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General Marking Guidance

e All candidates must receive the same treatment. Examiners
must mark the first candidate in exactly the same way as they
mark the last.

e Mark schemes should be applied positively. Candidates must be
rewarded for what they have shown they can do rather than
penalised for omissions.

e Examiners should mark according to the mark scheme not
according to their perception of where the grade boundaries
may lie.

e There is no ceiling on achievement. All marks on the mark
scheme should be used appropriately.

e All the marks on the mark scheme are designed to be awarded.
Examiners should always award full marks if deserved, i.e. if the
answer matches the mark scheme. Examiners should also be
prepared to award zero marks if the candidate’s response is not
worthy of credit according to the mark scheme.

e Where some judgement is required, mark schemes will provide
the principles by which marks will be awarded and
exemplification may be limited.

e \When examiners are in doubt regarding the application of the
mark scheme to a candidate’s response, the team leader must

be consulted.
e Crossed out work should be marked UNLESS the candidate has
replaced it with an alternative response.



Section A: Question 1, Translation into Greek

This task is a points-based mark scheme in which 1 mark is given for each correct individual
section of language. A correct translation is provided in a grid, which also outlines the

alternative translations that will be accepted or the translations to be rejected. Marking

principles for error tolerance, with examples, are given directly above the grid.

Section | Text Correct answer Acceptable answers Reject Mark
1 In a recent Ze Pla mpoowatn | mpoéc@aAtn emidel&n | (1)
demonstration in | dtadnAwon otnyv Olapaptupia/
Athens ABnva Tmopeia/GUyKEVTPWON
2 thousands of XIALAOEG xiAlol
people protested | dvBpwrrol
dlapaptupndnkav
3 against high rents. | Yld Ta akpiBa (1)
evoikla. akplBa
omnitia
4 They blame Pixvouve 10 Katnyopricave... ®rai€ave | (1)
tourists and q)tai«'f,lpo oTOoUG KG'I.'I’]YOpOl'J\{E
ToupioTEG Kal TOUG LOLOKTNTEG/
landlords OTOUG LOLOKTNTEG | OTITOVOLKUPNOEG
(omTiwy)
5 for the fact that )
they cannot pay yla 1o ot 6ev
rent pmopouyv va
TANPWGCOUV VOIKL
6 and are being Kat Toug Bydalouv | Toug SLWXVOUV TOUug 1)
forced out of their | amd ta omitia OTTPWXVO
homes. TOUG. uv
7 The area of H meploxn €ylve 1)
Koukaki has Koukdkl €xel yivel
become
8 one of the most £€vag amo Toug o | yvwotoug/ ayamntoug 1)
popular OnNHOWIAE(g
destinations TTPOOPLCHOUG
9 for those tourists | yU autoug toug Yld TOUG TOUPIOTEG 1)
who visit Athens TOUPIOTEG TTOU mou...
EMOKETTOVTAL TNV
Aénva
10 and prefer to rent | kat mpotidoUV va va VOLKIAoouv )
an apartment volklalouv
olapéplopa
11 instead of staying | avti va pévouv og | avti va peivouv/ @
in a hotel. Eevoodoxeio.

mapd va




12 Stella, a H ZtéAAq, pua 1)
hairdresser KOHHWTPLa
13 who works in this | mou douAsuet ¢ oTn Yeltovid (2)
neighbourhood auTnV TN YEITOVIA
14 told us, jag ime, Hag (1)
HiAnoe
15 “I know of «Eépw 0l0KTATEG | MVwpilw (1)
landlords
16 who asked mou {Atnoav amo TTou 1)
families to move OLKOYEVELEG VA pwtnoav
out. HETAKOMIoOUV.
17 In some cases, 2€ PEPLKEG 2€ KATTOLEG 1)
TMEPUTTWOELG,
18 they actually said | simav pdaAlota elmav mwg 1)
WG
19 they needed the xpelalovtav to ...Yla autoUg toug 1)
apartment for Olapéplopa yua idloug
themselves, TOUuG i0loug,
20 which was not mpdypa mou Atav | ...mou 0gv ATav 1)

true.”

Yépa. »

aAndsia




Sections B and C — Questions 2to 10 (written response to works)

There are three levels-based mark grids to be applied to each individual essay that makes
up the written response to works. The mark grids are:

e Critical and analytical response (AO4)
e Range of grammatical structures and vocabulary (AO3)
e Accuracy of language (AO3).

General guidance on using levels-based mark schemes

Step 1: Decide on a marking band

e First of all, you must consider the answer as a whole and then decide which descriptors
most closely match the answer and place it in that band. The descriptors for each band
indicate the different features that will be seen in the student’s answer for that band.

e When assigning a level, you should look at the overall quality of the answer and not
focus disproportionately on small and specific parts of the answer where the student
has not performed quite as well as the rest. If the answer covers different aspects of
different bands of the mark scheme, you should use a ‘best fit' approach for defining
the level. You will then use the variability of the response to help decide the mark within
the level, for example if the response is predominantly band 9-12 with a small amount
of band 13-16 material, it would be placed in band 9—12 but be awarded a mark near
the top of the band because of the band 13-16 content.

Step 2: Decide on a mark

e Once you have decided on a band you will need to decide on a mark within
the band.

e You must decide on the mark to award based on the quality of the answer; you must
award a mark towards the top or bottom of that band, depending on how the student
has evidenced each of the descriptor bullet points.

e You must modify the mark based on how securely the trait descriptors are met at that
band.

e You will need to go back through the answer as you apply the mark scheme to clarify

points and assure yourself that the band and the mark are appropriate.

Critical and analytical response (AO4)

o This mark grid assesses students’ ability to respond critically and analytically to the aspect
of the literary work or film outlined in the question. To provide a critical and analytical
response, students should select relevant material, present and justify points of view,
develop arguments, draw conclusions based on understanding and evaluate issues,
themes and cultural and social contexts.

e This grid should be applied twice, once for each essay individually.

o When deciding how to reward an answer, examiners will consult this mark grid as well as
the indicative content associated with each question, which can be found in the document
Pearson Edexcel Level 3 Advanced GCE in Greek Sample Assessment Materials (SAMs).
Indicative content contains points that students are likely to use to construct their answer.
It is possible for an answer to be constructed without mentioning some or all of these
points as long as students provide alternative responses that fulfil the requirements of the



question.

Marks | Description

0 No rewardable material.

1-4 e Points of view relating to issues/themes/cultural or social contexts are presented
with simplistic justification limited interpretation with frequent misunderstanding
or confusion; any evidence from the work is descriptive.

e Limited ability to form arguments or draw conclusions.

e Response relates to the work but limited focus on the question.

5-8 e Response relates to the work but often loses focus on the question.

¢ Points of view relating to issues/themes/cultural or social contexts are presented,
with attempts made at interpretation, but they occasionally show
misunderstanding or confusion; evidence selected from the work for justification is
occasionally appropriate but often descriptive.

e Arguments are made but with inconsistencies; conclusions are drawn but do not
fully link to arguments.

9-12 e Critical analysis of issues/themes/cultural or social contexts is evident in relation to
particular aspects of the question, with some appropriate interpretations and
points of view, sometimes justified by appropriately selected evidence from the
work.

e Logical arguments are followed through on particular aspects of the question,
occasionally detailed and with linked conclusions; some points are made without
exploration.

¢ Response is relevant to particular aspects of the question, occasional loss of focus.

13-16 | ¢ Critical analysis of issues/themes/cultural or social contexts is frequently
demonstrated, with some convincing interpretations and points of view,
predominantly justified with appropriately selected evidence from the work.

o Generally detailed, logical arguments are made, with some persuasive conclusions
that mostly link together.

¢ Predominantly relevant response to the question.

17-20 | ¢ Critical analysis of issues/themes/cultural or social contexts is demonstrated

through convincing interpretations and points of view, consistently justified with
appropriately selected evidence from the work.

e Detailed, logical arguments and conclusions are made that consistently
link together.

¢ Relevant response to the question throughout.




Range of grammatical structures and vocabulary (AO3)

This mark grid assesses students’ ability to use a range of grammatical structures and
vocabulary in order to produce articulate written communication with a range of
expression.

This grid will be applied twice, once for each essay individually.

Marks | Description

0 No rewardable language.

1-3 ¢ Limited variation of straightforward grammatical structures with
much repetition, producing writing that is often restricted and stilted.

o Limited range of vocabulary resulting in repetitive expression.

¢ Limited use of terminology appropriate to literary and cinematic
analysis.

4-6 e QOccasional variation in use of mostly straightforward grammatical
structures, infrequent use of complex language, producing writing
that is sometimes stilted.

e Vocabulary is mostly high frequency with occasional variation,
expression is frequently repetitive.

e QOccasional use of terminology appropriate for literary and cinematic
analysis.

7-9 e Some variation in the use of grammatical structures, including some
recurrent examples of complex language; sections of articulate writing
with occasionally stilted phrasing.

e Some variation in use of vocabulary, resulting in variation of
expression but this is not sustained.

e Some use of terminology appropriate for literary and cinematic
analysis.

10-12 | e« Frequent variation in use of grammatical structures, including
different types of complex language, producing writing that is
articulate throughout the majority of the essay.

o Frequently varied use of vocabulary, resulting in regular variation of
expression.

o Frequent use of terminology appropriate for literary and cinematic
analysis.

13-15 | e« Consistent variation in use of grammatical structures, including in use
of complex language, producing consistently articulate writing.

e Consistently varied use of vocabulary, allowing ideas to be conveyed
in a variety of different ways.

o Consistent use of terminology appropriate for literary and cinematic
analysis.




Additional guidance

Variation of vocabulary and grammatical structures: the traits in the mark grid
differentiate between the variation of grammatical structures and vocabulary used by
students. Examiners should judge in which mark band to place students and which mark to
award, based on the effect that the variety of grammatical structures and vocabulary has
on the quality of the communication; the wider the variety, the more articulate the
communication will become (see definition of articulate below).

Examples of a variety of grammatical structures and vocabulary are: a selection of different
verbs, tenses, adjectives, vocabulary (including to express literary and cinematic analysis —
(see further detail below), complex language (see definition below) for a variety of
purposes, including to present and justify points of view, develop arguments, draw
conclusions based on understanding.

Articulate: articulate communication is fluent, effective and coherent as students
control/manipulate the language to say what they want to say rather than what they can
say, for a number of different purposes. If students are restricted to what they can say,
they may not be able to express themselves for all purposes, for example to develop
arguments.

Terminology for literary and cinematic analysis: vocabulary for critical analysis according
to the work being studied, for example ‘plot’, ‘character’; figures of speech such as
‘metaphor’, ‘similes’; to describe theme and style such as, ‘camera technique’, ‘hand-held
camera’, ‘use of black and white’, ‘first person narrative.’

Complex language is considered to include the following:

¢ conceptually challenging tenses such as the pluperfect, future perfect

e passive voice

e subjunctive mood

e use of subordination

e using extended sentences to express abstract ideas/convey justified arguments that
require a range of lexis and structures, for example conjunctions
and pronouns

e using synonyms and a variety of expressions to say things in different ways

e all grammar and structures included in the grammar list that are specific to
A Level.

Straightforward language is considered to be:

e simple sentences with limited linking of sentences and clauses
¢ high-frequency grammatical structures and vocabulary.



Accuracy of language (AO3)

e This mark grid assesses students’ ability to apply grammar and syntax accurately.

e This grid will be applied twice, once for each essay individually.

Marks | Description
0 No rewardable language.
1-2 e Limited sequences of accurate language, resulting in lapses in
coherence.
e Errors occur that often prevent meaning being conveyed.
34 e Some accurate sequences of language, resulting in some coherent
writing.
e Errors occur that sometimes hinder clarity of communication and
occasionally prevent meaning being conveyed.
5-6 e Frequent sequences of accurate language, resulting in generally
coherent writing.
e Errors occur that occasionally hinder clarity of communication.
7-8 e Accurate language throughout most of the essay, resulting in mostly
coherent writing.
e Errors occur that rarely hinder clarity of communication.
9-10 e Accurate language throughout, resulting in consistently coherent
writing.
e Any errors do not hinder clarity of communication.

Additional guidance

Errors: students are not expected to produce perfect, error-free writing in order to access

the top band as errors are also made by native speakers. The mark grid describes the
frequency of errors and the impact that errors have on coherence.

Errors that do not hinder clarity:
e errors that do not affect meaning, for example some gender and adjectival
agreements, as long as they do not include mismatch of cases (e.g. eidav ot kaAoi

PiAouq)
¢ infrequent errors that do not distract the reader from the content and which result in

coherent writing.




Errors that hinder clarity:

e errors that make writing difficult to understand immediately (even if the meaning is
eventually understood)/errors that force readers to re-read in order to understand
what is meant, for example inappropriate tense formation, wrong case endings

¢ frequent errors hinder clarity as they will distract the reader from the content of the
writing.

Errors that prevent meaning being conveyed:

e errors that mean the reader cannot understand the message

e errors that convey the wrong message

e errors that make it unclear who is carrying out the action, for example using the
incorrect person of the verb

¢ mother-tongue interference.

NB: these are examples only and do not constitute a finite list.



Indicative content

Indicative content is not exhaustive. Students should be rewarded for any valid response
and may draw on a range of relevant examples from the work.

Question Indicative content
number
2(a) Mowpata (Kwvotavtivog KaBagpng)
(a) Na €€€TACELG TN OXE0N TWV NPWWVY HE TN Bpnokeia.

Avantuge 1o Bpa pe avaopeg o€ Tpia moujpata.
Students may refer to the following in their answers.

In his poetry, Cavafy often focuses on the role that religion plays in the
characters’ lives. In some poems, the sincerity of someone’s beliefs is
disputed, whereas in others, it appears in an ambiguous light. Often,
religion seems to divide rather than bring people together.

e The prevalent religious beliefs of a period may lead ambitious
characters to adopt a certain behaviour, in order to conform and gain
approval. For example, in O louAlavog v Nikounodeia, the main
character orchestrates a display of Christian religiosity, to appease
the emperor. Cavafy’s irony exposes this political act as insincere:

“OToU PEYAAOPWVWG KAl PET eUuAaBeiag
TMOAANG TG 1EpEG Mpaég StaBadel,
Kal TNV XPLoTIavikni tou eucéBela o Aaog Baupalel”

e The allure of Christianity for characters such as Kleon/Ignatios
appears in an ambiguous light in the poem lyvatiou Tdgog. For
example, the verb «ocuviABa~» gives the impression that Ignatios
looks at his life as a pagan as a form of sickness. On the other hand,
the detailed description of his previous lifestyle and riches makes
his embrace of Christianity appear opportunistic and insincere.

¢ Religion may be a dividing factor and bring about conflict, not just
between people, but also inner conflict. In the poem Mupng
AAe€avopeia tou 340 p.X, the two competing religions (Christianity
and Paganism), have a negative effect on Myris, who appears torn,
but also on his companion who realises that he never really knew
him:

“yévopouv
E€vog eyw, EEvog TTOAU-”

¢ Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
2(b) Mownuata (Kwvotavtivog KaBapng)

(b) Na avaAuoelg Toug Tpomoug e toug omoioug o KaBdagng xeipiletat
NV lotopia. Avamtue to BEpa pe avaopeg o€ Tpia moljpata.

Students may refer to the following in their answers.

In Cavafy’s poetry, the historical event can be real or imaginary and so
are his historical characters.

e The tensions and transitions of history serve as the setting that
allows Cavafy’s characters, and Cavafy himself, to comment on
people and events, to express worldviews, values, and the true
nature of the characters. In the poem AnoAcinetv o 6£6¢ Aviwviov,
for example, a historical character, Antony, becomes a vehicle for
Cavafy’s views on the true nature of courage and self-respect, in
the face of defeat and loss:

“Zav £TolH0g amo Kalpo, oa Bappaiéog, amoxalpéta tnyv, tnv
AAe€avopela mou @eUyeL.”

e Contrary to AnoAsineiv o 8e6¢ Aviwviov, the poem AAs€avdpivoi
BaoiAcig focuses on historical characters who do not display the
integrity required of leaders. For example, in a historical setting
adapted by Cavafy, Cleopatra and Antony ignore the impending
defeat and redirect the attention of the people of Alexandria to a
spectacle, but only for a moment:

“yonteupévol pe T’ wpaio BEapa —poAo mou BéBala nEeupay ti
aillav autd, Ti koupla Adyla noave auteg ot BaotAesieg.”

¢ Inthe poem Eig ItaAiknyv MapaAiav, we have an imaginary
character, O Krjuog Mevedwpou, in an imaginary historical setting,
who comes face to face with the aftermath of a real historical
event. The character’s response to the defeat of the Greeks in
Corinth becomes an opportunity for Cavafy to comment on the
end of an era, the nature of the Greek world and the idea of
patriotism:

“Oev gival duvatov o ItaAwtng véog va 'XeL yla
OlaoKeOAOELG Kaplay embupiayv.”

e Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
3(@a) H appaBwviacTtikid tou AXIAAEa (AAKN ZEn)

(a) Na a&loAoyNoELG TIG aPNYNHUATIKEG TEXVIKEG TNG AAKNG ZENn. Na
avagepOeig o€ oUYKEKPIPEVA Tapadsiypata amo 1o
publotopnpa.

Students may refer to the following in their answers.

Alki Zei uses a variety of techniques and narrative devices, in order to
create a panoramic view of a turbulent historical period and an in-
depth account of the characters who lived in it. The techniques include
parallel narratives in first and third person, fragmented timelines, a
variety of settings, flash backs, plot twists etc.

e Setting is an important device that adds variety and makes the
adventures of the main character in various countries and over
a period of time more interesting and better understood. For
example, the novel’'s panoramic view spans thirty years and
takes us on a journey through several countries, from Greece,
to Italy, to the Soviet Union, to France.

e The way the writer uses first and third person narratives allows
us to understand different aspects of the main character,
during different periods in her life. For example, the first-
person narrative, that begins during the Occupation and ends
with the dictatorship, gives us access to Eleni/Daphne’s
innermost thoughts. However, the way these narratives unfold
in parallel and are interrupted by the film scenes may cause
confusion.

e Plot twists make the story more interesting and they offer to
the reader new dimensions of the main character and new
characters also. For example, when Daphne stops in Rome on
the way to meet her fiancé in Tashkent, her affair with Jean-Paul
adds a new twist and a new layer to her identity.

e Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
3(b) H appaBwviaoctikia tou AxiAAéa (AAKN ZEn)

(b) Na €E€nynoeLg Toug Tpomoug e Toug omoioug n {wn TG
Adgvng/EAévng emnpeddetal amo TIG TOAITIKEG CUVONRKEG TNG ETTOXAG.

Students may refer to the following in their answers.

Eleni/Daphne’s life is shaped by the Occupation, the Civil War and the
Dictatorship of the Colonels. Politics often determine her identity, her
freedom, the place where she lives and her relationships.

As a young woman living under the Occupation, Eleni becomes
Daphne when she joins the resistance at the age of 16. The
events of December 1944 affect her personal life and her
happiness, when, for example, Achilles flees Athens to join the
guerrillas on the mountains.

Eleni’s involvement with the Communist Party gives her a new
identity but also shapes her future life as ‘Achilles’ fiancée’ and
as a political dissident. For example, following momentous
political developments, such as the Varkiza Agreement, the Civil
War and the defeat of the Democratic Army, Eleni lives in
hiding, before they arrest her and put her in prison.

The political situation in Greece after the Civil War and during
the ‘60s force Eleni into perpetual exile. From Rome, to Paris, to
Tashkent, to Moscow, to Greece and back to Paris, her life is
unsettled by political events, for example, the death of Stalin,
the fall from grace of Zachariadis and the colonel’s regime in
1967.

Conclusive remarks consistent with the line of argument and
analysis.




Question
number

Indicative content

4(a)

Huupwdi& tou¢ pe xavel va kAaiw (Mévng Koupavtapéag)

(a) Na a€loAoynGCELG Ta OTOLXEIA TTOU KAVOUV TOUG
XAapaktNpeg amoé tpia dinynpata tng GUAAOYNAG va
Eexwpilouv.

An array of memorable characters frequent Evripidis’s barber shop
and many of them display characteristics that make them stand out.
These characters either tell an unusual story or feature as main
characters in the stories themselves.

o The characters of Hermes and Tom/Masanba Emeneya
Mabuto in the story
Maodvumna are unique because of the different worlds they
represent and the unlikely friendship that develops between
them. Unlike his fellow Greeks, Hermes displays a very open-
minded attitude towards his African friend.

¢ Inthe story To PouuavomnouAo, the characters of the artist, Mr
Faidon, and the Romanian boy stand out because of the
different background and sets of morals that they represent.
They are also realistic characters that help us understand
certain life choices that people in the margins of
‘conventional” society have to make.

e The character of the bereaved father in the story O yio¢ tou
Bupwpou stands out because of the tragic dimensions of his
experience of losing a child. His confusion, sadness and
vulnerability make him a likeable and memorable character
that stays with the reader.

e Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
4(b) Huupwdi& tou¢ pe xavel va kAaiw (Mévng Koupavtapéag)

(b) Na avaAuoselg tpia Bépata mou Olakpivelg otn cUAAOYR, HE
mapadsiypata ano tpia dinynpara.

Evripidis’ barber shop is a microcosm populated by different
characters, from different backgrounds in life and different life
stories. The themes that emerge are not only representative of the
social and historical circumstances in Athens at the time, but they are
also perennial themes.

e Migrants in Athens, their living conditions, the challenges they
experience and the way they interact with people in their host
country is a theme that emerges very clearly in short stories
such as Maodvumna and To PoupavomouAo. The theme of
migrants and their adventures in their host country is also
exemplified by Evripidis’ and Gino’s experiences of their lives
in Germany and America.

e In stories such as PolaAia and MaupouUAa the theme of love
and the grief at losing a loved one emerges very clearly. The
characters in these two stories, Frangiskos and Efthymis
respectively, represent the archetypal lover who mourns the
passing of their partner. In these stories love is a source of joy
and happiness but also deep sadness.

¢ Connections and the humanity that unites people across race,
gender, class and personal circumstances are common
themes across many short stories. The doctor with the
unusual name Charon turns up in many stories and is an
integral part of the lives of both Evripidis and his fellow barber
Gino. Zissis the young man in the story O yio¢ tou Bupwpou
provides unexpected support and comfort to the caretaker.

e Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
5(@) Kat 6a yivel, 6a dsig (Xpnotog Olkovopou)

(a) «0 ato1600&0¢ TiTAoG TNG CUAAOYNG OV TALPLAlEL OTIC LOTOPIES
mou mepLéxel>. Na avaAucelg autnyv tn OnAwon, pe mapadsiypata amo

Tpla dinynuarta.

Students may express agreement or disagreement with the
statement and refer to the following in their answers.

The title of this collection points to the certainty that things will turn

out fine. However, the stories are mostly dark and pessimistic

portrayals of individuals and communities in despair. How can we

relate the title to what goes on in the stories?

Even though most of the stories lack a conventional ‘happy
end’, hope is not entirely absent. For example, in ‘EAa EAAn
TAIOE TO YOUPOUVAKI, the protagonist comes to term with her
experience of betrayal and loss through a new self-awareness
and reflection. She does not lose her humanity:

AL KAVOULE Ol PTwWXO0I OTOUG (PTWXOUG TETOIA TIPALATa TOTE Ol
MAOUGIOI TI MPETIEL VA |1ag KAVOUV.

In stories like Mdo and MoAuBéviog Ztpatiwtng, MAakdrt pe
okoumnoéuAo, the protagonists do not stay passive in the face of
injustice and cruelty. They are defeated but they do not give
up. Their protests, for example spraying slogans on a wall,
holding up a placard, may not lead to a solution, but they
show their fighting spirit.

On the other hand, the hardships in the lives of the
protagonists in these stories do not seem to go away, so one
may argue that «Kdatt 6a yivel, 6a dgi1¢» is not an accurate
representation of what the future holds. For example, in the
end of ‘EAa EAAN tdioe to youpouvadki, Ellie is poor and alone.
The end of

MAakart pe okouno€uAo finds Yiannis alone at night, holding up
the placard, with nothing around him having been resolved
and his best friend dead.

Conclusive remarks consistent with the line of argument and
analysis.




Question
number

Indicative content

5(b)

Kat 6a yivel, 6a dsig (Xpnotog Olkovopou)

(b) Na a§loAoynoelg TN PEAALCTIKOTNTA TwV OINYNHATWY HE
OoUYKeKplpéva mapadeiypata amé tpia dinynpara.

Students may refer to the following in their answers.

Most of the stories are set in the poor neighbourhoods of Athens and
Piraeus and the realities of the protagonists are familiar to readers
aware of the impact of the Greek crisis on individuals and families. The
lives of those affected by financial hardships are realistically portrayed,
but sometimes they are dramatised with extreme plot twists that may
appear unrealistic.

e The setting of the short stories, both in terms of geography and
in terms of time, is firmly located and identified. Kepatoivt,
KopudaAAdg, Kokkivid, NeamoAn are real neighbourhoods.
Details such as, for example, that the characters live in Nikata
and walk on 006¢ KUtipou (EAa ‘EAAN tdios t0 youpouvaki, Mdo, K’
£va avuyo Kinder yia to naioi) help create a realistic sense of time
and place.

e The short stories expose us to the harsh realities of the financial
crisis and touch upon themes that have defined the experience
of many Greeks today. For example, they contain everyday
snapshots of people who are unemployed (l'ta Toug @TWX0US
avBpwmnoucg) or are about to lose their home (Kopudt kopudti pou
naipvouv tov koopo pou). The universality of these themes makes
the stories realistic.

¢ In these stories about the despair and hardships of working-class
men and women, we occasionally encounter whimsical and
unexpected scenes that may stretch the limits of realism. In
MoAuBéviog Ztpatiwtng, for example, the injured youth who has
just been picked up from the hospital, jumps out of the car in the
pouring rain, with his bandage loose, to look at the figure of the
tin soldier painted on the wall.

e Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
6(a) Mikpa AyyAia (MavteAng BoUuAyapng)

(a) Na a€loAoynoelg ta otoixeia mou emnpeadouv Tn YVWHN cou

yla tnv tawvia.

Students may refer to the following in their answers.

Cinematography, themes, plot and characterisation are elements of
film that may shape a favourable, or not so favourable, impression of
Mikpa AyyAia.

Sound and music, costume designh and photography, combine
to create a beautiful and convincing portrait of a past era and a
traditional island community. For example, the outdoor shots,
the clothes and make-up of Orsa, Moscha and their friends
create an aesthetically pleasing cinematic experience.

The themes of forbidden love and happiness that goes against
social convention have delighted audiences through the ages. In
Mikpa AyyAia, the repercussions of the thwarted love between
Orsa and Spyros take on tragic dimensions that move the
audience, but may also, occasionally, result in overdramatised
melodrama.

The main characters are convincing, and they seem to be
complete opposites, which makes the film more interesting. For
example, Orsa’s obedience and introvert nature contrast with
Moscha’'s more rebellious and spirited nature. Their differences
also determine their path to happiness, which may make the
film appear more predictable.

Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
6(b) Mikpa AyyAia (MavteAng BoUuAyapng)

(b) Na avaAuoelg tov tpomo mou ol agieg tng emoxng kabopilouv
TIG TUXEG TWV XAPAKTAPWY oTnV Tavia.

Students may refer to the following in their answers.

The film revolves around the life and times of the Saltaferos family on
the island of Andros. It begins in the inter-war period and ends in the
1950s. During that period Andros was a traditional community,
governed by unspoken rules, whose transgression was looked down
upon and was to be avoided at all cost. Orsa, Moscha, Emilios, Mina,
Spyros, Nikos, Katerina are all affected by the dominant values and
conventions of the inter-war period.

¢ Inthe closed society of Andros, public perception of families
and social standing are more important than love, or the truth.
For example, the patriarch of the family, Captain Emilios
Saltaferos, and his wife Mina, stay in a marriage of convenience
and keep up the appearance of a happy family. The truth is that
Emilios has a long-standing relationship with another woman
abroad, he hardly ever visits his family and Mina is content to
receive the cheques and maintain the family fortune:
“Oev €xelg Tapd, Oev €Xelg xapa”

o Filial duty is part of the value system of the period. Daughters
and sons respect the wishes of their parents, enter arranged
marriages and don’t deviate from duty. For example, Captain
Nikos and Orsa succumb to duty, and Mina’s iron will, and they
marry. The happiness of these quiet, introverted and principled
people is forever affected by this act.

e The unspoken traditions of the island demand that the young
women marry sailors or captains. Hardly anyone escapes this
fate. Some give in willingly. For example, Katerina, marries at 14
and by 15 she becomes a widow. Her life is forever changed,
and her grief is palpable throughout the film. Moscha, on the
other hand, who declares that she will never marry a captain,
also gives in, but out of love. The repercussions of this marriage
will affect everyone’s happiness.

¢ Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
7(a) H aiwvia emiotpo@n tou Avtwvn Mapaokeua (EAiva Wukou)

(@) Na €€nynoelg Toug AGyoug yld Toug omoioug Bewpeig Tnv talvia
EMTUXNHEVN N OXL.

Students may refer to the following in their answers.

This is an open response. Students may choose to refer to elements of
the film that may form a positive or a negative impression. For example,
the likeability of the characters; the nature of the plot; the end; the dark
humour; the theatricality of certain scenes; the surreal elements;
camera movement; music etc.

e Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
7(b) H aiwvia emiotpo@n tou Avtwvn Mapaokeua (EAiva Wukou)

(b) « ‘H awwvia emotpogn tou Avtwvn Mapackeud’ ival pla auotnpn
KPLTIKA TNG EAANVIKNAG Kolvwviag». Na a§loAoynoelg katd mocov givat
owoTH auth N oNnAwon.

Students may refer to the following in their answers.

The film may be seen as a commentary on contemporary Greek society’s
obsession with fame and the importance of material possessions in
one’s pursuit of happiness. This commentary is often delivered through
satire and humour and contains a negative portrayal of the individuals
who live by these values.

o The demise of the main character may serve as a critique of the
mediocre celebrities who are elevated to the status of heroes and
whose superficiality is rewarded with high ratings. For example,
Antonis Paraskevas, who fakes his own abduction for fame and
money, is portrayed as a desperate, sad, lonely figure. The values
he adopted did not bring him happiness.

¢ The main character may also be seen as metaphor, and a
critique, for a vainglorious society that chooses to ignore the
present and fixates on the past. For example, Antonis Paraskevas
likes to watch his own TV shows, from his former, more
successful days, in order to get away from the harsh reality of his
current state.

e The films’ satirical outlook and dark humour serve as an ironic
statement on some of the practices and perspectives of Greek
society. For example, the TV constantly glaring in the background,
the portrayals of Filippos, Niki and Pavlos, Paraskevas’ successor,
their vacuous dialogue, all help satirise a society that worships
shallow people and lives in media bubble.

e Conclusive remarks consistent with the line of argument and
analysis.




Question
number

Indicative content

8(a)

September (M€vvu MavayuwtomouAou)

(@) Na avaAucelg ta B€pata mou amacxoAouv Tn oKNVoBETpLa Tng
Tawiag.

Students may refer to the following in their answers.

Life in a modern, hostile city, loneliness, the pursuit of love and
friendship in times of austerity, the fragility of happiness, the role of
pets as substitutes for human company, are themes that the director
touches upon in this film.

e The theme of life in a big city is exemplified through Anna, a
young woman living alone with her dog. Human relations in the
city are almost entirely absent, as Anna does not interact with
many people. For example, her daily routine to and from work at
an impersonal IKEA store, in an urban setting that seems to
diminish her, does not include any meaningful interactions with
any human being.

¢ The theme of difference and the accompanying difficulties of
finding friends, and love, are at the centre of the film. Anna is an
outsider, a shy and socially awkward personality. For example,
she devises some elaborate tricks, such as faking a birthday party
and being locked out of her house, in order to get closer to
Sophia and her family.

o The theme of loneliness is emphasised by the love and care that
Anna treats her dog with. The loyalty and permanence that
usually define human friendships characterise Anna’s
relationship with Manu, her pet. This makes the portrayal of the
theme of solitude more emphatic. For example, when Manu dies,
Anna’s grief is intense and it is what makes her reach out to
another human being, Sophia, for comfort. She tries to replace
her dog with another woman’s family.

e Conclusive remarks consistent with the line of argument and
analysis.




Question
number

Indicative content

8(b)

September (Mévvu MavayuwtomouAou)

(b) Na e€nynoELg TOUG TPOTTOUG HE TOUG OTIOIOUG N OKNVOBETPLa

Onploupyel dOpapatikn €vraon otny tatvia.

September focuses on a solitary woman’s gloomy life and her search for
love and friendship. The director uses various techniques to highlight
the quiet drama of the main character and underlines the tension that
exists between her and others, but also her own inner conflicts.

The sparse dialogue, the setting and the camera movement
create an atmosphere of isolation and detachment. For example,
as Anna goes about her daily routine in a landscape that
alienates her, she hardly speaks or relates to anyone. This
creates an anticipation and hope on the part of the audience,
that there will be a resolution and a plot-twist that will bring
about a change.

The death of Anna’s pet signals the beginning of a crisis. The
plot-twist that has Anna trying to replace Manu with the
neighbouring family foreshadows the escalation of tension. For
example, as we follow Anna through the charade she plays in
trying to infiltrate herself into her neighbours’ lives, a
discomforting feeling sets in and we suspect that this will not
end well.

The conflict that marks the end of Anna’s relationship with Sofia
and her family is followed by an ambivalent ending. For
example, the last few scenes, that show Anna speaking with a
man she met during a trip to the beach, do not conclude this
psychological thriller with any certainty about Anna’s frame of
mind, as the audience may find the end eerie, puzzling or
hopeful.

Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
9(a) Notidg (Tacog MTOUAPETNG)

(2) Na e€nyNoELg TN ONPAGCIA TWV KWHIKWY OTOIXEIWY OTNV Tatvid.

Students may refer to the following in their answers.

Notiag tells the story of Stavros, a young man afflicted with the “iliness”

of making up stories. As we follow Stavros from childhood to adulthood,
the comic scenes help us understand the characters and the times they
live in better and provide relief from the more serious issues in the film.

The comic scenes may consist of exaggerated imagery and
situations and they help create a strong impression about the
character of the protagonist and his inner thoughts. For example,
young Stavros’ imaginative visualisation of the Zalongo women,
as they jump to their death, foreshadows his future creativity and
makes this alternative ending to a serious historical event appear
outlandish and humorous.

Some comic scenes are based on dialogue and help create a vivid
sense of the era and of Greek society during the 50s and 60s. For
example, the discussion between Stavros’ parents, after the visit
to the fortune teller, contains humorous witticisms that betray
perspectives about gender relations as well as about prevalent
beliefs in certain practices; such as visiting a fortune teller to be
cured of an affliction or “curse”.

A subtler comic device in the form of irony often helps to diffuse
the seriousness of certain scenes, and in particular political ones.
For example, when Stavros is in the taverna with some of his
friends from university, he begins to talk about the need to
“‘change” certain myths in order to make them more relevant.
When his word “change” is picked up on by another patron with a
political agenda, who misunderstands Stavros’ message, the
director creates an opportunity to mock the political rhetoric of
the period.

Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
9(b) Notidg (Tacog MTOUAPETNG)

(b) Na avaAucelg tov poAo tng PIAiag otnyv tawvia.
Students may refer to the following in their answers.

Friendship plays an important role in the life of the main characters, but,
often, not in the way one expects. Friends are not always one’s peers, as
in the case of Stavros and Sotiris, nor are they always real, as in the case
of Thanos’ friendship with Onassis.

e Thanos, Stavros’ father, has built a whole life and his professional
reputation on the myth of his friendship with the Greek tycoon,
Aristotle Onassis. This myth reflects Greek society’s obsession with
Onassis. It also illustrates Thanos’ need to make his ordinary life
seem more interesting and appear more important to his family
and his customers. For example, his wife Magda admires the
connection with ‘Ari’ and the customers flock to buy the suitcases
that he used.

¢ Friendships in the life of young Stavros are temporary and they
emphasise his difference and inability to relate to other children of
his age, in a ‘normal’ way. For example, his friendship with
Thodoris comes to a quick end when Thodoris’ mother complains
that her child has nightmares, because Stavros told him “aypieg
lotopieg” about Theseus and Odysseus.

e Sotiris, the photographer, is probably the most important friend
that both Thanos and Stavros have. For example, Sotiris helps
Thanos and Magda when they are at their wits’ end with Stavros’
‘mythopathy’. He is also the one that supports Thanos when he
makes up his story about Onassis. Most importantly, he is the
friend that supports and guides Stavros during his personal and
creative journey.

e Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
10(a) Oulepi Toitoavng (Mavoucog Mavouodkng)

() Na avaAUoelg tn pop@n TNG Kolvwviag Katd tn OldpKeld Tng
€MOXNG otnV omoia dtadpapatiletal n tawvia.

Students may refer to the following in their answers.

Oulepi Tottoavng is set in the 1940s, during World War and portrays a
society divided by religion and ideology but also united by their common
humanity. In addition, prevalent perspectives about class, women, love,
loyalty and duty shape the plot twists and the fate of the characters.

¢ The historical framework (1942-1943) shapes the events and the
ending of the film and shows the divisions and enmity that exist in
the, up until then, multi-cultural society of Thessaloniki. For
example, the scenes in the synagogue and the discussions among
the main characters foreshadow the systematic persecution and
discrimination against Thessaloniki's Jewish population. At the
same time, these divisions are overcome as some citizens of
different backgrounds unite to resist against the German
Occupation or help their Jewish neighbours find shelter.

¢ Relationships between men and women illustrate the dominant
perspectives of the period, with regard to gender roles. Women
show forbearance, patience and a sense of duty, putting
themselves second to their husbands or their families. For
example, Estrea sacrifices love to her sense of duty towards her
parents and her religion. Zoe, Tsitsanis’ wife, is patient and very
understanding of her husbands’ commitment to his music and the
life that this entails. She turns a blind eye to his affair with Lela.

o This film portrays a society that is fascinated by the music of
Vasilis Tsitsanis and flocks the oulepi, despite the desperate and
divisive times. Music and the themes of unrequited love, poverty
and marginalisation unite the society of Thessaloniki across class,
gender and politics. For example, Yorgos enters into an unlikely
partnership with Tsitsanis and they open the oulepi together.
Tasos, Lela’s husband, who is secretly collaborating with the
authorities, frequents the oulepi alongside resistance fighters.

e Conclusive remarks consistent with the line of argument and
analysis.




Question Indicative content
number
10(b) Oulepi Toitoavng (Mavoucog Mavouodkng)

(b) Na a€loAoynoeLg Ta oToIXEla TOU KATA TN YVWHN GOU TTPOCBETOUY i
agatpouv amd tnv améAauon tng tawviag.

Students may refer to the following in their answers.

This is an open response. Students may choose to refer to elements of
the film that may form a positive or a negative impression. For example:
character, plot, structure of the scenes, pace of the action, visuals,
dialogue, conflict, music and sound, costume, the ending etc.

e Conclusive remarks consistent with the line of argument and
analysis.
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