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Introduction
The purpose of this report is to provide centres with an insight into the assessment process 
and give an overview of how candidates approached each question.

In this series candidates performed well, engaged positively with the texts and produced 
some developed and sophisticated responses. Clear knowledge and understanding of the 
requirements of each question was present, demonstrating that centres had prepared 
candidates well for the standard of the examination.

The majority of candidates managed their time effectively and there was a decrease in the 
amount of questions left unanswered this year, which was pleasing to see. There were still 
some cases of over writing for certain questions particularly in Question (Q) 2, which often 
brought no increase to the mark. The amount of paper assigned in the booklet is indicative 
of how much to write and candidates' responses should be extensive enough to meet the 
assessment objectives within the space provided for each question. Centres should provide 
candidates with opportunities to familiarise themselves with the content and format of the 
examination paper, ensuring that they have a clear understanding of the requirements of 
each question before the exam. It is recommended that candidates should read through 
all five questions, as well as the extracts in the source booklet, before beginning their 
written response.

The paper is divided into two sections providing an opportunity for progressive analysis in 
Section A and an extended comparative analysis in Section B. Candidates are invited to 
analyse three texts representative of the spoken, written and electronic modes of language.

Section A: This section provides three groups of data from a single genre engaging 
students in an analysis of four questions of varying application. In this series the mode was 
spoken featuring transcripts from ‘Talking Toys’ for babies/toddlers, young children and 
older children/adults. 

Q1: assesses candidates' identification of linguistic terminology and recognition of key 
features. Candidates must comment on the bold underlined feature selected from the group 
of talking toys and find a different example of the same feature within the source material 
provided.

Q2: candidates must consider the four contextual factors of mode, field, function and tenor, 
and explain how they influence the language used in ‘Talking Toys’. Candidates should make 
reference to all three groups.

Q3: invites candidates to identify similarities and differences between the language features 
of two of the groups. This series' comparison was between talking toys for babies/toddlers 
and talking toys for young children. Candidates need to focus on the linguistic features used 
within the texts and support this with critical discussion.

Q4: this question is synoptic of Section A, engaging candidates in a linguistic investigation 
of a ‘mystery text’ with the aim of identifying the sub-group it is most likely to belong 
to, based on the language features present. Candidates should note the content on their 
analysis for Qs 2 and 3 and focus on the sub-group that has not been investigated.

 Section B: This section contains Q5, which is an extended comparative essay. This series, 
candidates were asked to compare two auto-biographical extracts in the written and 
electronic mode.

Q5: candidates should make sure their analysis is applied equally to both texts. A focus 
on one text over the other will affect marks. Marks in AO2 are awarded for the discussion 
of presentation of self, relating to Theories of Language and marks for AO3 are achieved 
by the discussion of presentation of self, represented by the contextual factors and key 
constituents. 
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Question 1
The majority of candidates were able to apply terminology accurately to the underlined 
terms and demonstrated a strong understanding of the expectations of this question. 

Examples of the responses provided by candidates are given below:

Q1(a) one little duck

This was a challenging question. Some candidates identified the noun phrase or subject 
correctly but others were more successful at identifying an example. Common incorrect 
responses were ‘declarative’ and ‘simple sentence’. Candidates also commented on features 
within the example such as, ‘duck’ is a noun and ‘little’ is an adjective. Candidates are not 
awarded for dividing the example and identifying individual features. They must comment 
on the underlined feature as a whole. 

Q1(b) shall

The majority of students scored full marks for this question, identifying the feature as a 
modal auxiliary verb and providing ‘can/might/will’ as correct examples.

Candidates should note that marks are not awarded for terminology which describes 
the whole extract rather than the underlined feature. A common answer given here 
was 'interrogative sentence' to describe ‘shall’. This was not awarded because the term 
commented on the function of the entire sentence from which ‘shall’ was selected. 
Candidates should only comment on the underlined feature in bold.

Q1(c) that was fun x2

Many candidates managed the correct answers to this feature with the most common 
responses commenting on repetition and deixis. Appropriate examples were also provided 
which led to the majority of candidates scoring the full 3 marks. 

Q1(d) press

Candidates provided a range of correct responses to this question, allowing a score of 
full marks. A wide range of terminology was utilised such as dynamic, predicator and 
imperative.

Candidates should remember that they cannot use the same feature twice in Q1. 

Candidates who had used the term 'verb' as a response in Q1(b) were not awarded a mark 
for using it again in Q1(d). Marks were awarded if the verb had been identified as dynamic 
or lexical because this demonstrated that the candidate had identified the difference 
between modal auxiliary verbs.

Candidates should also remember that throughout Q1 the example they give in part (ii) 
must be different from the one provided in the question. A large number of candidates used 
‘press’ again as their example of an imperative. 

1(e) you guys

Many candidates did manage this question successfully but there were a few common 
incorrect responses. Similar to Q1(a) candidates divided the example and commented on 
the two words separately. 'Pronoun' was not given a mark because it referred only to one 
aspect of the example. Some candidates identified the address incorrectly as first or third 
person. Strong responses focussed on colloquialism, vocative and collocation. 
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The majority of responses were relevant and demonstrated a strong knowledge of linguistic 
terminology taught at this level. It is important that candidates identify clearly which 
feature they are using as an example for part (ii) of this question so that examiners are 
able to award a mark. In previous series' some candidates have quoted whole sentences 
for part (b) leaving examiners unsure as to which feature was being provided as an answer. 
Consequently, this lost students marks as examiners cannot be put in the position to ‘guess’ 
a candidate's answer. 

This year saw a significant improvement in candidates' technique for part (ii) with clarity 
being provided in the following ways:

• Underlining the selected feature within the quote

• Quoting an example and stating the feature selected for answer eg (ii) might - a modal 
verb

• Quoting a single feature allowing no room for ambiguity.

Examiners do mark positively and will reward marks for two correct linguistic terms 
provided in one answer. 

This candidate is awarded 1 mark for modal and 1 mark for auxiliary because these describe 
two linguistic features of the verb 'shall'. 

Along with a correct example of 'can', this candidate receives 3 marks here. 
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This candidate uses linguistic terminology within their response and identifies 
‘can’ as their answer in part (ii) by underlining the feature within the quote. 
The candidate is not given a mark for ‘interrogative’ because it applies to the 
whole sentence rather than the underlined feature ‘shall’. 
Modal verbs are used to form interrogatives as one of their many functions but 
the verbs themselves are not interrogatives. 

Examiner Comments
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This candidate achieves 1 mark for noun phrase but no mark for identifying 
that ‘duck’ is a common noun. 
Candidates must make sure that their terminology applies to the entire feature 
underlined and not dissect words within it.
Candidates need to demonstrate that they can recognise a noun phrase in a 
different form.

Examiner Comments

Always make sure that your example from the source material is very 
different from the one provided in the question. The noun phrase ‘one little 
duckie’ is not awarded here for part (ii) because it is too similar to ‘one little 
duck’. 

Examiner Tip
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Question 2
Candidates produced strong responses to this question and engaged well with the genre of 
‘talking toys’. The majority of candidates approached the question using the Mode, Field, 
Function, and Tenor framework, addressing the contextual factors in a structured way and 
exploring at least one with some complexity, which was pleasing to see.

Low band responses only discussed the identification of one or two contextual factors, 
without relating them to the genre of children’s toys or without recognising that the 
contextual factors would affect the language within the different age ranges. 

The higher band responses explored the significant features of talking toys and games very 
well. They focussed on multiple overlapping purposes and how the responses used synthetic 
personalisation because the audience would have been wide and unknown. Stronger 
responses discussed the purpose of toys simulating a relationship modelled on friendship 
and companionship and how the fields of the various extracts created an imaginary world 
that encouraged user participation, making use of familiar characters and songs from the 
child’s daily life.

Many responses recognised and discussed that the spoken mode would have been planned 
in advance, commenting on the use of pauses to create timings for a reply or action 
from children. A few candidates mistook the data to be advertisements for toys, which 
affected their discussion of function and tenor. Candidates should make sure they read the 
information regarding the data carefully, to ensure that they identify the genre correctly and 
do not lose marks by making comments that are irrelevant. This is important because the 
data is used throughout Section A so the mistake will affect marks across four questions.

Generally, candidates were successful in responding to this question, referencing all three 
groups and managing to score in Band 2. Lower mid-band scores were too limited in their 
discussion by just referring to the four contextual factors in a formulaic way or only applying 
them to one group of data. This candidate was awarded 4 marks.
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This candidate shows an awareness of tenor and how the language in toys for 
older children uses direct address to engage them in interaction. Additionally, 
it links imperatives to older children requiring guidance on how to play with the 
toy. 
These are relevant observations but would need further exploration to gain 
higher marks.
The marks would have been increased by a discussion of how the term of 
address ‘matey’connoting friendship and, belonging invites the child to play 
with it.

Examiner Comments

Link the use of imperatives with young children developing independence.

Examiner Tip
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This candidate was awarded 8 marks.
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This candidate demonstrates understanding of the function of talking toys and 
how they vary across the age groups, reinforcing their point by discussing the 
field in the extracts and the use of direct address.

Examiner Comments
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Question 3
Most candidates discussed the lexical content of both data sets, often explaining these 
through the proposed function for each. For grammar, many candidates did well to identify 
the different sentence functions. They recognised Groups A‘s use of interrogatives to build 
rapport, contrasting with the imperative structures in Group B as a method of instructing an 
older child on how to use the toy and developing autonomy. 

Strong responses explained the educational function of the groups and discussed the 
effect of language features on the different target audiences with reference to face and 
convergence. In AO2 again, some candidates noted the construction of an imaginary world 
and how Group B, especially, sought to create this through shared knowledge and motifs 
(pirates etc). 

Low band responses gave quite general comments on language use, comparing lexical 
differences and feature spotting without any real analysis of the complexity of the 
language used in each group. Some pertinent points of contrast were made but these were 
related mainly to the difference in intended audience. Candidates demonstrated a good 
knowledge of key constituents during their analysis of this question and used terminology 
appropriately.

This was a strong response receiving 8 marks.

A02:4 A03:4
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This candidate compares the lexis of both groups 
directly, linking the reasons for their differences 
to the function of developing interaction and 
recognising that older children will understand 
longer, more complex, utterances.

If confident of the word class of a term 
then use it because this increases use of 
terminology in an answer. This candidate could 
have referred to the ‘pronoun’ ‘you’ when 
mentioning synthetic personalisation.

Examiner TipExaminer Comments
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This candidate could have referred to the ‘pronoun’ ‘you’ when mentioning synthetic 
personalisation.

This candidate was awarded 5 marks.

Make sure to compare a range of constituents to maximise your marks.

Examiner Tip

There is good use of terminology here when discussing the interactive function 
of interrogatives and pronouns to engage. 
This candidate scored 3 marks for AO2 when referencing pragmatic theories and 
considering the everyday nature of playing with the toy.  They recognise that the 
interrogatives also function to maintain engagement as well as initiate it.
This is a good response but the candidate’s analysis is based entirely on pronouns in the 
toys, with the exception of one mention of interrogatives. This limits the candidate’s marks 
for AO3 at 2 marks. 

Examiner Comments
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Question 4
Generally, candidates approached this question methodically, matching evidence from the 
mystery text to elements of a variety of extracts from Groups B and C. Most candidates 
focussed on the lexical similarities, with some going on to look at some grammatical 
elements such as sentence types and functions. There were some sophisticated responses 
where the discussion of language features was focussed, developed and woven in with 
contextual features very effectively, particularly comments on how the IPA in the mystery 
text and in Group C was used to establish setting, character and narrative for the audience. 

AO2 marks were generally stronger in this question because many candidates understood 
the use of humour, imagination and adventure in the mystery text to stimulate the game 
player, as well as the use of motifs familiar to the audience to identify the fictional world 
created.  High-band candidates were able to show clear and detailed linguistic reasons as to 
why the mystery belonged to their chosen groups. They talked about the use of constructed 
personalities and worlds being more like Group C, with some drawing on the stereotypical 
creation of a pirate through language. Responses in the lower bands tended to make 
general and underdeveloped comments on language use or involved feature-spotting with 
limited discussion.

This candidate was awarded 9 marks.
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This candidate states clear reasoning as to why they believe the mystery text belongs 
to Group C, identifying the use of phonology in the mystery text to establish character 
and establishing this connection with the computer games in Group C.
They then go on to reinforce the connection by establishing that the lexis is also too 
advanced and unsuitable for a young audience and that the text is not interactive. They 
scored 3 marks for AO2.
The concept of building character and accent could have been developed further, here, by 
explaining that the phonology was representative of a pirate’s sociolect and linked to 
building narratives in computer games. This would have made it top band for AO2.

Examiner Comments
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This candidate was awarded 12 marks.



20 GCE English Language 6EN01 01



GCE English Language 6EN01 01 21

This candidate demonstrates good use of terminology during their discussion, which 
supports their elimination of Groups A and B as the possible source of the mystery text.

Examiner Comments
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Question 5
On the whole, the responses to this question were good with most candidates exploring 
presentation of self to some extent. Many showed a detailed understanding of the mode, 
tenor, purpose, audience and language use in both texts and managed to compare and 
contrast them quite effectively. 

Regarding AO2, stronger responses demonstrated clear evidence of theoretical awareness. 
The most successful approaches applied Speech Act theory when considering the 
construction of both texts. Candidates who looked at Austin & Searle, along with Goffman’s 
or Brown & Levinson’s Face Theories produced more meaningful discussions, scoring in the 
upper bands. However, a lot of candidates recognised that Text A was written by a female 
and immediately began to discuss Lakoff, unsuccessfully attributing most language features 
to Gammelgaards’s gender and not her exploits.  

Lower band responses were often judgemental about the writers trying to ‘show off’ and 
be ‘superior’ in some way and also tended to make rather general and vague claims about 
gender theory without relating them clearly and precisely to supporting evidence within 
each text. Stronger responses showed more critical engagement such as exploring the use 
of language in Text A to create dramatic tension, as well as the self-deprecating humour 
used by the writer in Text B to create a closer tenor. 

In AO3, most candidates achieved at least a Band 3, with the majority able to go beyond 
the level of lexis to analyse significant features of grammar, discourse and pragmatics, 
supporting their claims with precise reference to key constituents in the texts. The best 
responses for AO3 were those where candidates used contextual frameworks to deconstruct 
both texts.
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This candidated was awarded:

A01: 7 A02:10 A03:15
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This candidate is successful in establishing the writer as presenting themselves as 
professional using the contextual factor of field, which achieves the assessment objective 
AO3. References to Giles’s Accommodation Theory could be made here. By maintaining 
specialist terminology to describe climbing equipment the author risks diverging from a 
mainstream audience but a glossary is provided to prevent that from happening.

Examiner Comments
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This candidate was awarded:

A01:6 A02:9 A03:14
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This candidate links the language features to the function of the extract, which is to create 
drama and portray the tension that the author was experiencing.

This is communicated and demonstrates an understanding of the techniques involved 
writing an engaging narrative.

Examiner Comments
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Paper Summary
A good standard was evident this year. Based on their performance on this paper candidates 
are offered the following advice.

• Employ effective time management in the examination to ensure that appropriate time 
is spent on each question in relation to the assessment objectives.

• For Q1 remember to comment on the underlined feature only, as a whole and be clear in 
examples which feature is being identified.

• In Q2 consider the overarching contextual factors across all three groups. Do not limit 
your response to one set of data in the genre.

• Ensure that you balance your analysis equally between the two texts in Q5.

• Use the contextual factors and key constituents as a scaffold when discussing the 
presentation of self in Q5.

This candidate could have referred to the ‘pronoun’ ‘you’ when 
mentioning synthetic personalisation.
This candidate was awarded 5 marks.
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Please include text from page 1, line 13 ‘In addition to this...’ until 21’...again encapsulated’.

There is good use of terminology here when discussing the interactive function of interrogatives and 
pronouns to engage. 
This candidate scored 3 marks for AO2 when referencing pragmatic theories and considering the 
everyday nature of playing with the toy.  They recognise that the interrogatives also function 
to maintain engagement as well as initiate it.
This is a good response but the candidate’s analysis is based entirely on pronouns in the toys, with 
the exception of one mention of interrogatives. This limits the candidate’s marks for AO3 at 2 marks. 
Make sure to compare a range of constituents to maximise your marks.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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