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Introduction
This is a challenging paper due to the requirement to write about and compare two substantial

prose texts in a relatively short time. Candidates dealt admirably with this requirement,

demonstrating excellent knowledge and understanding of their chosen texts. Candidates seemed

to enjoy the questions and some exceptional responses were seen. It was often evident that the

novels had been thoroughly enjoyed, and candidates seemed to relish discussing and interpreting

them.

Responses were seen on all 24 of the set texts, although some were significantly more popular than

others. The Science and Society and Women and Society themes were by far the most popular, with

Colonisation and its Aftermath and Crime and Detection being considered less often. Frankenstein,

The Handmaid’s Tale, Dracula, A Thousand Splendid Suns and Tess of the D’Urbervilles were particularly

popular this year, while The Adventures of Huckleberry Finn, and What Maisie Knew  were seen very

infrequently. In all themes, answers covering the full range of marks were seen, although level 1

responses were very rare. Almost all answers covered two texts, and included at least one

nineteenth century text. On the whole, candidates managed to balance the coverage of the two

novels well.

The best responses were those which synthesised together all four assessment objectives to elicit a

well thought out argument showing a comprehensive understanding of the texts. These answers

maintained their focus on the question throughout the whole essay. Analysis of the texts was used

to develop the overall argument, and contextual points were made relevant to the overall topic. The

arguments within essays were often structured very effectively and contextual factors were

integrated more fluently than seen in the last examination series. Less successful were those

answers which attempted to treat the assessment objectives separately, for example adding

contextual comments in a separate paragraph, or writing about a whole text before making any

connections with the second.

Most candidates were well prepared to address A02, and were able to thoughtfully consider the

writer’s craft, and the author’s intentions in using specific literary techniques. There was some very

interesting analysis of the writers’ use of imagery and symbolism in particular. The naming of

features, particularly the labelling of word classes, was not always accurate. While candidates are

rewarded for the use of appropriate literary terminology in A01, this should not be the primary

focus of the essay, done at the expense of meaningful analysis. It would be more helpful to discuss

the meanings created by a word or phrase than to label it with a literary term and say no more

about it. There were several terms which were frequently misapplied (juxtaposition and

foreshadowing most notably, as well as poetic terminology such as caesura and enjambment which

are not really relevant to the study of prose). Candidates are reminded that the structure of prose

texts can often be fruitfully analysed, and will demonstrate knowledge of the whole text and of the

author’s craft. While detailed word level analysis can often be very useful and sophisticated, it can

sometimes make the focus on the text rather narrow if all of the words analysed are from one part

of the text only.

Less successful responses tended to be weaker in AO1 & AO2, often recounting the story rather

than analysing specific quotations or techniques. Perhaps candidates are worried that they need to

cover as much of the novel as possible but this does not allow them time to demonstrate the

focused analysis needed to achieve marks in the higher levels. There were a few responses which

showed signs of a pre-learnt essay hastily adapted to the question asked but most candidates did

well in thinking afresh about the question under exam conditions.

Almost all candidates considered relevant contextual factors well. Some candidates writing about

more modern texts (such as Never Let Me Go or The Handmaid’s Tale) struggled to write about
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contexts in the absence of obvious historical events. Candidates studying these texts are reminded

that there are many contextual factors that can be discussed. Those responses which achieved the

best marks in A03 considered a variety of contextual factors in their responses, such as historical

factors, social, cultural, literary and psychological influences.

Good introductions really matter, as do well-crafted conclusions. They can really lift an essay in how

they make explicit connections between novels. Connections between the texts were made very

effectively this year, with some responses clearly placing connections between the texts at the

forefront of their responses. Despite this, some candidates clearly struggled with writing in a

meaningful way about the connections, all too frequently resorting to general comparisons using

‘similarly…’ or ‘on the other hand…’. Better responses connected texts in varied ways, for example

through genre conventions, the use of specific literary features, narrative perspectives and

contextual factors such as the writers’ intentions. There are a number of examples of essays

showing the different ways in which candidates have successfully connected their texts in this

report.

It was wonderful to see so many answers which achieved level 5. These responses are

characterised by taking an evaluative and critical approach to the texts. The level 5 descriptor

‘evaluative’ does not, however, mean that candidates are expected to evaluate the success or

quality of the writers, which a number of responses attempted to do (for example, asserting that

one novel was more successful at creating a sense of threat than the other, or even that one was

better written). To evaluate a text means to interrogate the potential multiple meanings of quotes,

the different ways in which texts can be connected, to consider the significance of contexts and to

present a critical argument which asserts a point of view about the text in relation to the question.

Many candidates seemed to find the timing of the exam problematic, with a number of otherwise

controlled essays ending somewhat abruptly. There were also a number of papers with very

detailed plans, not all of which appeared in the actual essay that followed. Candidates may benefit

from more practise at writing their plans quickly and keeping them relatively brief. The benefits of

writing a plan were evident as these answers had a greater cogency and sharper sense of direction.

They often maintained a better focus on the question. It can also be useful when considering the

task to narrow down the broad essay topics into clearly defined lines of argument. This can help to

make the task more manageable within the time restrictions of the exam. A number of examiners

commented that handwriting was not always legible, perhaps because candidates were rushing to

include as much as possible in the time. While examiners will, of course, do their best to decipher

what has been written, it is worth bearing in mind that we cannot award marks if we cannot read

the page.

Centres are reminded that A05 is not assessed on this paper. While critical perspectives can be

usefully used to further an argument or indeed to provide contextual discussion (such as the

responses of contemporary or modern audiences and critics to a text), simply inserting a critical

quotation without reference to the question will rarely enhance the essay.
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Question 1 

Many responses to this question focused on the effects of inequalities within society on individual

characters. This provided a useful way into the question which the most successful answers were

then able to broaden out into a discussion of authorial criticisms of society. Candidates were able

to focus on a wide range of aspects of society, including issues surrounding social class, race,

gender, sexuality, religion and education, as well as specific historical comments on concerns within

19

th

 and early 20

th

 century Britain.

The focus of the question on society led to contextual factors being considered very successfully,

and these comments were often well integrated into the arguments being put forward. Less secure

responses tended to list the ways in which society could be criticised, rather than analysing the

ways in which writers formulated these criticisms. However, many candidates showed a clear

awareness of authorial intent, with some interesting comparisons being made between Dickens’

use of Gradgrind to criticise utilitarianism and McEwan’s use of Emily Tallis to criticise

Chamberlain’s policy of appeasement during the 1930s.

Contextual comments on Atonement tended to be slightly less successful, largely limited to rather

vague ideas about class snobbery and prejudice without further development or specific

exemplification. There also appeared to be some confusion about the time of writing, with several

candidates confusing this with the time setting of the novel and asserting that McEwan was making

contemporary comments on 1930s society.

What Maisie Knew was the least popular text, although it was pleasing to see that candidates

answering on this novel were able to engage in meaningful discussions of 19

th

 century changes to

divorce laws and the moral questions which this raised.

This is the beginning of an essay on The Color Purple and Hard Times which was awarded an overall

mark in level 5.
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This is a good example of a focused introduction.

The candidate narrows down the question (the

ways in which the writers criticise aspects of

society) by selecting specific areas to focus on

(criticisms of racism, patriarchy and injustice).

There are also brief references to several

contextual factors which the candidate returns to

in more detail later in the essay. The introduction

also begins to make connections between the

texts.

If the question you are answering is very broad,

use your introduction to narrow it down by

outlining what areas you are going to discuss. Your

introduction is also a good place to start

comparing the texts overall before you start your

detailed analysis and comparisons.
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This essay on Atonement and Hard Times was given a mark at the bottom of level 5.
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This essay is very good at integrating the

comments on contexts, comparisons and analysis

of the writer's craft. The argument has three

distinct strands; the candidate examines the

authors' criticisms of children's upbringing, social

class structures and gender roles. This makes for a

very well structured essay.

A useful way of structuring your essay is to have

clear lines of argument in each section.
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Question 2 

‘The role of education, formal or informal, in the lives of characters’

The key to success in this question was to consider not only education in the abstract, but the

impact it had upon characters, and most answers were able to closely analyse characters in the

texts. There were interesting comparisons made between the impact of different styles of

education in the novels, such as the very formal, reductionist utilitarian approach in Hard Times, the

informal education Celie receives from other women, the ambiguous social and moral education of

Maisie and Briony’s liberal education and need for self-expression in a post-war context. Many

responses also considered the lack of education, whether formal or in aspects of personal or social

growth. Analysis of writer’s craft varied considerably in responses, from simplistic comments about

the repetition of ‘facts!’ in Hard Times to much more in depth consideration of narrative voice.

An effective approach was seen in essays which contrasted Hard Times and Atonement, the former

showing the danger of failing to educate and encourage imagination while the latter criticizing

unrestrained imagination. The similarity between these texts was also noted as both gaps in

education led to the condemning of an innocent man. This was seen as representative of the poor

treatment of the working class by the upper classes.
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This essay on What Maisie Knew and Atonement was given marks low in level 5.
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This essay is very good in AO2. The candidate

focuses closely on individual words and the

meanings they create, but also considers narrative

style and shows their knowledge of the whole text.
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In your analysis of the writer's craft, try to balance

close analysis of individual words with comments

about the overall structure, style and narrative of

the whole text.
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Question 3 

‘Attitudes to race’

Very few answers were seen on The Adventures of Huckleberry Finn, while Heart of Darkness was very

popular, paired with either The Lonely Londoners or A Passage to India. The coverage of AO3 in this

theme was well considered compared to last year. The question leant itself to relevant contextual

discussion of Belgian Imperialism in the Congo and British colonisation and its legacy, and some

candidates drew interesting and thought-provoking parallels with contemporary issues such as the

Windrush scandal. There were interesting comparisons made between modern and contemporary

approaches to race with some excellent focus on the changing views on Conrad’s approach. A

successful approach was to consider how Conrad and Forster presented European races as well as

African/Indian, for example finding the ‘ugliness’ and ‘savagery’ expected of the Congolese present

in European characters, and the exposure of the hypocrisy and injustice of the British in India.

Comparisons between these different contexts were often effective and, in some cases, drew

thoughtful conclusions regarding the portrayal of race in literature.

Most answers drew connections between language used in the text and attitudes to race with some

thoughtful analysis of the writers’ aims and the presentation of the other. There were a number of

strong analyses of Selvon’s craft and the impact of using non-standard English in his

characterisation. One candidate commented that the African natives in Heart of Darkness were

described as ‘nameless’ and ‘savages’, making them seem ‘inferior and a different species to the

Europeans, making the ability to commit atrocities much easier’. This was a good example of a

perceptive comment upon a fairly straightforward example which focuses well on how a writer

shapes meaning within a text.
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This essay on Heart of Darkness and A Passage to India received a high level 5 mark, gaining full

marks for AO3 and AO4.
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This essay is particularly good at comparing

contextual factors. Contexts and comparisons are

at the heart of the essay and are addressed in

almost every paragraph.
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Question 4 

‘Societies undergoing change’

Very few candidates tackled this question, and there was a tendency in those who did to focus on

characters undergoing changes rather than on societies. There were, however, some very

successful answers considering the decline of the British Empire and changing views on

imperialism, as well as the clash of cultures in London upon the arrival of the Caribbean migrants.

This extract is taken from an essay on Heart of Darkness and A Passage To India, which was given

high level 5 marks, and gained full marks in AO1 and AO2.
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This is a good example of how comparisons can be

made by focusing on the writers' use of a

particular literary feature, in this case the use of

nature symbolism. The candidate is also good at

refocusing their argument at the end of this

section to make sure they stay focused on the

question.
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Question 5 

‘The darker side of humanity’

All 4 of the texts were seen in various combinations. It was notable that there were a significant

number of essays which were very narrative in nature, often recounting plot at length with very

little focus on the writer’s craft. Candidates are advised to assume that the examiner is familiar with

the intricacies of the plot and to make points which directly answer the question in order to meet

the requirements of AO1. Candidates who performed well linked the texts clearly in a number of

ways, such as discussing the symbol of the snake in Lady Audley’s Secret and In Cold Blood. Weaker

candidates tended to make general and superficial connections, often to do with genre similarities.

Some candidates struggled to make meaningful contextual points in questions 5 and 6, with some

essays containing very little or only very vague contextual comment. Generally, contextual analysis

was stronger on the two nineteenth century texts, where historical and cultural contexts could be

discussed, however there were still problems with integrating these contextual comments into the

essay in order to make them relevant to the question. The Murder Room proved problematic in

terms of meaningful contextual analysis – most candidates struggled with this beyond pointing out

obvious features of the crime genre. Many mentioned the four motives for crime listed in The

Murder Room as “love, lust, lucre, loathing,” but struggled to explicitly link this to the ‘darker side of

humanity.’ Similarly, context in In Cold Blood was often limited to either Capote’s homosexual

obsession with Perry or the lack of effective psychological analysis of the accused.

Better contextual responses included comparisons of Braddon and James, who were noted as

unusual since their novels portrayed female villains, subverting the stereotype of ‘the Angel in the

House’ and threatening the stability of patriarchal society. There were interesting discussions of

madness as a dark facet of humanity, with comments on how this might be understood by

contemporary and modern readers. Others wrote of the inherent greed of people, particularly the

upper classes, as they turned to crime to maintain their lifestyle (like Godfrey Ablewhite in The

Moonstone) while others thought about survival where crime was driven by the unmet needs of

those lowest in society, ignored by an unsympathetic hierarchical system (Lady Audley, Perry

Smith). Here, the ‘nature/nurture debate’ was often considered.
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This extract from an essay on The Moonstone and In Cold Blood was given high level 5 marks.
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This essay is particularly good at making different

types of connections; the candidate makes

connections through genre, themes and contexts.

At the end of each section of the essay they return

to their overall argument in order to maintain their

focus on the question and develop their ideas.

Remember that comparisons can be made in a

number of different ways; for example through

genre, conventions, literary techniques, narrative

voices, authorial style, contexts, authroial

intentions and themes.
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Question 6 

‘Use a range of points of view’

This was a question with relatively few responses, and in some cases tended to lead to rather

narrow essays which listed different narrative perspectives with little consideration of their effects.

Better responses focused on the writers’ use of narrators, tone and perspective. The Moonstone was

written about particularly well, with some thoughtful discussion of the use of several unreliable

narrators (particularly Betteredge) and the effects this had upon the mystery and suspense of the

novel. Some weaker responses struggled to cover a range of perspectives (particularly in The

Murder Room) and wrote only about one, therefore failing to fully address the terms of the

question.
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Question 7 

‘Create a sense of threat’

This was by far the most popular question on the paper and produced some exceptional answers.

Better answers focused on the ways in which writers created a sense of threat, whereas weaker

responses tended to list examples of threats faced by individual characters in their chosen texts. It

was pleasing to see so many different ways of addressing the question, for example focusing on;

threats to society, religion, nature, morality, human life, the threat of patriarchy towards women

and the threats posed by individuals towards a regime. Many wrote about the threat posed by

science and its misuse, and drew distinctions between external threats (such as the threat to

society posed by Frankenstein’s creature) and internal threats (such as the threat Gilead poses to

Offred’s sense of personal identity or the threat of the clones’ passivity to their future status).

Many students successfully wrote about the structure of the novels and the authors’ use of

narrative voices in creating a sense of threat, for example Atwood’s use of the Historical Notes to

reveal that Offred’s narrative is framed by a male voice and therefore her identity is still being

threatened. Weaker candidates tended to use the same, rather unvaried textual examples (chapter

5 of Frankenstein, particularly the ‘dreary night in November’, and the description of the Handmaids’

clothing and their designation as ‘two-legged wombs’). While these quotes could certainly be used

successfully, they needed to be analysed fully with consideration of the literary techniques being

used by the authors in order to create a sense of threat. They were not always the most useful

examples to choose to answer this question, and candidates often failed to demonstrate their

knowledge of the full text by maintaining such a narrow focus on quotes from the beginning of the

novels. The manipulation of language was noted in both Atwood’s and Ishiguro’s texts; threat was

seen in the control of women’s access to knowledge and expression and in the potential for

language to foment revolution, while the clones’ use of euphemism to avoid confronting the stark

reality of their situation was seen as creating an oppressive and threatening atmosphere.

Contextual factors were dealt with effectively in the main. A useful approach was to link the sense

of threat created in the texts to the perceived threats in the societies the authors lived in. There

were some insightful comments on feminist readings of Frankenstein and The Handmaid’s Tale,

resulting in particularly effective comparisons between the texts. Contemporary scientific advances

were often discussed in relation to Frankenstein and Never Let Me Go; the best responses went on to

consider the ethical issues these raised as threats to society, while weaker answers referred in

passing to Galvanism/the cloning of Dolly the sheep without making a relevant link to the question.

Contextual points about Never Let Me Go were significantly improved compared to last summer’s

exam; interesting ideas included the link to education and the lower classes being ‘kept in their

places’ as a comparison to the clones and their education, society’s obsession with death and

wanting to live as long as possible, and the moral and philosophical discussions about cloning and

medical science. Some focused on the circumstances of the original publication in a fairly general

way (e.g. the rise of the New Right under Reagan for The Handmaid’s Tale, Romanticism for 

Frankenstein). Better answers took these ideas further and explored the threats these

developments might pose, sometimes making insightful connections with issues of current

relevance, such as ‘post-truth’ politics and Trump’s negotiations with North Korea. Fewer descriptive

accounts of the author’s lives were seen than in previous series, which suggests that candidates

had successfully been taught to be more selective in their use of relevant contextual material.

GCE English Literature 9ET0 02     37



This essay on The War of the Worlds and Never Let Me Go was awarded full marks.
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This is a wide ranging and evaluative essay which is

particularly good at using and analysing short,

embedded quotations. Relevant terminology is

used, but the candidate always considers the

meanings of the author’s choices after labelling

them. Comparisons are made through genre,

theme, narrative perspective, structure, use of

verisimilitude, use of the other. Although this

candidate does sometime evaluate the success of

the writers (for which they are not awarded

marks), elsewhere there is more relevant

evaluation, for example examining the significance

of the novels to modern audiences in the

conclusion, and the final evaluative comparison

between the external and internal threats in each

novel.

Short quotations which are embedded into your

essay can be used to give a very focused analysis

of exactly what the writers were trying to convey.

Make sure that after identifying the technique

being used you consider the deeper meanings of

your quotes.
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This extract from an essay on Frankenstein and The Handmaid's Tale was awarded marks in level 4.
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This is a good example of how a short quote (one

which was used in many essays) can be analysed

and developed successfully. The ‘dreary night in

November’ is linked to the gothic genre and to

contemporary audience responses and the

influence of Romanticism, before going on to

compare the use of settings in the two texts.

Make sure you use quotes which are appropriate

to the question; don't use the same quotes for

every essay question you answer, as they won't

always be suitable.
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Question 8 

‘A range of locations’

There were many interesting and sound responses to this question, with stronger candidates

considering how location impacted not only on the plot and character but also on the wider themes

within the novels. Frankenstein and The Handmaid’s Tale was the most common combination of texts

used for this question, with many making relevant comparisons between the wide open spaces and

closeted atmospheres, and the use of real and fictional locations.

Weaker responses strayed into writing about setting rather than location and with many analysing

the writer’s use of pathetic fallacy with no reference to location or place. Due to the question

specifying a range of locations, some answers were unable to access the higher levels of the mark

scheme because they focused on one key location and therefore did not fully develop an argument.

Stronger candidates were able to connect the use of locations to contextual factors and consider

how locations can have symbolic relevance as well as literal significance for characters.

Many answers focused on the ways in which writers contrast locations within their texts and the

significance of the movement of characters between different locations. There were some

interesting arguments about the use of location to present the boundaries faced by characters, or

to represent different stages in characters' lives; for example the use of Hailsham and the Cottages

to symbolise the clones’ development from childhood to adolescence, or Frankenstein’s ‘workshop

of filthy creation’ in Ingolstadt and the ways in which location can be used to represent a character’s

state of mind. The language used to describe locations and give them significance was rarely

considered, so AO2 analysis was often underdeveloped for this question. Most responses

considered how locations linked to context, especially contemporary debates about science,

colonisation, cloning, fin de siècle insecurities.

Many responses tended to focus upon the themes of secrecy and of isolation. Secrecy was seen to

be surrounding clones and their removal from society in Never Let Me Go, revealed in the way Kathy

is unable to find Hailsham when driving round. Secrecy was also seen as a feature of Victor’s

laboratory and Nick’s room. Isolation was seen to bring about a sense of fear for example the

creature’s isolation in the mountains and Offred’s isolation in spite of being surrounded by people

(any of whom could be ‘eyes’). Some candidates were less successful in attempting to link these

themes to specific locations, suggesting the use of pre-rehearsed material. This was rarely

successful, and candidates would be better served by applying their knowledge of the texts afresh

when tackling a new question.
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This essay on The Handmaid's Tale and Frankenstein was placed on the border between levels 4

and 5.
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This candidate excels at making detailed

comparisons throughout the essay, and is very

good at integrating relevant contextual points into

their answer.

Make sure your contextual points are linked to the

rest of your argument, not set apart from it.
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This essay on Frankenstein and Never Let Me Go was given a mark in level 3.
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This candidate has made a common mistake which

was seen when answering this question because

they did not focus sufficiently on specific locations.

The candidate occasionally drifts into discussion of

isolation and weather without linking them

particularly to locations. This loss of focus on the

question means that while most of what is written

is ‘clear’ (the key descriptor for level 3) it is not

‘discriminating’ (the descriptor which characterises

level 4)

Make sure that every point you make is directly

relevant to the exact question that has been asked.
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Question 9 

‘Use the supernatural to reveal character’

This was a very popular question and was usually well answered. Some candidates clearly struggled

to engage with the whole of the task, with most able to explore writers’ presentation of the

supernatural, but fewer able to identify how the writers used the supernatural to reveal character.

There was some detailed discussion of ways in which character was revealed and many examples

of the supernatural, but these were often not connected. Dracula received some interesting

discussion, though some candidates found themselves writing more about the count’s appearance

than anything notably supernatural. In better responses, many writing about Dracula were able to

focus on the transformation of women by vampirism and the symbolism of this, while those

answering on Beloved made interesting comments on the effect of the supernatural on Sethe,

Denver and Paul D, and used this to explore the impact and legacy of slavery well. Essays using The

Little Stranger tended to focus on supernatural occurrences rather than how these events revealed

character, although there was some thoughtful discussion of the poltergeist as potentially a

manifestation of the repressed emotions of Mrs Ayres, Roderick and Faraday.

Some lower level answers appeared to be rather vague about supernatural elements and there was

therefore little broadening out into features of writers’ craft beyond basic comments on character

traits. Higher level answers often explored the ways in which characters responded to the

supernatural. There were some very interesting discussions of the supernatural in The Picture of

Dorian Gray in connection with the portrait. Many candidates chose to analysis the language used

to describe the ‘changed’ portrait and on the whole this was done well. In Dracula, there was

detailed analysis of the presentation of Lucy’s change and the sexual nature of her description was

an aspect covered by many. The best responses went on to make links to feminism, the ‘threat’ of

the new woman on society and Victorian fin de siècle anxieties.

In this question and question 10, many candidates had an excellent understanding of contextual

factors related to genre conventions in Gothic literature. Many contextual comments on the two

Victorian texts considered Victorian ideas about physiognomy, aestheticism, the New Woman and

fears of invasion and loss of culture. These texts were often compared to good effect. In

comparison, contextual points related to The Little Stranger were less detailed, and there was some

confusion between the time setting of the novel and the time of writing, while those analysing 

Beloved often gave only a brief contextual comment about the effects of slavery with little detail or

development.
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Question 10 

‘Good and evil’

This question resulted in wide-ranging responses, with the top end identifying the inherent

difficulty of separating out these two intrinsic aspects of humanity. While the majority of candidates

addressed the question asking for the presentation of good and evil to be explored, a few

addressed only one of these aspects, while better answers were able to consider the relationship

between the two. Most responses took a connective approach to their chosen texts by, for instance,

focusing on the ways in which the moral evilness of characters or ideologies was physically

manifested, either through the appearance of characters (for example, contrasting Dracula’s

monstrous appearance with Dorian Gray’s aesthetically pleasing outward appearance which allows

him to commit his evil acts – a vision of purity hiding the corruption beneath) or the descriptions of

location as indicative of moral decay (e.g. Wilde’s description of East London, Dracula’s Castle, the

disintegrating Hundreds Hall). Many candidates chose to refer to the contrasts between characters

that embody good, compared to those who represent evil.

Dracula and The Picture of Dorian Gray was a popular and successful combination of texts, with

some extremely good essays putting forward comparative religious arguments, Freudian

interpretations and close language analysis of the physical transformations of the characters. On

occasion, Dracula tended to be read in rather simplistic moral terms, with only a few candidates

taking the chance to consider the moral ambiguity of characters such as Lucy and Renfield.

However, this approach did lead to some very impressive analysis of the opposition of good and

evil in the characters of Dracula and the group of crusading men, with interesting discussion of

religion and Stoker’s didactic affirmation of the importance of faith in a rapidly changing world. The

good in people was also discussed in the sense of community spirit being able to defeat evil in both

Dracula (evident when Van Helsing’s team donate blood to Lucy and vanquish Dracula) and in 

Beloved (when Denver engages with the community and the women band together to help Sethe

and defeat Beloved).

There was often sophisticated discussion of the blurred boundaries between good and evil with

regard to Sethe’s infanticide, with several commenting that in the context of the brutality of slavery

readers would find it hard to condemn a supposedly ‘evil’ action. There was also much nuanced

contextual discussion of Morrison’s post-colonial concern with giving voice to the disenfranchised

and the importance of facing up to the legacy of slavery.

Waters tended to be read in rather reductive terms, attempting to label individual characters as evil

rather than thinking about the specific instances of the evil present in Hundreds Hall. Faraday and

the Ayres family were frequently labelled as evil with little supporting evidence or nuance (many

tried to use Faraday’s childhood act of vandalism as evidence of his evil nature, with limited

success). Better answers focused on the malign presence of the poltergeist, or the moral ambiguity

of the characters, while one candidate thoughtfully considered the foundation as the NHS as a

force for good in the face of the evils of war and class hierarchy.
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This essay on Beloved and The Picture of Dorian Gray was given full marks.
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This is an essay demonstrating impressive

contextual understanding. Particularly for The

Picture of Dorian Gray there are quite subtle points

made (for example about Wilde’s aestheticism and

religious views). The candidate successfully

evaluates the impact of the two texts when

considering the writers’ purposes.
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Question 11 

‘Journeys’

Essays explored both physical and metaphorical journeys in their answer to this question, with

several candidates exploring characters' developments journeys and maturation from childhood to

adulthood, while others chose to focus on female characters’ journeys and how the writers made

use of the different settings to reflect emotional growth. There was often a useful focus on

narrative structure which meant that AO2 was usually thoroughly addressed. The best responses

evaluated the extent to which physical journeys could link to and provide parallels with the

narrative arc for specific characters. Some of the best comparisons made perceptive connections

by evaluating the challenges faced by women during the different time periods covered by their

choice of novels.

Some candidates struggled to make relevant contextual comments which tied in to the overall

argument being made. There was a tendency for contexts to be added in separate paragraphs or at

the end of a paragraph with relevance to the question not always readily apparent. There also

seemed to be some confusion about the time setting of Wuthering Heights, which while written in

the Victorian period narrates events taking place primarily in the 18

th

 century. Weaker answers

tended to generalise about the position of women ‘in the 1800s’, which was a particular problem for

candidates comparing the two 19

th

 Century texts. Better candidates discussed the legal and social

changes that had occurred between writing of Wuthering Heights and Tess (such as the right to

inherit and own property, the right to education). There was also some very good discussion of

genre for example the use of Gothic conventions in Wuthering Heights, and of Hardy’s didactic

purpose.

Mrs Dalloway was the least popular text, however some very impressive work was seen on this

novel, with examiners noting very close textual analysis which led to high performance in AO2,

although there was some vagueness when writing about contexts. Although A Thousand Splendid

Suns was usually written about with a great deal of success, in weaker responses there was a

tendency to lack textual support, or to select quotations which had limited relevance to the

question of journeys (such as the scene where Rasheed makes Mariam chew pebbles, which was

very rarely analysed with reference to the question).
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This essay on A Thousand Splendid Suns and Wuthering Heights was awarded a level 3 mark.
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This is a response which would benefit from a

more explicit focus on the question of how

journeys are used. Although there is a reference to

the growth and development of characters in the

introduction, the idea of journeys is not really

discussed until page 4. The analysis of the writer’s

craft is very good at times, but unfortunately the

candidate cannot be given higher marks because

points have not been linked to the question.

Make sure the question is answered.
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Question 12 

‘Power’

This was the second most popular question on the paper (after question 7) and was answered

extremely well, considering characters who wielded power, sought to usurp power or who had

power taken away from them. Candidates successfully interpreted power in a variety of ways;

naturally for this theme there were many answers focusing on gender and power with the most

discerning going beyond the straightforward oppression of women by men in patriarchal societies

to consider what power women had in these worlds. Many candidates also explored the power of

society on women and explored the consequences of not conforming; for example, Tess being

‘ruined’ because she is raped; Clarissa possibly being unable to pursue a homosexual relationship

and losing her name on marrying; Catherine unable to marry her true love because she wants

social status; Mariam and Laila’s inability to escape from a violent marriage. Mariam and Tess,

several candidates noted, are both executed as a result of resorting to violence in an attempt to

stand up to men.

Some students also considered the use of male characters, with one or two perceptive comments

on the ways in which society also limits male power in the texts chosen. Most arguments

considered how the presentation of power was linked to contexts, especially with regard to gender

discrimination and feminist readings of texts. Other approaches included consideration of physical

and mental power, political power, the power of religion and of society, and the power of love.

In Wuthering Heights and Tess of the D’Urbervilles, there was sometimes a slight lack of subtlety in the

discussion of women’s lack of power, and a tendency to view women as little more than passive

recipients of male violence. Better answers considered the power exhibited by characters such as

Cathy in exercising her independence, and the complexity of Heathcliff’s rise to power.

A Thousand Splendid Suns was particularly well discussed, for example when writing about the

power dynamics of relationships in the novel. Contexts were usually effectively considered, looking

at the importance of setting and how the presence of the Taliban influenced power dynamics.

Weaker answers had a tendency to generalise when discussing contexts, and did not always fully

grasp the author’s intent. Many students commented, for example, on how Hosseini chastised the

gender relationship in Afghanistan, but perhaps did not comment on his attempt to celebrate

Afghan culture and the underpinning power of females and their ability to endure in the face of

severe hardship. It is, after all, their endurance and power which influences the novel’s title. Men

were sometimes discussed simply as the oppressors of women, ignoring the more liberal values

exhibited by characters such as Laila’s father, Hakim. There were some very successful

comparisons of male violence in Hosseini’s and Hardy’s novels.

Most responses thoughtfully analysed the writers’ use of language to present power. There were

some quotations which were used very frequently (for example Cathy’s assertion that ‘It would

degrade me to marry Heathcliff and Hosseini’s description of Rasheed forcing Mariam to chew

pebbles). While these were usually relevant to the topic of power, candidates are reminded of the

necessity to analyse the writer’s craft fully, which was sometimes left undeveloped. Where these

quotations were the only ones used, candidates were not really able to show their knowledge of

the whole texts.

Connections between texts were particularly well made for this question; some found parallels in

particularly episodes (e.g. the rape scenes in Tess and A Thousand Splendid Suns) and used these as

a means to analyse wider aspects of patriarchy.
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This essay on Tess of the D'Urbervilles and A Thousand Splendid Suns was given marks at the lower

end of level 4.
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This candidate develops their argument well; they

begin by discussing the power men have over

women and comparing the patriarchal societies in

which the novels are set, then considers the ways

in which women regain power over men through

violence, and finally the power of reputation over a

woman’s prospects. The structure is clear and

allows for all of the assessment objectives to be

met in every section of the essay.

Think about the structure of your essay before you

start writing so that your ideas come across clearly

to the reader.

The assessment objectives are not separate; you

should try to weave them together as you write

your essay rather than having separate sections on

context and language.
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Paper Summary
Based on their performance in this paper, candidates are offered the following advice:

At the beginning of the examination, write a short plan. Practise doing this quickly so that you still

have plenty of time to write your answer.

Use your introduction to define the line of argument you are going to take. The questions are

very broad, so narrow them down to make your argument clear.

Make sure that every point you make is focused on answering the question.

Make sure you say something about the way the writer has created meanings when you use a

quotation: don’t just label them with a literary term and then move on.

Link contextual points to the question; think about how these contextual factors have affected

what the author has written.

Make links and comparisons between your two texts throughout the whole essay.

Don’t rush so much that your handwriting is unreadable.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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