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 6HI01 D 
 General comments - 6HI01 Option A/B/C/D/E/F

Once again the current cohort of candidates were generally well prepared, answered two 
questions without apparently experiencing diffi culties with timing, and made a genuine attempt 
to engage with the question. However, it was noticeable that even well prepared candidates 
underachieved due to an increase in formulaic answers which did not directly address the specifi c 
question asked or show explicit understanding of the key issues. The comments below are 
intended to encourage both centres and future candidates to improve on past performance.

An important issue which was raised by many examiners this year concerns candidate 
interpretation of the questions set. Many candidates appear to believe that all the questions on 
the paper require them to consider the importance of a given factor in relation to a number of 
other factors. It is important that centres impress on future candidates that this is not the case; 
if it were, it would reduce the examination to a simple formula. The mark scheme requires an 
essay to ‘present historical explanations and reach a judgement’ and this is achieved through 
a variety of different question stems such as ‘to what extent’, ‘how accurate’,’ how far’,’ 
how signifi cant’ and ‘why’. Although the majority of questions require an analysis of relative 
importance not all of the questions do. Questions requiring the candidate to analyse relative 
importance are indicated through the use of trigger words such as ‘main reason’, ‘key factor’, 
‘primary reason’, ‘due to’, ‘responsible for’ and ‘explain’. Questions which do not refer to 
relative importance require a balanced answer with a counter-argument giving reasons for and 
against the given statement/factor. Questions which refer to ‘signifi cance’ or ‘importance’ 
can often be addressed using either approach whilst ‘why’ questions do not require a counter-
argument (although this is often present in higher Level answers) but an overall judgement of the 
different reasons put forward. 

The following examples indicate how some students underperformed by misinterpreting the 
question set:

Question A13: ‘How accurate is it to say that Lambert Simnel and Perkin Warbeck were both 
serious threats to Henry VII’s security?’ Some saw this as an invitation to deal briefl y with the 
two pretenders before considering other threats to the king’s security, including the nobility, the 
Yorkist rump and the taxation rebellions.

Question A14 : ‘How far did Henry VII’s fi nancial policies strengthen the power of the monarchy?’. 
Many candidates wrote about other ways in which the monarchy was strengthened.

Question D7: ‘How successful were the Five-Year Plans in transforming Russian industry in the 
years 1928-41?’ Many dismissed the plans briefl y before investigating the role of terror and the 
purges in transforming industry.

Most candidates produced a readable answer with, at the least, some historical knowledge and, 
at best, a sophisticated analysis. The analytical and evaluative answers at high Level 4 and Level 
5 were impressive for their breadth and depth of knowledge, and by their sharp focus on the 
question. However, a signifi cant number of answers were less directly targeted on the question; 
these seemed to be answering practice questions, or were a prepared response. As always, there 
is evidence that candidates were not answering questions on the current paper, but those on 
the previous one. This often leads to responses which ‘relate well to the focus’ (Level 4) but not 
‘direct focus’ (Level 5) e.g. in Option E/F Question 5 candidates often referred to Mussolini’s rise 
to power rather than growing support for the Italian Fascist Party. Now that there are ten sample 
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questions for each option (the four examination papers plus the sample questions) centres might 
consider it appropriate not to use the most recently asked questions in trial examinations.

A lack of both general and detailed chronological awareness is a growing concern. The 
importance of covering the timescale in the question is still a discriminating factor between 
candidates, and is dealt with in the reports on various questions. Candidates do need to be 
aware of the importance of key dates in the topics studied and, quite simply, the order in which 
events took place. A failure to understand why the dates in the question have been used led to a 
signifi cant number of candidates failing to cover the whole period set, and thus to miss out some 
key events or developments, or referring to the wrong time period altogether.

Perhaps the most signifi cant discriminator between different answers was the range and quality 
of supporting information. It is impossible for a candidate to frame an analytical response if the 
evidence offered in that answer is lacking in depth of development or is not directly relevant to 
the question. The generic mark scheme makes clear that progression through levels depends on 
the answer displaying two linked qualities; the strength of the explanation or analysis offered, 
and the range and depth of accurate and relevant material. 

Examiners are required to reach a judgement on the quality of communication before awarding 
their fi nal mark; it is an integral part of the mark scheme. Future candidates should be reminded 
that slang and argot have no place in an AS History answer; that spelling, punctuation and 
grammar may infl uence the quality of their argument; that it is worth learning how to spell the 
historical terms used in the topics studied; and that abbreviations, and the absence of capital 
letters, should remain in the realm of text messaging. It is also important to use correct terms 
when referring to people of different races and cultures. 
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   Question 1
Many candidates accepted the invitation to discuss the shortcomings of the Qing dynasty’s 
reforms and to weigh them against the various other reasons that contributed to their downfall. 
The administrative and economic reforms which were introduced in the aftermath of the Boxer 
rising were reasonably well known but their counter productive nature might have been more 
forcefully explained. Candidates were aware of the range of military reforms introduced, but 
few noted that a signifi cant side effect of the reforms was to introduce radical and revolutionary 
ideas to the offi cer class. The limited nature of political changes might have been investigated 
in more depth, especially the range of functions assigned to the National Assembly. Most noted 
the restraining hand of the Dowager Empress Cixi, and that the pace of reform speeded up after 
her death in 1908. When a question on the fall of the Qing was asked in a previous examination 
session, the examiners report noted that too many candidates were sidetracked into providing 
background material, especially on the problem of foreign infl uence; this point needs repeating 
because, as always, students must answer the question set. The timescale for Question 1 referred 
to ‘attempts at reform after 1900’ and ‘the fall of the Qing in 1911-12’. While contextual 
material can be useful, some candidates were diverted into explaining, or describing, too much 
background material, such as the Opium Wars and the Taiping Rebellion, and often missed the 
focus of the question. Others dismissed the given factor of attempts at reform in favour of other 
relevant factors such as the rise of the Revolutionary Alliance and the growth of nationalism. 
Relatively few addressed short-term factors to explain why the dynasty fell in 1911-12 rather 
than at any other time.

Question 2
There were few unbalanced answers to Question 2, with most students making sure to address 
the GMD’s foreign and domestic enemies, and to cover the chronological range set by the 
question. The CCP’s failure in the Autumn Harvest uprising and the subsequent withdrawal to 
the Jinggang Mountains in 1928 was well known, as were the failures of the early encirclement 
campaigns mounted by the GMD. Most went on to consider the Long March and its aftermath, 
setting the CCP’s determination and strong leadership against the lack of control exercised 
by the GMD in many areas of western China. The Mukden incident and the establishment of 
Japanese control in Manchuria were both explained by the power of the Japanese forces and the 
insuffi cient military resources available to Chiang Kai-Shek. Some candidates were unaware of 
the signifi cance of 1936 in the question, when the Second United Front of the GMD and CCP was 
formed against the Japanese. A handful of candidates saw GMD weaknesses as simply the result 
of Chiang’s personal failings, which was too narrow a perspective overall. On the other hand, 
the best answers produced a hierarchy of reasons focused on the GMD, CCP and Japanese, and 
expressed an evaluative judgement based on that. 

Examiner Comments

The answer begins with a descriptive introduction which does not link to the question. However, the 
rest of the response is much more effective. The poor leadership offered by Chiang to the Nationalist 
forces is contrasted with the more relaxed and open style adopted by Mao. The GMD’s constant confl icts 
with domestic and foreign enemies led to poor morale and weak motivation among the GMD forces. An 
interesting point made is that the GMD’s enemies were diffi cult to defeat because both the Japanese and 
the CCP were determined to succeed. The conclusion weighs up the various factors at work and decided 
that poor GMD leadership was most important; but also points out that all the factors are linked to each 
other in some way. The clear and organised argument, with secure supporting material and some attempts 
at an overview, make this a low Level 5 response.
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Examiner Tip

Remember that too much contextual material in 
an answer on the fall of the Qing dynasty may 
unbalance the answer overall.
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   Question 3
Two approaches predominated in answers to Question 3. Some candidates identifi ed the location 
of power in post-1949 China, but went on to provide a narrative without explaining its nature. 
Several referred to the Three Antis and the Five Antis campaigns of 1951 without explaining what 
these involved. The Hundred Flowers movement and the Great Leap Forward were described, but 
a balanced argument was not developed; instead answers focused on Mao’s leadership without 
addressing other factors. Several failed to note the timescale of 1949-62 and included irrelevant 
material on the Cultural Revolution and the mobilisation of young people. Others pointed out 
that Mao’s spell in the shadows between 1962 and 1966 provided evidence against the existence 
of a personal dictatorship. Better answers noted Mao’s dictatorial preferences, although many 
candidates developed an argument in support of the suggestion in the title simply by attributing 
all policy decisions to Mao and arguing that since they had such dramatic consequences, his 
must have been a ‘personal dictatorship’. Having said that, candidates were well informed on 
the key policy areas. More discriminating answers focused on the word ‘government’ and used 
knowledge of key people and sections of the government (Politburo and Central Committee) to 
inform their argument. Knowledge of the role played by the army was less frequently known. On 
a more positive note, many candidates were able to see that some episodes remain ambiguous 
– particularly the ‘Hundred Flowers’ campaign. Some of the best answers noted the disastrous 
effects of the Great Leap Forward, and that several key party members were strong enough to 
stand up to Mao and rein in his worst excesses. 

 

 
 

  

 

 

Examiner Comments

The answer attempts an explanatory focus on Mao’s government 
and the extent to which it was a personal dictatorship. There 
is reference to his agricultural and industrial policies, but 
supporting evidence is not extensive, and there is no effective 
analysis of the Great Leap Forward. The Hundred Flowers 
campaign and its effects are handled with more detailed 
support, and there is a more secure link established to the 
question. The contrary evidence provided, on relations with the 
USSR and on Lysenkoism, is not persuasive. While there is an 
attempt to frame an explanation here, the quality of supporting 
material is not very strong, especially on Mao’s economic 
policies. Material is lacking in depth in places, though it is 
accurate overall. A high Level 3 response.
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     Question 4
Policies affecting women were very well known and most candidates had no diffi culty showing 
that changes in the law were not refl ected in overnight changes in attitudes. Few noted that Mao 
had been committed to women’s rights for many years before 1949. Most answers were aware of 
the signifi cance of the early reforms of 1949-50. The Marriage Law and the right to own property 
were both well known, though the signifi cance of the latter was virtually cancelled by the rapid 
pace of collectivisation. Several failed to provide a balanced answer, and focused too strongly 
on the reforms themselves. More might have been made of the problems which the government 
faced in enforcing the law, especially in outlying provinces, where ingrained Confucian traditions 
proved almost impossible to change. A signifi cant omission from many answers was any detailed 
consideration of the limited role of women in the political life of the country. As late as 1959 
only 14% of deputies to the CCP Congress were women. Some candidates considered the Cultural 
Revolution but often could not identify whether it had positive or negative connotations for 
women. Some answers had a narrow timescale, with little after 1966 beyond a few references 
to Jiang Qing. However, it is encouraging to report that an increasing number of candidates are 
aware of the work and signifi cance of Ding Ling. 
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Examiner Comments

The answer opens with a focused and balanced introduction, which is a refl ection 
of the rest of the answer. The candidate discusses the early reforms, notably the 
laws on marriage and on abolishing footbinding, as well as the land reforms which 
enabled women to own property. There is a secure counter-argument developed, 
which notes Mao’s personal attitude towards women, and that peasant attitudes 
were deeply entrenched and were unlikely to change simply in response to new 
legislation. The conclusion confi rms this view, suggesting that, overall, little had 
been achieved in the government’s attempts to enhance the status of women. 
This is a well developed answer, with a clear argument for and against the idea 
that the status of women was improved by the CCP. Written communication is 
good, and supporting information is extensive. A mid Level 5 mark was awarded.
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   Question 5
At the higher levels were answers from candidates who had clearly revised all the policies and 
actions of Alexander III; this gave them a head start in developing their answers, backing up the 
points made with detailed reference to Russifi cation, the Okhrana and the army. Many other 
candidates knew the main elements of repression used by Alexander III and Nicholas II and 
could comment on their impact on potential opponents of the system. However, there was a 
widespread assumption that all repression was effective and that the Okhrana grimly terrorised 
all potential opponents; their amateurishness and the existence of double agents never received 
the attention it might deserve. The main divisions among the opponents into Populists, Marxists 
and liberals were explained by stronger candidates as was the divisive effect of the 1905 
revolution in frightening the liberals. Better answers could also point to the way certain reforms 
undermined the opposition, though the October Manifesto received a lot more credit than the 
land reforms of Stolypin in achieving this. It is a pity that Stolypin and his reforms continue to be 
sidelined by candidates. Few answers explained how the so-called “wager on the strong” helped 
some peasants and therefore weakened potential opposition. Less secure answers came from 
those who struggled to give examples which related to the whole period, while some ignored one 
of the two Tsars concerned completely. Others failed to address the weaknesses of opposition 
in favour of examining why the tsarist regime was able to survive in this period. These issues 
are, of course, similar, but they are not identical. It is important to note that many candidates 
displayed little knowledge of the range of opposition groups, or the divisions within and between 
them. While most were aware of the opposition provided by the Social Democrats, there was less 
development on the Socialist Revolutionaries, with only a few aware of the ineffectiveness of 
moderate opposition such as the Constitutional Democrats and the Octobrists. 

 
 
    

 

Examiner Comments

The answer investigates the period of reaction after 1881, noting that it was 
successful in suppressing opposition but was also instrumental in causing the 
1905 revolution. There is a detailed discussion of opposition parties, notably 
the Social Democrats, and the candidate highlights the fact that these groups 
were unable to work together. Change over time is considered through the 
comment that the October Manifesto divided the opposition even more after 
1905, and that the peasantry were broadly content with the government’s 
reform plans. The conclusion is a substantial and thoughtful one, which 
weighs up the different processes at work over the period before coming 
to a reasoned and persuasive conclusion. A strongly analytical and detailed 
answer, communicated well; high Level 5.
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   Question 6
Candidates found plenty to write about in explaining the contribution of war in causing the 1917 
revolutions. Better answers differentiated between the war’s political and economic effects 
on both the Tsarist system and the Provisional Government, pointing out how initial popularity 
soon faded and led to demands from the political elite for a more competent approach to the 
war. Candidates were well versed on Nicholas’ mistakes and the negative impact of his decision 
to take over as commander – in – chief, but there was a tendency among weaker candidates 
to assume that all mistakes or hardships inevitably brought revolution closer by galvanising 
opposition forces. Higher quality responses explained the circumstances of each revolution and 
focused on the key groups responsible for bringing about change – be it Nicholas’ abdication 
or the Bolshevik coup. Some of the best were able to see that the war was a catalyst for the 
fi rst revolution and a foundation for the second. Some candidates made telling contrasts with 
the situation in 1905, referring to the army’s general loyalty then, and contrasted it with the 
Petrograd garrison’s behaviour in February. Most candidates could broaden out answers to discuss 
alternative factors such as lack of land reform and the impact of Lenin, though these too could 
be linked to the war. An important issue with other candidates was a failure to consider both 
revolutions in their answer, with many focusing only on the February Revolution and others 
tacking the October Revolution on at the end of their answer, almost as an afterthought. 
Few of these answers considered the importance of the roles of both Lenin and Trotksy, or 
the weaknesses of the Provisional Government. Others were diverted into detailed, often 
unnecessary, information on the role of the Tsarina Alexandra and of Rasputin; or of describing 
the progress of the war rather than analysing its impact. Several weaker answers insisted that 
either Bloody Sunday or the Russian civil war counted as one of the 1917 revolutions. The 
feedback from examiners suggested that many candidates would have been happy to produce a 
complete answer on either revolution, but were unable to select material appropriately for both. 
As always, planning the answer was invariably the key to success. 

 
 

Examiner Comments

The answer maintains a focus on the question set, and attempts an explanation of 
the role of war in causing both revolutions in 1917. Infl ation is mentioned, though 
more could have been made of the wider economic dislocation brought by the 
war, notably the provision of food supplies for the towns. Military problems are 
addressed with some links established to both revolutions. The loss of traditional 
supporters is discussed as a factor in the March revolution, while the candidate 
appreciates the signifi cance of the Kornilov affair in causing the October revolution. 
The conclusion notes that several factors are at work throughout 1917, but does not 
weigh the signifi cance of some of these. This is an analytical response supported by 
accurate factual material. However, the selection of material is not consistent and 
balanced and there are some gaps, notably the role of the Tsar and the failings of 
the Provisional Government. Low Level 4.
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Examiner Tip

This is a question requiring a two-part answer, and 
should thus be carefully planned.
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       Question 7
The question demanded precise knowledge of the industrial changes imposed on Russia from 
above. Many candidates took “transformation” simply to mean change, or just success, and 
therefore found it hard to access the highest levels. Stronger answers used numerical evidence 
to show production in key areas (while commenting on their unreliability) and looked at the 
whole industrial economy to consider the training of the workforce, the impact on agriculture, 
the degree of state control, the control of the workforce and the patchiness of improved 
production. Higher level students were able to see the signifi cance of the development of 
primary industries and the shift from an agrarian to an industrial economy. References to Russia’s 
wartime performance could be made relevant, as could Russia’s post war control of Eastern 
Europe’s economies which may well have disguised the failures of the FYPs. Some of the best 
answers came from those who, perhaps taking their lead from the specifi cation’s clarifi cation 
of content, considered the changing nature and priorities of the three plans. Another successful 
approach was to consider the three plans as a single set and analyse change over time. A few 
candidates tried to twist the question to discuss other factors that transformed Russian industry 
(apart from the Five-Year Plans) but this was not the question and such material received little 
credit. Some candidates struggled with detail. Many generalisations were made and there were 
substantial factual errors. These knew that the Stalinist production fi gures were fabricated; and 
this was regrettably also true of the fi gures offered in some answers. Collectivisation was often 
considered as a separate issue which was not linked to economic development. Some missed the 
focus of the question and discussed the plans in general terms along with their social impact on, 
for example, living standards and family life. These candidates were reluctant to accept that an 
essential part of the transformation of Russian industry was that labour was ‘used up’ and viewed 
as ‘white coal’; they dwelt upon this as a failing factor in the transformation when in cold, 
Stalinist economic terms it was irrelevant. 

 
 
 

Examiner Comments

The answer sustains a sharp focus on the question. Instead of examining each 
Five-Year Plan in turn, the candidate has taken all three as a set and provides an 
overview which considers the extent to which industry had been transformed in the 
years to 1941. There is a balanced judgement made. On the one hand, industrial 
output had soared, especially in the fi eld of heavy industry, and an effective link 
is made to the USSR’s ability to resist the German invasion of 1941. However, 
the pursuit of quantity rather than quality, and the use of outdated methods of 
production, are both highlighted in a counter argument. The conclusion notes that, 
overall, the plans were successful rather than transformational. This is a confi dent 
answer which deploys an effective argument supported by a secure range of 
material. An evaluative response; mid Level 5.
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Examiner Tip

Make sure that you understand that each of the 
Five-Year Plans refl ect Stalin's changing priorities.
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   Question 8
The third bullet point in the specifi cation addresses ‘features of the regime that have been 
described as totalitarian’, including the cult of personality, and the concept of Socialist Realism 
as applied to the arts and culture. However, most candidates struggling for knowledge of Soviet 
culture tried to adapt the question to refl ect what they knew, or thought they knew, about 
Soviet culture. Some decided that this meant the country’s prevailing culture in a social sense, 
focusing on essentially invalid areas such as education, women’s rights, or even the Great Terror. 
Answers overall lacked specifi c evidence beyond a few references to doctored photographs and 
half-remembered posters. The Stalin cult was well known and plenty of answers referred to the 
role of Socialist Realism, but few could write meaningfully about fi lm, music or literature which 
was sad because there is so much to say about how the arts were used to promote the “correct” 
image of the new Soviet state in a wider sense than merely Stalin as the “vozhd”. Centres who 
wish to develop this part of the course might fi nd the indicative content in the mark scheme a 
useful starting point, while the topic as a whole is covered in detail in ‘Stalin’s Russia, 1924-1953’ 
by Robin Bunce and Laura Gallagher. 

Question 9
Hitherto Option D questions have used the commonly accepted terms ‘black Americans’ or 
‘black people’. Changes in popular usage means that future examinations will refer to ‘African 
Americans’. Many candidates, in the past and in the current examination, have referred to 
‘blacks’ and ‘whites’ rather than ‘black people’ and ‘white people’. It must be emphasised that 
this approach has not affected marks awarded in any way at all, but centres and candidates are 
encouraged to refer to African Americans in the future. 

It was only at the lower levels of attainment that candidates displayed severe chronological 
misunderstanding by writing about events which took place in the 1960s; the overwhelming 
majority of answers kept within the given timescale. Candidates were able to discuss with 
some confi dence the landmark legal rulings that opened the way for change, in particular the 
Brown I and Brown II judgements of the Supreme Court; and the role of the NAACP in pursuing 
change through the courts was clearly understood. Less well known were the signifi cant changes 
brought about by President Truman such as ending discrimination in the armed forces and the 
promotion of To Secure These Rights, both in the face of strong opposition from Congress. Most 
were aware of the different conditions prevailing in north and south, referring to de jure and 
de facto discrimination, though without developing this point very far. The difference between 
changing the law and changing popular attitudes was grasped and the reasons for the slow rate 
of progress were well known. Candidates often seemed unaware of the rapid growth of television 
in the United States after 1945, and the impact this may have had on white people’s attitudes, 
notably perhaps in the case of Emmet Till. Candidates need reminding that the Ku Klux Klan 
remained active and strongly supported in many southern states, making it hard to enforce legal 
changes which came from Washington and the Supreme Court. Fewer candidates focused on voter 
registration as an aspect that was slowly changing and fewer still widened out their discussion to 
explain how the Cold War context undermined black progress by making it easy to label all those 
desiring change as Communist subversives. At higher levels were some impressive evaluative 
answers which analysed the true impact of perceived progress on the status of Black Americans in 
this period. 
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Examiner Comments

The answer is a thoughtful and sustained evaluation of change over time. The candidate notes the status 
of African Americans in 1945, the situation ten years later, what has changed and why, and the extent of 
change. The legal changes introduced by the Supreme Court and the actions of President Truman, especially 
the desegregation of the armed forces, are considered, and are contrasted with the attitudes and policies 
of President Eisenhower. The Emmett Till case is used effectively as a means of stirring the consciences of 
white Americans. The obstacles which were placed in the way of African Americans seeking to register to 
vote are noted, and the role of the NAACP in using legal processes to force the pace of change is addressed. 
The conclusion is a balanced one which evaluates the amount of change in the given period. This is a 
sustained answer to the question: high Level 5.
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   Question 10
There were few very weak answers to the question, since most candidates were familiar with 
suffi cient detail to access at least Level 3. Some accepted too readily that peaceful protest 
was the sole factor promoting change, and focused their answers on Martin Luther King. 
While acknowledging the apparent success of many protests, notably in Montgomery in 1955 
and Birmingham in 1963, answers also noted the less positive outcomes of the Albany and 
Mississippi freedom campaigns. Once again, the importance of the media in covering civil rights 
demonstrations was noted; televised coverage of the Birmingham campaign in particular, and 
of the March on Washington, went some way towards changing the attitudes of many white 
people. Stronger answers noted the activities which grew up independently of King, such as 
the Greensboro sit-ins and the Freedom Rides. Many excellent answers weighed the impact of 
peaceful protest against the actions of the various presidents, Congress and the Supreme Court 
in bringing success to the civil rights movement. However, there were some misunderstandings 
apparent. Eisenhower’s decision to enforce desegregation at Little Rock was not fully understood, 
while too many regarded President Kennedy as achieving much for the cause of civil rights. 
Previous reports have commented on the failure by many candidates to appreciate the vital role 
performed by President Johnson in securing the passage of the Civil Rights Act; sadly, that point 
has to be restated. Some answers, perhaps from candidates hoping for a question on Black Power, 
referred extensively to the work of various Black Power groups, though much was beyond the 
period set in the question. Stronger answers widened out their coverage from the political to 
include social and economic aspects; weaker ones often included material about violent protest 
from after the time period. 
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Examiner Comments

The answer refers to some of the peaceful protests of the period, notably in 
Montgomery in 1955 and Birmingham in 1963, though these are perhaps given too 
much credit for the passing of the Civil Rights Act in 1964. Reference is made to 
King’s leadership though comments on his role are perhaps too uncritical; there is 
no mention of failures such as the Albany campaign. While the role of the media is 
relevant, it is important to note that Black Power had only a limited role to play 
in the years to 1964, and really only rose to prominence thereafter. The answer 
has an analytical form and is focused on the question. The range of material 
offered is adequate and accurate, though there is a lack of balance in places; 
more could have been made of the importance of events such as the Montgomery 
Bus Boycott and the March on Washington. Displays the qualities required for 
Level 4, and a mid-Level 4 response overall.
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   Question 11
Centres are advised to clarify some misunderstandings displayed by a large number of candidates 
over the geographical areas covered in Option D6. The specifi cation’s fi rst bullet point refers 
exclusively to the situation in Korea in the early 1950s, and thus deals only with the Korean 
War. The second bullet point relates to ‘the situation in south-east Asia between 1950 and 
1954’. Students thus need to be reminded that Korea is not in south-east Asia, nor indeed is 
Japan. A large number of answers to Question 11 referred to one or both these countries. While 
students were given some credit for material on Korea, such material is unlikely to be relevant 
in the future. The geographical challenge presented by the question proved too much for a 
small number of candidates, who wrote extensively, sometimes exclusively about Japan and 
Korea, rather than about Vietnam and its immediate neighbours. Some answers which did bring 
in Vietnam were often very good on the big, Cold War picture and mentioned the Red Scare 
(linked to Mao’s triumph in China) and the Domino Theory. However, supporting information 
was frequently lacking in specifi c detail on the short term trigger events, French involvement 
in Vietnam or the Geneva Accords. In lower level answers there were chronological as well as 
geographical issues, with many discussing Kennedy and the events of the early 1960s when the 
USA became more embroiled in confl ict, rather than the more cautious moves by Eisenhower. The 
best answers noted the policies pursued by both Truman and Eisenhower, the domestic pressures 
placed on both of them, and their determination, refl ected in the creation of SEATO, to contain 
Communist expansion in south-east Asia. 
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Examiner Comments

The answer sustains a focus, not only on the given timescale, but also on south-east Asia 
itself. The candidate understands the importance of the fear of communism within the 
United States, and might have made this point stronger with some reference to McCarthyism; 
and there is a useful examination of the domino theory. Fear of communism is linked to Ho 
Chi Minh’s rule in North Vietnam, and the military and fi nancial support he was given by 
a USSR which is seen as spreading communism in both south-east Asia and the rest of the 
world. The candidate also notes the determination of the American government to protect, 
not only the corrupt Diem regime in South Vietnam, but also the government of Japan as it 
emerged from the aftermath of war. The conclusion notes the importance of both long-term 
and short-term factors at work, making for a secure Level 4 analysis overall.
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   Question 12
Explaining the reasons for America’s withdrawal from Vietnam was often tackled with great 
confi dence, although many candidates wrote more about alternative factors than about public 
opinion itself – or treated public opinion in a general sense, rather than breaking it down into 
interest groups and at specifi c points in time. Nevertheless, there were some well informed 
answers which explained Nixon’s thinking and the infl uences on him, often arguing persuasively 
that he took the views of the “silent majority” more seriously than those of the protestors. Most 
considered a range of factors, with higher level responses linking these together and noting the 
essential connection between presidential popularity, the media and military successes. Less 
expert answers saw these as stand-alone issues, and failed to establish links between them. 
As is often the case, some students wanted to move on quickly from the given factor, and thus 
sometimes neglected to assess matters such as veteran protests, or the impact of the student 
movement, or protest relating to My Lai or the Cambodian bombings. Student knowledge 
appeared to be far better when it came to the specifi cs of troop reductions, with many linking 
these to Nixon’s re-election campaign or Vietnamisation. The best answers had a very broad 
perspective which went far beyond changing US attitudes. These considered Nixon’s global 
foreign policy, including his visits to China and Moscow, and the impact on North Vietnam of the 
Linebacker campaigns. 

Question 13
Although popular culture occupies a whole bullet point in the specifi cation, examiners reported 
that there were very few answers to this question, with most of them only modestly successful. 
Many produced descriptive answers which often focused on music and television shows. Few 
noticed that it was the growth of cable television that allowed for the creation of popular 
but divisive shows such as Jerry Springer and South Park, and, to some extent, Fox News; 
while limited Federal regulation allowed shock jocks like Howard Stern to fl ourish. A few were 
aware of the elder Bush’s declared preference for the Waltons over the Simpsons. Some linked 
cultural change, especially music, to changing attitudes towards women and homosexuals, while 
others saw it as one of several factors which promoted the growing divide between liberal and 
conservative Americans. 

Question 14
In clear contrast to Question 13, most candidates found little diffi culty in producing a reasoned 
argument to explain Clinton’s electoral victories in 1992 and 1996. For some, however, Clinton’s 
charismatic allure proved too powerful, and some answers were framed almost exclusively 
around his personal qualities, including his shortcomings (the Lewinsky affair was given more 
attention than it perhaps deserves). Examining the perceived strengths of the Clinton/Gore 
ticket and the weaknesses of Bush/Quayle and then Dole/Kemp was a productive approach for 
many. Several answers were strong on the 1992 campaign but less secure on 1996. Candidates 
were aware of Clinton’s success in 1992 in emphasising the economy while Bush pointed to his 
foreign policy successes. For 1996 Clinton’s incumbency advantage was set against Dole’s age 
and his policy weaknesses. Only a few commented on the fact that Clinton’s twin successes were 
achieved in a decade of noticeable weakness for the Democratic Party as a whole. A few answers 
were similar in form to those produced for Question 6, consisting of two discrete halves which 
failed to recognise the common ground shared between the two victories. 
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Examiner Comments

The introduction suggests that a number of relevant factors will be discussed. The given factor 
is addressed in some detail, but the extent to which changing attitudes infl uenced Nixon is not 
entirely clear. Congressional opposition, strategic errors in Vietnam, and Nixon’s intentions 
of forging better relations with China are considered, though each point made might have 
been supported with more detailed information which would make the points stand up more 
effectively. There is an understanding here of the issues at work and of the way in which 
a number of factors persuaded Nixon to withdraw troops gradually over time, but material 
deployed is uneven in quality and lacking balance in places. A secure Level 4 response.
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In conclusion, as one of the examiners commented in his fi nal report, "Able candidates wrote 
articulately and coherently and demonstrated a logical mind as well as good linguistic skills. 
Weaker answers were characterised by poor sentence construction, spelling and poor writing 
skills, which was a limiting factor in some answers where candidates clearly knew their history 
but struggled or failed to produce a coherent readable response."

Grade Boundaries

Grade Max. Mark A B C D E 

Raw boundary mark 60 43 38 33 28 23 

Uniform boundary mark 100 80 70 60 50 40 
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