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GCE English Literature

Interpretations of Prose and Poetry (6ET03): Sample Scheme of Work
This outline makes the assumption that assessment will occur in the summer term.

This scheme of work makes the assumption that that this unit should be dealt with in the main by one teacher. The second teacher will be delivering the coursework unit but s/he should become involved in the latter part of term two and term three after the coursework has been handed in.

The overall A2 workload for the two teachers can be summarised as follows:

Unit Three:

Teacher A: 
· Three examination texts - two novels and one poetry text
                or two poetry texts and one novel.

· Unseen: Terms one and first part of term two

Teacher B: Unseen: latter part of term two and term three.

Unit Four: 
Teacher B:

· Three coursework texts - 2 core texts and one critical text.

A suggested way of delivering Unit 3:
	Section to be taught 
	Teacher responsible

	Section A. Unseen prose and poetry
	A & B shared

	Section B Paired texts
	A

	Text A 
	A

	Text B
	A

	Text C
	A


Summary of assumptions made in this Scheme of Work:

· Candidates will be entered for the examination in June
· Candidates will be prepared for both the poetry and prose options in the unseen so that that they will be able to make their own choice in the exam
· Teacher A will be solely responsible for teaching the examination texts

· Both teacher A and teacher B will teach the unseen, teacher A carrying the initial work on this and teacher B taking over when the coursework preparation is over
· Both teachers will operate under the assumption that skills are important, can be taught and are at least as important as content.
The marks are allocated as follows and it therefore recommended that the time spent on the two sections of this unit reflect that.

	40%
	60%

	Unseens

Prose and poetry


	Paired texts

Three texts: either one novel and two poetry texts, or two novels and one poetry text.


Outline Scheme of Work
	
	Teacher A
	Teacher B

	Term One 
	Introduction to text grouping

	Introduction to coursework

	Term One
	Text A Novel 
Text B Poetry or Novel
Prose and poetry unseen.


	Coursework

	Term Two
	Text C Poetry
Prose and poetry unseen


	Coursework

Prose and poetry unseen 

	Term  Three
	Revision; perfecting exam skills for Section B of the exam.

	Perfecting exam skills for Section A of the exam.


The assumption is that teacher B will be occupied with Unit 4 coursework in term one and part of term two.

The Introduction: Autumn term, weeks 1-3.
Teacher A.
Introduce choice of grouping from the four available: (Relationships, Identifying Self, Journeys, War.)

Identification of Prose and Poetry texts (including the post-1990 text(s)).

It would be regarded as good practice to have provided students with the novel (text A) at the end of the AS year so that a preliminary first reading can be done before formal teaching takes place. If this is not possible students should know which novel they are going to study as early as possible so that a preliminary reading can be done. Of course many groups will choose to study two novels, perhaps in order to provide variety (a Victorian novel such as Great Expectations or Tess of the d’Urbervilles in contrast to a post 1990 one such as Captain Corelli’s Mandolin or The Life of Pi). If two novels are studied, the second one may well be the last text to be studied (in term two) and be dealt with in less detail than the first. 
The important part of this introduction is to make sure that the need to make links between the texts is established straightaway and maintained throughout. 

Identify some of the skills involved in study at A2: 

· Analysis

· Problem solving

· Critical thinking

· Study skills

· Independent learning

· The ability to create an argument

· The importance of the need to practice

Some induction activities:
· Introduce the reading, writing and study skills needed as a student at A2 level, the concept of stretch and challenge and the possibility of gaining an A* grade.

· Provide some brief links between all three texts as they relate to the text grouping. Look at short extracts, start making comparisons with some information about how the students will be assessed including information about the importance of connections between texts and contexts (to flag up the double weighted AOs).
· Students find out some initial information about the writer of text A, both critical reception and contextual information for short presentations. This will be done in more detail later.

· Give background information about how to study a novel. This will consist of some reminders of similar material from AS but will also show how this will be developed at A2. Look at short extracts.
· Introduce the unseen poetry with some short poems or extracts from longer poems to remind students of what a poem is and how to study it. Students could provide examples from their own reading.
Autumn term, weeks 4-7
The main focuses of this part of the course will be to 

1. Cover a significant part of text A. If it is a short text the initial reading may be complete early on in the second part of term one.

2. Make significant progress on tackling the unseen.

Specific skills to be developed in the first part of term one will be:

· Critical thinking (the student as an autonomous critic as well as comparing his/her responses to those of others) in discussion and note taking which will reinforce confidence in using critical terminology
· Constructing an argument (essay planning)
· From exploration to analysis

· How to research. 

The students will now be in possession of text A which will be a novel. 
Set clear targets for reading, which will be monitored, and emphasise the need to keep a reading log in which individual reactions to plot, character, writing style, point of view and the presentation of the overall theme of the unit (Relationships etc.) are recorded.
Spend some time on the opening chapter. Ensure students are familiar with the generic features of a novel (related to AOs 1 and 2). Introduce the idea of diverse readings of a novel (AO3) and of contexts (AO4). 
A preliminary short writing task on initial responses to the opening of text A would be appropriate here.

Individual or small group research tasks in the library and using the internet could include exploring the range of critical responses to text A, as well as exploring contexts such as the ways in which the text was responded to at the time of writing and now (if an old text). Develop awareness of the factors that influence how readers respond to texts. Report back to the whole group.
More extended writing task on Text A in the light of the research and more extended reading.

Make a start on text B. This will be a poetry text. If Text A was not a post 1990 one, this one almost certainly will be. Establish clear links between it and text A.

Tackle at least one unseen text. If this is poetry revise the ways in which a poem should be explored in terms of the AO1 and 2 criteria, if prose follow the equivalent procedure for the AO1 and 2 descriptors. Draw attention to the rather different way in which the exam will assess unseens compared to AS level. Initial responses in class and in writing could use the kind of structured questions from the AS paper but should gradually suggest ways of structuring an unseen response without the prompts used in the AS exam.
Unseen writing task(s) will be used to reinforce this aspect of the teaching of the unit.

Assignments to have been completed during the first half term:
· Reading log of text A. Main reading of text A well underway
· Preliminary writing on opening of text A which relates to the title of the grouping being studied (Relationships etc)
· Presentation of research findings on text A to develop awareness of AOs 3 and 4 (which are double weighted)
· Extended writing task on Text A
· Introductory reading of part of text B with notes on how links between poems can be made

· Writing on at least one unseen passage.
Autumn half term, week 8 

Students should continue reading the text A novel and should be provided with ways of establishing specific links between it and the text B poetry. 

Autumn term, weeks 9-14
Whilst working on the final sections of text A start reading text B. Since this will be a poetry text, remind students of the ways in which poems are studied and analysed, revising terminology from the AS year. Some of this may have been done in preparation for the unseen poem but should be reinforced here. Both the AS and A2 course books have plenty of information and teaching material for genres, terminology and examples of texts.
Set students a range of initial reading tasks on text B. If it is an anthology get students to look at the work of different writers. They could be differentiated by gender, time, genre or attitude to subject matter for example. If the writers are from a particular poetic movement like the Metaphysical poets, look at how the different writers deal with key subject matter such as love and relationships. If the poetry text is by a single poet, start looking at the ways in which the poems interlink, perhaps to make the collection a cohesive whole which is more than the sum of its parts. If it is a narrative poem, like the Chaucer texts, look at the narrative voices and make links between how the poet creates a narrative compared to how the novelist who has been studied does it.
The above tasks could be done individually, in pairs or in groups.

Students report back on findings and share with whole class. 
Provide the schedule for further detailed reading of Text B. At this stage make explicit the need to establish links with Text A and which will reinforce the cohesiveness of the whole unit and which is central to its assessment.
Continue reading of both texts with clear targets for coverage so that both are completed by the end of the term.

Continued work on the latter part of Text A. Students continue to keep a reading log which should now include prompts to make specific links with Text B. 

Develop work on the unseens. Make sure both genres are covered. Make sure material from a range of different historical periods is covered. Examine the different approaches to prose and poetry unseens and work towards their strengths in tackling one rather than the other without excluding the possibility of doing either in the exam. Use course book for materials.
Specific skills to be developed in the second part of term one will be:

· Critical thinking (the student as an autonomous critic as well as pitting his/her responses against those of others) – moving from discussion to written work using the critical terminology appropriately
· Constructing an argument (in sustained writing supported by plans and notes)
· Analysis (in sustained writing) and moving towards synthesis
· Identifying transferable skills between dealing with the texts and the unseens and vice versa

· How to research and present findings
· Working both independently and with others

· Self-monitoring of progress

· Meeting of targets

· Comparing and contrasting texts when reading, discussing and planning

· Developing awareness of contexts when reading, researching, and planning. 
There should be self-assessment of progress in achieving these skills through end of term evaluation and teacher feedback. 

All of the above should be seen as part of the ‘stretch and challenge’ aspects of A2.

Assignments to have been completed during the second half term:
· Continuation of reading log

· Completion of reading of text A

· Formal writing that reinforces the topic identified in the grouping title

· Writing on at least one more unseen passage. (Extend timescale of source material to have included both older and more modern texts and make sure that both genres have been covered and assessed). 
· Completion of reading of text B

· Formal writing making links between the poems (and different writers’ treatment of the topic if dealing with an anthology)
· Extended writing task(s) covering both texts studied so far
The Christmas and New Year break.

By now the first two texts should have been read and some clear connections between them made. Encourage students to make a preliminary reading of their third text: a second novel or second poetry text. Stress that one of the three texts is a post 1990 one and that is one that they will have to write about in the exam.
Spring term weeks 1-5
The term is likely to begin with some kind of trial exam. If it is difficult to find a two and three quarter hour slot to replicate the real exam, it should be possible to divide the time between a session for the unseen (75 minutes) and one for the texts (90 minutes). This provides a snapshot of where students are at this stage of the course. It is therefore a valuable diagnostic tool for individual learning plans as the students move into the next phase of the course. It will also suggest any adjustments to the level at which the teacher is working and to allow for any differentiation in the needs of the students.
Work on text three should now start in earnest. 

If it is a second novel, the reading log and research procedure recommended for text A should be repeated, although if it is felt that this is a text to be studied in less detail than the first one the approach might be less rigorous. Make clear connections between the texts explicit as you deal with this one.
If it is a poetry text, make links with the other poetry text studied. The differences between the poetry texts may also be considerable. Compare for example: 

· a modern and an older text
· a text by one writer with an anthology

· different genres such as lyric and narrative

· different poetic forms

· different poetic movements

· the writers’ ethnicities and gender and how such factors have influenced their writing.
Make links between texts explicit in the development of material. It would be useful at different stages to compare novel with novel, poetry with poetry, novel with poetry and old text with a post 1990 one. Skills to be developed in order to hit the double weighted AOs are:

· how to make the comparisons and contrasts between texts and 
· to put them in contexts
Provide students with tasks to prepare work on this through further research to be presented to the whole class. 
Specific skills to be developed in the first part of term two will be:

· Working to time

· Structuring written work

· Critical thinking (the student as an autonomous critic as well as pitting his/her responses against those of others) – moving from discussion to written work using the critical terminology appropriately

· Constructing an argument (in sustained writing supported by plans and notes)

· Analysis (in sustained writing) and moving towards synthesis

· Comparing and contrasting texts in written work

· Developing awareness of contexts in written work

· Identifying transferable skills between dealing with the texts and the unseens and vice versa

· Self-monitoring of progress

· Meeting of targets

Monitor through student and teacher evaluation

Assignments to have been completed during the first half term:

· Trial exam to reinforce work on all texts covered by this stage of the course as well as unseens, and to establish the need for time management under exam conditions.

· Work to time on both unseens and texts.
· Written assignment(s) which make links between all three texts.
Spring half term week 6
The students should now have completed their reading of all three texts and their reading at this stage should concentrate on making and reinforcing connections between them. They should also be reminded that this is an open book exam although the books they use must be unmarked.
Spring term weeks 7-14
Teacher A will now hand over responsibility for the unseen part of the exam to teacher B.
Teacher A 
Set targets for selective re-reading of all three texts looking at them afresh.

The kinds of written tasks now being set will look at the structure used in the exam itself. There are examples in the SAMS and the course book and, after the January 2010, exam there will be live questions available on the website.

Once the structure is clear the students can attempt to make up their own questions to see if they can hit the AOs.

Look at the mark schemes that are provided in the Sample Assessment Materials and the course book and look in particular at the descriptors for the higher bands. Identify key words and phrases making sure that they are both understood and that there is an awareness of how to achieve what they are asked for.

Encourage the students to write with gradual withdrawal of prepared support material such as plans and later on only with unmarked texts in front of them.
Written assignments should now be moving towards specific exam skills:

· Reading the question carefully

· Planning

· Moving beyond PEE (Point, Evidence, Explanation)

· Developing an argument

· Writing to time

· Knowing how to use the texts in the exam

· Making the sure the AOs are being met (especially the doubled weighted AOs 3 and 4)
· Making the appropriate links, comparing and contrasting

· Incorporating contextual awareness into answers

· Making sure that answers include discussion of at least two texts including the post 1990 one(s).
Assessment of work should take several routes:
· Students mark their own work using the mark scheme to see if they have hit the AOs.

· Students mark each others’ work.
· Students compare their marking to that of each other and that of the teacher.
· Students look at exemplary material from the students’ own work, material in the course book or that provided by Edexcel after the first assessment.

The A2 course book provides examples of work in progress with examiner comments and students should look at work that is not hitting the top mark bands to see how it can be improved.

Teacher B will concentrate on continuing to develop the unseen part of the unit.

The level of involvement will at first depend on teacher B’s coursework responsibilities. There is likely to be work still to be done supervising students 1:1 before the final submission of their coursework towards the end of term two, therefore some student centred work needs to be done. This could take the form of students (perhaps in pairs or small groups) finding more examples of prose and poetry from different periods (having identified areas not yet covered so far) and presenting them to the whole group.
Teacher A will have provided teacher B with a detailed account of what has been covered so far.

Teacher B’s task will be to: 

· bring a fresh perspective to the unseens

· introduce some new material

· fill perceived gaps in coverage

· ensure that the students are comfortable with the challenge of assimilating unseen material

· support students in making an informed choice between prose and poetry when presented with unseen material as required in the exam

· develop students’ confidence in planning their answers to answer the precisely worded exam question (emphasise the relevant AOs)
· support students in writing answers to time
· provide appropriate feedback on work covered in this part of the course.
Teacher B’s input to the unseen element of the course should be seen as a continuum from when s/he takes over to the end of the course, so whole course planning should reflect that.
Specific skills to be developed in the second part of term two will be:

· autonomy as a critic and writer

· research skills

· presentation skills

In addition:

· consolidate all skills acquired during the course and the ability to use them under exam conditions

· remind students that that they should be aware that skills are needed to enable them to apply their knowledge and that
· skills are perfected through practice supported by effective feedback

Assignments to have been completed during the second half term:
Teacher A.
· Trial exam (two and three quarter hours if possible)
· Practice timed essays on texts (90 minutes if possible). 
Teacher B.
· Unseen poetry and prose essays to time (75 minutes) Poetry essays should attempt to cover different genres and both poetry and prose should cover different periods.
The Easter Holiday.
Revision planner.
Organisation of notes, essays and other material in students’ course files.

Self-evaluation of skills acquisition, textual knowledge, the specific requirements of the exam.
Summer term weeks 1-5
Teacher A.
Little new material is likely to be introduced at this stage.

· Suggest ways for focused revision. Make a planner/schedule of what each teacher intends to cover in the final weeks of the course. Invite students to voice their concerns and to identify areas on which they think they need more input.
· Encourage students to construct their own planners (perhaps before the Easter break).

· Reinforce the skills involved in reading the questions and how they are specifically designed to hit the AOs.

· Emphasise the need to read the question and provide final confidence builders on how to hit the AOs. 
· Give final reminders of which are the lead AOs. 
· Look at exemplary material.  How did it get the mark awarded?
· Give advice on using the unmarked books in the exam.
· Provide final practice at writing timed essays and providing feedback.

· Remind students that that cannot use the knowledge they have without the skills to implement them.
Teacher B.
Continuing focus on unseens. 
· Support students in the process of making a choice between the prose and the poetry question.
· Continue the process started in the latter part of T2.
· Stress that skills of dealing with unseen material in both genres is more important than any attempts to predict what specific texts might be in the exam.
Summer half term.
Students’ own final focused revision. Daily planner of areas and topics to be revised.

Summer term: the exam period
Final workshops.

Student self-help focus groups to look at particular areas of the course.
Prepared by Peter Druée. 
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