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Introduction

This was the first year of assessment of this unit. Candidates had to translate a passage of
approximately 100 words from English into French. There was then a requirement to write two
essays in French on a series of nominated texts and films. Two hours and forty minutes were
available to complete the paper. Examiners hardly saw any unfinished or non-existent responses,
the time allotted thus seemed to be perfectly adequate. In fact, almost all candidates produced
essays beyond the recommended word limit in the time available. The translation was based on
one of the four themes in the programme of study of the specification. For the texts and films
twenty six works were prescribed, fourteen books and twelve films. These covered a variety of
genres, periods, authors and directors. A choice of two questions was offered on each. It was
legitimate to study two texts but not two films. Overwhelmingly it seemed that one book and one
film had been studied. The paper was formulated in such a way that it was impossible to complete
an inappropriate combination of prescriptions. There was no evidence to suggest that any
candidates had been wrongly prepared in this regard. There was no discernible difference in
standard between essays on books and films. For some texts a film version is available. In most
such cases the film has different names for the characters and other details are often altered. It
was clear that some candidates had studied the cinema version instead of, or in tandem with, the
text and this impaired the quality of the illustration. Centres must decide whether to expose their
candidates to both book and film versions of the same work. If they decide that this is a worthwhile
thing to do, they must impress upon their candidates the need to refer to the literary version when
dealing with a text.

The recommended word count of 300-350 words could not have been expressed more clearly.
However, it had been stated that everything a candidate produced would be read and assessed and
this was done. The result of this was that few candidates followed the suggested word count. Most
wrote considerably more; some essays were of an inordinate length. Candidates who wrote very
long essays rarely secured any advantage. The opposite was usually the case. Such pieces tended
to be rambling, digressive, repetitive and to a degree irrelevant. Many candidates tried to include
everything they knew about the book or film, its author or director. The critical analysis grid talks
throughout of the degree of focus on the question. Candidates would be well advised to distil from
what they have studied only that which is relevant to the specific question. They should then use
this to make pertinent, analytical points which they then illustrate with reference to the work in
question. Candidates who did this and expressed themselves in fluent, accurate French were highly
rewarded. Quotations from a work are one form of reference. If they are apt for the point being
made they can be a very effective means of illustration. Quotations in which the French is defective
are less impressive. Some candidates had obviously learnt a set of quotations and were
determined to force them into any essay, irrespective of the question set. This is not very helpful
and does not enhance the answer.

At least one essay was seen on all twenty six prescriptions but quite a few of the latter attracted
only a handful of candidates. A small number of texts and films made up the very popular ones.
Amongst the books Un sac de billes, L'Etranger and No et moi were the most commonly studied, in
that order. The favourite films were La Haine, Intouchables, Les Choristes and Au revoir les

enfants. This report will concentrate for exemplification on the prescriptions which were most
commonly studied. The overall standard of the work seen was quite pleasing. However, many of
the scripts would have been improved with more succinct relevance, better illustration and
improved French.

The translation into French was worth 20 marks and was assessed according to a detailed, points-
based mark scheme. The two essays were judged on the basis of three levels-based marking grids.
The first, entitled 'Critical and Analytical Response' concerned Assessment Objective 4 and was
worth 20 marks. The other two dealt with the range of grammatical structures and vocabulary,
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worth 20 marks, (AO3) and the accuracy of language (also AO3), worth 10 marks. The quality of the
language used was thus very important. The overall total for the paper was 120 marks.

As far as the essays are concerned, with the first grid examiners sought to reward those who could
present points of view relevant to the precise question and justify them with evidence selected
from the work under review. The best essays were able to draw conclusions linked to the argument
and to maintain focus on the question throughout. In order to illustrate points a certain amount of
well-chosen narrative and description is needed. However, an essay which depended solely on such
features was not likely to score highly. When assessing the language, it was necessary to keep
elements of it separate when implementing the two grids. The first considers the range and variety
of structures and vocabulary deployed. Those who can successfully manipulate complex language
are rewarded. In each section of this grid a descriptor mentions the 'use of terminology appropriate
to literary and cinematic analysis'. This does not mean that candidates are expected to emulate
professional literary or film critics. Examiners look to see if candidates can write in a correct
register, and most do this. Furthermore, candidates should have the vocabulary and expressions
needed to write an analytical piece. Such features might include the words for traits of character,
ways of rendering concepts such as 'depict’, 'describe’, 'portray' and the ability to differentiate in
French between personnage and caractere. In questions which specifically deal with style or
technique a candidate might be expected to use slightly more precise terms. The richness of the
French used and the ability to manipulate language successfully was found to be quite varied. The
last grid dealt with the accuracy of the forms of the language. Verbs were sometimes rendered
faultily but overall it was pleasing to note that the nuts and bolts of the language were given quite
correctly. It was rare to find a piece in which communication was compromised purely by flawed
language forms.
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Question 1

The translation into French was marked following a points-based mark scheme. There were twenty
sections, each worth one point. The sections were deliberately not of equal demand. It was
anticipated, for example, that most candidates would render successfully boxes 3,9, 10, 17 and 19
and such proved to be the case, except that box 17 did prove to be more challenging than
expected. Conversely it was thought that boxes 4, 7, 12 and 18 in particular would stretch the most
able candidates and this expectation was certainly borne out. Surprisingly the section which
seemed to cause the most difficulty was number 6, as the vast majority of candidates could either
not find the suitable preposition or could not render 'English Channel' properly. Some general
principles were adopted to make the passage as accessible as possible. Accent mistakes were
ignored, unless they were grammatical ones, such as the accent on the past participles of -er verbs,
or if they changed the meaning or produced a different word. An exception to this rule was made in
the case of box 18 where sur without an accent was allowed. Minor spelling slips or errors were
permitted. Thus, versions such as dificile, plusiers and anées were tolerated in their respective boxes
and the point was given, as long as there were no further errors. This tolerance did not extend to
verb endings, adjectival agreements or genders. In box 16 longue et fatiguante was accepted but
longe et fatigante was not. Spelling mistakes which produced an English word such as 'system'in
box 2 and 'example' in box 10 were not allowed. Capitalisation was quite a feature in this passage,
possibly affecting boxes 2, 6, 7, 14 and 15. For any errors of capitalisation a mark was withheld once
only and any further mistakes in this regard were ignored. Repeat errors were treated in the same
way. Consequential errors also sometimes appeared. For example, if a masculine word was
erroneously used for 'day' in box 15, masculine adjectives could then be used in the following
section. Boxes 3, 11 and 18 could vary, depending on the gender of the author of the passage and
examiners looked for consistency in this regard. If the gender of the person writing varied, a
maximum of one point was withheld.

The passage was rooted in the education part of theme one and concerned differences between
the French and English systems of education. This subject matter is almost certainly studied during
the course and should have been familiar to most candidates. It was, therefore, disappointing that
subject-specific vocabulary quite often caused problems. For example, school subjects were
rendered as sujets, 'in the sixth-form' as au collége and many candidates had difficulty expressing
the idea of being hopeless or very weak at a particular subject. The most challenging boxes tested
some of the more complex items which appear on the list of Advanced Level grammar. Few
candidates realised that a subjunctive should be used after an expression of emotion, such as je
suis content que in box 4. A greater number knew that the same mood was needed after a negative
verb of thinking in box 6. The perfect conditional tense featured twice, in boxes 12 and 18. It proved
to be more likely to be correct in the first instance, because in box 18 candidates commonly used
the third person plural rather than the first. Quite a lot of candidates got everything correct in this
challenging section, only to put an 's' on aimé. Other common errors were less easy to understand:
capables in box 7 often did not agree, aux maths was usually used in box 11, the verb in box 14 was
given in the singular after mes amis and the accompanying pronoun was misplaced, one adjective in
16 was given in the masculine form, the other in the feminine, leurs in 19 had no 's' and durent in
the final part of the piece was either made singular or was followed by pour or pendant. Such
mistakes might well have been corrected with a more thorough final revision.
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1 Traduisez ce passage en frangais.

(20)
/ =
There are many differences between the French and English systems of education
and | am pleased that | have spent my years at school on this side of the English
Channel, | don't think that most English people are capable of studying so many
different subjects in the sixth-form. For example, | am hopeless at Maths and | would
have found this difficult at a high level. My French friends have also told me that they
find the school day in France long and tiring. On the other hand | am sure that my
friends and | would have liked their summer holidays, which last several weeks.
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This was a very competent performance which gained the
well above-average score of 16 marks. Only a small
number of candidates managed better than this. This
candidate was successful in the boxes which tested
complex structures, such as 3 and 4, where, as an
alternative to the subjunctive an entirely natural past
infinitive was used, 7 where the benefit of the doubt was
given over the gender of plupart and 18 where the
candidate quite correctly used the first person plural form
of a difficult tense, something which escaped the majority
of versions. Even for a candidate of this calibre, box 17
proved surprisingly demanding. In box 8 the translation
failed to differentiate between tant and autant, as did
many others. All the vocabulary was correct in the
problematic box 6 but an inappropriate preposition was
given for 'on'. The anglicised use of inutile for hopeless in
box 11 was not accepted and the wrong preposition was
deployed before the school subject in the same segment.
The gender of the writer was consistent throughout. //
existe was of course accepted instead of // y a in the first
part. The candidate's use of apt, subject-specific
vocabulary is evident in the whole passage.
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SECTION A: TRANSLATION Q‘}q

o e
1 Traduisez ce passage en frangais. @Sbb /
' (20)

r : “
There are many differences between the French and English systems of education

and | am pleased that | have spent my years at school on this side of the English
Channel. | don't think that most English people are capable of studying so many
different subjects in the sixth-form. For example, | am hopeless at Maths and | would
have found this difficult at a high level. My French friends have also told me that they
find the school day in France long and tiring. On the other hand | am sure that my
kfriends and | would have liked their summer holidays, which last several weeks.
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This translation secured the slightly above-average total
of 9 marks. The candidate committed several errors which
were commonly found in the work of this session's
cohort. For example, many candidates tried to use the
verb 'to please' in some way in box 3 and this often
produced odd, non-existent forms, as here. The slight
misspelling of annés was tolerated in segment 5. As was
usually the case, box 6 was not rendered correctly. The
part containing a negative verb of thinking was spoilt by a
simple non-agreement. Tant de was obviously not known
and sujets was used for school subjects, another common,
basic lexical error. Many candidates attempted a
completely non-French, literal translation of 'hopeless', as
here, which was unsuccessful. The correct perfect
conditional tense in box 12 was spoilt by the juxtaposition
of cette. The candidate ends on a strong note, managing to
give the challenging box 18 accurately. In many ways this
was a very typical performance. It gives the impression
that this candidate can manipulate French quite effectively
but has spoilt the overall effect with several avoidable
mistakes.
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1 Traduisez ce passage en frangais.

(20)
e \
There are many differences between the French and English systems of education
and | am pleased that | have spent my years at school on this side of the English
Channel. | don't think that most English people are capable of studying so many
different subjects in the sixth-form. For example, | am hopeless at Maths and | would
have found this difficult at a high level. My French friends have also told me that they
find the school day in France long and tiring. On the other hand | am sure that my
hfriends and | would have liked their summer holidays, which last several weeks.
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Examiner Comments

This translation gained only 4 points, a well below-average
score. The candidate was successful only in the relatively
straightforward boxes 3, 5, 10, where the benefit of the
doubt was given over the spelling of exemple, and 19.
Elsewhere there are some vocabulary difficulties, including
the common confusion of plusieurs and beaucoup, the
inappropriate versions of 'sixth-form' and 'English Channel’
and the anglicised attempt at 'hopeless'. The piece was
compromised by elementary grammatical errors, such as
missed agreements, inconsistent genders and poor verb
forms. For example, the two instances of the perfect tense
proved to be beyond the candidate. Many candidates, like
this one, still find the translation of passages from English
into French a very demanding exercise.
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Question 2

Only a few candidates studied these short stories. Of the two possible options Q2(a) was the least
popular. The small number of responses to this question were not very impressive. The question
directed the candidate to a consideration of Maupassant's style specifically as a writer of short
stories but this was largely ignored. Candidates commonly simply wrote in a repetitive way about
realism but they could not illustrate this effectively. This question on literary style proved
demanding. Responses to Q2(b) were also limited in number but this task was found to be fairly
straightforward. The clearest answers dealt with the main character's reactions to her situation in a
chronological way. Most candidates who attempted this question were able to show a development
in the character's reactions to her changing circumstances.
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Question 3

Hardly anyone seemed to have studied this text and virtually no answers were seen to either
guestion on it.

Question 4

A handful of candidates had studied this work. The small number who attempted Q4(a) engaged in
a considerable amount of narrative. No answers were seen in response to Q4(b).

Question 5

This text was not at all popular. Of the two possibilities Q5(a) proved attractive to virtually all those
who had studied the work. Some sensible things were said about the importance of friends and
family to children. Candidates also pointed to the tendency to exaggerate and romanticise and to
the love of adventure. A few perceptive essays spoke of the fact that childhood was shown to be all
too short. Examiners had the impression that those who had chosen this text had enjoyed the
experience of studying it. Rather surprisingly, however, hardly anyone attempted Q5(b) which
invited consideration of the central theme of the book.

Question 6

Only a relatively small number of candidates chose this work. Q6(a) received little attention. There
were some good, relevant responses to Q6(b). Those who chose this option said some eminently
sensible things about integration, citing such things as differences in culture, difficulties at school
and problems of language. It was commonly felt that women in particular found it difficult to
integrate, although this became a little easier when the families moved into more conventional
flats.

Question 7

Not many candidates had studied this play. Essays seen on it were equally divided between the two
options. On Q7(a) many answers dealt with other parts of the play to show that they could more
correctly be termed /e point culminant. This was a legitimate approach but the named tableau
deserved more consideration, even if the intention was to dismiss it as the climax to the action.
Essays on Q7(b) often turned into mere character sketches of the two female figures without much
explicit treatment of whether they deserved our compassion or not. Some responses talked just as
much about Hugo as about Olga and Jessica.

Question 8

This text was not a popular choice. Virtually all the essays seen were on Q8(a). Most candidates
spoke at some length of the financial benefits to be enjoyed by having large numbers of children at
this point in France's history. Only a small number dealt very specifically with why this opening was
an appropriate way to start the book or not. Hardly any responses were found in answer to Q8(b).
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Question 9

Unfortunately, not many candidates had studied this play but those who had done so produced
some very good work. Essays on it gained the highest mean mark of all the prescriptions. Q9(a) was
the least popular of the two possibilities but some pertinent things were written about hypocrisy,
stubbornness and egotism, the author's wish to criticise such traits of character and the
effectiveness of the treatment of them. Some well-ordered, relevant essays were seen in response
to Q9(b). Candidates tended to deal clearly with each character in turn and they were seen as the
author's mouthpiece. Both were said to show Orgon the error of is ways. Cléante's measured ideas
revealed the nature of true religious feeling and Dorine's criticism of the father's plans for his
daughter expressed sensible ideas on the dangers of arranged marriages. These essays tended to
convey the desired message in a straightforward way and were easy to read. This classic comedy
appears to have been widely understood and appreciated.
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Question 10

This text was, as ever, one of the three most popular. In many essays on both questions candidates
sought to deal at length with the author's philosophy. Almost always this was of only the most
tenuous relevance and in many cases served only to confuse. Unless asked a direct question about
philosophy, candidates would be well-advised against indulging in long discussions of the Absurd.
On Q10(a) the well-reasoned, balanced view was that Raymond was partly responsible for the
events in that he embroiled Meursault with the Arabs, he provided the gun and arranged the
confrontation on the fateful day. His testimony in the trial was considered not to help Meursault
escape his eventual execution. Some thoughtful answers went on to discuss the role of chance and
Meursault's own questionable behaviour. A number of answers sought to include the death of
Meursault's mother in the 'tragic events' and it was hard to make this relevant to Raymond and,
therefore, to the question. A lot of responses were seen to Q10(b). Many of these sought to narrate
much of the story and lost focus on the precise question. The more succinct, impressive answers,
however, gave a range of possible reader's reactions, such as shock, frustration, horror but also
some sympathy and understanding. The majority of reactions were the same as those described by
Camus from other members of Meursault's society. The best essays were able to illustrate these
with appropriate references. It was possible to make the opening words of the novel relevant to the
argument but it was less impressive that these lines were so often given incorrectly and in faulty
French. Overall, however, this question gave rise to some original, heart-felt reactions to the text.
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In the box, state whether you are answering part (a) or part (b). | @
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/\ Examiner Comments

This is an excellent all-round essay which was rewarded
with the high score of 18-19-9. The piece is not inordinately
long, it goes just beyond the suggested upper word limit,
an indication that this is adequate to write a full response.

In a reasonable introduction the candidate defines what is
meant by the 'tragic events' of this novel, which is a good
idea. A couple of things are included which seem rather
fanciful examples. Fortunately, these are then dismissed in
a sentence and are not referred to later in the essay. The
candidate then shows convincingly that elements beyond
Raymond's control contribute to the death of the Arab.
However, it is subsequently demonstrated clearly that
Raymond must share some of the blame because he
embroiled Meursault in his shady dealings with the Arabs
and provided the weapon for the eventual murder. As far
as Meursault's condemnation is concerned, the candidate
points out quite nicely that Raymond tried to help but
ended up merely hindering the defence. There is no
digression or irrelevance, the question is fully answered.
There is a certain amount of narration but only that which
is required to illustrate the analytical points being made.
The candidate resists the temptation to write about the
Absurd and the essay does not suffer as a result.

The language used is excellent. A candidate who can write
French with this degree of sophistication and accuracy is
always going to do well with the scheme of assessment of
the new specification. Apart from a couple of misspellings
there are virtually no mistakes in the forms of the
language and the mark awarded from the top box of the
third grid is fully justified.

The language also has good range and variety. The
vocabulary contains elements which go way beyond the
basic and the lexis does not suffer at all from repetition.
The piece is written in the correct register and has features
entirely suited to this style of writing. One such feature is
the consistent use of the present tense. The lack of a range
of tenses is thus laudable, rather than detrimental. A wide
range of complex structures is also deployed. However,
these are not included gratuitously to display virtuosity.
Uses of subjunctives, subordination, participles, infinitives
and pronouns amongst other grammatical features all
arise naturally from what the candidate is trying to say and
they enhance the message.
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Question 11

No et moi was a very popular choice. Q11(a) attracted fewer candidates than the second option.
Those who wrote on this subject, however, usually produced some very sound answers. Most
candidates began immediately with the effects of the loss of Anouk's second child. Only a relatively
small number mentioned what is known of how she had been before this traumatic event. Essays
then commonly went on to discuss how No's arrival in the household helped lift Lou's mother out
of depression and ended with a description of the rekindling of maternal affection for Lou when the
latter returned from her failed attempt to disappear with No. Most essays seen in answer to this
question were thoughtful, informative and workmanlike. Q11(b) also gave rise to some sound
responses. Many candidates, however, eschewed the most obvious point that the relationship
originated in Lou's need to produce a class project on homelessness. Candidates commonly
pointed to Lou's inquisitive nature and her desire to help. Furthermore, they were able to discuss in
some detail the things the girls had in common which brought them together. These included the
need for a friend, a disrupted or non-existent home life and a sense of solitude. There was a certain
amount of narrative of what the girls did together and this was often a little off the point. The best
essays were those which concentrated on the reasons behind the relationship and such pieces
often revealed a good deal of original thought and personal reaction.
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In the box, state whether you are answering part (a) or part (b). | \>
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/\ Examiner Comments

This is a very long essay which goes well beyond the
suggested word count but everything was read and
assessed. In many ways it was a typical, average
performance and was given a score of 13-10-4.

The candidate finds some good reasons why the
relationship was formed. These include the need for a
school project, a feeling of solitude, similarities between
the two girls and a less than satisfactory home life.
However, the points are diluted somewhat since they are
bound up in lengthy narrative. lllustration of the points
could have been much more succinct and effective. For
example, when discussing Lou's home circumstances, the
essay almost turns into a separate piece on the parents
and the effects of the death of the child. The selected
evidence from the work is not always appropriate and the
interpretations could have been more convincing. The
essay does succeed in making some telling points,
however, and was placed just in the 13-16 category for
critical analysis.

The language is very mixed. At times the candidate reveals
the ability to use various linguistic features but it is not
sustained. There is some variety of tense to reward, some
examples of the passive and one good use of the
subjunctive. Pronouns are used erratically but there are
some negatives and adverbs. In other places, however, the
language is not assembled at all expertly. The vocabulary is
adequate for the task but there are some flawed,
anglicised items of lexis. It is evident that the candidate
can produce some complex language and the piece was
placed in the middle of the 9-12 box on the second grid.

The piece contains many errors. Verb forms are erratic,
there are problems with agreements and concord of
subject and verb. Occasionally a verb is not conjugated.
Misspellings are quite common. These errors sometimes
hinder clarity but they do not prevent the meaning being
conveyed too seriously and for accuracy a mark of 4 was
awarded.




Question 12

This novel was not a popular choice. The majority of essays seen on it dealt with Q12(a). Most
candidates seemed to think that the central character had been forced into the marriage entirely
against her will which is not strictly true. The tribulations which followed the wedding were quite
well recounted in general. Q12(b) had few responses but it seemed to lend itself to rather general
narrative which did not concentrate on the development of the intrigue.

Question 13

Virtually no essays were produced on this text.
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Question 14

This was the most popular text and both tasks attracted a similar amount of interest. The intention
of Q14(a) was to concentrate on the aspect of good and bad people but the fact that it was bound
up in a quotation from the father led some candidates to try to draw all sorts of parallels between
his experience and that of the boys. A short comment on this was very useful but it was difficult to
deal with it at any length because little detail is given of the father's escape from Russia; but those
who tried said some valid things. The best essays went on to describe people who helped and
hindered the boys' flight. Good people included priests, Subinagui, Raymond and the doctor who
saved the boys in the Hotel Excelsior. Bad people were the Germans, particularly the Gestapo,
Mancelier and a few essays contended that the Resistance fighters had the potential to do wrong at
the end, as they sought revenge. Unfortunately, Q14(b) was the one which caused most problems.
A certain number of candidates simply did not understand <lequel des deux garcons> in the title and,
therefore, made no attempt to judge which boy had contributed most to their survival. Such
responses tended to try to decide if the boys themselves or other features were responsible for
their eventual emergence unscathed. Unfortunately, little of this was relevant and this had to be
reflected in the mark for critical analysis. Where candidates did make a pertinent choice, the
conclusion was usually that Maurice did most, particularly in the early stages of their adventure.
However, it was felt that Jo's efforts should not be underestimated and some candidates were
firmly of the opinion that both boys had equal claims.
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| ~< Examiner Comments

This was a slightly below average performance which
gained a score of 11-7-4. The essay goes beyond the
recommended length.

The essay begins with a reasonable introduction but
weaknesses in language are already apparent. The
candidate certainly identifies some potentially useful
characters to deal with the subject of good and bad
people. However, there is quite a lot of narrative, some of
which is difficult to follow. The conclusion seeks to bring
the discussion back to a comparison with the father but in
this regard, it consists of conjecture which has no basis in
details from the book. It is difficult not to be influenced by
the obvious problems with the French but the candidate
can be rewarded for finding some relevant material
however this is not exploited very effectively. There is not
much loss of focus, some of the arguments are logical and
there is some appropriate evidence from the text. On the
critical analysis grid the essay was, therefore, placed solidly
in the 9-12 box.

Weaknesses in the French definitely lead to some loss of
communication. The language is very inconsistent. Some
tenses are used correctly but other verb forms are inapt.
Misplaced word order and poor use of pronouns are very
evident. There are few stretches of what can be termed
complex language. The vocabulary is particularly shaky.
There are misuses, unrecognisable items, confusion of
words and what seem like inventions. All of this makes for
writing which is limited and stilted. For Range the essay
was given 7.

In this essay there are many incorrect forms in a range of
parts of speech. There are very few sequences which are
error free. Nevertheless, the piece is largely
comprehensible and for Accuracy the answer was given a
mark of 4.
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Question 15

This film attracted some attention but was not one of the most heavily subscribed. Q15(a) had
fewer answers than the other option. The general view was that the priest and leader of the

school did carry a certain amount of blame, largely because of his treatment of Joseph and for his
hard-line views in general. Other factors, though, were said to be involved in the eventual tragic
outcome. In Q15(b) responses often consisted of general character studies or accounts of what
various people did without linking this back to the subject of human nature. Perhaps candidates felt
that this was implicit in what they were saying. However, they would be well advised to make points
forcefully and explicitly, even if they seem obvious. Good sides of human nature were said to reside
in le Pére Jean and the two boys, Julien and Jean. The former's elder brother also met with some
approval. Less good sides were found in the Gestapo, members of the Milice and Joseph, although
some excuse for his behaviour was usually mentioned.

Question 16

Virtually no one had studied this film and there were very few essays on either question.

Question 17

This film attracted little interest and hardly any essays were seen on it.

Question 18

This film attracted no interest from candidates.

Question 19

Very few candidates had studied this film.
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Question 20

Intouchables proved to be the second most popular film. Q20(a) produced some interesting
answers which were at odds with the anticipated response but which, of course, were accepted, if
they could be justified. Instead of thinking that a continuing satire of modern art was intended,
most candidates thought the episode had a more serious importance. Driss's efforts at painting
were said to reveal how much he had matured and how greatly his appreciation of culture had
grown under Philippe's influence. Not much was said about Philippe. Of those who did mention the
latter, virtually no one felt that Philippe's selling of Driss's creation for an exorbitant sum was an
indication that he was coming around more to Driss's way of thinking. Hardly anyone thought the
episode contributed to the humour of the film. Interpretations were thoughtful and original, if
somewhat unexpected. Many essays were found in response to Q20(b). A large number of these
became rather rambling and general. Candidates tended to talk somewhat vaguely about
friendship which was linked to a certain degree to the precise terms of the question but these could
have been addressed more closely. The main focus of the essays was inevitably on the two central
characters. A few pieces mentioned other people in the film in a discussion of mutual dependency.
Only a small number of candidates mentioned that Philippe depended on Driss for mundane,
physical care. This was perhaps another example of a failure to make the most obvious points.

In the box, state whether you are answering part (a) or part (b). b
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/\ Examiner Comments

This answer goes considerably beyond the recommended
upper word limit and is an example of a piece of work in
which the language is slightly more impressive than the
content. The essay does not really address the precise
terms of the question very closely. Instead, it tends to
discuss in very general terms the relationship between the
two main characters. The introduction appears to suggest
that the crux of the task will be dealt with but this never
really comes to pass. What is said about the friendship
between the two and Driss's somewhat unorthodox
approach to a handicapped person is no doubt true but it
is not linked back to any relevant argument. The same can
be said when the candidate mentions the influence each
has on the other but this does not amount to a treatment
of mutual dependency. It is quite hard to see the relevance
of the lengthy narrative on Driss's handling of the
neighbour's parking activities. At the end of this section
the candidate tries to provide a relevant link but it is
unconvincing. The conclusion does not lead to any greater
relevance. This is a very general essay. It is possible only to
infer some tenuous relevance to the question. Conclusions
certainly do not fully link to pertinent arguments. The
evidence from the work does not illustrate the
requirements of the question. For critical analysis the
piece was placed at the top of the 5-8 box.

The language is a little better than the content, although
there are certainly some imperfections. The syntax is
rather clumsy and anglicised, the candidate cannot deal
with the English concept of 'need'. The vocabulary is rather
mixed. There is definitely some repetition, particularly of
expressions rather than of single words but there are also
some lexical items which go beyond the basic and are apt
to convey the desired message. The candidate shows the
ability to deploy infinitives, negatives, pronouns and
correct word order. There are a couple of properly used
subjunctives and some competent and varied,
straightforward subordination. There is undoubtedly some
fluency to the language and some variation in structure
and vocabulary. On the second grid the piece was placed
at the top of the 9-12 box.

The forms of the language have a few flaws in the shape of
missed agreements and gender but the verbs are
predominantly correct and there are not many
misspellings. Viewed in isolation, the forms of the
language were deemed to be worth a mark of 7.




Question 21

La Haine was the most popular of the prescriptions on the paper. The majority of candidates chose
Q21(a). The general opinion, which was very tenable, was that the three central figures were locked
in the same circumstances but that they had different personalities. Consideration of this last point
often turned into a series of lengthy, aimless, character studies. Relatively few essays mentioned
the fairly obvious point that the trio represent different ethnic backgrounds. Some extremely long
essays were seen here which were more intent on stating everything that was known about the
film, rather than focussing on the specific question. For example, interminable, detailed treatment
of cinematographic techniques were rarely made relevant. Gratuitous displays of erudition,
however correct they may be, gain little credit. The relatively small number of candidates who
chose to write on Q21(b) did not always confine themselves to a consideration of the nominated
part of the film. Other scenes were mentioned which did not seem to have much to do with the
skinheads. However, some valid things were said about the contribution to the general picture of
the banlieue and how light was shed on the characters of the central figures involved. The
impression given in answer to both questions was that the film had been studied in great detail.
However, candidates did not always select from their knowledge those elements which were
needed to answer the question set.

In the box, state whether you are answering part (a) or part (b). | &
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ResultsPlus

Examiner Comments

This is a sound answer. It goes a little beyond the
suggested upper word limit. The introduction sets out the
candidate's intentions, which seem well directed. As the
essay unfolds, however, one gets the impression that the
candidate is putting down random thoughts in a
somewhat haphazard way. By the end it is reasonably
clear that the trio are in the same situation but that they
have different character traits. This could have been
demonstrated more clearly and effectively and with better
illustration. However, there are some relevant points of
view which are justified with evidence from the film. The
essay does not lose focus on the question. For critical
analysis the essay was awarded a mark of 13.

The language is certainly competent. Although there are
some sections which lack natural fluency, the candidate
does show the ability to use some varied, complex
language, such as with instances of the subjunctive,
participles and varied subordination. The vocabulary is a
little repetitive and does not go much beyond the basic but
it is certainly adequate to convey the desired message. As
is often the case, the candidate cannot properly render the
transitive use of the English 'to shoot'. The writing is
predominantly articulate and was placed solidly in the
13-16 box for Range. The forms of the French are good.
There are a few faults but these never impair
communication and for Accuracy the piece was given a
mark of 8.
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Question 22

There was very little consideration of this film. Virtually no answers were found on Q22(a). A small
number of responses were seen to Q22(b). These pieces were quite well organised in that the three
women were dealt with in turn. However, there was a certain amount of narrative of what the
characters did. It was found to be harder to analyse the influence they had on Edith.

Question 23

This film was not a popular choice. Very few answers were seen to either question.
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Question 24

This film was quite popular and those who studied it seem to have enjoyed and benefited from the
experience. Q24(a) attracted more interest than the second option. Many essays went well beyond
Matthieu's arrival at the school and talked at length about his whole experience there, a good
example perhaps of how candidates were often keen to show all they knew about the work
studied. Those who rightly restricted themselves to his early days as a pion usually found some
useful material. This included such things as the intimidating aspect of the school itself and the
problematic post-war period in which the film is set. The class was said to contain extremely
difficult children, some of whom had been traumatised by recent events. Matthieu's methods were
immediately at odds with those laid down by Rachin and the rest of his staff. Candidates often went
on to raise his unsatisfactory personal life, his failure to affect Mondain's attitude and behaviour
and his eventual dismissal. It was hard to see how this was relevant to Clément's arrival at the
school. Q24(b) did not produce quite as many responses. What Mondain did and the consequences
of his behaviour were narrated at some length. Candidates who did manage to analyse the
importance of the character commonly spoke of his crucial role in the plot towards the end of the
film, what he revealed about other people, particularly the character of Rachin and the fact that
even Matthieu and his methods could not change the wayward boy for the better, which
emphasised the difficulties some pupils posed.

In the box, state whether you are answering paﬁ (a) orpart (b). | O~
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/\ Examiner Comments

This is a good, all-round performance which deserved the
award of the score 15-17-8. The candidate goes straight
into the treatment of the question and immediately
mentions things likely to make life difficult for Matthieu on
his arrival at the school. As the essay unfolds it expands on
some of these and resists the temptation to go beyond the
early days of his employment at the school. Linking back to
the original argument could have been more evident. The
candidate might have given a few more details about the
pupils' initial bad behaviour, a crucial point in any answer
to this question. The film is then put into its historic
context which does not make things easy for a person in
Matthieu's position. The link in all this to the central
argument and to the precise terms of the question could
have been made more forcefully but there is no loss of
focus. Potentially good evidence from the film is produced,
although the relevance of the quotation from Morhange's
mother does not seem to illustrate very much.

The French has some natural fluency and the language is
very sound. The candidate seems to be at home with
complex language and can use items such as
subordination, negatives, infinitives the passive, reflexive
verbs and pronouns with some facility. There are several
instances of the subjunctive whose inclusion does not
seem contrived, although the candidate fails to use jusqu'a
ce que properly. The vocabulary is a little mixed. There is
not a great deal which goes beyond the ordinary, there is
some misuse and repetition but overall it is certainly very
adequate to convey the desired meaning. The forms of the
French are good and very few errors are evident.




Question 25

The relatively small number of people who had studied this film appear to have appreciated the
work and enjoyed the experience as engagement with it was obvious. Q25(a) was the more
popular. Candidates commonly found some convincing factors behind Antoine's progression
towards delinquency. These included an unsatisfactory home life, his unfair, harsh treatment at
school and the influence of his friend René. In Q25(b) candidates agreed that it was difficult to feel
sympathy for the mother, citing her hypocrisy and selfishness, her unfeeling treatment of her
unwanted son and her infidelity towards her husband. A few candidates sought to find justification
for her behaviour but this was relatively rare.

Question 26

Hardly anyone had studied this film and virtually no essays were found on it.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:
* Practise the exercise of translating from English into French as often as possible.

* For question 1, learn to spot the grammatical items being tested and check what is written as
carefully as possible.

* In the essays resist the temptation to write all you know about the prescribed work.

* Answer the precise terms of the question, with no irrelevance or digressions, roughly within the
suggested word limits.

* Make pertinent analytical points and back them up with appropriate references to the text or
film.

¢ Use narrative sparingly to illustrate the points being made.

* Ensure they have enough time to review everything they have written.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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