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Introduction

This was the third assessment of this paper. Candidates had to translate a passage of
approximately 70 words from English into French and had to write one essay in French
on a series of nominated texts and films. One hour and forty minutes were available to
complete the paper. It was therefore pleasing to see that centres had advised their
students about length of essays according to last year's examiner’s report as examiners
reported fewer gaps or unattempted/unfinished questions this year.

Pleasingly, there was no evidence to suggest that any candidates had been wrongly
prepared for the questions at hand. There was no visible difference in standard
between the essay responses. For No et Moi a film version is available; as is often the
case, some details from the book are altered. It was evident that some candidates had
studied the cinema version instead of, or in conjunction with, the text and this affected
the quality of the illustration. Centres must decide whether to expose their candidates
to both book and film versions of the same work. If they decide that this is a worthwhile
thing to do, they must ensure their candidates are aware of the need to refer to the
literary version when dealing with a text.

The recommended word count of 275-300 words could not have been expressed more
clearly. However, it had been stated that everything a candidate produced would be
read and assessed and this was done. It has also been stated that over long essays are
likely to lose focus on the question thus affecting the critical response mark. The result
of this was that more candidates this year followed the suggested word count thus
acknowledging that long pieces tended to be rambling, digressive, repetitive and to a
degree irrelevant. Similarly, candidates should refrain from writing about all they have
studied and only focus on what is relevant to the specific question. They should then
use this to make pertinent, analytical points which they then illustrate with reference to
the work in question. Candidates who followed this advice and expressed themselves in
fluent, accurate French were well rewarded. Quotations from a work are one form of
reference. If they are relevant for the point being made they can be a very effective
means of illustration. Quotations in which the French is inaccurate are less effective.
Some candidates had obviously learnt a set of quotations and were forcing them into
any essay, whichever question they are answering. This is not efficient and does not
help the answer.

Some essay titles attracted no responses from candidates and will not be covered in
this report which will concentrate on the more popular questions. Amongst the books
No et moi was the most commonly studied. The favourite films were Intouchables and
Les Choristes. This report will concentrate for exemplification on the titles which were
most commonly studied. The overall standard of the work seen was quite pleasing.
However, many of the scripts would have been improved with more succinct relevance,
better illustration and more accurate French.



The translation into French was worth 20 marks and was assessed according to a
detailed, points-based mark scheme.

The essays were judged on the basis of two levels-based marking grids. The first,
entitled 'Critical Response' concerned Assessment Objective 4 and was worth 20 marks.
The other dealt with the Accuracy and Range of grammatical structures and vocabulary,
worth 20 marks, (AO3). The quality of the language used was thus as important as the
critical response. The overall total for the paper was 60 marks. As far as the essays are
concerned, with the first grid examiners rewarded those who could present points of
view relevant to the precise question and justify them with evidence selected

from the work under review. The best essays could draw conclusions linked to the
argument and to maintain focus on the question throughout. To illustrate points a
certain amount of well-chosen narrative and description are needed. However, an essay
which depended solely on descriptions was not likely to score highly. When assessing
the language examiners considered both the range and variety of structures and
vocabulary used. The successful manipulation of complex structures is rewarded. In
each section of this grid a descriptor mentions the 'use of terminology appropriate to
critical response to the literary or cinematic work'. This does not mean that candidates
are expected to emulate professional literary or film critics. Examiners look to see if
candidates can write in a correct register, and most do this. It is important candidates
have the vocabulary and expressions needed to write a critical as opposed to a
descriptive piece. For example, students might include the words for traits of character,
ways of rendering concepts such as 'depict’, 'describe’, 'portray' and the ability to
differentiate in French between personnage and caractére. In questions which
specifically deal with style or technique a candidate might be expected to use slightly
more precise terms.

Question 1

The translation into French was marked following a points-based mark scheme. There
were twenty sections, each worth one point. Many candidates struggled with this and
marks rarely entered double figures. Many did not know the word for ‘spelling’,
‘confused’, ‘older’, or ‘better’. Many used étudiants instead of éleves. Boxes that were
most successfully accurate: 2, 3, 4, 5, 15, 19.

A pleasing number of responses did manage to successfully translate box 11 - with its
subjunctive. Quite a few students lost marks over relatively small errors of agreement
or spellings, even though the translation as a whole read well and they knew the
vocabulary. Different tenses did seem to be challenging for a number of students. The
sections were deliberately not of equal demand. It was thought that boxes 5,7,10,11
would stretch the most able candidates and a pleasing number of candidates gained



the marks for these boxes. Surprisingly, Box 1 and 11 proved to be the most challenging
for candidates. more challenging than expected. Most candidates could either not find
the suitable adjectival agreement or could not render 'French spelling rules’ properly.
Some general principles were adopted to make the passage as accessible as possible.
Accent mistakes were ignored, unless they were grammatical ones, such as the accent
on the past participles of -er verbs, or if they changed the meaning or produced a
different word. Minor spelling slips or errors were permitted. Thus, versions such as
dévelopement, were tolerated in their respective boxes and the mark was given, as long
as there were no further errors. This tolerance did not extend to verb endings,
adjectival agreements or genders. In box 13 the one letter out rule was applied but
spelling mistakes which produced an English word such as ‘development’ or ‘reform’
were not allowed.

The repeated errors of étudiants in box 3 was accepted in boxes 9 and 14 if everything
else was correct. Consequential errors also sometimes appeared. For example, if a
masculine word was used in box 4 ce réforme then the masculine direct object pronoun
was accepted in box 7 if everything else was correct.

The passage was rooted in the education part of theme one and concerned the changes
made in French spellings. It was anticipated that this subject matter was almost
certainly studied during the course and should have been familiar to most candidates. It
was, therefore, disappointing that subject-specific vocabulary quite often caused
problems. For example, éleves was referred to as étudiants, 'texbooks'’ as livres and many
candidates had difficulty expressing “it is hoped for” or “getting better results”.

The most challenging boxes tested some of the more complex items which appear on
the list of Advanced Level grammar. Few candidates realised that a subjunctive should
be used after a conjunction such as bien que in box 11. A greater number knew how to
form the perfect tense in box 3 but often forgot maintenant which was indeed a great
pity. The conditional tense featured twice, in boxes 7 and 10. It proved to be surprisingly
challenging for students to conjugate the verb correctly in the third person plural.

The agreement of confus in box 7 was often omitted, /es autres was usually used in box
12 instead of d'autres, we also accepted des autres, as it was the correct definite article in
this instance. Agreements in boxes 1 and 9 of dgés and francaise were also proving
challenging to the students. The verb in the imperfect tense in boxes 14 and 16 were
often mis-conjugated, again in the third person plural. Surprisingly, the idea of “it is
hoped” in box 17 was very rarely successful. The final part of the piece was often
surprisingly unsuccessful where in boxes 19 and 20 adjectival agreements were not
applied. We however accepted leur chance. Examiners were careful to insist on
agreements throughout which caught a high number of students out. Such mistakes
might well have been corrected with a more thorough final revision.
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This was a very competent performance which gained the well above-average score of
13 marks. Only a small number of candidates managed better than this. This candidate
was successful in the boxes which tested complex structures, such as 7, 10, 12, 14 and
16 where, as an alternative to the imperfect an entirely natural present participle
infinitive was used, where the direct object pronoun was replaced by the use of cela and
10 where the candidate correctly applied the agreement, something which escaped the
majority of versions. Even for a candidate of this calibre, box 17

proved surprisingly demanding. In box 9 the translation failed to differentiate between
vieux and plus vieux/agés as did many others. All the agreements were correct in the
problematic box 20 but which was rare. The anglicised use of néeanmoins que for
although in box 11 was not accepted which was unfortunate given the rest was all
correct. The agreements were consistent throughout however leur chance was accepted
instead of leurs chances in box 19. The candidate's use of apt, subject-specific
vocabulary is evident in the whole passage especially in box 1 where orthographe was
rarely used by candidates.
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This translation secured the slightly above-average total of 11 marks. The candidate
committed several errors which were commonly found in the work of this session's
cohort. For example, many candidates failed to apply gender agreements successfully
and this often cost able candidate’s valuable marks, as here in boxes 6, 7 and 18. The
slight misspelling of développement was tolerated in segment 13 if it did not make an
English word and was only one letter out. As was usually the case, boxes 10 and 11 were
not rendered correctly. The part containing the idea of pupils being confused was spoilt
by a simple anglicism. In box 11 bien que was surprisingly not known but successfully
replaced by quoique but again mistakes with gender and anglicisms prevented the
candidate to score in that box. Many candidates attempted a completely non-French,
literal translation of 'changes', as here, which was unsuccessful. The correct use of the
direct object pronoun was spoilt by the wrong use of gender. The candidate ends on a
strong note, managing to give the surprisingly challenging box 17 accurately. In many
ways this was a very typical performance. It gives the impression that this candidate can
manipulate French quite effectively but has made several mistakes.



Example 3
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This translation gained only 2 points, a well below-average score. The candidate was
successful only in the relatively straightforward boxes 2 and 19 where the benefit of the
doubt was given over the singular was accepted alongside the plural for their chances.
Elsewhere there are some vocabulary difficulties, including the common use of changes
for changements, the inappropriate use of the English word spelling for orthographe and
the anglicised attempt at 'it is hoped'. The piece was compromised by elementary
grammatical errors, such as missed agreements, inconsistent genders and poor verb
forms. For example, the two instances of the conditional tense proved to be beyond the
candidate.

General points about essay writing




Too many introductions acted as a kind of “throat-clearing”, either repeating the
question or giving some background information on when the film was made and what
it was about generally. This wastes valuable words. Students should think more about
the purpose of the bullet points: they are a guide on how to answer the question rather
than discrete sections they just need to provide some information about. So, they need
to think about how the bullet points can get them to draw more meaningful conclusions
about the question and remember they are just a guide, not a requirement.

Conclusions frequently don't add anything to the essay. Conclusions should not merely
repeat what has already been said but round the essay off with a more overarching
summary, which answers the question, perhaps drawing out wider implications from
what has come before in the essay.

Paragraphs in the body of the essay are most successful when they start with a clear
point and then provide examples which are explored, with conclusions being drawn
from those examples. Some paragraphs only contained one example: it is hard to draw
deeper conclusions when a paucity of evidence is used. Top-band essays had
paragraphs that contained a range of examples, which allowed the candidate to draw
nuanced conclusions at each stage of exemplification.

The most popular questions were predictably ones on Intouchables and Les Choristes so
the remainder of the report will focus on the quality of responses to these works.

Question 12

12a

Examiners read a few essays that simply did not understand the question and therefore
didn't write about the opening scene. Most answers managed to recall specific
moments of the opening scene and in varying degrees draw conclusions. The weakest
responses simply recounted the facts and either didn't draw conclusions or the
conclusions they drew were generalised and trite. E.g. the music was lively and this
drew the viewer in and made the scene exciting. Other types of weak response: making
valid points but in a very generalised way, so without providing justification for their
ideas.

Another problem, though less serious, was only focusing on the scene itself, without

considering what its impact was for the film as a whole and the way the relationship
between the two was depicted.

Most successful paragraphs tended to be on the music - though few considered the



deeper implications of music as a vehicle for Philippe’s liberation and greater ability to
feel a sense of genuine experience (also an example of how you could go beyond the
scene itself to look at more far-reaching implications in the film as a whole).

Examples of good points made: referring to the fact that the opening scene was a flash
forward and how it therefore presented the viewer with a sense that the relationship
would become one of friendship and therefore set the tone for the film - more light-
hearted and optimistic. Not many made this point or expressed it very eloquently, but
those that did showed excellent critical analysis here.

Many mentioned the fact that they were friends and could joke together. What
demarcated an average response from a good one was the quality of the justification.
Weaker responses overall tended to limit themselves to the scene itself without placing
it in the wider context of the film.

12b

Some found it difficult to rework the material they had clearly learnt in class to fit the
question, so they said things about the relationship generally but without really
considering the professional nature of their relationship and how this changed. Others,
as in the previous question, limited themselves to just writing about the beginning of
their relationship - the best answers considered the beginning of their professional
relationship in the context of how this then evolved into one of greater professionalism
and friendship. This didn't need to be too lengthy but some awareness and reference to
how things would develop would have been necessary.

Some of the same problems as mentioned above occurred: focus on the bullet points
but without considering their relevance to the question and therefore limiting the ability
to draw conclusions. Nearly everybody managed to convey how unsuitable he was for
the job initially. Bullet point1 elicited many factual recounts of the scene. Better
responses commented more on what drew Philippe to Driss - why his difference was
appealing. Some candidates then repeated this information for bullet point 2 if they
slavishly followed the bullet points. Nearly everybody mentioned how Philippe needed
somebody who didn't pity him - the discriminator was in the level of detail in which this
was exemplified and explored.

Really good answers considered what Driss got out of the professional relationship and
how he changed: from being more unconcerned and hapless to deriving a sense of
responsibility and care as the relationship progressed.



Example
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Critical analysis mark: 12
Accuracy of language : 11

Total mark : 23

This is a sound answer. The introduction sets out the candidate's intentions, which
seem well directed. As the essay concludes; however, we get the impression that the
candidate is putting down a rushed conclusion in a somewhat haphazard way. In the
first two main paragraphs it is reasonably clear that the candidate is focusing on the
interview and then the attitude of Driss towards work. They mention the different
character traits. This could have been demonstrated more clearly and effectively and
with better illustration. However, there are some relevant points of view which are
justified with evidence from the film. The essay does not lose focus on the question. For
critical analysis the essay was awarded a mark of 12. The language is certainly
understandable. Although there are some sections which lack natural fluency, the
candidate does show the ability to use some varied, complex language, such as with
consistent successful instances of perfect tense use. The vocabulary is a little repetitive
and does not go much beyond the basic but it is certainly adequate to convey the
desired message. The writing is predominantly articulate. There are many faults but
these never impair communication and for Accuracy and Range the piece was given a
mark of 11.

Question 14

14a

A few answers tackled the question about Mondain and did a decent job though they
struggled to find conclusions to draw apart from the fact he was cruel and caused the
closure of the school. Most were able to give examples of his cruelty and mention how
his treatment by Rachin was unfair. Good answers clearly explained the reason his
actions had an impact: the consequences of the fire in terms of the closure of the
school. This question tended to encourage more factual responses.

14b

Most essays | saw were on the question about why Clement Mathieu could be
considered a good teacher. Most answers dealt well with his discipline methods and the
role of music, again, the discriminator being the level of detail of the exploration and
exemplification of this point. The section that caused problems was the one on his
colleagues. Weaker candidates gave information about his relationship with his
colleagues and how this changed, without linking the information to the question. The



best answers mentioned how he was a role model for the other teachers and that
influencing them to change their methods therefore had benefits for the students but
there were not too many of these.

Example
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Critical analysis mark : 7

Accuracy of Language : 7

Total mark: 14

This answer goes beyond the recommended upper word limit and is an example of a
piece of work in which the length impacts on the focus required for the question. The
essay does not really address the precise terms of the question very closely. Instead, it
tends to discuss in very general terms qualities of a good and a bad teacher. The
introduction appears to identify in general terms what a good teacher is and then
mentions Clement Mathieu as an example of this. What is said about the Choir and the
songs the children are singing is no doubt true but it is not linked back to any relevant
argument. The same can be said when the candidate mentions the boy that cannot
sleep, it is quite hard to see the relevance of the lengthy narrative on the qualities of a
good teacher and why Mathieu is a good teacher. At the end of this section the
candidate tries to provide a relevant link between his work with Morhange and
Morhange's future success as a musician but it is unconvincing. The conclusion does not



lead to any greater relevance. This is a very general essay. It is possible only to infer
some tenuous relevance to the question. Conclusions certainly do not fully link to
pertinent arguments. Especially where the cinematography mentioned in the
conclusion is concerned. The evidence from the work does not illustrate the
requirements of the question. For critical analysis the piece was placed at the top of the
5-8 box. this was given a 7. The language is no better than the content, there are
certainly lots of imperfections. The syntax is rather clumsy and anglicised, the candidate
cannot deal with basic grammatical structures which in turn sometimes impedes
communication. The vocabulary is rather mixed. There is definitely some repetition,
particularly of expressions rather than of single words but there are also very few lexical
items which go beyond the basic and are apt to convey the desired message. The
candidate shows the ability to deploy little correct word order. There are
straightforward subordinations. There is no variation of structures. The forms of the
language have flaws in the shape of missed agreements and gender and the verbs are
sometimes correct but there are too many misspellings. Viewed in isolation, the forms
of the language were deemed to be worth a mark of 7.

Paper Summary

Based on their performance on this paper, candidates are offered the following advice:
e Practise the exercise of translating from English into French as often as possible

e For question 1, learn to spot the grammatical items being tested and check what
is written as carefully as possible.

e Inthe essays resist the temptation to write all you know about the prescribed
work.

e Answer the precise terms of the question, with no irrelevance or digressions,
roughly within the suggested word limits.

e Make pertinent analytical points and back them up with appropriate references
to the text or film.

e Use narrative sparingly to illustrate the points being made.

e Ensure they have enough time to review everything they have written.
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