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Mark schemes are prepared by the Lead Assessment Writer and considered, together with the relevant
questions, by a panel of subject teachers. This mark scheme includes any amendments made at the
standardisation events which all associates participate in and is the scheme which was used by them in
this examination. The standardisation process ensures that the mark scheme covers the students’
responses to questions and that every associate understands and applies it in the same correct way.
As preparation for standardisation each associate analyses a number of students’ performances.
Alternative performances not already covered by the mark scheme are discussed and legislated for. If,
after the standardisation process, associates encounter unusual performances which have not been
raised they are required to refer these to the Lead Assessment Writer.

It must be stressed that a mark scheme is a working document, in many cases further developed and
expanded on the basis of students’ reactions to a particular paper. Assumptions about future mark
schemes on the basis of one year’'s document should be avoided; whilst the guiding principles of
assessment remain constant, details will change, depending on the content of a particular examination
paper.

Further copies of this mark scheme are available from aqga.org.uk




MARK SCHEME — A-LEVEL GERMAN- SPEAKING - SPECIMEN

Level of response marking instructions

Level of response mark schemes are broken down into levels, each of which has a descriptor. The
descriptor for the level shows the average performance for the level. There are marks in each level.

Before you apply the mark scheme to a student’s performance listen to it and note the qualities that are
being looked for. You can then apply the mark scheme.

Step 1 Determine a level

Start at the lowest level of the mark scheme and use it as a ladder to see whether the performance
meets the descriptor for that level. The descriptor for the level indicates the different qualities that might
be seen in the student’s performance for that level. If it meets the lowest level then go to the next one
and decide if it meets this level, and so on, until you have a match between the level descriptor and the
performance. With practice and familiarity you will find that for better performances you will be able to
quickly skip through the lower levels of the mark scheme.

When assigning a level you should look at the overall quality of the performance and not look to pick
holes in small and specific parts of the performance where the student has not performed quite as well
as the rest. If the performance covers different aspects of different levels of the mark scheme you should
use a best fit approach for defining the level and then use the variability of the response to help decide
the mark within the level, ie if the response is predominantly level 3 with a small amount of level 4
material it would be placed in level 3 but be awarded a mark near the top of the level because of the
level 4 content.

Step 2 Determine a mark

Once you have assigned a level you need to decide on the mark. The descriptors on how to allocate
marks can help with this. The exemplar materials used during standardisation will help. There will be a
performance in the standardising materials which will correspond with each level of the mark scheme.
This performance will have been awarded a mark by the Lead Examiner. You can compare the student’s
performance with the example to determine if it is the same standard, better or worse than the example.
You can then use this to allocate a mark for the performance based on the Lead Examiner’'s mark on the
example.

You may well need to listen again to a performance as you apply the mark scheme to clarify points and
assure yourself that the level and the mark are appropriate.

Indicative content in the mark scheme is provided as a guide for examiners. It is not intended to be
exhaustive and you must credit other valid points. Students do not have to cover all of the points
mentioned in the Indicative content to reach the highest level of the mark scheme.

A performance which contains nothing of relevance to the question must be awarded no marks.

Each assessment objective should be assessed independently.
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The mark scheme corresponds to the two parts of the NEA in speaking

(1) discussion of the sub-theme based on and developed around the stimulus card chosen by
the student

(2) the short presentation by the student of the research project and subsequent longer
discussion led by the examiner.

Thus for the NEA in speaking as a whole the marks allocated to AOs are as follows:

AOs | CARD |  pgesenTATION piscussion | TOTAL
AO 5 10 15
AO2 5 5
AO3 | 10 10 20
AO4 5 5 10 20

Students asking questions

During the discussion on the stimulus card students are required to ask two questions arising from the
content of the stimulus card and our instructions to students on the front of each card will direct them to
consider possible questions in their preparation time. These questions will require only a brief response
on the part of the examiner.

As the asking of the questions is linked directly to interpreting and responding to the information on the
stimulus card we have rewarded this under Assessment Objective 2.

Assessment objective 2

If a student does not ask two questions the examiner will invite the student to do so before the end of the
discussion of the sub-theme. To meet the requirement to ask questions, a student must seek information
or opinion. Asking for repetition or clarification will not meet the requirement. The student’s questions
must arise from material on the card and must contain a conjugated verb. Rephrasing or repetition of
the printed questions will not meet the requirement.

Sample questions to show the sort of questions students could ask are shown in this mark scheme.

If a student only asks one question, a maximum of 4 marks can be awarded for AO2. If a student asks
no questions, a maximum of 3 marks can be awarded for AO2.
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DISCUSSION OF SUB-THEME Assessment Objective 1

Mark | Descriptors

Delivery is fluent throughout. The ideas and opinions expressed are nearly always developed,
5 independently of prompts. Students give an appropriate response to nearly all unpredictable
elements.

Delivery is mainly fluent. The ideas and opinions expressed are mostly developed,
4 independently of prompts. Students give an appropriate response to most unpredictable
elements.

Delivery is sometimes fluent. The ideas and opinions expressed are sometimes developed,
3 independently of prompts. Students give an appropriate response to some unpredictable
elements.

Delivery is occasionally fluent. The ideas and opinions expressed are occasionally developed,
2 independently of prompts. Students give an appropriate response to a few unpredictable
elements.

Delivery is rarely fluent. The ideas and opinions expressed are rarely developed, independently
of prompts. Students give an appropriate response to very few unpredictable elements.

0 Nothing in the performance is worthy of a mark.

Notes

Fluency is defined as delivery at a pace which reflects natural discourse, although not of the level
associated with a native speaker. Hesitation and pauses may occur to allow for a word to be found, for a
phrase to be formulated or for self-correction and/or repair strategies to be used. The use of self-
correction and/or repair strategies will not be penalised.

DISCUSSION OF SUB-THEME Assessment Objective 2

Mark | Descriptors

Students’ responses show that they have a very good understanding of the material on the

5 card.

Students’ responses show that they have a good understanding of the material on the card.

Students’ responses show that they have some understanding of the material on the card.

Students’ responses show that they have a limited understanding of the material on the card.

Students’ responses show that they have a very limited understanding of the material on the
card.

0 Nothing in the performance is worthy of a mark.

If a student only asks one question, a maximum of 4 marks can be awarded for AO2. If a student asks
no questions, a maximum of 3 marks can be awarded for AO2.

Notes

The material on the card is defined as the text containing the target-language heading, any statement of
opinion, any factual/statistical information and the printed questions.
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DISCUSSION OF SUB-THEME Assessment Objective 3

Mark | Descriptors

A wide range of vocabulary and complex language and a good knowledge of appropriate idiom
9-10 | are demonstrated. Highly accurate application of grammar with occasional minor errors.
Pronunciation and intonation are very good.

A good range of vocabulary and complex language and some knowledge of appropriate idiom
7-8 | are demonstrated. Mostly accurate application of grammar with some minor errors.
Pronunciation and intonation are good.

Some variety of vocabulary and complex language is demonstrated. Accurate application of

5-6 grammar is uneven. Pronunciation and intonation are fairly good.

3-4 Little variety of vocabulary and structures is demonstrated. Accurate application of grammar is
limited. Pronunciation and intonation are mostly intelligible.

1-2 Very little variety of vocabulary and structures is demonstrated. Accurate application of

grammar is very limited. Pronunciation and intonation are poor.

0 Nothing in the performance is worthy of a mark.

Notes
Pronunciation and intonation are not expected to be of native speaker standard.
Serious errors are defined as those which adversely affect communication.

Award the higher mark in the band if you would have considered placing the response in the band
above; award the lower mark in the band if you would have considered placing the response in the band
below.

Idiom refers to a form of expression that is particular to the target language.

Minor errors include:

incorrect gender (unless the meaning is changed);
incorrect adjectival endings;

incorrect case endings, including pronouns.

Serious errors include:
incorrect verb forms;
incorrect word order in main and subordinate clauses.

Complex language includes:

subordinate and relative clauses;

conditional clauses;

infinitive clauses with zu;

subjunctive of indirect speech;

prepositions with a non-literal meaning eg sich interessieren fir;
object pronouns;

complex adjectival phrases eg die in Hamburg verdffentlichte Studie;
adjectival and masculine weak nouns.
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DISCUSSION OF SUB-THEME Assessment Objective 4

Mark | Descriptors

Very good critical and analytical response

Very good knowledge and understanding of those aspects of the sub-theme covered in the

S discussion. Students consistently select relevant information to support their arguments. They
consistently use appropriate evidence to justify their conclusions, demonstrating a very good
evaluation of the sub-theme.

Good critical and analytical response

Good knowledge and understanding of those aspects of the sub-theme covered in the

4 discussion. Students often select relevant information to support their arguments. They often
use appropriate evidence to justify their conclusions, demonstrating a good evaluation of the
sub-theme.

Reasonable critical and analytical response

Reasonable knowledge and understanding of those aspects of the sub-theme covered in the

3 discussion. Students sometimes select relevant information to support their arguments. They
sometimes use appropriate evidence to justify their conclusions, demonstrating a reasonable

evaluation of the sub-theme.

Limited critical and analytical response

Some knowledge and understanding of those aspects of the sub-theme covered in the

2 discussion. Students occasionally select relevant information to support their arguments. They
occasionally use appropriate evidence to justify their conclusions, demonstrating a limited
evaluation of the sub-theme.

Very limited critical and analytical response

A little knowledge and understanding of those aspects of the sub-theme covered in the

1 discussion. Students rarely select relevant information to support their arguments. They rarely
use appropriate evidence to justify their conclusions, demonstrating a very limited evaluation of
the sub-theme.

0 Nothing in the performance is worthy of a mark.
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The following indicative content is provided as examples.
Indicative content

Karte A: Hilfe fiir Eltern

General:

During their studies students will have read and listened to different source materials from which they will
have acquired relevant knowledge of the sub-theme in the context of German-speaking countries.
Depending on these materials students will respond to the card and the examiner’s questions in different
ways. As well as relating their knowledge of the sub-theme students are expected to evaluate the
information on the card and to express views on the information contained in it and on other aspects of
the sub-theme.

The printed questions serve as a starting point for discussion and are not normally to be asked in
immediate succession. Students’ responses to each question will be followed up by the examiner in
order to develop the discussion in different directions.

Points related to the three questions:

o Inwiefern ist die Kinderbetreuung fiir Eltern in Deutschland in den letzten Jahren leichter
geworden?

Students’ responses will be based on the information on the card and may cover the following:

German law guaranteeing child care for all parents; reasons for introducing such a law; the need for child
care in today’s families with young children; making it easier for women to return to work after childbirth;
particular needs of single parents; difference between Kita and Tagesmultter; possible reference to
activities in Kitas and their benefit for the child; possible reference to own experiences at younger age;
importance of good quality childcare; requirement for Tagesmutter to have a recognised qualification/be
officially registered.

o Was ist Ihrer Meinung nach flir kleine Kinder besser: zu Hause beim Vater oder bei der Mutter zu
bleiben oder Betreuung durch andere Personen? Warum?

This question invites the student to evaluate the information on the card and to express opinions.
Thoughtful and developed answers could include supported arguments and justified conclusions. They
could include:

The benefits of staying home with parents: building a bond; parents having control and awareness of
what their children are doing; parents able to participate in activities with their children; parents able to
introduce their rules; parents meeting other parents; advantages of a childminder/nursery: children
meeting and socialising with other children; making friends; learning social skills e.g. taking turns,
sharing; meeting children who they may later be at school with; children becoming independent of their
parents.

e Was wissen Sie iiber die Bedeutung der Familie in Deutschland, Osterreich oder der Schweiz
heutzutage

This question provides an opportunity for students to go beyond the narrow focus of the card and to
demonstrate wider knowledge of the sub-theme studied. This knowledge can relate to any German
speaking country. Responses could include supported arguments and justified conclusions in relation to:
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Meaning of the word Familie in German speaking countries; reference to relevant materials encountered
while studying the sub-theme; different types of families i.e. Kernfamilie , patchwork families,
Regenbogenfamilien , single parent families; unmarried parents; how attitudes towards unconventional
types of family have changed; reference to the role of grandparents in the family; personal knowledge of
families in German-speaking countries; possible differences witnessed between German/Austrian/Swiss
and British family life; reference to laws/policies in support of the family; role of Familienminister/in.

Below are some examples of the sorts of questions students could ask.

e Wer sollte sich Ihrer Meinung nach um kleine Kinder kiimmern?

e Sollte der Staat ganz fiir die Kinderbetreuung bezahlen?

e Wie denken Sie iiber Vater oder Miitter, die zu Hause bei ihren Kindern bleiben?
o Welche Probleme gibt es heutzutage flir junge Familien?
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Indicative content
Karte B: Sicher online gehen
General:

During their studies students will have read and listened to different source materials from which they will
have acquired relevant knowledge of the sub-theme in the context of German-speaking countries.
Depending on these materials students will respond to the card and the examiner’s questions in different
ways. As well as relating their knowledge of the sub-theme students are expected to evaluate the
information on the card and to express views on the information contained in it and on other aspects of
the sub-theme.

The printed questions serve as a starting point for discussion and are not normally to be asked in
immediate succession. Students’ responses to each question will be followed up by the examiner in
order to develop the discussion in different directions.

Points related to specific questions:
e Welches Ziel hat die Webseite Klicksafe und wie versucht sie, dieses Ziel zu erreichen?
Student responses may cover some of the following:

The aim to keep children and teenagers safe when using the internet; the role that teachers and parents
play; the need to reach and support parents and teachers; availability and usefulness of educational
materials for schools and home; games and quizzes as appealing materials for children and teenagers;
the use of digital media as part of the school curriculum.

e Wie sinnvoll ist eine solche Webseite Ihrer Meinung nach?

This question invites the student to evaluate the information on the card and to express opinions.
Thoughtful and developed answers could include supported arguments and justified conclusions. They
could include:

Widespread and increasing problems and dangers encountered by young people using the internet:
protecting personal data, cyber mobbing, contacts with unsuitable persons, violence and pornography,
becoming addicted, being radicalised; reaching a lot of users through online materials; reference to other
educational websites or similar materials encountered during the wider study; relating own experiences
with the issues in question; young people more likely to react positively to online materials rather than
printed ones; learning through playing.

e Welche Rolle spielt die digitale Technologie in Deutschland, Osterreich oder der Schweiz?

This question provides an opportunity for students to go beyond the narrow focus of the card and to
demonstrate wider knowledge of the sub-theme studied. This knowledge can relate to any German
speaking country. Responses could include supported arguments and justified conclusions in relation to:

Popularity of mobile phones/tablets especially among younger age groups; use of/dependency on
computer/internet in the home and workplace; computer technology in German /Austrian/ Swiss schools;
worries about health/social problems resulting from excessive use of computers/mobile phones;
computer literacy within the older age group; role of social media; legislation for data protection/privacy;
popularity of online shopping.

10
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Below are some examples of the sorts of questions students could ask.

o Wie oft /wozu benutzen Sie das Internet?

e Machen Sie sich Sorgen wegen lhrer persénlichen Daten?

o Wie denken Sie (iber soziale Medien wie Facebook?

o Was sind Ihrer Meinung nach die gréf3ten Vorteile/Nachteile des Internets?

11
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Indicative content
Karte C: Tattoos - Kunst am Koérper?
General:

During their studies students will have read and listened to different source materials from which they will
have acquired relevant knowledge of the sub-theme in the context of German-speaking countries.
Depending on these materials students will respond to the card and the examiner’s questions in different
ways. As well as relating their knowledge of the sub-theme students are expected to evaluate the
information on the card and to express views on the information contained in it and on other aspects of
the sub-theme.

The printed questions serve as a starting point for discussion and are not normally to be asked in
immediate succession. Students’ responses to each question will be followed up by the examiner in
order to develop the discussion in different directions.

Points related to the three questions:

o Wie beliebt sind Tattos in Deutschland und welche Griinde gibt es wohl dafiir?

Students’ responses will be based on the information on the card and may cover the following:

Popular amongst younger people; reference to percentage of under-25s with tattoos; reaction to the
statistics; small tattoos more acceptable; people expressing themselves through their tattoos; showing
their individuality and their beliefs/preferences e.g. sports teams, music groups name of girl/boyfriend;
very fashionable now; influence from friends; tattoos very common among celebrities/sports stars; now
more acceptable in the work place; reference to own friends/family members with tattoos; own tattoo or
plan to have one done.

e Mit welcher dieser hier genannten Meinungen stimmen Sie am meisten liberein? Warum?

This question invites the student to evaluate the information on the card and to express opinions.
Thoughtful and developed answers could include supported arguments and justified conclusions. They
could include:

Expressing general agreement /disagreement with all/'some/one of the statements; reference to title of
card and whether tattoos can be regarded as art; how tattoos can be an expression of personality e.g.
nature of motives, aggressive/artistic/religious images, logos, colours; why tattoos on older people may
not be attractive; change in personal taste later in life; reference to German law regarding under-18s;
protection of minors against possible health risks; the need to use qualified tattooists; tattoos being ‘for
life’ and difficult to remove; opinions about specific tattoos among friends/ family members/people in
public life.

o Was wissen Sie (iber die Einstellung zu Modetrends bei jungen Menschen in Deutschland,
Osterreich oder der Schweiz?

This question provides an opportunity for students to go beyond the narrow focus of the card and to
demonstrate wider knowledge of the sub-theme studied. This knowledge can relate to any German
speaking country. Responses could include supported arguments and justified conclusions in relation to:

Reference to relevant materials encountered while studying the sub-theme; information gained from the
internet/German language television; popularity of designer clothes/goods among young people;
influence of fashion magazines; influence of celebrities; amount of money spent on fashion/ shoes etc;

12
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peer pressure; discussion about super models/size zero; reference to own visit to a German-speaking
country; talking about the issue to German/Austrian/Swiss contemporaries.

Below are some examples of the sorts of questions students could ask.

Wie denken Sie liber Tattoos?

Sind Piercings besser als Tattoos?

Sind Tattoos Ihrer Meinung nach geféahrlich?

Warum spielen Modetrends fiir Jugendliche oft eine grof3e Rolle?

13
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Indicative content
Karte D: Der Frihling kommt
General:

During their studies students will have read and listened to different source materials from which they will
have acquired relevant knowledge of the sub-theme in the context of German-speaking countries.
Depending on these materials students will respond to the card and the examiner’s questions in different
ways. As well as relating their knowledge of the sub-theme students are expected to evaluate the
information on the card and to express views on the information contained in it and on other aspects of
the sub-theme.

The printed questions serve as a starting point for discussion and are not normally to be asked in
immediate succession. Students’ responses to each question will be followed up by the examiner in
order to develop the discussion in different directions.

Points related to the three questions:

o Was ist der ,Sommergewinn“?
Students’ responses will be based on the information on the card and may cover the following:

Reference to the age of this festival; where and when it is held; spring festival; comment/speculation as
to the meaning of the festival’'s name; citizens decorating their houses; reference to spring symbols as
shown on card; speculation about their connection with spring; colourful parade through the town as
highlight; reference to fire and its significance; reference to people/farmers (in former times) longing for
winter to depart; reference to similar traditions in other towns/regions/countries.

e |st es lhrer Meinung nach heutzutage noch wichtig, solche Feste zu feiern? Warum (nicht)?

Value of celebrating together; pride in own town/village; furthering community spirit; involving all age
groups; something to look forward to; spring/Easter time still a symbol of new beginnings/new life;
importance of link with the past through observing old traditions; making own town/village known beyond
its boundaries; economic benefit through tourists/visitors; people nowadays still depending on the
weather and seasonal changes; possible problems for policing large crowds; critical view with regard to
cost/commercialism and relevance to young people.

e Was wissen Sie (iber andere Traditionen in Deutschland, Osterreich oder der Schweiz?

This question provides an opportunity for students to go beyond the narrow focus of the card and to
demonstrate wider knowledge of the sub-theme studied. This knowledge can relate to any German
speaking country. Responses could include supported arguments and justified conclusions in relation to:

Christmas and Easter customs; importance of Karneval/Fasching in many regions; other local festivals
like Kirchweih, Oktoberfest, Mitsommer etc; importance of rural festivals like Erntedankfest, Weinfeste
etc; having witnessed/participated in a festival during a visit/visits to Germany/Austria/Switzerland; to
what extent old traditions are still valued by the younger population; how traditions have changed over
years; description of special/traditional costumes worn at festivals; personal contact with local people at
festival/traditional events.

14
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Below are some examples of the sorts of questions students could ask.

o Solllte man Ihrer Meinung nach alte Traditionen immer aufrecht erhalten?

e Haben Sie schon einmal an einem Fest in Deutschland/in Osterreich/in der Schweiz
teilgenommen?

o Glauben Sie, dass junge Leute sich fiir solche Feste noch interessieren?

e Welche Nachteile gibt es bei gro3en Festen?

15
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Indicative content
Karte E: Ein Bauwerk der Superlative
General:

During their studies students will have read and listened to different source materials from which they will
have acquired relevant knowledge of the sub-theme in the context of German-speaking countries.
Depending on these materials students will respond to the card and the examiner’s questions in different
ways. As well as relating their knowledge of the sub-theme students are expected to evaluate the
information on the card and to express views on the information contained in it and on other aspects of
the sub-theme.

The printed questions serve as a starting point for discussion and are not normally to be asked in
immediate succession. Students’ responses to each question will be followed up by the examiner in
order to develop the discussion in different directions.

Points related to the three questions:

e Inwiefern ist der Kélner Dom ein bedeutendes Bauwerk?
Students’ responses will be based on the information on the card and may cover the following:

Reference to age and size of the cathedral; one of the largest cathedrals in the world; description of
some features as shown in the pictures on the card; popularity with tourists; reference to visitor numbers;
past visit/s to Cologne/the cathedral; reference to what characterises Gothic architectural style; the need
to maintain/restore the building; reference to/surprise at the amount of money needed for this.

o Sollte man lhrer Meinung nach so viel Geld fiir den Erhalt und die Restaurierung eines Gebédudes
ausgeben? Warum (nicht)?

This question invites the student to evaluate the information on the card and to express opinions.
Thoughtful and developed answers could include supported arguments and justified conclusions. They
could include:

Cathedrals as focal point/landmarks of towns and cities; importance of churches and cathedrals for
religious, cultural and social life; old buildings often used for modern purposes; importance of
maintaining architectural heritage; many people preferring older building styles to modern ones;
importance of a town’s/country’s architecture for tourism; creating employment opportunities through
restoration/maintenance; critical view as to the viability of some old buildings; restoration/maintenance as
a financial burden for communities; money better spent on more deserving matters.

e Welche anderen wichtigen Bauwerke in Deutschland, Osterreich oder der Schweiz kennen Sie?

This question provides an opportunity for students to go beyond the narrow focus of the card and to
demonstrate wider knowledge of the sub-theme studied. This knowledge can relate to any German
speaking country. Responses could include supported arguments and justified conclusions in relation to:

Reference to a building/ buildings in any of the German-speaking countries; describing main features of
its/their architecture; expressing opinions about specific buildings; expressing views/preferences about
architectural styles; having seen/visited a famous/significant building in a German-speaking country;
reference to visitor numbers; significance of a building within the country’s architectural heritage;
buildings in Germany/Austria/Switzerland that are on the Unesco world heritage list; reference to a
famous/ influential architect/group of architects.

16
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Below are some examples of the sorts of questions students could ask.

e Haben Sie den Kélner Dom schon besucht?
e Sollten Besucher von Kathedralen Ilhrer Meinung nach Eintritt bezahlen?
e Wie finden Sie moderne Architektur?

e Gibt es ein anderes Gebéude in Deutschland, Osterreich oder der Schweiz, das Sie besonders
gern mégen?

17
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Indicative content
Karte F: Musik am Mittag
General:

During their studies students will have read and listened to different source materials from which they will
have acquired relevant knowledge of the sub-theme. Depending on these materials students will
respond to the card and the examiner’s questions in different ways. As well as relating their knowledge
of the sub-theme students are expected to evaluate the information on the card and to express views on
the information contained in it and on other aspects of the sub-theme.

The printed questions serve as a starting point for discussion and are not normally to be asked in
immediate succession. Students’ responses to each question will be followed up by the examiner in
order to develop the discussion in different directions.

Points related to the three questions:

o Was erfahrt man hier (ber Lunch-Konzerte in der Philharmonie?
Students' responses will be based on the information on the card and may cover the following:

Time and place of the concerts; concerts free of charge; possibly commenting on this fact; quite short;
informal atmosphere at these concerts; contrast to ‘normal’ i.e. more formal classical concerts; few
musicians/chamber music rathe