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Introduction

9ELO1 is a written examination of 2 hours and 30 minutes duration. This component has an explicit
focus on the concept of ‘voice’ and how spoken voices are formed, and written voices created, in
literary, non-literary and digital texts. 9ELO1 has two ‘set’ texts: the Pearson Anthology of non-
literary and digital texts and a drama text selected by centres for study. The paper comprises two
sections. Each section is equally weighted with a total of 25 marks available for each component.

Section A: Voices in 20th and 21st century Texts

This question assesses AO1, 2, 3 and 4. Candidates are presented with one comparative essay
question on one unseen extract selected from 20th or 21st century sources and one text from the
Pearson Anthology

The unseen extract is taken from a broad genre which has been studied in the Anthology and will
be linked in some way to the Anthology text, with which it is partnered, to afford the comparison
that is central to the assessment of AO4.

Section B: Drama Texts
Candidates are presented with an extract-based essay question on their chosen drama text.
This is an 'open book' examination - a clean copy of the prescribed drama text can be taken into

the exam.

The questions set for Section B use the extract provided as a starting point for analysis and as a
spingboard for linked investigation and discussion across the play as a whole.

GCE Language and Literature 9ELO 01
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Question 1

Question 1 (Section A) of this paper was presented to the full cohort.

Candidates were presented with two texts, linked, thematically, by boxing and its personal, physical
and social impact on the lives of those connected with the sport. The first (unseen) text was an
edited extract of an article written by the Telegraph’s senior reporter, Patrick Sawyer, shortly after
the death of American World Champion boxer and social/political activist, Muhammad Ali. The
second, drawn from the Pearson Anthology, was an extract from the review of Anna Whitwham'’s
inaugural novel ‘Boxer Handsome’ which was written by Flemmish Webb.

The Sawyer article was accessible and the main contrasts to Webb’s review were relatively easy to
define. The subject of the unseen text, namely Muhammad Ali, engaged the majority of candidates
although not all recognised the obituary nature of the celebration of, and reflection on, his life. It
was possible to draw comparison between the two texts on different levels from straightforward to
sophisticated. Those that had studied the Webb review in advance could make more targeted
comparisons with the unseen article as they were generally better able to comment on the
differences in content, tone and form. Several examiners commented on the fact that some
candidates struggled with the Anthology text and produced responses that seemed to indicate that
they had not previously read it. Given the nature of the question, which will always pair one of the
Anthology extracts with the (linked) unseen text, centres are advised to use the Anthology, the texts
it contains and the wider generic forms they represent, as a starting point for preparation for Q1.

The question provided a focus on the “effect [of boxing] on the lives of those involved” but some
candidates seem to have ignored this prompt and just approached the task as a general
comparison. It's helpful to read this part of the question first before reading the passages, as it
would have helped candidates begin to find material for their comparison.

Organisation of the response proved to be a significant discriminator in that those candidates who

adopted a 'feature spotting' approach to comparison of the two texts often lead to mechanistic and
superficial investigation as this approach rarely allows for analysis to arise out of an exploration of

audience, purpose and meaning.

Successful responses explored a range of language features in both extracts. Exemplification was
consistent and appropriate and the responses offered considered comment on the link between
form and function. Terminology was fairly wide ranging and applied accurately at word, sentence
and whole text level. The better answers noticed the register shifts and used this to comment on
the subtler aspects of voice as a result. Successful responses offered developed comment on the
context of both extracts with consideration of the factors that influenced the production and
reception of each. Contextual knowledge was more in evidence this series and comments in
successful responses was better integrated and linked to the central issues of the task. At best,
comparisons and connections were integrated with fluency throughout the response, picking up on
the more subtle opportunities to do so.

At the upper levels of achievement, responses covered all the AOs in their exploration of both texts;
with more effective responses differentiated by their ability to produce an integrated analysis and
their careful selection of evidence.

Less successful responses picked upon some general language features, often making vague
references to ‘lexical choices’ but offering limited comment on specific techniques or extension to
sentence-level or whole-text exploration. In some less successful answers, exemplification was
inconsistent and sometimes inaccurate. In these responses, candidates often confused basic labels
such as verb/noun or adjective/adverb and there was tendency to label any questions as
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'rhetorical'. There were still some feature-spotting approaches, and in mid-lower levels of
achievement, some responses peppered grammatical labels (especially “adjective”) across their
answers seemingly at random. It is better to apply a few accurate, analytical terms where they
really further the analysis, than to sprinkle them throughout in hope that some will land correctly.
Less successful responses also frequently resorted to non-specific comment at sentence level such
as 'short, snappy sentences'. Levels of specific analysis and links between form and function were
limited and/or undeveloped. Most candidates commented on the literary devices employed though
they couldn't always say what functions they served. In mid-lower level responses, some of the
argument/analysis was unconvincing. Many answers offered very general and obvious
interpretation rather than specific analysis. Many made minimal links to function such as ‘this
feature makes it entertaining’ or ‘makes the reader read on’. Analysis tended to be non-specific with
vague phrases such as ‘incorrect grammar’. Many such responses also included bold claims about
contextual factors, particularly the audience. Less successful responses tended to treat texts
separately, offering only the most straightforward points of comparison and contrast between
them.

Often mnemonics or prepared templates hindered a candidate’s ability to explore, particularly the
unseen text, in greater detail as they were looking for devices to fit a checklist rather than exploring
the text for its worth. More confident candidates were able to weave the aspects of form into
comments about their analysis of devices within the texts rather than making stand-alone points
just concerning form or genre. Candidates should be encouraged to demonstrate a spread of
terminology across each text focusing on structural elements of the pieces rather than simply
indentifying individual word-level devices.

The following extracts are taken from a successful response to Q1 which was awarded a mark of
23, which places it in mid-Level 5.

Responses at this level are expected to demonstrate the following AO characterstics:
* Presents critical application of concepts and methods with sustained examples. Uses
sophisticated structure and expression with appropriate register and style, including use of

appropriate terminology.

* Exhibits a critical evaluation of the ways meanings are shaped in texts. Displays sophisticated
understanding of writer's/speaker’s craft.

* Critically examines context by looking at subtleties and nuances. Examines multi layered nature
of texts and how they are produced and received.

* Evaluates connections across texts. Exhibits a sophisticated connective approach with
exemplification.

Given the placement of the overall response in the middle of the level, some AOs may have been
addressed more successfully than others.
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%Z ResultsPlus
Examiner Comments

There is close and analytical exploration of the
extract.

Here, there is a clear sense of the author at work
through the linking of the field of boxing to Ali's
'battle' with Parkinson's.

Evidence has been carefully chosen by the
candidate to support this point and the language
from which this evidence has been constructed
has been analysed accurately with clearly
developed and appropriate links made between
form and function.

ResultsPlus
Examiner Tip

Exemplify consistently.

Explore the language from which your evidence is
comprised fully but with focus on the task and the
point that you are making.
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Exploration of the techniques used by the writers incorporates both literary and linguistic
frameworks and terminology.

These comments are used to afford meaningful points of comparison between the two texts.
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%Z ResultsPlus
Examiner Comments

This integration of comparison, here based on
literary approaches, in which the texts are
interrrogated side-by-side, is very effective.

ResultsPlus
Examiner Tip

Try to group points of comparison together and
integrate them into the body of the response,
rather than dealing with the texts one after the
other.
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%Z Results@lus

Terminology is wide-ranging and applied at word
and sentence level with accuracy and sustained
focus on the task.

There is an overarching sense of both writers and
their authorial crafting and intent in terms of
audience response.

Again, a judicious link - here the negative effects of
boxing - is used to balance contrast and
connection between the two texts and the voices
and techniques of the writers that produced them.
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ResultsPlus

Examiner Tip

Never lose sight of the author; the language
choices they make in developing their text and the
reasons behind these choices in terms of their

effect.
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Examiner Comments

There is a clear sense of generic form and
convention which addresses the contextual AO (in
part) well. This is wholly relevant and is not, as is
often the case in less successful responses, 'bolted
on'. It links to specific language and generic
techniques used (here) by Sawyer with clear
appreciation of their effect.

ResultsPlus
Examiner Tip

Always consider generic form. Look for examples
of convention and comment on how - and why -
they are used.
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Examiner Comments

The framework of comparison is systematically
applied throughout the response. Here, the
incorporation of quotation by both writers into
their texts is used to both connect and
differentiate between them and to afford
interesting points on context and form.
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The response from which the following extracts were drawn was awarded a mark of 12, which
places it in mid/lower Level 3. This mark suggests that there may be an imbalance in perfomance
across AOs, with some aspects securely into Level 3 but others, less successful and better fitted to
Level 2 and the 'general understanding' that characterises responses at this lower level. When
assessing responses, examiners will balance the performance across all AOs before placing a
response within a level and then continue this process to allocate a mark within that level.

Responses in Level 3 are expected to be 'clear' and 'relevant' and present the following
characteristics when responding to Question 1:

* Applies relevant concepts and methods of analysis to texts with clear examples. Ideas are

structured logically and expressed with few lapses in clarity and transitioning. Clear use of
terminology.

* Demonstrates knowledge of how meanings are shaped in texts. Shows clear understanding of
writer's/speaker’s craft.

* Explains clear significance and influence of contextual factors. Makes relevant links to how texts
are produced and received.

¢ |dentifies relevant connections between texts. Develops an integrated connective approach.
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1 Compare the ways in which the writers create a sense of voice as they reflect on
boxing and its effect on the lives of those involved with the sport.

In your answer you must consider linguistic and literary features, drawing on your
knowledge of genre conventions and context.

(25)
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| /< Examiner Comments

The response opens with a worthy attempt to
compare and contrast the texts (via sequential
paragraphs).

There is a sense of tone, but the candidate
struggles to define/compare this beyond general
modification: 'complimentary'/'analytical’. There is
also a relatively clear, if straightforward definition
of purpose, linked, again straightforwardly, to
genre and context.

What evidence there is, is not explored
specifically/analytically.

<\ ResultsPlus
\ Examiner Tip

Always provide specific evidence from the texts to
support the point you make.

Always analyse this evidence to comment on the
language choices made by the writer.
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ResultsPlus

Examiner Comments

There is more success in the way the candidate
embeds some generic features ('Hook') into their
exploration of the introductory section of Sawyer's
article. There is some apt and analytical comment
on the use of 'analogy' to link the disease to Ali's
boxing career, but this is not as precise or
developed as it might be.

ResultsPlus
Examiner Tip

When referring to writers/authors, use their
surname, not their first name - here 'Sawyer'
instead of 'Patrick'.
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ResultsPlus

Examiner Comments

Linking the introductions of each text, the
candidate draws a comparison (through reference
to the preface) between them and also shows
some understanding of generic convention
thereby hitting the contextual AO. Comments are
not fully exemplified or developed, however.
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ResultsPlus

Examiner Comments

There is awareness of overall structure/sequence
and an undeveloped, but nonetheless worthy,
attempt to explain Sawyer's decision and its effect
on the reader (through the comparison to a
journey). Key adjectives ('tragic' and 'majestic') are
identified as deliberate choices, made with their
emotional effect on the reader in mind, although
the crucial contrast and its specific link to the
stages in Ali's life are not recognised.
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ResultsPlus

Examiner Comments

The use of the field of boxing is used to connect
the two texts. Whitwham's use of analogy and
metaphor is recognised, but not specifically
identified as such. Their use by the reviewer as a
comment on the technical style of the author
similarly receives no specific comment.

There is clear potential here - but lack of
development significantly restricts potential for
reward.

ResultsPlus
Examiner Tip

When providing evidence, analyse it as fully as you
can and with clear links back to the points this
evidence is supporting.

18 GCE Language and Literature 9ELO 01



ResultsPlus

Examiner Comments

This paragraph scores relatively highly in that it
selects material from across the text as a whole to
evidence the juxtaposition and contrast employed
by Sawyer to 'symbolise’ the decline of Ali from
superstar to shadow. There is much potential for
development however, and this is not fully
realised. A limiting charateristic of the response as
a whole.
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The following extracts are drawn from a response that was awarded 8 marks. This places it into the

middle of Level 2 and the 'general understanding' that is characteristic of this. As indicated by the
AOQ descriptors for this Level, the response:

* Recalls concepts and methods of analysis that show general understanding

Organises and expresses ideas with some clarity, though has lapses in use of terminolgy.

Describes general contextual factors.

Makes general links between the significance and influence of how texts are produced and
received.

Gives obvious similarities and/or differences. Makes general links between the texts.

ResultsPlus

Examiner Comments

There is a reasonably solid start, in that the
candidate considers the overall sequence and
structure of Text A, identifying its chronological
sequence and picking out (but not labelling) the
temporal nature of the discourse markers
deployed. There is lack of security when dealing
with the effect on the reader, however.
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ResultsPlus

Examiner Comments

There is some very generalised attempt to
compare the texts (via form), but this is
undeveloped. The essentially descriptive
comments on generic convention do accrue some
reward at AO3 (context), but lack of
detail/development restricts this to Level 2.

The final lines recognise something of Sawyer's
technique and the link between the boxing simile
and Whitwham's writing style, but this link is not
explored in any detail.
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ResultsPlus

Examiner Comments

When attempting comment on language features
and their effect, there is a general understanding
of authorial intent. Although the examples chosen
are relevant, there is a struggle with the specific
labels that attend analysis and a reliance on the
generalised (e.g. 'describing words").

ResultsPlus
Examiner Tip

Try to apply specific terminolgy when exploring the
evidence you present from the extracts.
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ResultsPlus

Examiner Comments

The comments on layout and structure illustrate
the generalised, and essentially descriptive, nature

of the response as a whole and mark it out as a
Level 2 response.
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Question 2

Section B:
Responses to Section B covered the full range of achievement across all questions this summer.

Successful answers explored the given extract in detail and with focus on the task. They exemplified
consistently to support their comments/assertions and applied an analytical lens to the evidence
they provided, thereby linking form to function. Analytical frameworks were applied at word,
sentence and whole-text level. They selected contextual information judiciously to link to the
specifics of the task and the best integrated this information fluidly into the body of their response.

High level answers never lost sight of the text, its characters and plot, as dramatic constructs. These
paired exploration of dialogue and dynamic with the dramatic conventions of a performance piece
such as staging, delivery and movement. They also used what they had learned about the features
of spoken language to explore the construction of voice, thereby regarding characters and the
words they spoke as devices.

Successful responses ranged with facility across the broader play, selecting material that linked to
the task and which enabled analysis of method and effect through judicious exemplifcation.

Less successful were answers that offered limited focus on the question. This year, there was a
noticable increase in responses that moved quickly into what seemed like a pre-prepared
investigation of a theme/issue that afforded only limited links to the actual question set.

A significant minority appeared to be reworking questions from earlier series to an agenda that
simply did not fit.

Mid to low level achievement was also marked by inconsistent exemplification, restricted/insecure
analysis and little sense of the generic and dramatic conventions that shape a play. In many of
these responses, contextual information was simply bolted on with limited evidence of
selecting/shaping this information to the task.

Question 2: 'All My Sons'

'All My Sons' proved a popular choice for centres this series and responses presented across the
full range of achievement. Most demonstrated a good understanding of the play and the
significance of the scene from which the extract was drawn. The best applied the same focus when
extending their comments across the broader play. sustained focus on the task which proved to be
a key discriminator for this question with many responses moving away from the specific issue i.e.
Jim and Sue and their conflict between family responsibilities and wider moral values, preferring to
focus on the Kellers with minimal further reference to the Bayliss relationship as a device.

Successful responses explored the conflicts in the marriage as presented both in the passage and
across the play, with Jim’'s warnings to Kate and his lines on money being productive sources. Even
better were those that explored the passage to start their response with the tension between Ann
and Sue providing an excellent way into the theme and showcasing the sophistication of Miller’s
skills as a dramatist, which some candidates enjoyed analysing through both literary and linguistic
lenses.

Less successful responses often failed to precisely address the question, often presenting a more

generic and wide-ranging answer rather than using the extract as a starting point for referencing
other key parts of the text. A significant minority barely mentioned Sue and Jim beyond a cursory
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start and simply launched into applying the theme to the Kellers. Some responses focused on
‘idealism v. pragmatism’, perhaps prompted by the reference to Jim’s desire to pursue research.
This was not the wording of the question, although obviously relevant, and often limited the focus
of the broader response.

Those that moved on quickly from the extract into their broader consideration of the play lost a
valuable resource on which they could frame/develop their overall response. There was much to
explore in the extract in terms of dramatic device and convention as well as the dialogue itself. The
best could offer considered comment on the dramatic conventions/conflicts contained within the
extract such as the rising tension between Sue and Ann, and the reasons behind this, emphasised
by stage direction and positioning. Successful answers offered close comment on the construction
of the voices contained in the extract, linking form to function and applying terms with accuracy
and in good range.

Less successful responses tended to the descriptive, presenting narrative summaries as opposed to
consideration of Miller's dramatic intentions.

Many responses dealt with the contextual implications of the play which were well linked to this
particular extract. Again, the difference between stronger and weaker candidates was the ability to
embed these contextual ideas to authorial decisions rather than simply describing issues at the
time. Those that considered the text as a performance piece, exploring dramatic conventions and
techniques were rewarded against the contextual AO.

The following excerpts are drawn from a successful response to Question 2. It was awarded a mark
of 22 which places it mid-lower Level 5.

As is characteristic of responses in Level 5, it demonstrates critical and evaluative levels of
investigation and analysis. Of particular note is the exceptional handling of context and the
integrated nature of analysis. The mark of 22 indicates it fully meets the AO descriptors for Level 4
and the discrimination and control expected here but that, on significant, but not all, occasions it
presents critical/evaluative comment worthy of the highest Level (5):

* Presents critical application of concepts and methods with sustained examples. Uses
sophisticated structure and expression with appropriate register and style, including use of
appropriate terminology.

* Exhibits a critical evaluation of the ways meanings are shaped in texts. Displays sophisticated
understanding of writer's/speaker’s craft.

* Critically examines context by looking at subtleties and nuances.

* Examines multi-layered nature of texts and how they are produced and received.
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ResultsPlus

Examiner Comments

The strong opening suggests the quality that is to
follow.

Comments here show absolute security, placing
the extract into its proper context, both within the
play and as a symbolic reflection on wider societal
attitudes and values. As such it demonstrates clear
understanding of authorial intent and the dramatic
influences that have shaped Miller's text and his
characters as device (here, obviously, the Chorus).

ResultsPlus
Examiner Tip

Try to link contextual points to the influences on
production and reception that have shaped it and
influenced the language choices of the playwright.
Putting the extract into the broader context of the
play is often a good starting point.

Always explore characters as dramatic
constructs/devices.
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%Z ResultsPlus
Examiner Comments

The response frames much of its investigation
through a contextual lens - it produces work that is
very securely at Level 5 with regards to AO3,
throughout.

There is a slight slip in the labelling of 'jail' as an
abstract noun, but the significance of the
metaphor is fully grasped by the candidate and the
exploration offers otherwise accurate analysis.

GCE Language and Literature 9ELO 01 27
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%Z ResultsPlus
Examiner Comments

The response ranges with facility and focus across
the play and back to the specifics of the extract
and the metaphorical reference to ‘jail' used by
Sue.

The exploration of the construction of Jim and his
metaphorical reflections regarding his personal
and familial conflicts is sophisticated and wholly
appropriate. Analysis is discriminating, accurate
and framed, as is characteristic of this response, by
valid and thoughtful contextual comment.

28 GCE Language and Literature 9ELO 01



ResultsPlus
Examiner Tip

If it is possible to link a point within the extract
with another from the play as a whole, make it!
This integration will mark out your response as
worthy of consideration at the higher levels of

achievement.

P TR b AT

ResultsPlus

Examiner Comments

Exploration of Sue's referencing here is well
focussed and valid. Analysis of the 'Holy Family'
metaphor could have been more finely tuned, but
the contrast with the self reference 'bum' is well
drawn, and the reasons behind it developed with
insight and placed with precision into broader
context.
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ResultsPlus

Examiner Comments

The issues of morality (both personal and social)
are investigated with insight here through Sue's
attitude towards the crimes of Keller. Context
points continue to score highly, but this section of
the response lacks evidence drawn directly from
the extract to support the assertions here and thus
misses opportunities for analysis (and marks for
AO1 and AO2).

ResultsPlus
Examiner Tip

Always provide direct evidence from the text to
support the points you make.
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Question 3

Question 3: 'A Streetcar Named Desire'.

'A Streetcar Named Desire' continues to be the most popular text studied by centres for 9ELO_01
and engagement with the play was very evident.

The passage itself provides a rich and useful source for exploration and a way into the question - it
is really surprising how students make any more than a cursory use of the passage in Section B and
centres are encouraged to use it as a springboard and focus for investigation across the broader
play. Those who explored the significance of stage directions, such as Williams's deliberate
incorporation of adverbs to shape attitude/delivery, such as “leisurely” or “slowly and emphatically”
(with the repetition that is so telling for Stella’s relationship with Blanche) were able to demonstrate
their understanding of convention/device and hit AOs simultaneously.

Candidates seemed well prepared to discuss violence and masculinity in the play, especially in
regards to Stella and Stanley. Some candidates appeared to answer the question they hoped to be
asked, rather than the actual question on the paper. Less successful responses had more difficulty
with cultural differences between the sisters. Nearly all saw the need to discuss the Old South v. the
New South, and the general contrast in the sisters’ histories, but it was surprising that relatively few
candidates were able to explore this in any depth. Many saw the sisters as polarised
representatives of Old/New South attitudes and values with surprisingly few candidates, for
example, acknowledging that Blanche's attitudes to violence and desire are complex and
ambivalent, and that her history belies her fastidious and gentle facade. Those that grasped this
often went on to comment with great success on the triggering incident of the violent death of her
gentle husband.

Successful answers looked at the changing attitudes across the play as a whole. For example, Mitch
and the poker players were legitimate subjects, given the phrasing of the question, and some
candidates pointed out that these characters cast doubt on the notion that Stanley’s approach is
the only one available in New Orleans - although obviously Steve and Eunice back this up to some
extent. These also frequently explored the stage effects, including the blue piano and hot trumpet,
not just the ubiquitous locomotive.

The best analysed language with some insight and precision applying frameworks and terms in
good range. These also considered the staging of the scene and drew interesting conclusions about
actions and delivery that conceded fully to the dramatic form.

Less successful were those that deviated quickly from the extract thereby denying themselves the
many opportunities it provided. As with other questions in Section B, there were significant
numbers that moved quickly into what appeared a different and 'rehearsed' agenda which seemed
to be based on a different question - in some instances from an earlier series - thereby not
addressing the specifics of the task. Less successful responses tended to describe rather than
analyse and offered little sense that the characters were dramatic constructs.

Again, contextual ideas had been extensively taught to candidates but centres should be cautious
with the notion of placing too much emphasis on biographical context at the expense of contextual
implications of form and genre. Less successful responses had little meaningful to discuss beyond
some vague references to Old/New South. Often, contextual comments were inaccurate and
candidates clearly did not understand anything about the points they were making. For example,
many comment on the impact of the Civil War on Belle Reve and life in the South - but the
impression is that these are recent events, rather than something that happened 80 years earlier.
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On the other hand, in less successful responses, there often minimal discussion of the impact of
World War Il.

The following excerpts are drawn from a successful response to Question 3. It was awarded a mark
of 22 which places it mid-lower Level 5.

As is characteristic of responses in Level 5, it demonstrates critical and evaluative levels of
investigation and analysis. The mark of 22 indicates it fully meets the AO descriptors for Level 4 and
the discrimination and control expected here but that, on significant, but not all, occasions it
presents critical/evaluative comment worthy of the highest Level (5):

* Presents critical application of concepts and methods with sustained examples.

Uses sophisticated structure and expression with appropriate register ands tyle.

Use of appropriate terminology.

Exhibits a critical evaluation of the ways meanings are shaped in texts. Displays sophisticated
understanding of the writer's/speaker's craft

Critically examines context by looking at subtleties and nuances.

* Examines multi-layered nature of texts and how they are produced and received.
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‘v| < Examiner Comments

The response opens with a valid comparison of
Stella and Blanche as representative of the old
order and the struggles they face when confronted
with the changed realities of the 'New South'. The
key issue of Stella's willingness to adapt is
recognised here. The stance is a worthy one and is
made clear from the start.
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\ ResuitsPlus
) Examiner Tip

Try to state your case in terms of argument and
direction from the very start of your response.
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ResultsPlus

Examiner Comments

There is a sense of authorial crafting as the
candidate explores Williams' use of Stella's
description of Stanley's actions on his wedding
night to 'set up the juxtaposition' or contrast
between the attitudes of Blanche and Stella. The
violent nature of the verb choices is explored with
some precision, although their definition as
'animalistic’ is something of a stretch.

The exploration of Blanche's utterance in response
to this 'anecdote' considers both content and
delivery, demonstrating both an awareness of
dramatic convention and spoken language
features.
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ResultsPlus
Examiner Tip

Never lose sight of the text as a performance
piece. Pay attention to the utterances of the
characters and how they are constructed. Be sure
to comment on any prompts to delivery.

ResultsPlus

Examiner Comments

Stella's attitude is evidenced both linguistically and
paralinguistically, again showing an awareness of
character as construct and the play as a
performance piece. More could have been made of
this, however.
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<ZZ ResultsPlus
Examiner Comments

The response extends beyond the straightforward
polarisation of Blanche and Stella which
characterises many less successful answers. Here,
it picks up on the complexity of Blanche and the
facade she constructs and presents. The irony
recognised here is evidenced effectively.
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ResultsPlus

Examiner Comments

There is continued awareness of the dramatic
conventions deployed by Williams through
reference to sound effects and Plastic Theatre. The
symbolic significance of these are linked to the
downfall of Blanche and the 'Old South' she
represents. More significantly, her refusal to adapt
is highlighted as an overriding factor and point of
contrast with Stella, thus sustaining the initial
standpoint of the candidate.
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ResultsPlus

Examiner Comments

The biographical detail that concludes the
response is not particularly well integrated and, as
such, is not as successful as other aspects of the
response. The focus on cultural differences and
conflict is valid, however.
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Question 4

Question 4: 'Elmina’s Kitchen'

There were relatively few responses to ‘Elmina’s Kitchen' this series. However, those that studied
this text appear to have fully engaged with it and with the focus of the task. There was much
evidence of good teaching here, especially relating to context. There were insightful, often personal
references to Hackney's so-called ‘murder mile’ and to well-researched primary and secondary data
that illuminated the discussion of relationships in Black British society. It was encouraging to read
about the insight afforded by the playwright in the personal interviews conducted by some of the
candidates, but in mid-lower levels of achievement the anecdotes tended to dominate the response
at the expense of focus on the specific requirements of the task. More successful candidates
tailored this information to the task with considerable precision.

The question encourages movement beyond the extract to an exploration of the presentation of
male/female relationships in the play. There is much opportunity for this, such as Deli's relationship
with women which is based on Elmina: single-parented and mother-oriented; his relationship with
Anastasia which promises much stability but is judged by the male characters so very harshly; the
objectification of women throughout the play; Clifton’s attitude towards Elmina and his son, his
infidelities and his seduction of Anastasia. Successful candidates chose carefully and supported
their assertions with appropriate evidence which was then interrogated analytically to evidence
authorial craft and dramatic agenda.

The best explored the extract closely and offered analytical comment on the construction of voice
and offered comment on characteristics such as the integration of patois and shifts between the
vernacular and Standard English to develop the contrast between father and son and the attitudes
they present. Some were able to offer careful consideration of the concept of black masculinity. The
best were able to comment on the crafting of the contrasts between father and son through their
differing attitudes to the male/female family dynamic and to develop the parallels that Digger
perceives between his relationship and that of Deli and Anastasia.
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Question 5

Question 5: 'Equus’

The question proved to be a good stimulus for students to discuss the key ideas of the play and the
extract was accessible and provided a good opportunity for students to apply linguistic
frameworks. Successful responses applied a linguistic lens to their investigation.

The given extract afforded much opportunity to explore the developing dynamic between Alan and
Jill and the changing attitudes they represent. Most were able to explore the dynamic of the
conversation and the spoken language feature employed by both, although some struggled to link
form to function. Many failed to pick up on the contrasting voices constructed by Shaffer to
comment on the very different background and life experiences of Alan and Jill. Many candidates
were aware of Jill as representative of changing social and sexual attitudes and the best evidenced
this through exploration of Shaffer's construction of her voice and her flirtatious tone and
conversational ‘dominance’ countered by Alan’s discomfort and the reasons behind this.

Successful responses placed Jill, and her ability to talk openly about the human body, as
representative of the changing social norms of the 1960s and 1970s, when discussing sex and
sexuality became less taboo. They also discussed the fact that she clearly takes the lead in the
relationship. But there were many, less successful responses on the broad theme of sex and
relationships, without specific reference to Alan and Jill or to changing attitudes towards
relationships in the 1970s. These also tended to present only vague knowledge of social change in
the 20th century, especially relating to gender roles.

Very few were aware of the role of Dysart as pivotal to Shaffer's dramatic manipulation of set,
timeframe and flashback or Alan’s direct address of Dysart as a link between past and present
action. They missed valuable points on dramatic convention and context as a result. Only the best
commented effectively on dramatic convention such as stage directions to convey mood and
action, in particular to highlight Alan’s growing anxiety and discomfort.

Successful responses explored the extract analytically. They differentiated the voices from which it
is comprised by exploring the factors, contextual and dramatic, that shaped them. These applied
literary and linguistic frameworks and terms accurately and in good range, to comment both on the
dynamic between Jill and Alan and on the role of Dysart and the professional methods he uses to
elicit responses from his subject. Contextual factors were applied with relevance to illustrate, for
example, the Freudian approach of Dysart, or the nature of Alan’s family dynamic against that of Jill.
They also showed awareness of the dramatic techniques and conventions that characterise the
scene and evidence Shaffer’s craft.

Less successful responses treated the extract chronologically and simply summarised it. Analysis
was thin and undeveloped and there was limited extension beyond word level comment. As such,
there was limited differentiation of voice. Some did not look at the extract in any real depth, moving
quickly to a generalised discussion of Alan’s relationship with Jill or with his parents. Some did not
reference the text as a play and thus missed opportunities for contextual comment other than
received psychological /psychoanalytical ‘wisdoms'.

The question encouraged an exploration of the relationship between Alan and Jill across the play as
a whole with a specific focus on the role of Jill as representative of changing sexual and social
attitudes. There were many opportunities for this such as the revelations at the cinema (and the
fact that Jill is the only female present); Jill's seduction of Alan and his confusion of spiritual and
sexual ‘ecstasy’; Alan’s failed attempt at a sexual relationship with Jill.

GCE Language and Literature 9ELO 01



The following extracts were drawn from a relatively successful response to Question 5 that was
awarded a mark of 19. This places it in mid-upper Level 4 in that it largely demonstrates the
discrimination and control characteristic of this Level. The mark suggests there may be slight
imbalance in terms of the address of the AOs but that it will mostly meet these in that it:

* Applies controlled discussion of concepts and methods supported with use of discriminating
examples. Controls the structure of response with effective transitions, carefully-chosen
language and use of terminology.

* Demonstrates discriminating understanding of how meanings are shaped in texts. Analyses the
nuances and subtleties of writer's/ speaker’s craft.

* Provides discriminating awareness of links between the text and contextual factors. Consistently
makes inferences about how texts are produced and received.
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%Z ResultsPlus
Examiner Comments

The response opens with the placement of the
extract into its context within the play as a whole,
thus demonstrating a breadth of understanding of
the text. There is also focus on the central issue of
the task from the outset.

ResultsPlus
Examiner Tip

Identifying where the extract fits into the play as a
whole is a sensible starting point.
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<ZZ ResultsPlus
Examiner Comments

There is clear recognition of Jill as a device and
symbol. The comments on the developing
generational differences is linked to the 1970s
context effectively.
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ResultsPlus

Examiner Comments

There is recognition of dramatic device and
convention through exploration of stage
directions. This aspect could have been improved if
the language from which these directions are
composed was analysed more fully. The link
between these directions and Jill's utterance and
how it combines in terms of performance and its
effect on the audience is worthy, however.

ResultsPlus
Examiner Tip

Always consider the play as a performance piece
and think about issues of staging.
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</£Z ResultsPlus
Examiner Comments

This section of the response explores the motif of
eyes and acknowledges Shaffer's use of Jill to
initially unsettle Alan through her clear association
of eyes with sexual attraction and desire. There is a
missed opportunity to relate this to Alan's growing
awareness and confusion leading, ultimately to his
blinding of the horses. Wider contextual comments
based on gender, generational differences and the
influence of the media are all well made and score
well against AO3. Analysis is relatively
straightforward, but is applied accurately to the
evidence provided.
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ResultsPlus
Examiner Tip

Always look for opportunities to link points in the
extract to the broader play.

Al 00 Sl m,la“ch&‘up feaﬂ-l dok b R afhe
...... Hdr EN AT l.an 00w, é‘JhM ﬂlm Bxparses..
Stfka],o.u.‘ @u- b Q.”w IL( ]-Lm SV Y m. ................
....L{m PR S fmmeab ..... Q'ln., ................ mr‘ ...... df) ....... Sed“’ ,,,,,,, ue x&!lrb-\
..... 522-1%— De&[hﬁs ul
Cbeed £y pmsh LM}EA
JG&MI& Ialnl ,,,,,,,, s hnHY\/ I(Le; wls.tnl\ ....... .ou%ed-!. M}M ..............

ﬂmhmm{maﬁ&wwkmmwm ........... | M

%Z ResultsPlus
Examiner Comments

The relationship is used to comment on Alan's
changing attitudes to his parents and to develop
contrasts across the generations in terms of
attitudes to sex. The issue of repressed sexual
feelings is recognised here as a link between father
and son and shows secure understanding of the
play as a whole.
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The response continues to explore Shaffer's motif
of eyes and its significance to both symbol and
action as the relationship between Alan and Jill
moves towards the failed attempt at sexual
intercourse. There is a clear sense of staging and
convention and the focus on motif affords some
interesting comments and analysis.

48 GCE Language and Literature 9ELO 01



Question 6

Question 6: 'The History Boys'

The extract provided much opportunity to explore Bennett's use of the shared lesson on the
Second World War and the Holocaust to highlight the different perspectives and approaches of the
teachers to the teaching of History. He also uses the students to develop this contrast further.

The best applied an analytical lens to Bennett's dialogue and how the voices here are shaped. They
offered comment, for example, on the repeated interrogatives through which Hector questions the
teachings of Irwin and the language (assimilated by the boys) through which this is expressed. They
also offered comment on Irwin's response to these questions, such as his reformulation of
‘statesman’ to ‘politician’ and how this reflects on his perspective. These responses also explored
the contrasting and changing allegiances of the boys and how these are developed through
Bennett's construction of their voices. The best presented a deep grasp of the educational and
cultural issues and a real understanding of Bennett's dramatic methods in exploring these through
his constructed characters, obviously with Irwin and Hector, as the question directed, but also
through Posner in particular.

Less successful responses to the extract could have shown greater knowledge of spoken language
and performance features in the extract itself. Many were essentially narrative/descriptive paying
limited regard to the language used by Bennett to develop character and plot. They offered limited
acknowledgment of the text as a play or of the characters as dramatic constructs. Analysis of
method was thin and often inaccurate and links between form and function undeveloped. Others
made wildly broad assertions about the role of education based on thin understanding of the socio-
political context that frames the play.

Many were able to place the extract into its broader context of the play, identifying it as a turning
point, with Hector’s realisation that he has no future in a system that places primary importance on
Irwin’s method of teaching because it produces knowledge of high performativity and profitability.
The key here was to be able to relate the dialogue to the rest of the play, as it's through the shifting
fortunes of these characters that Bennett makes his points and challenges the audience’s
preconceptions. Successful candidates demonstrated a thorough knowledge of the text and its
structure- as well as answering the question, of course. A successful few linked the extract to
Irwin’s problems with Posner’s parents (and the Headmaster) over his handling of the Holocaust
which, in turn, calls his approach into question. Having embraced Irwin's teaching, the students try
to find a different perspective on the dominant interpretation of history for the sake of entrance
examinations.

The following extracts are taken from a response that achieved a mark of 12 which places in
towards the bottom of Level 3.

There are two restrictive issues here. The first is the fact that it does not address the specifics of the
question (regarding the teaching of History) with consistency. Rather, it moves to a more
generalised discussion of education and the examination system. The second is the lack of
investigation of the extract given as the springboard to the wider play.

The placement within the level indicates that the response is not fully secure in coverage of all AOs,
although the examiner considers the response to have presented all evidence for the 'general
understanding' at Level 2 with some elements in Level 3. On balance, performance matches the
descriptors for Level 3, but a mark just above the border with Level 2. At Level 3, a response will:
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* Apply relevant concepts and methods of analysis to texts with clear examples. Ideas are
structured logically and expressed with few lapses in clarity and transitioning. Clear use of
terminology.

* Demonstrate knowledge of how meanings are shaped in texts. Shows clear understanding of
writer's/speaker’s craft.

* Explain clear significance and influence of contextual factors. Makes relevant links to how texts
are produced and received.
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ResultsPlus

Examiner Comments

The response opens with a generalised focus on
the task and the contrasts it involves. There are
minor lapses in expression here, but these do not
overly impede. This is to prove a factor at AO1 as
the response progresses, however.

The reference to Hector's teaching style is relevant
enough but the evidence is taken from the broader
play and is characteristic of the response as a
whole in that it tends to shy away from the extract
and move to a more generalised discussion that
sometimes seems pre-prepared. This lack of detail
is a very restrictive factor and brings many
elements of the response down to the 'general
understanding' of Level 2.

ResultsPlus

Examiner Tip

Always explore the given extract in as much detail
as you can. Use it as the springboard for the
discussion of the broader play using its content as
your focus.

-7 - N (WtﬁaaﬁﬂJ

Examiner Comments

There is an acknowledgement of dramatic device
and convention here, but investigation of function
and effect is very straightforward/undeveloped.
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ResultsPlus

Examiner Comments

When commenting on Irwin, the evidence provided
is again chosen from outside the extract. In itself,
this evidence does not clearly support the rather
grand claims regarding Irwin's 'structured
pragmatic viewpoint'. This sometimes convoluted
expression and application of subject specific
terms that are not demonstrably grasped by the
candidate, does not help them to construct and
convey a meaningful argument.

There is an attempt to analyse the language from
which the evidence is comprised, but assertions
regarding triadic structures are not fully secure.

Contextual links to Thatcher are valid enough, but
lack development here.
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Examiner Comments

The tendency to work beyond the extract - and the
focus it provides for broader exploration - is
evidenced by the most successful element of the
response which cites a discussion on the
examination system between Hector and Irwin in
Act One. The precise wording of the question
refers to the teaching of History and so this
evidence is not as directly relevant as it might be.
However, there is some analysis of technique here
which moves just beyond Level 2.

ResultsPlus

Examiner Tip

Answer the question! Refer to the specific wording
- it will give you the focus needed to explore the
extract and extend beyond it into the play as a
whole.
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Question 7

Question 7: 'Top Girls'

Relatively few centres chose to study ‘Top Girls’ this series. Responses did cover a reasonable range
of achievement all the same.

The extract develops oppositions between Marlene and Jeanine based on their differing
perspectives. Marlene's interview questions reveal much about Jeanine's values and her ultimate
desire to marry and have children whilst making progress in her career. The interview establishes
Marlene's intense professionalism, and lack of compassion for women like Jeanine, who are trying
to balance having both a career and a family life.

Successful responses explored Churchill's use of language and dramatic technique to craft the
voices of Jeanine and Marlene and develop the contrast between them, such as the interrogatives
used by Marlene to elicit information about Jeanine's values and how these are structured and
sequenced. Other responses explored how Jeanine’s responses incrementally affected the type of
jobs Marlene offers and what this reveals about Marlene. They applied terms with accuracy and
linked form to function and with specific focus on the central issues of the task.

The voices contrast significantly and there was scope for the best to analyse their construction in
developing this contrast. Successful responses recognised how the voices were shaped by their
personal and professional experiences and were able to use this as a basis for comment on their
construction which enabled successful integration of contextual factors.

References to Thatcher generated some interesting comment, but focus on the task sometimes
varied. Again, the difference between stronger and weaker candidates was the ability to embed
these contextual ideas to authorial decisions rather than simply describing issues of gender and/or
politics at the time. Those that considered the text as a performance piece, considering dramatic
conventions and techniques, were rewarded against the contextual AO.

Candidates are encouraged to explore attitudes to work and family in other parts of the play. There
are, of course, many opportunities to do this such as Churchill's presentation of the overriding
contradiction that was Margaret Thatcher; the depiction of Marlene, Nell, and Win as professionally
successful and economically independent women in what would usually be viewed as a masculine
field; the ‘sacrifices’ they have made in order to secure and maintain these positions; Joyce as
antithesis to Marlene through the domestic role that defines and confines her; Angie as symbol
and ‘price’.
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Question 8

Question 8: 'Translations'

The extract provides opportunities to discuss cultural differences in the play and how these impact
on the characters and the relationships they develop.

The extract is taken from one of the play's most important ‘bilingual’ scenes: the device of having
two languages on stage although only one (English) is spoken. Yolland and Maire have been drawn
to each other for very different reasons, that neither, because of lack of access to the other’s
language, can understand. As the extract progresses the differing perspectives - cultural and
personal - become increasingly apparent, as does the danger of crossing cultural boundaries.
Following this scene, the play becomes darker, reflecting the historical reality of the events which
followed (and of which the play was speaking metaphorically in the present) in which resolution
becomes impossible. This moment is the pivot on which the drama turns.

There was clear engagement with the extract with the majority able to evidence the points of
misunderstanding between the characters and link these to the broader difficulties (cultural,
linguistic and contextual) that face them as they attempt to develop their relationship. The best
were able to explore Friel's meticulous construction of the scene and commented on the stage
directions and the generic conventions they employ; here the ‘choreographed’ movement between
characters is especially significant. They also offered comment on the use of place names to
construct adjacency through repetition and latch-on. Only the very best recognised the sequentially
diminishing syllable count synched to the movement of the characters and the distance between
them. Successful responses also drew out the contextual points it contains, recognising, for
example, the significance of Maire’s focus on Yolland’s ‘gentlemanly’ appearance and how it
represents potential escape.

Those that analysed the extract closely were able to comment specifically on the initial linguistic
separation (and how this is constructed/conveyed) and the seeming convergence of understanding
via the shared reference to ‘trembling’. Many picked up on the significance of the repeated
reference to the adverb ‘always’ and linked this, with some precision, to Friel's revelation of the
diametrically opposite aspirations of the characters through lexical substitution of ‘here’ for
‘anywhere’ in their syntactically parallel utterances.

The question encourages an exploration of attitudes towards cross-cultural relationships
particularly against the backdrop of colonisation which is central to the play. There are many
opportunities beyond the Yolland/Maire liaison, such as the professional relationship between
Yolland and Owen; the concept of ‘tribe’ as debated by Manus and Jimmy Jack; the metaphor of
Jimmy's imagined relationship with Athene; the constant yet ephemeral presence of the Donnelly
twins; Yolland’'s romanticised and ultimately fatal perspective.

Extracts here are drawn from a very successful response to Question 8. It was awarded a mark of
23 which places it in the middle of Level 5. The response has its minor flaws; the exploration of the
extract is possibly not as detailed as it might be as some of the specific evidence of
misunderstanding and contrasting cultural and personal perspectives is not analysed fully, but the
links to the rest of the play evidence a sophisticated, broad understanding and a firm grasp of the
issues - contextual, linguistic and cultural - that shape it.

The placement within the level indicates that the examiner considered the answer to mostly match

the AO descriptors and the critical and evaluative comments that characterise this top level of
achievement, in that it:
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Presents critical application of concepts and methods with sustained examples.

Uses sophisticated register and style, including use of appropriate terminology.

Exhibits a critical evaluation of the ways meanings are shaped in texts. Displays sophisticated
understanding of writer's/speaker’s craft.

Critically examines context by looking at subtleties and nuances.

Examines multi-layered nature of texts and how they are produced and received.

ResultsPlus

Examiner Comments

There is focus on the extract from the outset and a
clear grasp of the central issues of the task.

Evidence of Yolland's difficulty and frustration is
explored with some analytical precision, especially
through consideration of Friel's verb forms.
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ResultsPlus
Examiner Tip

Using the extract as your starting point will give
focus to your whole response as it has been
chosen with the question in mind.

ResultsPlus

Examiner Comments

There is a clear grasp of the overriding contextual
and linguistic irony of the play.

The minor lapses in expression here can be
attributed to the candidate's editing/correction.
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%Z ResultsPlus
Examiner Comments

Exploration of Maire and the reasons for her
attraction to Yolland are placed in their socio-
historical context with some confidence. Assertion
is supported with evidence from the extract and
linked to additional evidence from the wider play.
This integration shows both focus and a breadth of
understanding.
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N (7 ResultsPlus
E/N Examiner Comments

There is considerable subtlety in the exploration of
Yolland; the brave assertion that his love affair is
actually with Ireland and the professional and
personal conflicts that arise as a result. The
exploration of Owen's Edenic reference is both
interesting and pertinent.
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ResultsPlus

Examiner Comments

There are many examples of sound understanding
of the wider political and historical contexts that
shape the play. There is also some subtlety to the
appreciation of Friel's manipulation of time frame
and how this influences the reception of the play
by the audience, who bring the lens of historical
hindsight to their viewing. Evidence is sound here,
but would have benefitted from closer linguistic
analysis.

ResultsPlus
Examiner Tip

Always incorporate specific analysis of evidence
into your response.
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ResultsPlus

Examiner Comments

The response moves across the place with facility
and focus, examining a range of 'relationships' that
try to bridge cultural barriers. Here, the
introduction of Lancey and his awkward attempt to
address the community in English reveals much
about the issue and the attitude and language
used by the Captain to the 'tribe’.

Analysis is appropriate here.
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%Z ResultsPlus
Examiner Comments

The concluding investigation of Jimmy and his 'love
affair' with a Greek goddess, conducted in a 'dead'
language draws sophisticated conclusions about
the symbolic significance of the character, both
dramatically and contextually.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:
Section A

* Aim for a balanced coverage of the anthology and the unseen text

¢ Always provide evidence from the data to support your comments

* Explore the language from which this evidence is comprised to comment on the
writer's/speaker’s craft

* Avoid a checklist of features as the framework for comparison
* Explore aspects of ‘voice’ and how this is constructed and presented
Section B

* Explore and analyse the extract as fully as you can. It has been chosen with the focus of the
guestion in mind

¢ Exemplify consistently and analyse the language from which this evidence is comprised

* Always consider the play as a performance text and explore the dramatic devices and
conventions it applies

* Make sure that your exploration of the broader play maintains its focus on the question

* Try to integrate contextual comment into the body of your response and only include details that
are relevant to the task
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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