[image: image2.png]OCRY

RECOGNISING ACHIEVEMENT





Support Material

GCE English Language & Literature


OCR Advanced Subsidiary GCE in English Language and Literature: H073


Unit: F671

This Support Material booklet is designed to accompany the OCR Advanced Subsidiary GCE specification in English Language & Literature for teaching from September 2008.
Contents

2Contents

Introduction
3
Scheme of Work - English Language & Literature H073: F671
5

Lesson Plans - English Language & Literature H073: F671
26
Other forms of Support
34


Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to English Language & Literature. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for English Language & Literature. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	English Language & Literature: H073. F671 Section A Speaking Voices 


	SUGGESTED TEACHING TIME
	35 HOURS
	TOPIC
	THE MODE OF SPONTANEOUS SPEECH AND THE CURIOUS INCIDENT OF THE DOG IN THE NIGHT-TIME (BY MARK HADDON)

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Speech mode -introduction:  

‘My Idiolect’

	· Basic exploration of contextual factors affecting students’ own speech: 

· Accent v Received Pronunciation
· Dialect v Standard English (age, social class, gender and personality). 

· Students accumulate and develop a ‘profile’ of their own speech/idiolect in a booklet (containing structured questions and tasks) leading to creation of poster-style document that may include a photo, etc. To be presented to other class members.
	· Students need to be issued with – and encouraged to make constant use of – a file/ workbook which contains examples of key concepts covered.
· Will be used to accumulate and categorise examples of students’ own language resources.
· The questions/tasks in this booklet would ideally be created by individual teachers.  

· Andrew Moore’s web-site:

· http://www.universalteacher.org.uk/lang/speech.htm provides exemplary, accurate and detailed information on linguistic concepts, together with links to resources for further study.
	· This induction can provide a helpful way to introduce students to the ‘analytical’ approach to language study and to introduce students to other members of the group.



	Key concepts introduced:

Phonology/phonetics

Orthographic spelling

Pronunciation/Accent

Dialect 

Idiolect

Sociolect


	· Accent and Pronunciation:
· Students work in pairs/groups to compile a list of 20 words about whose pronunciation there is some uncertainty/debate/teasing. For each word, they provide alternative pronunciations using the orthographic method of spelling, and suggest reasons for the variation.

· Feedback to whole class. Teacher lists most common examples on board, and invites explanations for the variations. 

· Students might disagree about either pronunciations or their (orthographic) representation. This should be useful in allowing teacher to suggest areas for investigation in homework task below.

· Extended homework. Students devise brief accent/pronunciation questionnaire to investigate features of phonology/pronunciation/accent amongst family and friends.
· Dialect and Standard English   (see Lesson Plan 1)
	· Helpful resources for this induction/introduction might include: 

· Video/DVD of different accents, dialects, etc. (e.g. ‘Whose Language – talking Proper’ by Lynda Mugglestone. A Level Language File)
· Web research: American, Australian and local/regional idiom/slang sites 

· Teacher-selected printed texts: examples of transcribed speech features (e.g. past exam papers). 
· Teacher might suggest possible questions/categories for questionnaire e.g. provide respondees with list of 20 words and ask them to read each one aloud; record responses (on tape or mini-disc) and subsequently write down phonetically. 
· The website:
· http://www.newi.ac.uk/englishresources/workunits/ks3/langmedia/yr8/accentdialect.html  has a simple unit (designed for Year 8) on accent and dialect, which students might find useful.
	· Students should begin to notice and be able to describe features of pronunciation and/or accent.
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Introduction to: themes/ideas, characters, form/genre
	· ‘Mini-lecture’ and/or PowerPoint presentation to introduce key aspects of text: 

· Genre(s) [murder mystery, journey, bildungsroman] 

· Characters, narrative voice 

· Asperger’s Syndrome/autism.
	· The novel.
· Printed handout that summarises presentation.
	

	Speech mode (continued): contextual factors

Context

Register
	· Students explore the contextual factors underlying spontaneous speech: 

· Purposes/functions

· Speakers & audiences, including: topic, genre, settings/location, spontaneity and medium. 

· Students analyse a range of transcripts, noting how the range of contextual factors determine the register of the speech.

· In pairs, students present an analysis of a further transcript to class.
	· Teacher produced handouts/booklets that provide underpinning knowledge, structured questions regarding contextual factors and transcripts. Students complete in note form.

· Teacher selects range of relevant transcripts from available sources (e.g. past exam papers, etc.) or see:

· http://www.newi.ac.uk/englishresources/alevel/lang.html

	· It is crucial not to overwhelm students with the terminology of speech features (e.g. ‘elision’, ‘filler’) at this point; it is the conceptual point of ‘context = speech’ that needs to be established.
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Haddon: 

Form

Structure 

Genre
	· Students briefed on on-going homework:

· Read text in own time and chart elements of narrative structure (via chronology of plot/s) and cohesive devices (e.g. digression, anaphoric reference, self-reflexive intrusions, etc).  Textual annotation encouraged. Examples given by teacher.
	· Use Moodle if available; otherwise, a booklet or handout designed in column format for charting purposes (subtitles, page numbers, etc) could be used.
	

	Speech mode: the three main lexical features: 

1.  manner/colloquialism
2.  vagueness and                   
redundancy 

3.  simplicity/brevity
	· Students explore:

· Levels of formality in words & phrases (dialect, slang, idiom, collocation, etc).
· varieties of vagueness (deixis, hyperbole, fillers, etc.) + study skills practice (see * in next column).
· simplicity/brevity (poly & monosyllabic, elision, interjections, etc).
	· Teacher-designed handouts that explain exemplify with underpinning knowledge and then include student application of knowledge/concepts via a range/variety of exercises.

· E Magazine (January 2003) & Times Educational Supplement (7.3.2003) articles on vague language used as a source of the concepts of ‘filler’ and ‘filled pause’ as well as * practice for ‘reading for meaning’, selecting salient points and annotation of texts (i.e. exam skills).
	

	Speech mode: the distinctive grammatical & syntactical features of speech
	· Students explore concepts: utterance simplicity or complexity, brevity, mood, deviance, etc.
· They should be directed to consider the issues in the next column. 
	· Utterance complexity in speech.
· Most everyday spoken utterances are shorter than written ones. Why? 

· Can you think of any exceptions?  (Think genre).
· Minor sentences and verb-less clauses are common: “Not now”, “In a minute”, etc.  Can you explain why?

· Compound sentences are fairly usual, but so too is the phenomena of lengthy utterances co-ordinated by conjunctions and are known as ‘conjunction strings’, e.g.: “We went to Top Shop first, and then we went to Burger King and then we stopped at the supermarket and then we came back, but we didn’t stop for long, because it rained.”

· Why are conjunction strings so common in speech?

· Often the conjunctions are fronted (placed at the start of utterances).  

· Can you think of reasons why?
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Haddon: 

Structure & Genre - students’ reading checked
	· Students’ progress reviewed using charts which follow chapter divisions.

· Discussion, updating and amendments made in small groups.
	· Teachers will need to develop their own versions of the charts because individual teaching and understanding of the novel’s structure will be very much up to interpretation. However, a sensible way of organising such charts would be via chapter divisions. If set up on Moodle, the templates will allow for documents to be stretched or compressed as needed.
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Revision/progress

then Haddon: 
Creation of Christopher’s narrative voice

Students explore Christopher’s lexis and grammar/syntax (first 15 pages of novel?) with regard to Haddon’s constructed context including the effects of Asperger’s Syndrome, age, class, manner, and emotional states. 
	· Students prepare for ‘test’ on speech features so far – a timed essay based on an exam transcript/question.

· Activities to explore the construction of the narrative voice.

· In pairs: students re-write the first page of the novel. One student writes in the first person but ‘improving’ Christopher’s style, the other in the third person. 
· They then read each other’s re-workings and collaborate to identify, list and explain the changes they made.

· Feedback to whole-class discussion. Teacher lists points on board and begins to categorise according to linguistic features.
	· Teacher-produced grid.

	· Re-cap of learning/revision of work done so far could at this point be conducted in pairs or small groups. Students could devise brief tests which they administer to each other, perhaps based on.
· http://www.universalteacher.org.uk/lang/speech.htm
· NB students should be made acutely aware that this is a written text and not of the spoken mode so that comparisons can be better understood.

	
	· Activities to compare/contrast features of Christopher’s lexis/syntax with those of typical spontaneous speech.  

· Points of comparison noted on grid containing lists of features organised according to the 3 main features of spoken lexis and distinctive syntactical features.
	· Printed extract from the novel (e.g. Chapter 17) annotated by teacher to highlight salient features.  

· Previously-analysed transcripts of speech.

· Teacher-produced grid/chart.
	· Students may well need careful direction to the more ‘complex’ or subtle of Haddon’s devices (e.g. conjunction strings, fronted conjunctions, etc. There are good examples of these on pages 24 and 215/6).

	Speech mode - further distinctive features

1. prosodics

2. non-fluency features

3. discourse/conversation structures


	· Students explore the prosodic features of stress, tone, pitch, volume, pace; the disfluency features of false starts, repetition, etc discourse structures such as topic shift, adjacency pairs, overlaps, etc.  

· Students create a transcript from a source of broadcast media annotating it with the features just studied.


	· Teacher-designed handouts may be used (or suitable Language coursebook) to explain and exemplify each concept. Students’ understanding may then be tested and consolidated by brief exercises. Many Departments of Linguistics at universities have interactive ‘self-check’ exercises, e.g.
· http://www.departments.bucknell.edu/linguistics/lectures/05lect03.html
· More generally, see:

· http://www.ling.lancs.ac.uk/alevel/default.htm
	· TV/radio football/sport commentary is usually a rich source for these features.
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Haddon: ‘periphery’ characters
	· Students (in small groups) search Wikipedia for info on the novel looking at the ‘Other Characters’ section.  Students allocated one or two ‘other characters’ and asked to assess the quality of the Wikipedia analysis. 

· A more detailed character profile is then created for allocated characters. This profile will include a choice of image.  
· Students then present their profile and justify their choices to class.


	· http://en.wikipedia.org/wiki/The_Curious_Incident_of_the_Dog_in_the_Night-time
· Software such as Adobe PageMaker or Microsoft Publisher could be used for this task.


	· Students should find Wikipedia’s analysis rather brief and not too helpful. 

· The intention here is to demonstrate how Christopher’s narrative voice is limited in its perspective and thereby limits the readers’ perspective. This is a literary point rather than a linguistic one, if the two can be separated.  Also, the idea behind using Wikipedia is similar – it (like Christopher) tends to have a rather limited perspective. It may well be a healthy thing for students to realise this!
· Opportunity here to allow for diversity of learning styles (visual), differentiation and ‘fun’ in lessons.

	Speech mode – revision of learning 


	· Students revise at home and prepare for a timed test/essay that explores their understanding of the key features of spontaneous speech in relation to context.
	· Past exam paper.

	

	Haddon:

dialogue and planned speech/discourse features
	· Students explore Haddon’s use of dialogue through selected passages (e.g. Chapter 97, pages 26, 101 -103) comparing it to the typical discourse features (e.g. tag questions, adjacency pairs, etc). Notes recorded on teacher-produced grid that allows for comparison.
	· The novel and prior learning notes.

	· Extension activity - students read and take notes on Powell’s interview with Haddon:

· http://www.powells.com/authors/haddon.html

	Conclusion
	· Students to complete timed essay – perhaps the specimen paper would now be appropriate
	· OCR specimen paper.
	


	English Language & Literature: H073. F671 Section B Speaking Voices 



	SUGGESTED TEACHING TIME
	35 HOURS
	TOPIC
	Types of Non-Fiction Text and The Great Gatsby(by f.scott fitzgerald)


	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction to The Great Gatsby


	· In groups, students are presented with topics for research on the background context of the novel - each group allocated one topic for web (or other) research.

· Topics may include: 

· The Jazz Age

· The Roaring Twenties

· The American Dream

· The Self-made Man

· U.S. prohibition

· Fitzgerald’s life (in relation to novel).      

· Seminar-style presentation, with illustrations/visual material.
· Teacher relates context to novel as presentations proceed; students take notes.
	· Teacher-created blank handouts with topic headings for notes.

· University of South Carolina F Scott Fitzgerald centenary web-site:
· http://www.sc.edu/fitzgerald/index.html

	· All references to the novel are to the Penguin Classic edition reprinted in 2000 with Tony Tanner’s introduction and notes.



	Gatsby: Ongoing homework set up and ‘mini-lecture’ on key aspects of the novel
	· Students briefed to read text in own time, annotate text and complete charts for selected central features: 

· Changes in geographical location and pattern of characters’ travel 

· The presentation of the protagonist, Gatsby 

· Presentation of Tom, Daisy and Nick

· Images of wealth/upper class life and its contrast (i.e. the Wilsons) 

· Structure of narrative: prologue, rising action, other narrator’s (i.e. Jordan’s pgs 72 – 76), ‘flashbacks’/retro narrative (e.g. 97 – 107), denouement etc.
	· Students supplied with either a printed booklet/handout with blank charts (plus page number columns, headings, etc.) or directed to Moodle template for home working.

· For an activity relating to a ‘reading-group’ approach, see:
· http://school.discoveryeducation.com/lessonplans/programs/greatbooks-greatgatsby/
	· Arranged chapter by chapter, the teacher-supplied booklet/handout with blank charts could be used as a key learning and revision document and utilised throughout the study of the novel.

· Class could be divided into groups that focus on just one of two of the numbered features – according to ability, motivation, etc.

	Non-fiction - introduction: speech mode ‘reminder’
	· In small groups, students produce a document aimed at ‘teaching’ a specified audience (e.g. trainee teaching assistants) about the nature of everyday speech and its distinctive features.
	· Students use their own materials already developed from Section A.
	· The document type and audience can obviously be varied and depends on teacher preference and type of student group.

· This exercise may be useful for ‘revision’ purposes as well as priming the group for the comparisons with the written mode to come.

	Non-fiction

Introduction continued
	· In pairs, students complete a re-casting/editorial task: e.g. – a simple recipe is written in a conventional register and format and then changed into a spoken/dialogical format (e.g. for a TV food programme).
	· Students create their own recipe or a written recipe can be supplied by teacher.
	· This exercise stimulates thought about the difference between spoken and written modes.
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Gatsby: 

Setting of novel
	· In groups of 3 – 4, students produce maps or 3D displays (New York area and USA as a whole) showing key locations for: 
· Dramatic incidents (e. g. Myrtle Wilson’s death) 

· The travels of the characters (significant train and car journeys)    

· East/West origins and residencies of the characters for wall/table display.
	· The novel.
· Tanner’s notes (pgs. 173 – 177) are useful for this exercise, especially if the students are still reading the novel.
	· Heightened awareness of spatial/geographical relations can help fix images in the mind and this exercise also induces a detailed exploration of key parts of the novel.



	Non-fiction: comparisons between speech and writing


	· Students use a ‘checklist’ of spoken mode features and (in groups of 2 - 3) explore the differences and similarities between the modes (e.g. manner of lexis and syntax, structure and organisation of language, etc.) noting significant points on checklist.
	· Teacher- or student-produced checklist based on work completed for Section A, plus teacher-produced handout of structured questions to stimulate points and notes of comparison.
	

	Gatsby:

class/wealth/excess
	· In pairs/threes, students explore images of wealth and its ‘excess’ presented in chapter one.  Salient points identified and quotations collected and categorised on a mind map.
	· Teacher-led focus on linguistic features.

· E-text could be used and significant features glossed in terms of connotations/denotations, e.g. description of Nick’s family as “prominent, well-to-do people”. 
	· This work will be expanded upon and completed later, so mind maps produced will need to be kept.

· Edited e-text could be made available on Virtual Learning Environment. 

	Non-fiction: detailed look at the contexts of written forms

Function/Purpose
	· Concept of ‘function’ is explored.

· Students presented with a comprehensive list of non-fiction forms and asked to identify functions.  

· Comparisons made to spoken contexts and Gatsby. 

· Students study an example of a written text and asked to link function to register/language features.
· Homework: students complete a re-casting/editorial task transforming a spoken transcript into a written form (e.g. a taped monologue into an extract of, for example, an autobiography).
	· Teacher-produced handout containing structured (and differentiated) questions/tasks aimed at exploring language features across a range of linguistic frameworks (e.g. complexity of lexis, syntax and sentence construction).

· Written text example: A Tune a Day for the Guitar (Paul Herfurth) Section entitled, ‘Holding the Guitar in Playing Position’ – ideal for instructional texts.
	

	Gatsby: 

Reading progress and ongoing homework reviewed – focus: portrayal of protagonist
	· Students’ progress in charting novel’s features reviewed by group comparison of individual findings/notes.  

· Charts updated, amended and completed via group and class discussion and linked to contextual factors researched earlier (Prohibition, American Dream, etc.)
	· The novel.
· Charts/booklet issued (see above).

	

	Non-fiction: contextual factors (continued) – ‘audience’

	· Concept of ‘audience’ is explored.  Students presented with a list of non-fiction text titles and asked to ascertain audiences; one text selected for closer analysis of a feature of audience composition (e.g. ‘age range’ can provide stark examples) in relation to register/language features.
	· Teacher-produced handout containing structured (and differentiated) questions/tasks aimed at exploring language features across a range of linguistic frameworks (e.g. complexity of lexis, syntax and sentence construction) with regard to age of reader.

· Text example: Weather Projects by Sharon McCormick and Steve Lucas - section entitled ‘Make a Windmill’.
	

	Gatsby: Audience/readership


	· Audience for Gatsby explored, discussed and compared to typical non-fiction contexts.  A reader profile of the novel developed into a poster form for a wall display. 
	· The novel.
· Reviews on ‘book-club’ web-site:

· http://readers.penguin.co.uk/nf/Document/DocumentDisplay/0,,P000100000029,00.html
	

	Gatsby: Characterisation – secondary characters


	· In groups of 3 – 4, students compile a list of secondary characters (but not Nick) and then rank them in order of :
· their significance to the events of the story/plot 

· their moral integrity.
· Homework: students assigned one or two secondary characters each and asked to develop a detailed profile of their role in and significance to the novel.  When completed, students are ‘hot-seated’ as a character by class who have prepared probing questions.
	
	· Other aspects of these characters could be chosen for this ranking exercise – e.g. the closeness of their relationship to the protagonist.



	Non-fiction and Gatsby: comparison skills developed


	· Homework/Preparation.
· Students research U.S. newspaper reports from the 1920s (especially reports of murders) and compile a list of interesting features of language use. Bring one annotated example to next lesson. 

· Class activity:

· Students re-read Wilson’s murder of Gatsby (pgs. 148 - 154) and in pairs plan a (relatively) formal newspaper report of the incident. 

· Whole class discussion of likely register/lexis of newspaper style.

· Students begin individual writing of the report in class, and finish at home. Bring printed version.

· Next lesson: Students exchange reports in pairs, and make notes on the features (successful or otherwise) of their partner’s report.
· Students then compare their text to the original in relation to context (function, audience, etc.) and language. 
	· Newspaper reports from the 1920s can be found for example at:

· http://www.encyclopedia-titanica.org/item/3738/
· http://www.encyclopedia-titanica.org/item/3719/
· http://query.nytimes.com/search/query?frow=0&n=10&srcht=s&daterange=period&query=murders+in+1928++&srchst=p&hdlquery=&bylquery=&mon1=09&day1=18&year1=1851&mon2=12&day2=31&year2=1980&submit.x=39&submit.y=10
· Report could be completed using software such as Adobe PageMaker or Microsoft Publisher.


	· Register needs care: how ’formal’ are newspapers? Of the time? Now?

· Skills practised here are close to those needed for the coursework Unit. 



	Gatsby: Theme of wealth/class


	· In small groups, students discuss the key quotation: “They were careless people, Tom and Daisy – they smashed up things and creatures and then retreated back into their money of their vast carelessness…” (p.170).  

· Consolidating the work already completed for the ongoing profiles and charts as well as the detailed work on this theme for chapter one, students develop a detailed mind map of this central theme.
	· The novel.

	

	Non-fiction and Gatsby: comparison skills developed
	· Homework or timed essay: students are presented with a passage from the novel (e.g. p. 42 “By seven o’clock…The party had begun”) and a short extract from a non-fiction text linked by notion of ‘The Jazz Age’ for comparison of context and language.
	· The history textbook, ‘The Making of America’ might be useful for the comparison – pages 157 -158, section entitled ‘Change in Social Life’ [Pub. Longman 1972]
	

	Gatsby: audience/reader response to narrative structure/form with reference to purposes
	· With reference to the charts already developed on narrative structure, students update/amend charts and then discuss how far the novel’s form fulfils its purposes in relation to its audience.

· Graphs developed – in small groups – of narrative progression/change (via chapter divisions) and labelled with the accompanying emotional/dramatic effects on reader (‘tension’, ‘shock’, ‘intrigue’, etc.)
	· The novel, the charts issued early on and reviewed and the reader profile poster also developed earlier on in the course.

· A document is created in Word by every group for class distribution.


	

	Gatsby:  Narrative voice/perspective


	· Whole class discussion on the overall effect of the first-person narrative voice. What are the key constituents of language which construct it?

· Class divided into nine groups (one group/chapter, if possible). Each group allocated a chapter and asked to scan for: 

· Nick’s views on Gatsby and his social world                                      

· Key quotations that exemplify Nick’s views                                                  

· Literary and linguistic devices that help convey Nick’s view (e.g. irony, colloquialism, modifiers).  

· Groups’ findings are printed, pooled and discussed.
	· Teacher-produced guide to linguistic and literary features of the narrative voice. 

· Chapter one annotated as exemplar. 


	

	Linguistic Peculiarities of the Novel/Any Other Business
	· Homework/Preparation.
· Students select some aspect of the novel which they find interesting and/or puzzling. (May be a feature of style, content or context). Prepare a brief presentation on it. 

· Class listens; teacher makes notes on board. Notes edited for accuracy/relevance, then copied and circulated. 
	· For an interesting perspective on differences between Standard/British English and American English in the novel, see:
· http://www.uta.fi/~johanna.e.jarvinen/GG2002.html
	

	Synoptic task: timed essay
	· Students complete timed essay – the exam board’s specimen essay would be a sensible choice.
	
	


Sample GCE Lesson Plan 1: English Language & Literature: H073. F671 Section A Speaking Voices 
The Mode of Speech: Standard English v Dialect

(Induction work: My Idiolect)

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the lesson

	Objective 1
	Students to begin to understand the differences between the concepts of Standard English and dialect.

	Objective 2
	Students to understand some aspects of the social context which gives rise to dialect variation.

	Objective 3
	Students to understand how their own language is determined by variations in social class.


Recap of previous experience and prior knowledge (10 – 15 minutes)

Students given a brief test (factual recall) of prior learning or, alternatively, students do a brief ‘starter’ activity which consists of writing clear definitions of the crucial conceptual distinctions – accent/pronunciation/dialect/Standard English - for this induction section of the course, testing knowledge of:

· Factors affecting features of students’ own accent
· The differences between regional accents and Received Pronunciation
· Definitions of dialect
· Lexical and grammatical forms of students’ own dialect, for example:  borrowings from American/Australian English, neologisms, double negatives, etc.
· Selected concepts/terms relevant to the above, for example: elision, prestige, non-standard usage/deviation, etc.
Content

	Time
	Content

	5 minutes
	Students read and check a list of features that help describe/define Standard English, for example:

· SE is not based on geographical region/location

· SE has more prestige amongst certain social groups

· SE is habitually spoken by under 5% of the total population

· SE is recommended for use in the broadcast media and for the teaching of English as a second language
Teacher uses black/whiteboard, handout or booklet for presenting this information (and the other underpinning knowledge outlined below) and checks students’ understanding via Q & A.

	10 minutes
	Students presented with the underpinning information that the criteria for the assessment of Speaking & Listening coursework at GCSE (English Language) require pupils/students to demonstrate the ability/skill to adapt their register to SE when apt. Students discuss this in pairs and note down two reasons why QCA might demand such ability/skill.  Class feedback via Q & A, discussion and note taking.

	5 minutes
	Students check 2 - 3 examples of ‘extreme’ forms of non-standard usage local to the students’ region and asked to ‘translate’ these into SE. Teacher checks/facilitates.

	5 minutes
	Students asked to recall and note down examples of when their own non-standard usage has been ‘corrected’ by adults (parents, teachers, etc.)

	5 minutes
	Class feedback on last exercise.


Consolidation

	Time
	Content

	10 – 15 minutes
	In pairs, students instructed to write an imaginary conversation/script between two or more people who would not have (yet) achieved the C grade standard at GCSE for their use of SE (10 – 20 lines of script).  Topics are supplied by the teacher and restricted to a choice of two: 
1. England’s win over Germany in a friendly football match at the weekend (substitute any rival local teams)

2. The difficulties of keeping a wine cellar well stocked. 

	5 minutes
	Teacher checks fulfilment of learning objectives via Q & A and asks students to find out and note down what their parents/carers do for a job (if unknown) and how much their parents earn (if unknown) ready for the next lesson concerning the effects of social class on idiolect.  


Sample GCE Lesson Plan 2: English Language & Literature: H073. F671 Section A Speaking Voices 
The ‘Voice’ of Christopher John Francis Boone (from Mark Haddon’s The Curious Incident of the Dog in the Night-Time)
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the lesson

	Objective 1
	Students to recap/revise key features (concepts and terms) from prior study of the spoken mode: the lexis and grammar of spontaneous speech according to context.

	Objective 2
	Students to understand how Mark Haddon has constructed Christopher’s character/voice by using a written register determined by Haddon’s conception of the character’s context (age, social background, psychological condition, etc.) and literary devices/conventions.

	Objective 3
	To introduce/develop the students’ skills of comparative analysis needed for this section of the course.


Recap of previous experience and prior knowledge (15 minutes)

Students to complete a brief written test (factual recall) that covers a range of key concepts/terms concerning the lexis and grammar of spontaneous speech. 

Suggested areas of spontaneous speech to be tested:

· Its colloquial manner (slang, phrasal verbs, dialect, etc.)

· Its comparative simplicity and brevity (monosyllabic lexis, elision, interjections, etc.)

· Its relative vagueness and apparent redundancy (fillers, hedges, hyperbole, etc.)

· The unstructured nature of its syntax (unfinished utterances, conjunction strings, anacolutha, etc.)

· Its tendency towards brevity (ellipsis, minor sentences, deixis, etc.)

· Its interactional nature (tag questions, imperatives, etc.)

      12 – 15 questions (factual recall) are constructed, asked orally (or on a prepared sheet) and checked/assessed via class feedback, discussion and corrective note-taking. 
Content

	Time
	Content

	15 minutes
	Students are divided into 8 groups and each group is allocated a different chapter, up to and including chapter 19.

Students instructed to skim/scan their chapter looking for the following:

1. Lexical and grammatical features drawn from the mode of spontaneous speech (e.g. page 1 the fronted conjunction “But…”)

2. Features constructed to convey Christopher’s psychological condition (e.g. the precision/formality of self naming “Christopher John Francis Boone” page 2)

3. Features atypical of speech and deriving from the novel’s literary form (e.g. the humorous simile on page 8 concerning “…loaves …”)

·  Teacher provides a mixture of ‘random’ examples of each of the three categories.

	10 minutes
	Each group feeds back findings; students discuss and annotate novel and/or take notes of significant points.


Consolidation

	Time
	Content

	15 minutes
	In pairs, or individually, students create a minimum of one paragraph in the style of Christopher’s voice that acts as a continuation of chapter 7. In this continuation Christopher provides the reader with a further example of a child at his school who is not as ‘clever’ or ‘interesting’ as a dog. Focus is to be on lexical and grammatical choices. 

	10 – 15 minutes
	Teacher checks the pair work and selects 2 - 3 examples to be read out to class, who listen and comment on the quality of the work with respect to how choices of lexis/grammar have constructed a voice for the narrator. 

Teacher lists lexical and grammatical items on board.

What other successful choices had students made? 

[Optional homework/extension. Develop the single paragraph at greater length; then write a brief analytical commentary on the attempt to reproduce Christopher’s voice. N.B. This sequence of activities mirrors – and practises – the coursework requirement for a combination of analytical and creative work, with commentary.]

Teacher reiterates the importance of the combination of the ‘spoken’ and written/literary features to be found in the novel and how this can be used as a basis for comparison in the exam.


Sample GCE Lesson Plan 3: English Language & Literature: H073. F671 Section B Speaking Voices 
The Murder of Jay Gatsby: The Narrative Climax

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the lesson

	Objective 1
	To consolidate students’ knowledge of a key episode of the novel.

	Objective 2
	To consolidate students’ knowledge of the novel’s narrative structure and narrative techniques, especially the final climactic stage before the denouement.

	Objective 3
	To develop/extend the students’ knowledge and range of non-fiction texts, in particular, the narrative techniques of print journalism.

	Objective 4
	To complement/extend skills development for Unit F672 (Texts and Audiences Task 2).

	Objective 5
	To (re-)familiarise students with the pressures of timed reading and writing in preparation for the exam.


Recap of previous experience and prior knowledge (15 minutes)

[Prior to this lesson, students will have studied/researched examples of American newspapers of the time. Now they are told that they will be investigating the death of Gatsby and that observing strict time deadlines is essential for all of the lesson’s tasks as it would be for a real police investigation, the production of a real newspaper report, or an exam].
Students are to re-read pages 148 – 154, selecting and noting/annotating the key events and features of the narrative, including the time sequence, characters’/witnesses’ actions/observations (e.g. Michaelis and the chauffeur) Wilson’s movements/motivations, ‘scene of crime’ details, etc. Notes to be set aside for a short time.

Content

	Time
	Content

	10 minutes
	In groups of three to five, students brainstorm/mind map any features of the conventional register and structure of a non-tabloid newspaper crime report they can think of.

Teacher checks, filters/mediates and collects findings on board.

Teacher checks students’ progress and facilitates, if necessary.

Examples of such stories from contemporary American newspapers could also be made available for students who have missed this stage of preparation to check, but only as a last resort (too time-consuming).

	20 minutes
	In pairs, students then write up the ’facts’ of their ‘investigation’ into Gatsby’s murder in the form of a 200-word news/crime report for The New York Times (non-tabloid) using the data about such a text’s conventions just brainstormed. One word processor per pair would be ideal. 


Consolidation

	Time
	Content

	10 – 15 minutes
	Students are then asked to begin their homework: a written comparison of the structural techniques used by Fitzgerald to create the narrative climax and those techniques used by the students themselves to create the newspaper report with regard to context (audience, purpose, etc).  Students make the most of the last 10 – 15 minutes of the lesson to work together and use the teacher for help in identifying the comparisons. 


Sample GCE Lesson Plan 4: English Language & Literature: H073. F671 Section B Speaking Voices 
The Modes of Speech and Writing: Similarities and Differences – An Introduction

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	To consolidate further students’ knowledge of the forms/features of spontaneous speech. 

	Objective 2
	To introduce students to the basic differences and similarities between the two main modes of language (to be explored in more detail later).

	Objective 3
	To complement/extend work completed for Unit F672 (Texts and Audiences Task 2).


Recap of previous experience and prior knowledge (10 minutes)

Students given a brief and spontaneous Q & A oral test on their knowledge of typical but less obvious features of spontaneous speech (e.g. collocations, idioms, discourse markers, etc. - up to ten features might be enough).  Class feedback and discussion clarifies and consolidates learning.

Content

	Time
	Content

	5 – 10 minutes
	Students are given printed copies of a recipe for a simple dish, such as smoked haddock chowder. See examples at http://www.deliaonline.com/recipes/smoked-haddock-chowder-with-poached-eggs,1312,RC.html and http://www.bbcgoodfood.com/recipes/1441/smoked-haddock-chowder.jsp
They read and annotate these, highlighting features of discourse which are similar to those of speech (e.g. ellipsis, time adverbials and imperatives) and also those which are significantly more likely to occur in writing (complex subordinate clauses and rarer lexical items such as “discard”).

	15 minutes
	Students recast the written recipe into a transcription of a duologue between a professional chef and an enthusiastic amateur – the kind of duologue that might be heard/seen on radio or TV.

Teacher facilitates.


	Time
	Content

	10 minutes
	Students then asked to note down at least 6 different features typical of the spoken mode that they used in their transcription and 6 different written mode features that they omitted from their transcription during the recasting process. Teacher prompts the latter, if necessary – e.g. manner, structuring of information units, bullet points etc.

	10 minutes
	Students then asked to identify 3 similarities between the modes and – again – the teacher prompts if necessary (e.g. ellipsis, field-specific lexis, imperative mood etc.)


Consolidation

	Time
	Content

	10 minutes
	In pairs/small groups, students then discuss and note down at least two reasons for how the different contexts affected the registers of the two texts. Ideas about the temporal nature of speech compared with writing, or the importance of precision in the written mode, might be broached at this point before a more detailed analysis of the topic in the next lesson.


Other forms of Support

In order to help you implement the new English Language & Literature specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Oxford University Press (OUP) is the publisher partner for OCR GCE English Language.
Oxford University Press (OUP) is producing the following resources for OCR GCE English Language & Literature for first teaching in September 2008 
OCR Doctor Faustus
ISBN:9780198386834 
Christopher Marlowe

OCR The Duchess of Malfi
ISBN:9780198386841
John Webster

OCR The Great Gatsby
ISBN:9780198386940
F. Scott Fitzgerald

OCR GCE Language & Literature Coursework OxBox CD-ROM 
ISBN:9780198386988

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
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This icon is used to highlight exceptionally innovative ideas.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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