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GCE General Studies B 
 
GENB4  A2 Change 
 
Introduction 
 
This booklet contains a number of marked responses to the January 2010 GENB4 written questions. 
 
The material demonstrates performance at different levels and is provided to give an insight into how examiners apply the 
published mark schemes.  In doing so, it is hoped that teachers and students will be able to understand how some 
answers score highly whilst others struggle to gain many marks. 
 
For GENB4 the presentation of the material is in three sections: 
 

1. The first section contains ‘model marked scripts’, annotated by a senior examiner to indicate strengths, 
weaknesses and reasons for awarding a particular mark. 

2. The second section contains responses without any examiner annotation, so that teachers and/or students can 
independently assess the quality of an answer against the separately published mark scheme. 

3. The third section contains senior examiner commentaries on the scripts in section 2, to enable comparison of 
teacher/candidate assessments against the standards set by AQA senior examiners. 

 
How might the material be best used? 
 
It is suggested that the model marked scripts are studied first before moving to the self-assessment exercise in sections 2 
and 3. 
 
When considering the material, teachers or students may wish to think about the following: 

• What are the key words in the question? 
• To what extent has the response addressed these? 
• What are the strengths of a particular answer? 
• What are the weaknesses? 
• How might the mark be improved? 
• Is the length of the answer appropriate, given the total number of marks available? 
• When comparing responses, which is better, by how much and why? 

 
It is hoped that by using the materials in this way teachers and students will be able to improve their exam preparation by 
gaining a valuable insight into what senior examiners are looking for when setting and marking questions. 
 
Accessing the question paper and mark scheme 
 
Teachers are able to access the materials via e-AQA, if they have registered for this secure service. 

The January 2010 GENB4 question papers and mark schemes should be available on AQA’s website from October 2010 
(see web page http://web.aqa.org.uk/admin/qp-ms_library.php). 

 

Printed versions can also be bought from AQA publications (http://shop.aqa.org.uk). 

 



 
 

 

Included in this material there are: 
 

• GENB4 January 2010 Question Paper, Source Material & Mark Scheme 
 

• Model Marked Scripts 
MMS 1 – Question 1 
MMS 2 – Question 2 
MMS 3 – Question 3 

 
• Self-Assessment Scripts 

SA 1 – Question 1 
SA 2 – Question 1 
SA 3 – Question 2  
SA 4 – Question 3 

   
• Commentaries on all of the above exemplar scripts (in a sealed envelope). 

 
 
 
 
Any comments on this material? 
 
If you have any comments on this exemplar material, please forward them to the AQA General Studies Mailbox 
(generalstudies@aqa.org.uk). 
 



 
 

 

Information about GENB4 
 
This is an A2 unit and has two elements to it, Section A and B, based on the unit theme: Change.  This unit looks to build 
on the skills assessed at AS level.  Please refer to the Specification for full details relating to the Unit ‘Areas of Study’ 
and the Assessment Objectives (AO’s).  The format of the examination is as follows: 
 
Section A 
Candidates answer the compulsory Question 1 based on Text A 
 
Section B 
Candidates answer either Question 2 or Question 3.  Each of these questions will arise from two texts, (Question 2 stems 
from Text B & C, Question 3 stems from Text D & E) but candidates are required to draw on their own knowledge and 
experience to answer the question fully. 
 
On the whole this unit will assess candidates’ abilities to analyse the question; evaluate texts; integrate information; justify 
opinions using appropriate illustrations; conduct arguments with an understanding of different ways of knowing; 
synthesise and communicate ideas; make overall judgements and draw valid conclusions. 
 
Mark Scheme 
Both Section A and Section B are assessed using a ‘Levels Mark Scheme’.  The full published mark scheme provides a 
description for each level and some examples of ‘indicative content’. 
 
It is worth making clear at the outset what the criteria are that determine to which level examiners will assign a response.  
They are three: 
 

• the understanding shown of the text(s) and question by the line of argument (whether, that is, the candidate has 
answered the question as asked); 

• the structure of the argument; the flow, the shape, the balancing of viewpoints, and the conclusion; 
• the extent to which there is illustrative material, examples, evidence of the candidate’s own – material that is not 

supplied in the text(s). 
 

Examiners will place a response in the middle of what seems to be the appropriate level, then move up within the level if 
there are signs of the level above, or down if there are signs of the level below.  Brevity or an indifferent standard of 
written English may be factors that pull a response down within a level. 
 
Put simply, if a candidate has understood the text(s) and the question, and has answered it competently by reference to 
the text(s) alone, the response will be awarded a Level 3 mark.  If an argument is advanced persuasively, and there is 
some evidence provided that has not been taken from the text(s), it will go in at Level 2; and if the response is well 
shaped and there is lots of material relevant to the question of the candidate’s own devising, it is likely to go in at Level 1.  
A response that evinces some misunderstanding, that does not adequately answer the question, or that is woefully 
underdeveloped, will be at Level 4 or below. 

 
Section A (max 40 marks) is marked on a Level marking scheme 

Level 1:  33-40 marks 
Level 2:  25-32 marks 
Level 3:  17-24 marks 
Level 4:  9-16 marks 
Level 5:  1-8 marks 

 
Section B (max 40 marks) also uses a Level marking scheme: 

Level 1:  33-40 marks 
Level 2:  25-32 marks 
Level 3:  17-24 marks 
Level 4:  9-16 marks 
Level 5:  1-8 marks 
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Distant Learning Commentaries 
 
The marks for Model Marked Scripts and the unmarked Self Assessment Scripts were agreed by a team of senior 
examiners. 
 
 
Self Assessment Script 1 – GENB4, Qu 1  
 
Question 1 
 
There is, plainly, understanding here; it holds together as a response – there is some sense of an argument being 
conducted – but it is rather generalising.  These observations would suggest that this response is at Level 3. 
 
There is some conflation of social and economic points in the second paragraph (‘Socially, people tend to relate if they 
have the same economical background...’).  A non-text example of geographical separateness is given (‘Rio in Brazil’) 
which is a Level 2 sign – but it not a particularly well-chosen example.  It cannot credibly be said that there are ‘places 
that are similar’ to shanty-towns in the UK. 
 
There is something of a ‘social’ point made in the reference to teenage mothers and council houses; but it is not clear 
whether the point is being offered as a social reason why we should close the rich-poor gap. 
 
It is suggested that equal career-opportunities are a moral issue; and the claim is made that inequality between ethnic 
communities is a social-moral obstacle to our being ‘one nation’. 
 
There follows the first suggestion as to how we might close the gap: the equal chance of a good education for all beyond 
the age of 16, so that more might gain A Levels, BTECs and degrees.  Foundation degrees are commended and an 
altogether broader access to university – the opposite of what would be achieved, it is supposed, by cutting university 
budgets.  This is a piece of evidence adduced by the candidate. 
 
Finally, it is proposed that the divide might be reduced by building affordable houses close to houses for the better off.  
Thus, we have three or four separate strategies put forward for closing the gap. 
 
Economic and moral reasons are not well developed, but the two pieces of non-text evidence lift the response into the 
upper half of Level 3.  There are some horrible mis-spellings, and perhaps these hold it back from the top Level 3 mark. 
 

Level 3  Mark: 23 / 40 
 



 
 

 

Self Assessment Script 2 – GENB4 Qu 1 
 
Question 1 
 
The text and question are well understood; the argument is well shaped; and there is material of the candidate’s own that 
is clearly relevant to the issue.  It is perhaps a touch less well developed than one might expect a Level 1 response to be.  
An upper Level 2 mark would seem to be justified. 
 
The first paragraph sets the scene very well, then we have a clear moral statement: access to employment is unfair and 
unequal.  The candidate might have given vent to indignation over the disparity between the incomes and spending-
habits of the ‘City bankers’ and Sophia, in Text A (many candidates did); instead, the immorality of the gap is illustrated 
by reference to the economic contributions to a company’s efficiency by a cleaner and the company chairman: they are 
not so very different as to justify widely disparate scales of pay.  This point is then balanced, though not negated, by 
mention of the chairman’s greater responsibility.  It is a useful and quite convincing piece of analysis. 
 
Orwell is invoked to give support to the equality of hopes as between rich and poor, but the unequal chances of their 
being realised.  We have a social point here that segues into an economic point about the costs incurred in seeing a child 
through 13 years of full-time education, and onwards into higher education.  That this should be so much more difficult for 
some than for others, it is claimed, is socially, economically, and morally ‘unfair’. 
 
There are, perhaps, five suggestions made as to how the gap might be closed: positive discrimination for university-entry; 
grand-aid for students from disadvantaged backgrounds; higher levels of taxation for top earners; a lower threshold for 
inheritance tax (rather than ‘higher boundaries’); and a more equitable salary structure.  The Bosch illustration of the last 
point is particularly well chosen (whether it is accurate or not), and it wins marks.  This, and the flow of the argument 
(coming to a conclusion on an especially punchy moral note), help the response into the upper half of the level. 

 
Level 2  Mark: 31 / 40 



 
 

 

Self Assessment Script 3 – GENB4, Qu 2  
 
Question 2 
 
The question has been understood (there is less importance attached to whether the texts have been understood in 
Section B questions), and the response maintains a focus on it.  There are a couple of non-text examples given which 
begin to suggest it may be at Level 2; but there is no depth to the analysis, so the response looks more like a Level 3 than 
a Level 2 response overall. 
 
The point about fashion being an expression of one’s personality is sound and relevant; some illustration of this would 
have spared its being a mere assertion – and the final sentence in the first paragraph rather negates what has been said. 
 
In the next paragraph we have the point about standing out in a crowd, and Lady Gaga is served up as an example.  It is 
a pity the candidate couldn’t hazard a guess as to what was going on in the lady’s mind.  This leads to the larger point 
about celebrity-wear; but still there is no suggestion as to what might be ‘going on inside their heads’.  All that is said is 
that what their outfits tells us is ‘true’. 
 
The point about a lack of ‘self-identity today’ is interesting, but it remains unexplored.  That ‘nearly every girl owns UGG 
boots’ is a telling illustration, if it is over-stated.  There is understanding of the paradox in our wanting both to ‘stand out’ 
and to ‘fit in’; but the connection between this paradox and ‘how we think’ was left to hang in the air. 
 

Level 3   Mark: 22 / 40  



 
 

 

Self Assessment Script 4 – GENB4, Qu 3  
 
Question 3 
 
The stem of Section B questions is often a device for pulling the two texts into creative interaction with each other.  The 
danger is that candidates imagine that they need to answer the question by reference to the central ideas in the two texts 
– in this case ‘hard work/heaven’ and ‘happiness/Hollywood’.  The question was whether we need to re-think what we 
mean by ‘economic growth’, and it arose rather from the passage about President Sarkozy (Text D) than from that about 
‘showbiz’ (Text E). 
 
This candidate did rather lose sight (if he or she ever caught sight) of the conventional meaning of economic growth and 
why we might need to re-define it.  Text D seems not to have been made use of at all.  Nevertheless, it is a response that 
bubbles with ideas and examples, suggesting a Level 2 mark. 
 
There is a useful historical introduction – secularisation is picked up again a little later on – and Marx is invoked to some 
effect.  Hollywood is both an aspiration and a fantasy. 
 
It is questionable whether the ‘fear of divorce’ is what has led to a waning of commitment to marriage; but it is true 
enough that there is a disjunction between marriage on and off the cinema screen. 
 
The theme is pursued in the references to symbolic models: the Jamie Bulger example is poorly chosen; but the St 
Helena story is more convincing, though as a counter-argument.  The received opinion here is that fame and wealth are 
the new religion. 
 
Merton’s Theory (though unexplained), Richard Branson, Leona Lewis and The X Factor, Woolworth’s – all these 
examples of the ups and downs of wealth (the Tesco reference falls rather slackly) add to an impression of rapid-fire, 
lively thinking. 
 
The problem is that economic growth seems rather to be understood in personal than in national or global terms; the 
focus is on heaven’s being re-defined, not on economic growth as it is understood in Text D.  Perhaps the response 
flattered to deceive.  It was awarded 28 marks; but it might have been more appropriately placed in the lower half of Level 
2. 
 

Level 2  Mark: 28 / 40 
 

 
 
 
 
 
 
Note:  Each of the above examples has been given a mark in Levels 2 and 3.  Most scripts are awarded marks at one of 
these levels.  A response that is worthy of a Level 1 mark stands out: there is generally no mistaking it.  Similarly, a 
response that misunderstands the text(s) or task and that labours to answer the question is a conspicuous candidate for 
Level 4 or 5. 
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