.
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The answer does make some relevant points, on 
Empson and Dudley, the French pension and the 
Chamber system. However, supporting material is 
not very extensive or developed in most parts of the 
answer, making for a Level 3 response overall.

Examiner Comments
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Question 14

Weaker candidates were diverted from considering Henry’s control over the nobility to an 
assessment of the ways in which Henry secured his position as king. This invariably led 
into  a description of the Simnel and Warbeck rebellions, along with those in Yorkshire and 
Cornwall. Simnel and Stoke could be related to the question, Warbeck perhaps less so. 
Most were aware of the importance of bonds, recognisances and attainders as methods 
of control, though fewer were able to explain the constraints which these placed on noble 
behaviour. An important weakness reported this session was a failure to address retaining 
very often. Armies said it all, especially in the years after the Wars of the Roses, but many 
did not investigate the attempts which Henry made to curb retaining and thus establish his 
authority over the nobility.
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The answer deploys a range of relevant material which 
explains how Henry VII established his authority over 
the nobility. There is a secure analysis here, with a 
range of accurate factual material in some depth to 
support the argument. A Level 5 response.

Examiner Comments
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This is another example of a Question 14 response.
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The question concerns Henry’s relations with the nobility, but 
this answer has only an oblique focus on the question. There 
is reference to Yorkist threats and the Simnel and Warbeck 
risings, but methods of controlling the nobility through, for 
example, bonds and recognisances, and attainders, are not 
addressed. Some material, such as the king’s marriage, does 
not appear relevant. A Level 3 analysis and support.

Examiner Comments
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Paper Summary
Centres might consider the following areas to help improve their candidates' responses:

a) Answer the question set – are candidates concentrating on the specific wording in the 
question and the dates covered?

b) Chronological awareness and application – do candidates know the key dates and are 
they able to explain/expand points made with accurate reference to the order in which 
events happened?

c) Supporting material – are candidates using sufficient relevant, specific and accurate 
material to support their analysis and, in particular, the conclusions to which they 
come?

d) Reaching a judgement - is a relevant and analytical conclusion just placed at the end 
of a response which makes a series of developed assertions/explanations or does the 
conclusion reached reflect the argument made and sustained in the main body of the 
essay?

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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