
Examiners’ Report

June 2011

GCE History 6HI01 D



2 GCE History 6HI01 D

Edexcel is one of the leading examining and awarding bodies in the UK and throughout 
the world. We provide a wide range of qualifications including academic, vocational, 
occupational and specific programmes for employers. 

Through a network of UK and overseas offices, Edexcel’s centres receive the support they 
need to help them deliver their education and training programmes to learners. 

For further information, please call our GCE line on 0844 576 0025, our GCSE team on 0844 
576 0027, or visit our website at www.edexcel.com. 

If you have any subject specific questions about the content of this Examiners’ Report that 
require the help of a subject specialist, you may find our Ask The Expert email service 
helpful. 

Ask The Expert can be accessed online at the following link: 
http://www.edexcel.com/Aboutus/contact-us/ 

Alternatively, you can contact our History Advisor directly by sending an email to  
Mark Battye on HistorySubjectAdvisor@EdexcelExperts.co.uk.  
You can also telephone 0844 576 0034 to speak to a member of our subject advisor team.

Get more from your exam results
…and now your mock results too!

ResultsPlus is Edexcel’s free online service giving instant and detailed analysis of your 
students’ exam and mock performance, helping you to help them more effectively.

•	 See your students’ scores for every exam question

•	 Spot topics, skills and types of question where they need to improve their learning

•	 Understand how your students’ performance compares with Edexcel national  
	 averages

•	 Track progress against target grades and focus revision more effectively with NEW 
	 Mock Analysis  

For more information on ResultsPlus, or to log in, visit www.edexcel.com/resultsplus. 
To set up your ResultsPlus account, call 0844 576 0024

June 2011

Publications Code US028127

All the material in this publication is copyright 
© Edexcel Ltd 2011



GCE History 6HI01 D 3

Introduction

General comments

This is the third year of GCE 2008 and the sixth examination session for Unit 1. Candidates 
are now aware of how to approach the examination. They understand the need to produce 
a balanced answer, and they know that the most effective way to structure this answer is to 
make a number of relevant points, support these with examples, and establish clear links 
to the question set. Fewer answers than previously were awarded Levels 1 and 2. Most 
candidates appear to have gained something from their course, and thus are likely to be 
awarded at least Level 3. Almost all answers include some kind of plan, though some were 
very long and detailed, to the detriment of their answer overall.

Many candidates still struggle to maintain a focus on the question set. Some are quick to 
assume that the questions set are similar to those they have met while revising. They must 
remember that past questions are exactly that, and cannot appear again in the same form. 
They need to read the questions carefully and respond to what is asked, rather than what 
they hope they ask of what they have prepared to answer. Knowledge needs to be adapted 
and employed effectively, rather than taking the form of a prepared answer that may not 
focus on the question set. 

Equally, candidates must ensure that their entire answer focuses on the question. Question 
D7 required an analysis of the consequences of collectivisation. However, a number of 
candidates began with a lengthy explanation of the reasons for the introduction of this 
policy. Similarly, Question D10 required a focus on the civil rights movement, yet many 
discussed Black Power in their answers. This could be of some relevance, but was rarely 
made so. 

Past reports have highlighted the importance of focusing on the timescale set in the 
question. Many otherwise strong answers were weakened, sometimes substantially, by 
failing to cover the period set. Question A11 targeted 1455-61, but many ignored this 
and wrote only on the causes of civil conflict. Question B1’s timescale was 1517-25. 
Some ignored this completely, focusing instead on the long-term causes of the German 
Reformation. Question D11 set the parameters of 1954-63, yet many candidates discussed 
the roles of Truman and Johnson in their answers. An understanding of chronology, and the 
accurate use of dates, was often a factor which discriminated between Level 3 and Level 4 
answers.

It seemed that many candidates did not have the specific knowledge which is essential for 
accessing the higher levels, but provided generalised examples which showed little depth. 
Dates, numerical evidence, reference to key individuals and events are all important if 
candidates are to produce a convincing analysis. If we assume that each topic is studied for 
at least six weeks, the majority of candidates should have this depth of knowledge. 

Many candidates appear to have been armed with a writing template for their answers. 
The formula appeared to be taking note of the factor raised in the question and then 
mentioning that other factors (usually three) were also significant. Key marker phrases, 
such as ‘however’ and ‘on the other hand’ were then deployed before reaching some 
sort of conclusion. This approach can work as long as effective links to the question are 
established. Several answers looked at other relevant factors but failed to establish their 
significance beyond asserting that they were important. 
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Question 1
Candidates were aware of the wide range of reasons behind the fall of the Qing dynasty and 
many of the better answers categorised them clearly on a chronological basis to explain 
which were of short term importance and which could be traced back to the nineteenth 
century. The best candidates were able to take this to its logical conclusion and explain why 
1912 was the year of the dynasty’s fall. Weaker candidates were unsure of what constituted 
‘revolutionary beliefs’, assuming it must mean Communism, but most could write about 
resentment at foreign economic domination and could see the start of serious trouble in the 
Boxer Rising and its aftermath. The contributions of the key individuals were underplayed 
by some, with Sun Yat-Sen getting more attention than Yuan Shi-Kai. The ambiguous role 
of Japan as a role model for change, but also a predatory power exploiting China, was also 
rather neglected.
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The introduction notes the long-term and short-term factors at work in leading 
to the fall of the Qing. The appeal and promise of the GMD is set against the 
Qing's perceived inability to reform effectively. There is an extensive and 
thoughtful conclusion which takes a broad overview. Mid Level 5.

Examiner Comments



10 GCE History 6HI01 D

Question 2
Many candidates were able to deploy a range of detailed knowledge concerning Chiang 
Kai-shek's successes and failures in his attempts to restore effective central government 
to China in the years 1926-37. On the one hand students recognised that Chiang should 
be justly credited with defeating the Northern Warlords during the Northern Expedition of 
1926-28, with modernisation projects to improve communication across the country, and 
with improving relationships between China and the rest of the world, leading to greater 
government revenue from tariffs. Indeed, some students went further, arguing that for most 
of the 'decade of stability' Chiang's successes persuaded many within China that the new 
leader enjoyed the Mandate of Heaven. On the other hand candidates pointed to his neglect 
of the peasants, Chiang's prioritisation of defeating the CCP rather than the Japanese, the 
outrage caused by the treaty of Tanggu, the perceived trivialness of the New Life Movement, 
and the fact that the scale of reforms was not great enough to sustain support for the 
regime in the long run. Some of the best answers pointed out some of the ambiguities of 
Chiang’s rule – appearing to stamp out Communism initially after the Shanghai massacre, 
only for it to survive and re-emerge stronger after the Long March; and creating the New 
Life Movement, which could be seen as a sign of national renewal, or as an admission that 
Chiang was merely rooted in the past and had run out of ideas. At lower levels, students 
described some of these issues, without analysing how factors such as the improvement 
of China's infrastructure or relations with other nations affected the effectiveness of 
government. At the higher levels, candidates examined many of these factors, analysing 
their impact on Chiang's success and reaching an overall judgement which directly answered 
the question.
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The introduction withholds judgement on the 'Nanjing Decade'. The 
answer suggests that Chiang's achievements were only moderately 
successful and investigates a wide range of relevant points in 
considerable detail. A secure evaluation overall. Mid Level 5.

Examiner Comments
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Question 3
Most candidates were able to write appropriately about the human disaster of the famine, 
attributing blame to specific aspects of the Great Leap Forward: disruption caused by 
establishing the communes, Lysenkoism and the culture of lying by the statisticians. Fewer 
candidates knew the chronology of the plan in enough detail to explain that the effects 
worsened after a reasonable start in 1958; or the regional variations in terms of natural 
disasters with drought in the north and floods in the south, adding to the self inflicted 
damage of the misguided policies. 

In terms of industrial impact candidates were generally less secure, though the failure 
of backyard furnaces in raising good quality steel production was well known, as was the 
impact of focusing communal attention on this at the expense of agriculture. The withdrawal 
of Russian technical aid half way through the plan might have been given more attention. 

To their credit, some candidates sought to analyse the question further by looking for 
possible benefits that certain social groups might have derived from the plan, but this was 
no easy task in an area where the impact was overwhelmingly negative for most people. 
Communal life may have brought some advantages depending on what it replaced and the 
creation of Tiananmen Square improved life for some in Beijing, but otherwise the fact that 
the details of the famine were not admitted until 1980 says it all.
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The answer notes the catastrophic effects of the Great Leap Forward 
for rural China, referring to the famine and the development of the 
communes. The impact on the cities is less secure. There is an attempt 
to frame a balanced argument, but this is not entirely persuasive and 
might have benefited from more detailed information. An analytical 
shape to the answer: mid Level 4.

Examiner Comments
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Question 4
The question lent itself to an analytical approach, with many candidates taking the 
opportunity to balance the motive of political control against other possible motives. For 
many this proved easier for the Cultural Revolution, where less ambiguity surrounds Mao’s 
actions, but most candidates were also able to support arguments which could explain 
the Hundred Flowers campaign. The best answers were those that related the campaigns 
to wider contextual knowledge, bringing in the actions of key individuals (especially in 
1966), ideological debates about the nature of the revolution and external issues (notably 
relations with the Soviet Union). Doing this of course did require accurate knowledge of the 
chronology and the specific developments of the two periods in question.
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The answer considers both the Hundred Flowers movement and the 
Cultural Revolution together, and provides a sharp focus on Mao's 
determination to maintain his own power. A well detailed evaluation, which 
is perhaps more persuasive on the Cultural Revolution. Mid Level 5.

Examiner Comments
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Question 5
Some candidates attempted Question 5 without grasping that ‘system of government’ 
referred to the political system and went on to write irrelevantly about economic 
modernisation or the 1905 Revolution. Another common error was to spend too long 
describing how Alexander II had changed the political system before 1881, when it would 
have been better to have made selective use of this knowledge to highlight the repressive 
nature of Alexander III’s regime after 1881. While many candidates knew that Alexander III 
had tightened central control, reduced the powers of the zemstva and persecuted the non-
Russian peoples of the empire, they had difficulty making their knowledge relevant to what 
the question was asking. Obviously the Duma, Fundamental Law and subsequent electoral 
changes lay at the core of this question and many candidates were able to make some 
attempt to evaluate how much change was made in reality. The overwhelming consensus 
was to argue that change was indeed limited, although there was scope to discuss the 
advance in terms of parliamentary practice (such as the development of committees) and 
the constructive legislation (land reform and social insurance) that was passed before 1914.
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The answer is a confident and focused response to the 
question. The candidate makes interesting and persuasive 
links between Witte's economic reforms and the stability of 
Tsarism. The Dumas are investigated in detail, and the answer 
concludes that these do not represent a dramatic break with 
the past. An assured evaluation: high Level 5.

Examiner Comments
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Question 6
Candidates appeared comfortable with Question 6 and most were able to weigh Lenin’s 
contribution to Bolshevik success against the various other factors, usually the weaknesses 
or mistakes of the Provisional Government. There were some misconceptions about Lenin’s 
popularity (Eisenstein would have been gratified to read of the huge crowds greeting Lenin 
on his return to the Finland Station, and of his rapport with the peasantry). Better informed 
candidates emphasised the importance of cultivating the Petrograd Soviet as the Bolshevik 
power base and ending the initial period of its cooperation with the Provisional Government. 
The automatic appeal of ‘peace, bread and land’ was exaggerated in many weaker answers, 
with some believing that mass support was the means by which the Bolsheviks seized 
power.  There were however, some telling references to Lenin’s twist on Marxist ideology to 
show how he accelerated the revolution, rather than waiting for the bourgeois revolution 
of March to run its course. In terms of Provisional Government mistakes, the obvious 
disadvantage of continuing to perform badly in the war and the counterproductive impact 
of releasing and arming the Bolsheviks during the Kornilov episode were frequently used 
well. However, few candidates seemed aware that there were two separate Provisional 
Governments during this period, led by Prince Lvov and Alexander Kerensky respectively. 
Candidates who emphasised that it was Lenin’s success in persuading the Bolshevik Central 
Committee to act, in order to pre-empt both the convening of the All-Russian Congress 
of Soviets and Constituent Assembly elections, were able to argue more convincingly in 
support of the stated factor. Of the other individuals whose contributions were assessed, 
Trotsky received most attention but candidates with poor chronology often went on to 
include actions he took after the seizure of power, which were not relevant.
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The answer might have benefited from a more straightforward 
chronological approach: to begin with considering the timing of 
the revolution leads to a lack of overall clarity. There is plenty of 
information on the Bosheviks and their organisation, but less on the 
difficulties faced by the Provisional Government. There is an assumption 
that Lenin gained considerable support among the peasants, though the 
results of the Constituent assembly elections would suggest otherwise. 
An analytical response, with sufficient development for mid Level 4.

Examiner Comments
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The answer relates to the question and has some understanding of 
the key issues raised. The candidate notes the weaknesses of the 
Provisional Government, especially the division of power with the 
Petrograd Soviet. There is some lack of clarity on the Kornilov affair, 
though this is linked with the growing power and influence of the 
Bolsheviks. The state of the countryside has some relevance, but links 
to the question are not strong. The analysis is supported by largely 
accurate material, which makes for Level 4. However, the candidate 
barely mentions the given factor, so low Level 4 is preferred.

Examiner Comments
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Question 7
The question was about the outcomes of collectivisation, not its causes: these were not 
necessarily the same. There was some discussion on the campaign against the kulaks and 
the climate of fear that accompanied it, linking this to wider economic outcomes of feeding 
the industrial workforce of the Five-Year Plans. The role of the MTS in enforcing continued 
control was less well covered but the fact that collectivisation was enforced against the 
will of its opponents was testament to the control it helped Stalin to establish over the 
countryside. Surprisingly, some candidates omitted to mention the famine, especially the 
Ukrainian Holodomor, as an outcome, although this was relatively rare. Stalin’s strengthened 
political position was well known and many explained that criticisms of collectivisation 
polarised opinion inside the Communist Party, enabling Stalin to isolate his right wing rivals 
Bukharin, Kirov and Rykov. On an ideological level, better informed candidates used their 
knowledge of the Twenty Five Thousand to explain how the spirit of Bolshevism was finally 
being exported to the countryside to establish the smychka (in propaganda claims at least).
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The answer notes how collectivisation imposed Communist control 
on the countryside through the creation of the collective farm 
and the attack on the kulaks (which created a climate of fear and 
therefore of obedience among the peasants). Other outcomes 
which are addressed include the freeing up of a large pool of labour 
to work in the cities, and the short-term destabilisation of the 
economy. A well argued evaluative answer; high Level 5.

Examiner Comments
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Question 8
The majority of students approached this question with confidence, producing answers 
which considered a range of factors. At the highest levels, candidates applied detailed and 
specific own knowledge to support their points. For example, they could employ statistics to 
show the impact of lend-lease, they knew the impact of the Third Five-Year Plan, and they 
were aware of specific battles and campaigns. Some candidates believed that the three Five-
Year Plans had set the USSR up as a finely honed fighting machine for which the Germans 
were no match: the reality was, of course, far more complex. In addition, at these levels, 
candidates were able to evaluate how these factors enabled the USSR to defeat Germany, 
making explicit reference to how each factor strengthened the Russian campaign. The best 
answers evaluated throughout, stating an overall judgement in the introduction, defending 
this judgement throughout the answer, and explaining it in the conclusion. For example, 
a number of candidates argued that the Russian Home Front was the most important 
factor, as it was the Russian people who maintained the war economy, which supplemented 
lend-lease, which enabled the Russians to capitalise on German mistakes. In addition, at 
the highest level, candidates engaged with the exact wording of the question, explaining 
why the war changed course after the defeats of 1941. At high levels there was some 
discriminating use of detail to highlight the comparative differences in the way Hitler and 
Stalin handled their economic priorities (Germany keeping up living standards at the cost 
of full economic mobilisation, unlike Russia where consumer goods were never prioritised) 
and their military leaders (Hitler interfering, while Stalin gave Zhukov a free hand). The best 
answers conveyed a sense of change between 1941 and 1945 to show how the dynamics 
shifted in Russia’s favour after a calamitous start to the campaign. These answers stressed 
the role of civilians on the Soviet home front who were already used to grim obedience. 
Many also referred to aspects of Stalin’s pragmatism, such as relaxing his control on the 
Church and emphasising the war as a patriotic struggle.

Lower level answers were aware of the need to discuss a range of factors. However, 
these candidates did not have the detailed own knowledge necessary to reach the higher 
levels. Their examples were often generalised, showing a basic grasp of the topic, but no 
more. Additionally, candidates at these levels made only implicit links to the question. For 
example, they may have stated a factor, and provided some examples to support this, but 
then they did not explain how this factor helped the USSR to defeat Germany.
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The answer makes a number of clear and relevant points. 
Supporting information is adequate rather than extensive, 
and several points are considered in isolation rather 
than being linked to the question. A securely analytical 
approach, however: mid Level 4.

Examiner Comments
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Question 9
Answers discussed a variety of factors which lead to changes in the position of African 
Americans in the decade following the Second World War. Most students were able to 
describe, in some detail, several contributing factors including the measures of President 
Truman, the campaigns of the NAACP, and the changes brought about by the Second 
World War. Moreover, they were often able to consider different aspects of the War, the 
economic revival it brought about, the way in which it precipitated a wave of migration 
from South to North, the impact of the revelations concerning Nazi racism, the role of 
black servicemen and the GI Bill of Rights. A small number of students went beyond the 
period specified to discuss Kennedy’s role, the campaigns of the 1960s and in some cases 
black power. Equally, a few conflated the Federal Government with Civil Rights groups, with 
some perhaps overstating Truman’s role. However, far more stuck to the period deploying 
a range of detailed and accurate knowledge, and at the higher levels analysed their relative 
contribution to the legal, economic and social change witnessed in the period.
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The answer has a strong focus on the question. The candidate 
investigates the impact of the war on the status of African 
Americans, considering both the serving soldiers and those who 
gained employment in defence industries. Other factors are noted, 
notably the campaigns of the early 1950s, and the support given by 
Truman in 'To Secure These Rights'. More might have been made of 
the role of the NAACP, but a strong evaluation overall; mid Level 5.

Examiner Comments
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Question 10
Stronger candidates understood that this question required analysis of a range of factors 
that contributed to the successes of the civil rights movement. They considered factors 
such as Presidential support, the media and support from white people. In addition, they 
understood that the question allowed them to focus on peaceful protests not directly 
connected to King. The strongest answers had two characteristics. First, they linked the 
factors discussed to specific achievements – that is to say, they showed exactly how these 
factors led to the successes of the civil rights movement. Secondly, they drew links between 
the factors discussed, and used these links to reach a judgement about which factor was 
most important. For example, a number of candidates argued that the most important 
reason for successes was federal government support, as only the federal government had 
the power to enforce desegregation. Answers at this level showed a confident grasp of a 
range of protests and achievements.  
Weaker candidates produced more limited responses. Some candidates misunderstood 
the requirements of the question and produced answers assessing the strengths and 
weaknesses of peaceful protest, with no reference to other factors. Others wrote only about 
peaceful protest and Black Power, making no attempt to make the latter relevant to the 
question set. Many candidates knew only a limited number of protests: the Montgomery Bus 
Boycott, the March on Washington, and the Birmingham Campaign. This restricted the scope 
of their answer. Finally, at the lowest levels, candidates described a couple of protests, 
focusing more on the narrative of those protests than on the question set. In these answers, 
there was no attempt at analysis.  
Future candidates are advised to learn not only the narrative of the civil rights movement, 
but also how to analyse this narrative and adapt their knowledge to meet the demands of 
specific questions.
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There is an analytical assessment of success and failure 
with regard to King's methods. However, other factors 
promoting change are alluded to rather than investigated 
in detail. This is a confident answer with a secure grasp 
of the topic, but ends up answering a slightly different 
question on the impact of popular protest. Mid Level 4.

Examiner Comments
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Question 11
Candidates generally knew more about Kennedy than Eisenhower in escalating US 
involvement in SE Asia. Some struggled to focus on the actions of the two presidents and 
wrote about their motives for being involved, while others sought to twist the question by 
comparing Eisenhower/Kennedy with Truman before and Johnson afterwards. However, 
stronger candidates commented accurately on the increasing use of ‘advisors’ and provision 
of equipment, relating the escalation to explanations of developments in the USA and 
in Vietnam itself which influenced presidential thinking. Many candidates expressed the 
legitimate difficulty in judging Kennedy given the doubts surrounding his future intentions 
when he was assassinated.
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The answer apportions responsibility equally between 
Eisenhower and Kennedy, but also develops a counter-
argument which considers other factors, such as the 
'quagmire theory', and the fear of losing face with the 
American public. A promising evaluation, at low Level 5.

Examiner Comments
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Question 12
Most candidates were able to explain several reasons why obtaining “Peace with Honour” 
took such a long time and were aware that Nixon followed a dual strategy combining 
diplomacy with wider military action. Candidates tended to know more about this military 
action than the diplomacy, and perhaps overlooked the impact of the Sino – Soviet split on 
Nixon’s actions. However, the domestic context of student unrest, while Nixon preferred  to 
listen more to the views of the “silent majority”, was picked up by many as an additional 
delaying factor.
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The answer includes a clear plan and a focused introduction. 
The candidate notes the difficulties which Nixon faced on 
taking office, and addresses both US strategy and the delaying 
tactics adopted by the North Vietnamese. In the process the 
answer builds up a clear picture of why it took Nixon so long 
to bring the war to an honourable close. Mid Level 5.

Examiner Comments
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Question 13
The question presented no problems of interpretation and there were some impressively 
wide ranging and detailed answers that addressed the many policy areas that Carter 
struggled in – economic, political, cultural, social and foreign with stronger answers able 
to show which factors had greatest impact in the immediate run up to the election. The 
perceived appeal of Reagan was well documented. The best candidates could categorise the 
factors thematically without losing sight of the chronology, while at the other extreme were 
answers that listed factors without explaining their impact.

Question 14
Question 14 was rarely done at all, and tended to attract generalised answers that could 
have applied to feminism and gay rights anywhere in the west.



76 GCE History 6HI01 D



GCE History 6HI01 D 77



78 GCE History 6HI01 D



GCE History 6HI01 D 79

The answer considers a good range of factors, mostly on Carter's difficulties during his term 
of office. Problems with Congress and different social groups are assessed, along with his 
economic failings. The answer notes the importance of Ronald Reagan, but only considers his 
sunny personality rather than addressing his policies. A good evaluation overall: low Level 5.

Examiner Comments
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Paper Summary
Those candidates who were well prepared in terms of knowledge and understanding of their 
topics produced answers within Levels 4 and 5, and some of these have been included in 
this report. For students who completed GCSE just one year earlier, the best answers are 
remarkable examples of young minds at work. 
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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