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Introduction

Overall we were delighted with the performance of candidates this year particularly given the 
disruption to their education over the two years of the course. We were impressed with how 
candidates rose to the challenge of their first public examination and in particular the three-
hour exam and the varied timings of question sections in this paper. There was little evidence 
of candidates mistiming their approach. This is proof that candidates had been prepared well 
for the exam format by centres which is reassuring to know. It was also gratifying to see that 
many centres had helped candidates to approach each question section in a distinct way.

We were pleased with how focussed candidates could be on the specific demands of the 
questions, however, the ability of candidates to select relevant material, fully directed to the 
question, remained a challenge for some, particularly with the short a) and b) sections. It was 
also good to see that candidates had the right approach to the c) section understanding that 
this was not a full essay, many going straight into the exploration and evaluation of their two 
chosen objects or buildings.

The debate required for part d) gave an opportunity for many candidates to select works 
they enjoyed, understood and could use effectively to engage with the statement. There 
were few examples of candidates reproducing learnt material with little concern for the exact 
demands of the question suggesting that all are being expertly guided on developing critical 
judgement on their works of art and architecture. There were some excellent responses that 
were a delight to read. The range of candidate knowledge and engagement with individual 
objects and buildings was sometimes very impressive and considerable scholarship, 
understanding and independent thought was in evidence. These responses began with an 
introduction which was used to clarify thoughts and ideas, assist in ensuring relevant 
material was chosen and set the scene contextually. Equally important was that they drew 
consistent conclusions summarising the evidence they had presented. They stated clearly 
whether their examples supported or countered the statement, or indeed argued that they 
did both. The less successful part d) responses did not contextualise the debate and 
struggled to come to a clear conclusion. The contextual grounding that the Periods paper 
requires is often the ‘why’ – why was modern life a key subject for the French (3d)? Why 
might materials have been key for sculptors and architects in the early 20th century (4d)? 
What was the social/historical/political context and how did this change, develop and impact 
a particular aspect of the period? Using this information to develop AO3 in relation to the 
statement would have pushed more candidates up the mark bands. Also, building 
candidates confidence so they have the ability to give a strong conclusion based on their 
discussion is important; debate in class throughout the content delivery, along with secure 
knowledge will engender this confidence. Critical text use was at times impressive, but also 
absent in many instances in part d) responses or not attributed (no credit can be given for a 
quote that is not attributed). The very best responses will be the ones that offer critical 
viewpoints and reference those responsible for them, while bringing alternative viewpoints 
into the response and offer a critical review of the validity of these.
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Question 1

Parts a) and b)
As with all topics, the crucial approach to these short questions is for candidates to select the 
relevant points from their knowledge of an appropriate work to answer the very specific 
demands of the question. Less successful candidates wrote all they knew about the work 
rather than selecting precise detail that was relevant to the theme of the question. Equally 
important is that candidates prove their points with close analysis of the work. It is also 
worth reminding candidates that for these short questions there are 3/5 marks available for 
AO1, so knowledge and understanding of context is important here as well as AO2 analysis 
and interpretation for 2/5 marks.

Part a)
This question required the candidate to consider ‘the ways in which colour is used’, so 
explain how it was used. There were many very descriptive responses here. It is also worth 
pointing out that 'use of material' is not the same as 'use of colour'. There were examples 
where there were long explanations about oil or tempera paint which was not given credit. It 
was pleasing to see there were very few rubric infringements by candidates who did not 
choosing their specified painter for a).

Part b)
Candidates found this question more challenging and there were very few accurate 
definitions of 'Humanism'. However, there was some strong analysis of works that displayed 
Humanism so implicitly answering the question. Sculptures such as Donatello's David or 
Michelangelo's Pieta or Bacchus provided good discussion as to the fundamental nature of 
Humanism.

Part c)
There were some excellent responses to this question where candidates had full command 
of architectural language which enabled them to analysise the form and give clear evidence 
of specific classically inspired features. It was however disappointing that there were not 
more of these responses. A grasp of architectural language is vital for the course as a whole 
and is a skill centres should spend time fostering in candidates. There were many vague 
descriptions of buildings that could not be given much credit. Good examples used for this 
question were Bramante's Tempietto in Rome and Alberti's San Andrea in Mantua or 
Santa Maria dell Novella in Florence where the classical influence with some identifiable 
sources (written or existing) is unequivocal, could be described and explained clearly. 
Candidates who tried to introduce a counterpoint to this question – arguing where there 
were no classical influences (e.g. examples of Venetian Gothic Architecture) were deemed 
not to be fulfilling the demands of the question to explain and evaluate the classical 
influences. There were a few examples of works from outside the three centres eg. Alberti’s 
Malatesta Temple, Rimini which could not be given any credit.
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Part d)
There were a number of excellent responses to this question where candidates were in full 
command of relevant examples that were analysed and interpreted to build a debate around 
the statement. Those with a less secure knowledge of examples found it harder to create a 
confident, clear debate with the use of quality analysis to support it.
Most examples centred on the use of linear perspective but some delved deeper into other 
techniques used to convey realistic space. The most successful responses were written by 
candidates who used three or four examples that argued different sides of the 
interpretation, and which explained clearly how realistic space made the religious work 
powerful – this final step in the debate was often neglected. Those responses that gave a 
clear and confident contrast of works were particularly successful. For example, arguing that 
Masaccio's rendering of the Tribute Money was powerful because of its pioneering use of 
linear perspective compared to Gentile da Fabriano's Adoration of the Magi , where the 
linear perspective was not used, but the detail and quantity of gold used by the artist was – 
provided a confident level of insightful judgement. The use of portraits of religious figures 
were not 'religious paintings' e.g. Portrait of Julius II and could not be given credit. Similarly 
mythological works could not be credited. Unfortunately, critical texts that had little 
relevance to the argument were often deployed; more successful candidates were able to 
use their critical texts to support and strengthen the debate directly.
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Part a)
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This is an example of a concise response that sticks to answering 'the 
ways in which colour is used' with some detailed AO2 while also 
embedding some strong AO1. Level 3.

Practise selecting only relevant material for these short questions 
throughout the course.
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Some strong analysis that implies an understanding of Humanism with 
AO1 embedded. This section is Level 3.

Make sure all key terms are defined clearly throughout the course.

Part b)
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Part c)
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Candidates who cannot use architectural terminology confidently will 
struggle to gain strong AO2 marks and will consequently find it difficult 
to use examples effectively which will impact both AO1 and AO3 
marks. This is an example of effective analysis and is a Level 5.

Candidates must learn and understand architectural vocabulary to 
enable them to analyse a building successfully.

GCE History of Art 9HT0 02 10



Part d)
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This is an example of strong analysis used to explore the various ways 
'realistic space' can be achieved while also concluding how this can 
make a religious work powerful. Level 5.

Make sure candidates follow through to the last step by linking their 
analysis directly with the debate eg. why 'realistic space' makes the 
work of art powerful.
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Question 2

Parts a) and b) 
As with all topics, the crucial approach to these short questions is for candidates to select the 
relevant points from their knowledge of an appropriate work to answer the very specific 
demands of the question. Less successful candidates wrote all they knew about the work 
rather than selecting precise detail that was relevant to the theme of the question. Equally 
important is that candidates prove their points with close analysis of the work. It is also 
worth reminding candidates that for these short questions there are 3/5 marks available for 
AO1. Also knowledge and understanding of context is important here as well as AO2 analysis 
and interpretation has 2/5 marks.

Part a)
There were few very strong responses to this 5 mark question. It is apparent that candidates 
struggled to name specific artists’ influences on their specified artists. Examples by Rubens 
were the most successful and the strongest responses discussed the impact of Roman artists 
on his art as well as Flemish influences. The most successful answers could identify and 
explain at least two distinct artistic sources for their chosen work. Some candidates tried to 
answer the question using contextual factors rather than artistic or general artistic 
influences. Centres should be aware of this aspect of knowledge and understanding when 
studying works by their specified artist.

Part b).
Spanish polychrome examples (e.g Fernandez's Dead Christ or Pedro da Mena's Ecce 
Homo) where the most commonly used works for this question. Some responses did not 
engage with ‘purpose’ but gave some strong analysis of the work. The best examples linked 
their analysis directly with the purpose of the work. Several responses missed that the 
question required non-Italian and religious examples.

Part c)
This question generated some good responses, but there were responses that wasted time 
on general introductions about the 17th Century rather than embedding context into the 
specific works chosen. Also, while some analysed the architectural features well in relation to 
spectator involvement, as with the Renaissance topic, a grasp of architectural language was 
lacking in many instances making it very difficult for the candidate to respond effectively. 
This resulted in an explanation of the experience of the visitor in very general terms rather 
than the impact that architectural features had on the visitor. Those that had a strong 
command of architectural language were able to make a selective visual analysis of the 
building that related directly to spectator involvement. The best responses embedded 
contextual knowledge into the discussion to give a stronger evaluation.
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Part d)
There were some really impressive responses to this question particularly by those 
candidates who took the time to explain their understanding of distinctions in context the 
statement implied in their introduction. This seemed to clarify their thoughts and give a clear 
contrast between the influence of Rome and the Counter Reformation and local influences 
such as French monarchical powers on art outside Italy. Candidates argued for and against 
the statement, using a range of different contexts, that include both the influence of (e.g. 
works produced in Louis XIV court), biographical factors (e.g. Rubens' late works that were 
painted for self and not for a wealthy patron) or local political factors such as the Thirty 
Years War. Giving a good account of the local context distinguished those that engaged fully 
with the statement and those that did not. For example, stating that Rubens’ Elevation of 
the Cross was painted for St Walburga Church helps to set the context, but stating that the 
church is in Antwerp and a brief explanation of Antwerp’s relationship with the Counter 
Reformation makes for a much stronger response. Good examples used for this question 
were Rubens’ Elevation of the Cross, Consequences of War and A View of Het Steen in 
the Early Morning, in France Versailles, the east façade of the Palais du Louvre and 
Apollo served by Nymphs.

The statement was more challenging for others as they over-complicated their argument or 
they misunderstood the statement and included the argument that the context of Rome was 
significant on Italian works of art. The statement states that works produced outside Italy 
were the focus. Credit was given for Italian works used comparatively to illustrate the 
influence of Rome, but Italian works used as stand-alone examples that were produced in 
Italy and used to discuss Italian context were not given credit. The Bust of Louis XIV by 
Bernini was given credit as it was produced outside Italy and governed by French 
monarchical context and therefore could be used effectively to support the statement.
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Part a)
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This is a direct and clear response analysing how three influences can 
be seen in Rubens' Elevation of the Cross. Level 3

Practise selecting only relevant material for these short questions 
throughout the course.
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This example discusses purpose directly – some strong AO1 to support 
the analysis. Level 3.

Practise selecting only relevant material for these short questions 
throughout the course.

Part b)
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This is an example of strong architectural analysis with context 
embedded. Level 5.

Avoid long contextualising introductions for c) questions, get straight 
down to direct exploration and evaluation. Make sure architectual 
terminology is learnt and can be used effectively in analysis.

Part c)

GCE History of Art 9HT0 02 18



This is a good example of how AO1, AO2 and AO3 can be integrated. 
The quote is used well to validate the candidate's argument. Level 5.

For essay question practice during the course, candidates could write 
discrete one-work responses to a statement aiming to cover all AOs 
directed to the statement.

Part d)
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Question 3

Part a) and b) 
As with all topics, the crucial approach to these short questions is for candidates to select the 
relevant points from their knowledge of an appropriate work to answer the very specific 
demands of the question. Less successful candidates wrote all they knew about the work 
rather than selecting precise detail that was relevant to the theme of the question. Equally 
important is that candidates prove their points with close analysis of the work. It is also 
worth reminding candidates that for these short questions there are 3/5 marks available for 
AO1 so knowledge and understanding of context is important here as well as AO2 analysis 
and interpretation has 2/5 marks.

Part a)
These responses were particularly impressive with many students doing exactly as they 
should by giving clear, concise, and precise contextual details and following this up with close 
analysis to support the contextual observations. Madox Brown’s Work was the most popular 
choice. Strongest candidates addressed the cholera epidemic, Marxism, influx of migrant 
workers to Victorian London, Carlyle and Maurice. There were some very good AO2 
responses from candidates who emphasised Brown’s use of light and colour to idealise the 
navvies in the centre of the composition. Limited responses focused on a more general 
discussion of the centrally placed working class versus the middle-class figures sidelined to 
the margins. Courbet’s Stonebreakers was also used well.

Part b)
Red House was used quite successfully by a large number of candidates for this question. 
The better responses considered the plan, function, materials, Gothic features and ethos of 
the architect and patron against the rise of mass-production. Less able responses tended to 
generalise without really knowing or explaining key aspects and lacked direct analysis of the 
house. Watts’ Chapel was also a popular choice but fewer of these reached the top band 
due to less secure AO1 knowledge and repetition of AO2 material. There were a few 
candidates who did not know an Arts and Crafts building to discuss so it is worth pointing 
out to centres that the Specification (Scope of Works) states that there are certain 
architectural styles that must be covered.

Part c)
Many candidates did well discussing the innovations of their specified sculptor (Rodin 
predominantly) especially if they avoided detailing the narrative of the sculptures and 
instead focused on the sculptor's approach to materials and subject matter. Some found it 
difficult not to relate the whole narrative before settling to some AO2. Centres may find it 
beneficial to review this issue again. The best responses contrasted Rodin’s innovative 
approach to traditional commemorative sculpture and used contemporary quotes to 
support their discussion of how innovative Rodin’s sculptures were. Burghers of Calias and 
Balzac produced the most effective responses. The Kiss was less successful as it gave less 
opportunity to compare to conventional works and technical innovations.
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Part d)
There were some super responses to this question which not only analysed works which 
they felt showed that the driving force of French art was modern life, but also countered this 
by exploring the rejection of modern life as a driving force, citing Gauguin at Pont Aven and 
technique – Impressionism and later the influence of Japonism as evidence. Some candidates 
explored other ‘driving forces’, one good response argued it was the female nude that 
permeated French art irrespective of style and used Cabanel’s Birth of Venus, Manet’s 
Luncheon on the Grass and Olympia. Manet’s works were by far the most popular choice 
for candidates.
The strongest responses worked chronologically and stylistically – beginning with Courbet or 
Manet, then Impressionism and Post-Impressionism and tracked the role of scenes of 
modern life, or not, within these styles. Less successful responses picked three examples 
that showed modern life without demonstrating an understanding of what the ‘driving force’ 
meant in this context. Unfortunately, some candidates used British works as a counter 
argument which was not part of the debate at all.
It was interesting to note that the use of critical texts (particularly by Baudelaire, Zola and 
Nochlin) seemed more prevalent in this topic and these were often embedded well, used by 
the candidate to support or refute a point.
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A Level 3 response with AO1 supported by AO2.

Practise selecting only relevant material for these short questions 
throughout the course.

Part a)
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This is a good example of AO1 used to support AO3 (and AO2 that 
preceded it) with the quote also strengthening AO3. This section is 
Level 5.

Part c)
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This is an example of a good use of contemporary critical opinion to 
support AO3. Also note how clearly it reminds the reader why work of 
art has been chosen in relation to the statement. These sections are 
Level 5.

Part d)
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Make quotes work for you in your debate and constantly reinforce why 
you are using a work in relation to the statement.
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Question 4

4a) and b)
As with all topics, the crucial approach to these short questions is for candidates to select the 
relevant points from their knowledge of an appropriate work to answer the very specific 
demands of the question. Less successful candidates wrote all they knew about the work 
rather than selecting precise detail that was relevant to the theme of the question. Equally 
important is that candidates prove their points with close analysis of the work. It is also 
worth reminding candidates that for these short questions there are 3/5 marks available for 
AO1, Also knowledge and understanding of context is important here as well as AO2 analysis 
and interpretation has 2/5 marks.

Part a)
A range of understanding of 'Primitivism' was demonstrated here. The strongest answers 
were able not only to cite specific aspects of artworks which emulated 'Primitive' 
forms/artworks, but to link artworks to the underlying concepts which underpinned 
'Primitivism' (eg the desire to find a route through art back to 'nature' in the context of a 
rapidly changing world). The majority of candidates wrote about Blue Nude or Demoiselles 
D'Avignon. There were some lower graded responses that got caught up in anecdotal 
discussions on Picasso’s treatment of the female figure and his relationship with them as 
things to be feared.

Part b)
There was range of responses to this question with some candidates struggling to specify 
what features of the work associated it with Surrealism. The strongest were able to link 
artworks to at least two aspects of Surrealism. Weaker candidates tended to explore only 
one aspect and/or forgot to add AO2 in the midst of their contextual detail. Dali’s 
Persistence of Memory and Giacometti’s Woman with Her Throat Cut were the most 
popular works used. Weaker candidates for Woman with Her Throat Cut became focused 
on materials and techniques without fully addressing the question. Likewise, a generalised 
focus on Giacometti’s treatment of the female figure without linking to the style was quite 
common.

Part c)
This question seemed tricky for those candidates whose specified artist was Matisse. 
Successful candidates discussed French colonialism and new ease of travel that allowed 
Matisse to be influenced by North African cultures. Higher achieving responses had a 
stronger knowledge of the context of Matisse’s time: the significance of the Van Gogh, 
Gauguin and Cezanne retrospectives and the technical influences of Signac, working 
alongside Derain at Collioure. Many candidates missed the opportunity to discuss Matisse’s 
work in relation to a desire to escape from the modern world which would have been a valid 
line of enquiry. Less successful candidates wrote only about how his work fitted into 
Fauvism.
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Kirchner was not as popular a choice. Candidates using this artist focused more on the 
political and economic climate of Germany for his Berlin Street Scenes series and followed 
this with his experiences of the war. The AOs were all addressed more equally in the Kirchner 
discussions than they seemed to be with Matisse as candidates struggled to specify context 
for Matisse and link it directly to the works chosen.

Part d)
There were some fantastic responses to this question and again it tended to be those who 
laid out their understanding of the debate in their introduction who remained on track 
throughout the essay. Those who performed best tended to have quite a straightforward 
argument. Eg. Some drew a distinction between architecture and sculpture (architects drew 
inspiration from materials whilst sculptors were more influenced by contextual factors) and 
this worked well. Many wrote about Le Corbusier and Perret with this argument – the 
strongest were able to support their argument with very clear evidence in the buildings 
themselves and the freedom materials gave the architects in the deign process. As well as 
the Villa Savoy, the Théâtre des Champs-Elysées, Notre Dame du Raincy , and the AEG 
Factory were used well. For sculpture, many chose to write about Brancusi; the strongest 
answers referencing his belief in the importance of 'truth to materials' and ‘direct carving’ 
whilst also gleaning influence from Romanian folk art, Rodin and the ‘primitive’. Fewer 
candidates mentioned found objects, possibly because they didn’t class these as ‘materials’ in 
the conventional sense. The stronger candidates who did use Duchamp’s Fountain or 
Hausmann’s Mechanical Head did so in an appropriate way and identified these as 
materials which were the inspiration for those works. Some, however, used these examples 
as a counter argument suggesting that the found object was less important than the concept 
and social context. E.g. some candidates who had Epstein as their specified sculptor gave 
lovely discussions on his Female Figure in Flenite where they understood clearly why he 
used that material for that subject. His Rock Drill was also a popular choice and here the use 
of the found object very successfully argued.

One important note to centres is to remind candidates to identify works properly. This is 
particularly relevant to this topic as there may be multiple versions of a sculpture. Eg. 
Brancusi’s Kiss. A lack of secure identity can lead to a loss of marks. Please note the 
guidelines for identifying works is in the Specification “Students must identify art works by 
their artist and title. However, if the name of the artist is unknown or if there are multiple 
works with the same title, students will also be expected to give the date and location for 
clear identification.”
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Part b)
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A sound response with some AO1 supporting the analysis. Level 3.

Practise selecting only relevant material for these short questions 
throughout the course. Aim to have a clear idea of sylistic features and 
contextual influences for each of the artistic movements in this topic.
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This is an example of an introduction that gives a clear contextualised 
response to the statement, supported well by the T.J.Clark quote. Level 
5.

Use an introduction to clarify thoughts and ideas, assist in ensuring 
relevant material is chosen and to set the scene contextually.
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A balanced discussion of Hausmann's Mechanical Head with strong 
AO1, AO2 and AO3. Also note how clearly the work, date and style are 
identified in the first sentence. This may seem like a simple 
observation, but it reveals secure knowledge at the outset. Level 5.

GCE History of Art 9HT0 02 32



Make sure the discussion of each work contributes to all AOs.

Identify works clearly in first sentence.
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Question 5

Part a) and b) 
As with all topics, the crucial approach to these short questions is for candidates to select 
the relevant points from their knowledge of an appropriate work to answer the very specific 
demands of the question. Less successful candidates wrote all they knew about the work 
rather than selecting precise detail that was relevant to the theme of the question. Equally 
important is that candidates prove their points with close analysis of the work. It is also 
worth reminding candidates that for these short questions there are 3/5 marks available for 
AO1,Also knowledge and understanding of context is important here as well as AO2 analysis 
and interpretation has 2/5 marks.

Part a)
There were a significant number of candidates who did not know a building that is 
Deconstructivist. These candidates mostly used buildings by Rogers which were not given 
credit. It is worth pointing out to centres that the Specification (Scope of Works) states that 
there are certain architectural styles that must be covered in this topic.
There were also some very strong responses that gave good analysis of the building that was 
linked securely to the style and context. The best responses came from Frank Gehry’s 
Guggenheim Museum, Bilbao and the Walt Disney Concert Hall, Los Angeles. The Gehry 
Residence, Santa Monica was also use effectively as a discussion of his early development 
of the style.

Part b)
There were some great responses here, particularly those using Warhol's Marilyn Diptych, 
Mao Tse-Tung or Race Riot . Most were confident in linking the work with its context. The 
least successful were those using Hockney as many struggled to pinpoint the social or 
political context to the work. Ofili’s No Woman No Cry again was less successful as 
surprisingly the knowledge of context was not always secure.

Part c)
The key for this question was including some discussion of why the performance or video 
work was important. Some candidates struggled to do this and got caught up in describing 
what happened in the artwork, so losing significant AO3 marks. It is a difficult balance to 
strike in these genres of art; enabling candidates to give a succinct analysis without reverting 
to a full account of the performance/video is important, as is pushing candidates to include 
sentences which aim to evaluate the artworks. Some works were invalid,such as installations 
by Himid.
There were some excellent responses however, that managed to embed some reasoning for 
importance into a strong analysis and contextual knowledge. Wearng’s 2 into 1, Gilbert and 
George’s The Singing Sculpture and Rosler’s Semiotics of the Kitchen were all used very 
successfully.
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Part d)
There were a number of excellent responses to this question where candidates were in full 
command of information concerning materials, and subject matter of their chosen examples 
and contextualised each very well. Many began with well-handled analysis of works that 
focused on materials, techniques and processes; Minimalist works such as Morris’ Untitled 
(Mirrored Cubes) or Land Art, such as Smithson’s Spiral Jetty were very popular and the 
use of materials was contextualised well. The most successful responses took this as starting 
point for a survey through artistic movements and their relationship to materials. This made 
for a thorough review and enabled candidates to explore several ways in which one or other 
of these features was most important. This approach avoided the somewhat binary 
response of others. For example, some candidates had counter arguments that completely 
downplayed or did not discuss the materials, techniques and processes at all which did not 
give a balanced discussion and could not lead to a strong AO3 score. It is important to 
encourage candidates to build a more nuanced approach to critical judgement that allows 
them to acknowledge how a feature (materials, techniques and process in this case) is an 
integral part of a work, but may not, in their opinion, be the most significant.
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This is an example of scoring highly on AO1. The political context the 
work reacts to are identified clearly and good contextual detail is 
stated. Level 5.

Make sure AO1 as well as AO2 are addressed. Remember there are 3 
marks for AO1 and 2 marks for AO2.
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This response focuses on the importance of the work by linking it to 
social context and the artist's aims. This section is Level 5.

Make sure you read both parts of the part c) question. The 'explore and 
evaluate' instruction will be linked to an aspect of the period – see key 
topics in the Specification.
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This is an example of a candidate in full command their knowledge of 
materials, subject matter and contextual concerns. These are deployed 
expertly to support the statement. Morris Untitled (Mirrored Cubes) 
This section is Level 5.

Work on the skills that help link context and works of art – don't 
develop an understanding of each in isolation – they are always linked.
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This is another example that reveals how important it is to link 
contextual knowledge with the analysis of a work of art to strengthen 
the debate. This section Level 5.

Work on the skills that help link context and works of art – don't 
develop an understanding of each in isolation – they are always linked.
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Paper Summary

Based on performance on this paper, future students should ensure that:

For short questions part a) and part b), ensure points are selected in response to the 
particular demands of the question. Remember the distribution of marks across the AOs is 
AO1: 3marks and AO2: 2marks so a response that only analyses the work will not score 
well; knowledge and understanding of the work in relation to the question is important.
Becoming conversant with architectural language is important – it is not possible to 
analyse a building successfully without this. All questions will have an architectural 
element, so this knowledge is vital.
Part c) responses should not be full essays – they do not require an introduction or 
conclusion – but evaluation of the significance of the work or building in relation to the 
question is necessary.
A strong contextualised introduction that states the candidates understanding of the 
statement and a concise evaluative conclusion are important elements of a successful part 
d) response.
Part d) can be successfully answered with a straightforward argument – over complicating
the debate may not be advantageous. Secure appropriate evidence supported by relevant
contextualisation and critical judgment embedded in a straightforward but well-reasoned
argument can make for an impressive response.
Centres are reminded that they should avoid works that are on the periphery of the date
and location parameters of each period. Examples which are of only marginal validity, and
could therefore be called into question, do not set the candidate up for success in the
examination.
Centres are reminded that candidates must identify a work of art by
date/location/medium where many versions of the work exist. It sets the candidate at an
immediate disadvantage if an examiner is not sure which version of a work is being
discussed.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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