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Introduction
Examiners were impressed with the excellent quality of the best work seen in which 
confident, well-focused writing demonstrated detailed textual knowledge, and took a 
clearly literary approach paying tribute to the hard work and detailed preparation that goes 
on in centres. On the other hand they were disappointed at the poor quality of much of 
written English, lack of literary awareness and inadequate treatment of the question in low 
achieving candidates.

We would like to remind candidates to focus on the precise terms of the question. In general 
it is perfectly acceptable to challenge the proposition and to argue a contrary case as long as 
there is evidence from the texts and critics for the approach taken.

Candidates were, in general, confident about dealing with the language of texts and were 
able to illustrate this well. They tended to be less so when dealing with form and structure 
and in showing how such matters impact on the ways in which we read. Nevertheless 
the best candidates did show that they are aware of different kinds of novel (with much 
reference to the bildungsroman) and poetry texts (contrasting lyric poems such as Rapture 
or the Metaphysicals with narratives such as the Wife of Bath or The Battle of Maldon) and 
how those differences can be used to inform their critical responses.

Comparisons between texts were managed with excellent balance when textual links were 
made which found exact verbal or thematic echoes. The balance, when it was well and 
consistently managed with expert knowledge and accomplished writing technique, was 
impressive. When it was done less well, examiners found that candidates wrote at some 
length on a text before making a very perfunctory ‘Similarly in….’ link to the next text being 
discussed. Some candidates wrote an essay on each facet of a topic: patriotism and the 
personal (6b) or time and place (4a) with rather thin links between the two. The much more 
difficult task of interweaving ideas and texts lead to higher scores on AO3 in particular.

Contexts were managed well when candidates related issues such as what was going on at 
the time of writing, or perhaps the time being written about to the terms of the question 
and the impact on the text itself on different kinds of readers. Often, however, contextual 
features such as the American Dream or attitudes to homosexuality were mentioned but not 
fully integrated into the textual analysis.
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Question 1
As usual, the poem was by far the more popular of the two unseen texts.

Good candidates were successful in entering into the poem’s generally light-hearted 
approach to the topic and the concept of a metaphorical museum. A number of candidates 
attempted to interpret the poem as sad or pessimistic, suggesting that the couple had 
broken up. The identity of the speakers and who they are talking to: the reader was fairly 
confidently dealt with, for example, but by no means consistently. Many saw the children as 
being central to progressing from the past, the wedding day itself and all its paraphernalia, 
and the present, when ten years later, they can share their parents’ memories of the day 
which lead to their very existence.

The number of lines and the possibility of the poem being a double sonnet received scant 
attention. The framework of the poem with its slight variation in the first and last lines 
was missed by many candidates who thought the lines were identical. There were a few 
candidates who did see a three-part structure to the poem with the breaks coming at ‘Let’s 
take a look around’ and ‘And this is why we’ve come’.

Terminology was used with considerable inaccuracy. The ability to identify and discuss 
features such as rhyme, especially the varied use of rhyming couplets, metre, the caesura, 
enjambment, end-stopped lines, and free verse was very uneven. Even when such features 
were identified, there was limited evidence of ability to write about the effects they have on 
the reader.

Many candidates were interested in the ways in which the lists that take up much of the 
poem are presented; through the use of everyday, colloquial or conversational language 
and the ways in which specific details like the ‘linen sheet’, the sick bucket, the ‘burst guitar 
string’ with its interesting fossil image, the perfectly preserved wedding dress, and the 
‘bar-till roll’ with its reference to the excessive consumption of alcohol, received plenty of 
attention as to how they contributed to the occasion and the poem’s nostalgic mood. The 
possibility of the marriage failing was evidenced by some through the references to the 
torn ticket stubs and perfectly split wishbone. Others perceived the latter as a symbol of a 
perfectly matched couple.
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This is part of a high achieving response to the poem.

The candidate’s introduction shows a sound literary approach 
and a useful overview of the poem.

Examiner Comments
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The candidate here makes some thoughtful 
comments on the language and imagery.

The sensitive comments on the simile and use of 
alliteration explore how the writer achieves his 
effects.

Examiner Comments

Explore the language closely and 
show how it works rather than merely 
identifying features.

Examiner Tip



GCE English Literature 6ET03 01 7

Question 2
Good answers on the prose passage focused on the presentation of the two characters, the 
first person narrative voice, the contrast between the mood established in the descriptive 
writing at the beginning of the passage, and the effects of the dialogue.

There were perceptive comments on the contrast between the ways in which Henry and 
Richard were dressed; the former’s knife-pressed trousers and the whiteness of the physical 
surroundings being linked to his pristine appearance and the latter’s borrowed bathrobe. 
The common ground of insomnia was perceived by many as was the ways in which Henry, 
in particular, scored points over Richard by identifying his unhappiness, his confident self-
presentation and his ease at dealing with translating Milton into Latin.

There was some confident analysis of how the passage moves from narrative to dialogue 
and the ways in which the mood is set in the description of the cold morning and the 
detailed description of the natural world. 

Two extracts from this high scoring essay are included to show the candidate's skill in 
different aspects of how the text can be explored.

Here there is some analysis of the writer’s use of dialogue.

Examiner Comments
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There is some close reading of how Tartt uses language in her 
presentation of character.

Examiner Comments
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The candidate shows some insights into how the writer depicts 
character with some close exploration of language.

Examiner Comments
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Question 3 (a)
The Relationships section remains by far the most popular option with many candidates 
focusing on The Great Gatsby, Rapture and Tess of the D’Urbervilles, and Captain Corelli’s 
Mandolin with a fairly wide selection from Metaphysical Poetry and rather fewer on the 
poems in Emergency Kit.

The concepts of ‘love’ and ‘desire’ found a great variety of interpretations but it was how 
candidates dealt with the concepts ‘challenging’ and ‘surprising’ that constituted the real 
discriminator. There was considerable focus on homosexuality when discussing Carlo’s 
narratives, Nick and Gatsby, and the Rapture poems. 

Those who used the Metaphysical Poetry were able to contrast the very male attitudes of 
Donne and Marvell with the female perspectives provided by Anne Bradstreet and Katherine 
Philips. There was some fruitful exploration of how Donne used the same kind of language in 
a poem like Batter my Heart as in The Flea or To his Mistress Going to Bed.

Attitudes varied from how different kinds of love were viewed at the time of the action to 
those at the time of writing, when they differed.

Some candidates tended to use just a few poems from Rapture to support points made 
about the novels; those who saw the collection as a whole could track the progress of the 
relationship which does, after all, tell its own story.

The patriarchal and misogynistic nature of 1920s America was a fruitful line of enquiry 
to justify the treatment of violence towards the women in The Great Gatsby. Fitzgerald’s 
creation of symbols like the green light and the Valley of Ashes which are important 
structural features linked to key incidents in the novel.

The materialism that informs the lives of the characters found some interesting echoes 
in Duffy’s Give and Treasure as well as the social inequalities that influence many of the 
relationships in Tess.

Discussion of Duffy moved from those who tended to take the line that the poems are 
autobiographical and deal with a relationship between the writer and Jackie Kay or those 
who take the evidence of the poems themselves as not being gender specific. 'Is Rapture a 
lesbian text?' is a question that occupies many. Although the evidence from the poet herself 
(and maybe the poems too) suggest not, many candidates quoted critics who supported 
their case.

Issues of class, power, sexual orientation, nationality, social background and education 
were among the areas explored. Fitzgerald’s portrayal of class differences such as that 
between Tom, Myrtle, George, Daisy and Gatsby himself occupied many – similarly Hardy’s  
presentation of the class and social differences between Tess, Alec and Angel. The status of 
the characters in Corelli focused on their sexuality (Carlo), nationality, (Corelli and Pelagia), 
education (Pelagia and Mandras). Parent/child relationships such as those between Pelagia 
and her father, and Tess and her parent and to a lesser extent, Gatsby and his father, led to 
profitable discussions. 

Those who dealt with Tess were often very sensitive to the hypocrisy and double standards 
of the late Victorian period and the initial reception of the novel and the changes that Hardy 
made to it at the time. The portrayal of Tess and Alec and what exactly happened between 
them at the end of the first section of the novel was generally treated with both sensitivity 
and insight.

This essay shows detailed textual exploration and has some sensitive comments on 
contexts. The links between novel and poem are well-managed.
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Carlo’s self-presentation includes some thoughtful insights into the context of the 
novel’s setting in time and place and shifts into the discussion of the poem with 
ease. The poem’s use of language and structure are used to discuss the rather 
different context of the seventeenth century. The lead-back to Carlo demonstrates 
a mastery of the material.

Examiner Comments
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An extract from a script that shows some ability to deal with two texts.

Two texts are dealt with alongside each other. There is some limited attempt at 
dealing with context in the reference to the modern reader. The links are made but 
not fully developed. 

There is some exploration of language and use of quotations.

Examiner Comments
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Question 3 (b)
This was a much less popular option than the (a) question.

‘Threats and dangers’ were usually clearly identified, many candidates managing to achieve 
a balanced discussion, although the concepts lying behind ‘engages and challenges’ were 
more elusive. 

A number of candidates looked at social and cultural issues as threats, whilst many 
explored themes such as death, wealth, illusion and reality, which were seen as threats to 
relationships. The ability to analyse the ‘society of the time’ and how the conventions of 
the Victorian era or 1940s Greece, for example, would have seen characters’ attitudes and 
behaviour as shocking, was an effective way into aspects of AO3, other readers, and parts of 
AO4. 

Other readers are dealt with in a number of ways. Merely referring to a modern or 
contemporary reader is insufficient. Quoting named critics and critical movements are 
valid ways of supporting points; presenting an argument contesting and/or supporting the 
proposition is another equally valid way of doing it. The ways in which a text might have 
been received at the time of publication were particularly valuable in the case of Tess and 
the threats and dangers she faced were often those embedded in the world she lived in and 
the ways in which Hardy used them against her.

Contextual points dealt with considered the times of the texts’ publication compared to the 
period in which they are set as well as the present. These included the roles of women, 
social class, violence against women, sexual orientation, the American Dream, the jazz age, 
flappers, Fitzgerald’s own life as an influence on Gatsby and his own social status when 
pursuing Zelda as an autobiographical link to the Gatsby/Daisy relationship.

The candidate makes a good presentation of how the essay is likely to continue.

Three texts are identified and some common features are linked to the topic with some skill.

A good introduction will set the agenda effectively.

Examiner Comments
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Question 4 (a)
This is a popular option and all of the texts received interesting and engaged responses. 
There was some evidence that Grace Nichols had been studied by more candidates than 
in previous sittings and it was rewarding to read thoughtful links about the presentation of 
women in different times and cultures. There were insightful and surprising links between 
the wife and how Billy Collins presented his very different cultural world.

The concept of self was a clear preoccupation and the ways in which it was related to time 
and place were often carried out with considerable insight. The comparisons between Pi 
and Pip, Ruby and the wife, and the ways in which they were influenced by the worlds from 
which they came and the ones in which they found themselves as told through first person 
narrators provided some thoughtful insights. Apart from the gender issues, the nature 
of class, race and status in patriarchal societies and how they influenced the characters’ 
perception of and creation of their images of self was often revelatory. 

There was some effective use of post-colonial criticism when dealing with Life of Pi and 
perceptive comparisons between Pi and the persona of the fat black woman who each find 
themselves far away from where they originated. Links between female narrators (the wife, 
Ruby and the fat black woman, e.g.) provided a range of points about the worlds from which 
they came and the links between medieval patriarchy, that of the 1950s and the cultural 
prejudices of post-colonial London, provided plenty of relevant contextual references. 

The wife’s explicit references to authority and experience found echoes in the other texts too 
where the latter, in particular, had enormous effects on Pip, Pi and Ruby.

Collins was often used to provide a different, transatlantic, humorous and colloquial voice, 
and Nichols a Caribbean one to place against the equally diverse voices of Pip, Ruby or 
Alison. 

Two extracts from this essay demonstrate the effectiveness of making links between texts.

The first extract from early in the essay establishes a technique 
that will be used in more detail later on.

Examiner Comments
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The candidate shows some impressive insights and makes a number of relevant 
links between three texts which move the discussion forward. There is some 
contextualisation and detailed textual support.

Examiner Comments
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Thie essay shows how many candidates make textual links on a fairly basic level. 

The candidate starts by identifying three texts and then goes on to focus 
on one of them. The illustrations make some valid points about how 
setting relates to the presentation of character.

Examiner Comments
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The comments on Atkinson make useful references to the context of the 
novel’s setting in the 1950s and a named critic supports one of the points 
being made. This is effective enough but it is just about one text.

Examiner Comments
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Question 4 (b)
Comments on this item are included in the discussion of 4a.

The candidate shows how language is used in the texts under discussion.
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In this extract the links between texts are developed in some detail. The sense of 
form is achieved in the appropriate reference to ‘bildungsroman’. The discussion 
on language is detailed and well-illustrated, the link to the second text is managed 
smoothly and the discussion of language leads to some contextual comments.

Examiner Comments
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Question 5 (a)
Although this was the least popular option, and the answers were therefore few in number, 
we nevertheless read a small selection of interesting discussions that linked the two 
Caribbean novels. One examiner had seen a thoughtful script that explored the presentation 
of how the main female characters in the novels, Leila, Hortense and Queenie, behave in 
relation to social convention.

Question 5 (b)
See the comments on 5a.



GCE English Literature 6ET03 01 21

Question 6 (a)
This was a popular option with many answers on each of the three novels and a solid range 
of poems from the two anthologies, concentrating on some popular choices. We saw little 
evidence of answers on Legion.

The (a) and (b) questions were roughly equal in popularity. This discussion combines 
comments on both questions.

The oppositions of ‘impassioned’ and ‘futility’ in the (a) question were dealt with in a variety 
of ways with greater emphasis on the latter. There did seem to be some uncertainty about 
how to interpret ‘impassioned’. Owen’s Futility was used not merely to pose the question, 
‘Was it for this the clay grew tall?’ but to move into more existential territory. Uncle Peter 
in Spies was used in responses to both questions to explore both the futility of his fate and 
the ways in which the personal and the patriotic interacted. By way of contrast a number 
of responses dealt with The Battle of Maldon and were mature enough to discuss the very 
different contemporary take on war and to make the link with the ironic use of the Latin in 
Dulce et Decorum Est. 

There was some detailed close reading of some of the poems which resulted in some high 
AO2 scores. American Football and How to Kill provided some especially detailed responses.

Uncle Peter’s fate was often sensitively linked to Sassoon’s Suicide in the Trenches and 
the PTSD of many of the characters in The Ghost Road and even in The Kite Runner. Uncle 
Peter’s initial presentation as the hero in the silver frame and his later incarnation as a 
tramp was often discussed with a high level of sensitivity. He was used in responses to 
both questions to present the irony of how the presentation of the patriotic is inevitably 
a delusion. The Ghost Road was similarly used to demonstrate the futility of war as 
exemplified by Hallet’s repeated ‘Shotvarfet’ in contrast to Major Hallet’s ‘Oh, it is worth it,  
it is.’ 

Examiners were impressed by the ways in which authorial intentions and involvement 
informed their interpretation of The Kite Runner. Better answers explored the contrasts in 
cultures between the Afghanistan presented at the beginning of the novel and on Amir’s 
return, as well as the ways in which the characters have to adjust culturally to life in the 
United States, and the conflicts they give rise to. Several candidates observed that Assef’s 
portrayal as the embodiment of the racial and religious prejudice in the novel was part of 
Hosseini’s need to engage an American aaudience.

Other good contextual points included references to Jessie Pope’s Who’s for the Game, 
historical knowledge of the Afghanistan war, and Pat Barker’s family involvement with both 
world wars.

There was generally a balance between 'personal' and 'the patriotic' although some 
candidates chose to write an essay about 'personal' and then one about 'patriotic'. 

Although the two extracts from this essay focus on individual texts they do so at a high level 
of accomplishment.
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The comments on Barker show detailed textual references and 
clear focus on the topic. The candidate is successful in showing 
how the writer achieves her effects.

Examiner Comments
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The section on Owen shows similar qualities to the previous example. The use of contexts and the 
detailed exploration of the language are very focused.
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This essay shows some detailed discussion of The Ghost Road with 
some particularly sensitive analysis of Hallet’s use of language in his 
death scene and a perceptive and effective link to the Levertov poem.

Examiner Comments
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This essay shows links between texts although the discussion focuses on one at a time.

Individual comments are quite well-managed with some relevant quotations 
but the rather perfunctory link keeps the AO3 level fairly low.

Examiner Comments
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Question 6 (b)
See the comments on 6a.



30 GCE English Literature 6ET03 01

Page 5 bottom paragraph ‘Owen wrote’ down to page 
6 ‘an interesting contrast for the reader’. (The whole 
of the paragraph.)

Examiner Comments

The discussion of Owen’s presentation of 
war is contrasted with Chaucer’s in The 
Knight’s Tale.

Examiner Tip
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Section A
These scripts are those which have not been numbered by the candidate.

SectionB
These scripts are those which have not been numbered by the candidate.
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Paper Summary
Based on the performance of this year's paper, candidates are offered the following advice:

• Make sure that you are addressing the precise wording of the question 

• Address all aspects of the question

• Do not be afraid to challenge the terms of the question if you can put up a contrary case 
and back it up from the texts you have studied 

• Make sure that you hit all the relevant assessment objectives

• Write clearly and legibly in a literary style

• Always back up points with a brief quotation or textual reference

• Take time to choose the question that will show you at your best

• Do not forget to refer to different possible ways in which your texts can be appreciated.

• Three texts are identified and some common features are linked to the topic with some 
skill.

• A good introduction will set the agenda effectively.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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