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Introduction
By now candidates and teachers are familiar with the requirements of this paper so 
that very few rubric infringements were seen. Examiners are often impressed with the 
excellent quality of the best work seen in which confident writing which is well-focussed, 
demonstrates detailed textual knowledge, and takes a clearly literary approach paying 
tribute to the hard work and detailed preparation that goes on in centres.

We would like to remind candidates that it is always a good idea to focus on the precise 
terms of the question. In general it is perfectly acceptable to challenge the proposition 
and to argue a contrary case as long as there is evidence from the texts and critics for the 
approach being taken.

Candidates are, in general, confident about dealing with the language of texts and are able 
to illustrate this well. They tend to be less so when dealing with form and structure and in 
showing how such matters have an impact on the ways in which we read. Nevertheless the 
best candidates do show that candidates are aware of different kinds of prose and poetry 
texts and how those differences can be used to inform their critical responses.

Comparisons between texts are managed with excellent balance when textual links are 
made which find exact verbal or thematic echoes. The balancing act, when it is done well 
and consistently with expert knowledge and accomplished writing technique, is impressive.

Contexts are similarly managed well when candidates relate issues such as what was going 
on at the time of writing, or perhaps the time being written about to the terms of the 
question and the impact on the text itself on different kinds of readers.
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Question 1
As usual, the poem was by far the more popular of the two unseen texts.

Understanding of the poem depended on a response to its final line which placed the rest 
into a clear perspective. Although context is not being assessed, a number of candidates 
referred to the time of writing and the role of a woman in the Victorian era. This led to a 
valid interpretation of the speaker’s asserted frustration with her lot and desperate desire to 
escape from an enclosed space.

The poem’s title led candidates to assume that the poem is light-hearted, enhanced by the 
insistent rhythm and use (with variations) of rhyming couplets. Many had clear reservations 
about this and saw some of the items in the list-like structure of the poem as being 
threatening and even dangerous.

There was some tendency to get sidelined into discussing individual images, such as the 
wasp in the peach in the opening line at the expense of the whole. The best answers do 
examine individual images, show how they relate to each other and develop through the 
course of the poem and then contribute to the overall effect on the reader.

The poem’s unconventional form, lacking any full stop until the final exclamation mark, 
seemed to confuse many candidates. References to dramatic monologue were better 
focussed. A number of perceptive candidates did point out how the poem is divided by the 
shorter line 11 and that the consistent nature imagery changes in kind and tone in the latter 
part of the poem.

Rhyme was often perceived to suggest a lack of seriousness. The use of couplets, with some 
variations was, on the whole, not analysed in any depth. The frequent repetitions, such 
as the use of tricolons, internal rhymes, alliteration and assonance were often mentioned 
although their effects on the reader needed to be added to make this more than just feature 
spotting. The best candidates were very good at this.

The predominating and insistent anapaest metre did get a small number of mentions as did 
the tetrameter lines. Many writers though were unable to go beyond iambic pentameters. 
Examiners felt that this was a fairly central aspect of how the writer achieved her effects 
and were therefore disappointed that it did not get more attention from candidates. The 
difference between rhyme and rhythm was surprisingly vague at times.
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This candidate provides a good 
introduction with some interesting points 
about form, structure and language and 
makes a promising reference to rhythm.

Examiner Comments

Try to adopt a well-informed literary 
approach.

Examiner Tip
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The essay starts with a clear introduction which suggest that the writer already has an 
overview of the poem.

This kind of introduction suggests a good literary 
approach and attention to detail.

Examiner Comments
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Another good introduction.

The writer hints at an overview of the poem by 
referring to a word from the last line in the opening 
sentence of the essay.

Examiner Comments
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The writer engages with the ending of the poem and 
the tone of voice employed by the poet. 

Examiner Comments
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There is detailed comment on imagery and 
other literary features that make this a high 
achieving answer.

Examiner Comments
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A short extract from a high achieving candidate.

There are some positive responses to the 
ending of the poem and some interesting 
contextual points which add to the writer's 
appreciation of the poem.

Examiner Comments

Be careful about using contexts in the 
unseen answer. We are told that the poem is 
from 1867 and this writer has made a valid 
deduction without overplaying her point.

Examiner Tip
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Question 2
Really good answers dealt with the detailed way in which the third person narrator 
adopted a free-indirect style to convey Mary’s experiences of going to university. Not many 
candidates dealt directly with the American idiom but they did appreciate the modern idiom 
and a central character with whom they might identify.

Many candidates tended to be highly selective in what they chose to write about; Mary’s 
journey and back story were often either ignored or sketched in lightly. 

The details that link Mary to Chicago were often mentioned but not usually analysed. There 
was some speculation about Mary’s family and why her sister had had to drop her at the bus 
station so long before the departure time. The reference to the white man on the bus led 
some writers to infer that Mary is a black girl. Further investigation of Moo will reveal that 
indeed she is.

The contrasts between Mary and the other girls and the presence of one set of parents and 
the role played by Sherri’s mother’s who is the only character given any dialogue received 
plenty of attention. Her rather dismissive ‘dear’ when addressing Mary, as opposed to 
‘honey’ for the other girls, was taken as possible racism. Specific details discussed included 
Mary’s apparent poverty, hard work in earning money to pay for her clothes, the differences 
between her and  the other girls’ possessions. Mary’s stillness, sitting on her bunk bed 
compared to the other girls’ mobility were mostly well-observed. 

Structural features such as sentence and paragraph length and the single example of 
dialogue in a mostly descriptive passage were also the subject of valid discussion and 
analysis.
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This is a competent attempt to talk about structural features of the writing and 
and the narrative voice.

Examiner Comments
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This is another introduction which is rather more literary than the previous 
one with its reference to 'free indirect speech' and the effects of the quite 
complex narrative voice on the reader.

Examiner Comments
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Note the detailed comments on the short piece of dialogue.

Examiner Comments
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One more example of the candidate's attention to 
details of the writing.

Examiner Comments
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Question 3 (a)
The Relationships section remains by far the most popular option with many candidates 
focussing on The Great Gatsby, Rapture and Tess of the D’Urbervilles with fewer answers 
on Captain Corelli’s Mandolin this year and the use of a comparatively small range of poems 
from Emergency Kit and Metaphysical Poetry.

Examiners regret that candidates tend to use a just a few poems from Rapture to support 
points made about the novels rather than seeing the collection as a whole, since it does, 
after all, tell its own story.

The majority of candidates chose to write about gender and there were many interesting 
arguments which both accepted the terms of the question as well as those that challenged 
it. Many saw gender as an important but not necessarily over-riding issue. Characters’ 
sexuality came under scrutiny: Nick, the narrator of Gatsby, Carlo in Corelli and the 
participants in Rapture (as well as of course Duffy’s own sexuality) and Katherine Philips 
from the Metaphysicals were cases in point..

The patriarchal and misogynistic nature of 1920s America was a fruitful line of enquiry to 
justify Tom’s violence towards Myrtle and his largely imperative style of talking.

The male-orientated world of the Metaphysicals concentrated on Donne and Marvell’s 
attitudes towards women in their most popular poems, but there was some mention of 
relationships with God by Donne and Herbert, and women, by Katherine Phillips.

Discussion of Duffy moved from those who tended to take the line that the poems are 
autobiographical and deal with a relationship between the writer and Jackie Kay or those 
who take the evidence of the poems themselves as not being gender specific. Is Rapture a 
lesbian text? is a question that occupies many, although the evidence from the poet herself 
and maybe the poems themselves suggest not.

Issues of class, power, sexual orientation, nationality, social background and education were 
among the areas explored. Diversity of class such as that between Tom, Myrtle, George, 
Daisy and Gatsby himself was a fruitful line of enquiry in Gatsby, and the class and social 
differences between Tess, Alec and Angel in Tess. The status of the characters in Corelli 
might focus on their sexuality (Carlo of course), nationality, (Corelli and Pelagia), education 
(Pelagia and Mandras). Parent/child relationships such as that between Pelagia and her 
father, Drosoula  with both Mandras and Pelagia, Tess and her parents led to profitable 
discussions. Many of these issues were also relevant for possible areas of diversity in the (b) 
question.

Those who dealt with Tess were often very sensitive to the hypocrisy and double standards 
of the late Victorian period and the initial reception of the novel and the changes that Hardy 
made to it at the time.

Each of these topics led to fertile exploration and comparisons between texts as well as 
providing plenty of contextual material.
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This opening gets straight down to 
contextual points regarding the initial 
publication and reception of Tess.

Examiner Comments

This is a good use of context but make 
sure it is well-integrated into your 
discussion.

Examiner Tip
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Here are some more contextual points about the relationship between Tess and Angel.

This writer is focussing on the gender issue which is central to the question and putting it 
into the context of the time of writing. It is therefore scoring quite highly on AO4.

Examiner Comments
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This extract demonstrates how the candidate has explored some key passages in which the 
imagery is important in the portrayal of Tess. The quotations and comments are very well 
integrated.

Examiner Comments
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The candidate deals with a wide range of texts and makes some thoughtful comments on a 
twentieth century novel and some seventeenth century poems with some originality.

Examiner Comments
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The same writer ends with some well-sustained comments on three texts, two of which are 
referrring to more than one poem. Again, note the confident integration of comments on texts 
from different periods and different genres.

Examiner Comments
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Question 3 (b)
Many of the issues dealt with in 3a also relate to 3b.

There were quite a number of discussions of the worlds created by the novelists and poets 
as being diverse from each other. The more appropriate option was to explore the characters 
from different backgrounds within the texts and explore the relationships accordingly. 
Similarity, background was seen as the key to success when exploring the relationships 
between, say, Tom and Daisy or Dr Iannis and Pelagia. Even characters from similar 
backgrounds such as Pelagia and Mandras were seen as diverse in attitudes, aspirations 
and education. Pelagia was shocked, for example when she realised that Mandras is 
illiterate. Gatsby’s poverty was a barrier to any relationship with Daisy before the war but 
when his money was seen as new money and we realise that it has been acquired through 
bootlegging, it was no less acceptable.

Diversity as a topic might be seen, quite rightly as a way into contextual features in each 
text such as Victorian views on Tess’s fate at the hands of Alec and Angel, Carlo’s feelings 
about his homosexuality, seventeenth century views about the roles of women and how 
writers at different historical periods can write about them.

Contextual points dealt with the need to consider the times of the texts’ publication 
compared to the period in which they are set as well as the present. These included  the 
roles of women, social class, sexual orientation, the American dream, the jazz age, 
flappers, Fitzgerald’s own life as an influence on Gatsby and his own social status when 
pursuing Zelda.

Other readers are dealt with in a number of ways. Quoting named critics and critical 
movements are valid ways of supporting points; presenting an argument contesting and/or 
supporting the proposition is another equally valid way of doing it. The ways in which a text 
might have been received at the time of publication was particularly valuable in the case of 
Tess.
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This writer provides a useful 
introduction to the topic with 
references to three texts and some 
clear contextual points about Gatsby, 
Corelli and Duffy which one hopes will 
be developed later.

Examiner Comments

Setting out your agenda in this way focusses 
you as a writer and also suggests to the 
examiner that you know what you are 
about.

Examiner Tip



GCE English Literature 6ET03 01 27

This is a good example of how a high scoring writer has dealt with a number of contextual 
issues relating to Gatsby. Recurrent images such as the green light and ideas such as the 
American Dream and social class relate to the topic under discussion precisely.

Examiner Comments
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In this extract the same writer makes some valid links between texts and uses quotations 
effectively.

Examiner Comments
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Question 4 (a)
This is a popular option and all of the texts received interesting and engaged responses.

The (a) question was the more popular option.

Many examiners felt that the word ‘inevitably’ and whether or not candidates took any 
notice of it, was an important discriminator in this question.

The notion of self-discovery led to much discussion of the bildungsroman (which we should 
remind some candidates, does not contain a ‘u’) and the roles played by (un)reliable first 
person narrators. Some candidates also took the idea of learning literally and dealt with 
education such as Pip’s early schooling and the wife’s interpretation of the Bible.

Interesting links included discussion of how narrators acquired their names, Pip and Pi being 
the obvious candidates but also Ruby (‘I am Ruby Lennox’) and her relationship with her 
initially hidden other half, Pearl, whose presence is nevertheless being hinted at throughout 
the early part of the novel.

We saw some most interesting responses to the Wife of Bath in which candidates saw 
Alison’s self –discovery as being achieved through her life with her husbands; ‘experience’ 
of course being the key word here, leading to the tale itself and the knight’s own discoveries 
in the course of his adventures and the revelations at the tale’s end. We were interested 
to see how links were made between the knight’s own unknightly behaviour and Pip’s 
ungentlemanly actions leading to his own self-discoveries in the final section of Great 
Expectations. This might relate to the whole issue of education and how it is treated by 
Dickens, often quite satirically, and by the wife, who sees experience as the key to learning, 
not the authority of the bible. This too may well be seen to be satirical. 

The roles of parental or significant characters in characters’ early lives were seen as 
significant, so that Pip’s early experiences with Joe, Mrs Joe, Magwitch, Miss Havisham, 
Estella and Pumblechook are very important figures in his initially false sense of his destiny. 
In Behind the Scenes, Bunty’s lack of parenting skills was seen as just one feature of a quite 
fruitful exploration of the roles played by women in the recent and historical past. Links with 
Mrs Joe’s imperfect parenting and Alison’s role as a fourteenth century woman provided 
plenty of cross-references and many contextual points.

Although both Billy Collins and Grace Nichols were less popular choices, we nevertheless 
saw some stimulating use of the fat black woman as an individual to compare with the wife, 
each being noteworthy for breaking taboos in their respective worlds. Collins was often used 
to provide a different, trans-Atlantic, and often humorous and colloquial voice, and Nichols a 
Caribbean one to place against the equally diverse voices of Pip, Ruby or Alison. 

Key moments or experiences in characters’ lives in each of the texts such as Pip and the 
convict, his expectations aroused initially at Satis House, Pi’s adventures at sea with Richard 
Parker, the wife’s exertion of authority over Jankin, the fat black woman’s experiences 
of shopping in London in winter and Collins’ account of the process of composition (in 
Workshop) were all used as evidence for aspects of self-discovery.
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This high scoring candidate gets off to a good start with a focus on three texts from 
different genres and historical periods. There are aleady some hints about where the 
argument will go.

Examiner Comments
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The same candidate now makes some original and thoughtful comments, making 
some apparently improbable, but in fact very apt, links between the Wife of Bath and Great 
Expectations.

'Ungentlemanly' and 'gentilesse' are well-linked.

Examiner Comments
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The essay continues with a sustained section on the wife. The argument is supported with 
quotations from the text and references to a named critic, both of which support the points 
well. The discussion moves on to  a similarly focussed discussion of Life of Pi.

Examiner Comments
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This writer provides a well-managed discussion of Chaucer's methods of presenting character 
with good textual support. The ways in which the wife's stories of her husbands contribute to 
her self-discovery is unusual but perfectly apt, and the links to Dickens are neatly managed.

Examiner Comments
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The comments on the wife's tale and the contextual comments are well-managed; the links to Life of 
Pi are unusual and interesting and supported by more contextual information as well as a reference 
to a named critic.

Examiner Comments
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Question 4 (b)
This was a much less popular choice and candidates seemed less willing to deal with 
characters that they did not feel personal engagement with and they were, on the whole 
not likely to argue a contrary case. Nevertheless there was evidence from high achieving 
candidates of how the confessional nature of Pip, Pi, Ruby and Alison’s narratives revealed 
them to be very flawed characters leading, at best, to sophisticated discussions of 
‘dilemmas’ and ‘revelations’. The unreliable narrator who withholds information (such as 
Ruby), the wife’s deliberate misinformation and Pi’s double narrative were all dealt with in a 
variety of ways.

Much of what has already been said about the ways in which the different texts were treated 
in the (a) question apply here too.

Question 5 (a)
Although this is the least popular option, and the answers are therefore few in number, we 
nevertheless read a range of interesting discussions that linked the two Caribbean novels 
and some answers that integrated this with discussion of the Imtiaz Dharker poems. We saw 
some interesting responses that compared the journeys from the Caribbean to that from Sri 
Lanka in Reef , but little evidence of work on the other texts.

Question 5 (b)
Comments as for 5a
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Question 6 (a)
This also remains a popular option with many answers on each of the three novels and a 
solid range of poems from the two anthologies, inevitably perhaps concentrating on some 
popular choices. We saw little evidence of answers on Legion.

The (a) and (b) questions were roughly equal in popularity.

Death and destruction was a key focus occupying many writers and it was of course a 
matter of opinion whether the writers were being subversive or not. 

It became clear that engagement with and understanding of the idea of ‘subverting’ was a 
discriminator. One examiner felt that answers dealt with examples of death and destruction 
but provided little or no evidence of understanding what ‘subverting’ meant.

We saw excellent responses to Spies which emphasised the lack of death and destruction 
in the world inhabited by young Stephen and his friends, until the denouement about Uncle 
Peter, which was generally treated with some sensitivity with clear contextual awareness of 
what the consequences of desertion would have been at the time. His fate was seen also 
clearly as an example of psychological damage; his death regrettable but perhaps inevitable. 
This was often sensitively linked to Sassoon’s Suicide in the Trenches and the PTSD of many 
of the characters in The Ghost Road and even in The Kite Runner. Interestingly, Owen’s 
Dulce et Decorum Est was used to illustrate physical violence and death as well as the 
mental distress of the narrator who is haunted by what he has seen. The smell of gas was 
also found in The Ghost Road during the scene with the prostitute Elinor, and Sarah’s yellow 
complexion from her job in the munitions factory were other unfortunate reminders of the 
war in domestic settings. 

Good contextual points included the references to Sassoon’s letter of protest about the 
continuation of the war, Jessie Pope’s Who’s for the Game, historical knowledge of the 
Afghanistan war, Pat Barker’s family involvement with both world wars as well as the 
centenary  commemorations of WW1 including the Tower of London poppies. 

The ways in which texts written at the time of the conflicts by participants such as Owen, 
Sassoon, Rosenberg and Douglas or observers like Pinter or Fenton were contrasted to 
those written long after the events like Six Young Men, MCMXIV or The Ghost Road  
provided some interesting and frequently ironic connections about the relationship to death, 
destruction and the psychological and physical.

We noted some less frequent, but nevertheless welcome references to the worlds of 
Chaucer’s knight and that of the Battle of Maldon in which death and destruction were 
clearly glorified. Writers seemed appropriately horrified by this but saw it as part of the 
contemporary cultures; it was nevertheless most refreshing to see these older texts being 
appreciated.
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There are some well-managed and thoughtful links made between Spies, Break of Day 
in the Trenches and Dulce et Decorum Est. Not all the details are absolutely correct 
and there could be more textual support, but good points about the effects of war on 
individuals are nevertheless being made.

Examiner Comments
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This is a neat encapsulation of some key points about what kind of novel Spies is.

Examiner Comments
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This long section shows how a high scoring writer makes interesting connections between the 
two very different texts. Having made the connection, the writer tends to deal with each text 
separately but nevertheless makes good contextual points and provides some critical support. 
This is writing that shows a high level of achievement.

Examiner Comments
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Question 6 (b)
Much of the discussion on 6(b) applies here too, and the ability to find a balance between 
the psychological and physical often a sign of a sophisticated response.

The violence against Keith’s mother in Spies was a good example of the physical and 
provided a link to the rape scene in The Kite Runner, the childhood abuse from Father 
Mackenzie and the encounter with the red-haired boy in The Ghost Road. 

Other violent scenes in The Kite Runner dealt with key events such as the public execution 
and the encounter late in the novel between Amir and Assef. Writers often point out how 
violence was prevented such as the scene in which Baba prevents the rape of a young 
woman by one of the Russian soldiers. As the narrator looks back on these events his 
psychological trauma seems to be worked through his telling of the story and need to revisit 
Afghanistan to expiate the sins of the past.

Sassoon’s presence in the Craiglockhart Hospital as a result of his protest against led to the 
historical Rivers to declare that he was not insane. In the novel, his sensitive treatment of 
the psychologically damaged soldiers formed the basis for much intelligent discussion of the 
irony of making patients better so that they could return to the front line.
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Paper Summary
As candidates reflect on their performance this year and as preparation for next year’s paper 
gets under way, we offer the following advice:

•	 Make sure that you address the precise wording of the question 

•	 Address all aspects of the question

•	 Do not be afraid to challenge the terms of the question if you can put up a contrary case 
and back it up from the texts you have studied 

•	 Make sure that you hit all the relevant assessment objectives

•	 Write clearly and legibly in a literary style

•	 Always back up points with a brief quotation or textual reference

•	 Take time to choose the question that will show you at your best

•	 Do not forget to refer to different possible ways in which your texts can be appreciated. 
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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