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Introduction  
  

This was an unusual exam series with very few entries, taken in the context of 
disrupted education during 2020-21, and the awarding of Teacher Assessed 

Grades in summer 2021.  
In this context, candidates are to be commended on their hard work; most 
answers showed an excellent grasp of the texts studied and were able to put 

forward thoughtful and well-informed ideas.  
 

This disruption, along with the timing of the exam series, goes some way to 
explaining the tendency of candidates taking this paper to write shorter answers 
than have been seen in previous series, suggesting that they may be out of 

practice when writing extended essays.  
 

Most answers seen did address all four of the assessment objectives. However, 
there were some answers which were weaker in one or more of the 
requirements of the paper. AO2 and AO3 were often neglected, and candidates 

are reminded of the necessity of making close reference to their texts, and 
analysing ways in which writers create meanings through their narrative 

methods and literary techniques. For AO3, many candidates either omitted to 
write about the influence of contextual factors altogether, or struggled to 

connect contexts explicitly to the texts and questions they were writing about. 
This led to some rather general or disjointed contextual points being made.  
 

When writing about historical contexts, candidates are reminded that it is useful 

to be as specific as possible about dates and time periods. For example, naming 

the century in which a novel was written when discussing societal norms 

(without stating what those norms were) is so general as to lose all meaning. 

For example, a number of candidates referred to twentieth century texts as 

‘written in the 1900s’- but there are major differences in the social and cultural 

expectations of a text from the 1920s and one from the 1990s. Equally, there is 

a gap of 85 years between the publication of Frankenstein and The War of the 

Worlds, so to categorise both novels as ‘written in the nineteenth century’, while 

factually correct, ignores a lot of nuance. Mary Shelley and HG Wells, had 

radically different world views and social/cultural experiences- phrases like ‘early 

19th century’, ‘late Victorian’ or ‘fin de siècle’ could be useful in making more 

specific points about historical context, as could discussions of the writers’ 

different educational backgrounds, experiences of gender, and the different 

scientific, political and industrial landscapes informing their writings.   

Some candidates struggled to make direct connections between their two novels, 
instead leaving these implicit or writing about the two texts separately. Better 

responses took an integrated approach, frequently connecting and comparing 
their two writers’ methods, contextual backgrounds and thematic concerns.  
  

No responses were seen for the themes of Colonisation and its Aftermath, or 
Crime and Detection. Only one response was seen for the Childhood theme (on 

question 3), and for question 7 in the Science and Society theme. Question 10 in 
the Supernatural theme and question 12 in the Women and Society theme also 
received no responses.  

  



Question 8  
  

This was the most frequently answered question, focusing on the writers’ 
presentation of inequality. All of the responses seen wrote about Frankenstein, 

usually pairing it with The Handmaid’s Tale, but a significant minority using 
Never Let Me Go.  
 

Some very good essays were seen, often choosing to focus on inequality from a 
gendered perspective, or to consider the ways in which inequality can lead to 

outsider status.  
Many responses were not specific about contextual factors, either failing to write 
about it for one or both texts, or making rather general references to ‘the times 

the novels were written’ without further explanation. Some candidates had a 
tendency to conflate characters with writers, and lacked a sense of the texts as 

crafted, fictional works. 
   
The following section from a level 5 essay on Frankenstein and Never Let Me Go 

is a good example of a candidate who integrates all of the assessment 
objectives, managing to put forward a fluent argument, make connections 

between texts, analyse the writers’ methods, and discuss contextual influences:  

 



 
 

 

 



 
  

  



Question 9 
  

Question 9 received only a few responses, exploring writers’ presentation of 
corruption. All responses seen compared Dracula with The Picture of Dorian 

Gray. Some excellent work was seen here, with sophisticated arguments put 
forward, and which ranged confidently around the texts.  
 

This candidate’s arguments about the corruption of religion were particularly 
interesting. The script received a level 4 mark overall:  

 

 



 
  

  



Question 11  
  

This question asked about writer’s exploration of how women are affected by 
societal expectations. The question was generally well answered, with all 4 texts 

seen in responses. Most candidates focused well on the question, and the task 
naturally led to discussion of the contexts affecting societal expectations of 
women, so AO3 was well covered in the main, although as with other questions 

was sometimes lacking in specific details.  
 

This extract from a level 4 essay made interesting comparisons of the murders 
in Tess of The D’Urbervilles and A Thousand Splendid Suns: 

 



 



 

 
  

  



Paper summary  
  

Based on their performance in this paper, candidates are offered the following 
advice:   

• Make sure you are aware of the assessment objectives; these are all 
referred to in the question and are equally important.   
• Try to make contextual points as specific as possible to the text and writer 

you are discussing. This might include adding dates, or specifying exactly 
what social or cultural norms were, rather than making a general reference to 

these.  
• Make sure that you are referring to specific details and quotations from 
your texts to support your ideas.  

• As part of your preparation for the exam, practise planning and writing in 
timed conditions so that you know how much you can do in the time  

• Make sure that all of your points are directly answering the question   
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