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Introduction

This unit comprises the first of two examined components of AS Language and Literature
and has an explicit focus on the concept of ‘voice'. It assesses understanding of how spoken
voices are formed and how written voices are created in non-literary and digital texts as well
as how texts are formed for specific audiences, purposes and genres.

Section A required candidates to transform a screenplay extract from the anthology into an
autobiography by its writer and Section B required a comparative analysis of one unseen
television review and one from the anthology.

Each individual question is considered in this report and examples from candidates’
responses are also given for each question. A general summary is below, which may be of
benefit to centres.

In Question 1, it was clear that many candidates were very well prepared for the text
transformation task. Where there was familiarity with the text from the anthology and
an understanding of the autobiography genre, original texts written with creativity and
confidence were produced. Responses placed at the higher levels tended to be those
candidates who read the question carefully and kept focus on the task of exploring the
challenges faced by the screenwriter.

At the lower levels, responses tended to just simplify the given text to produce a series of
analytical paragraphs from the author’s perspective. In some cases, lower level responses
showed a lack of understanding of the autobiography genre and were written in diary form
or third person. In other cases, candidates misread the question and wrote as the wrong
persona.

In Question 2, the majority of candidates were familiar with the requirements of the task,
demonstrating the care with which centres had prepared them. Very few candidates
approached the two texts as separate entities and most had clearly practised a comparative
approach, although the level of nuance and subtlety of the connections explored did vary
greatly. Where candidates had a secure knowledge of a range of linguistic and literary
devices and were able to apply this relevantly and selectively, responses were likely to

meet the descriptors for the higher levels. At the lower levels, more formulaic or prescribed
approaches to comparison that considered a few set features often prevented candidates
from fully engaging with the texts, producing quite superficial commentaries. Similarly,
candidates who attempted to answer the question of “how the writers used language

to convey their opinions” often showed more perceptive awareness of the relationship
between the writer and reader, along with a more subtle understanding of purpose. Lower
level responses were more likely to contain generalised and often overlong discussions of
the readership of certain newspapers or reductionist approaches to the purpose of a review
to simply “inform” or “persuade”.

Overall, candidates produced work which was often engaging and perceptive, showing how
well centres had prepared them for the exam and the ability of the candidates to write
creatively and analytically. Where centres should continue to focus this preparation is in
ensuring careful, systematic reading of the question to ensure secure understanding of its
requirements. In addition, for Question 2, developing confidence with unseen texts would
also enable candidates to make more subtle and perceptive points about meaning, rather
than relying on a prescribed approach.
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Question 1

Question 1 presented candidates with an extract from the screenplay of “The King's Speech”
and asked that it be transformed into an extract from the autobiography of its writer, David
Seidler, where he reflects on the challenges of writing that particular scene.

It was expected that candidates would exhibit the following skills:
+ Understand contextual factors and genre conventions.
« Consider how the text is received, with confident crafting of the text.

+ Control their own writing style by employing a clear structure and avoiding lapses in
clarity.

* Produce a text that engages by using carefully chosen language features.

Many candidates were innovative and imaginative in how they approached this task. Some
included anecdotes, thoughtful consideration of the writer's problems writing the script
and creative ideas regarding the source of Seidler’s inspiration. Many of the responses
were entertaining and funny, using humour effectively, whilst others took a more serious
approach, exploring the social issues of the period or the challenges of living with a speech
impediment. Some of the best responses also showed a perceptive understanding of the
characters Lionel and Bertie and what a challenge it was to reveal their conflict in a script.

At the lower levels, candidates struggled more with maintaining the personal ‘voice’
throughout and lost the focus on the autobiography style. Some were keen to include

some analysis of the linguistic features of the text and so the voice was inconsistent, others
adopted a more confessional personal diary style, while others wrote in the third person

in a more biographical or analytical style. In some cases, candidates missed the focus of

the task entirely, choosing instead to write as either Lionel Logue or the King: at times

this resulted in fairly creative writing, but achievement for AO5 was inevitably limited as
candidates could not properly reflect on the challenges of writing the script as they had
adopted an inappropriate persona. Similarly, achievement at AO3 was constrained by lack of
understanding of the given context.

It was encouraging that very few responses included extensive “lifting” of the source
material. However, there was a tendency at the lower levels to just simplify the text given
and produce a series of analytical paragraphs from the author’s voice rather than adapting
the source material to create an original, transformed text. Some candidates wrote well but
did not cover enough of the aspects of the question required, only addressing a minimum of
the contextual factors. For example, they considered in some depth the issue of contrast of
class, status and role but did not explore other contexts such as the staging or the prince’s
speech impediment.

Responses at the higher levels demonstrated understanding of the personal nature of an
autobiography and candidates had adopted features accordingly, responding to the nature
and content of the source text through the piece. The most successful responses clearly
adopted the persona of a script writer reflecting back on the writing process and avoided
straightforward analysis of their own writing. This task allowed students to move beyond
the source material to create new and original texts. Higher level responses explored voice
confidently, creating an assured voice for ‘David’ and including relevant conventions of
autobiography, such as anecdotes, with ease.
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It was impressive that so many candidates were able to adopt a convincing voice, adult style
and register for a distinct individual so far removed from their own experiences as young
people.

This response was awarded the top of level 5 for AO5 and the top of level 4 for AO3. It
shows controlled and effective crafting of a convincing autobiography as well as subtle and
nuanced understanding of context. The candidate keeps consistent focus on the task of
reflecting on the challenges of writing the script and maintains an appropriate and engaging
voice for David Seidler throughout.

1 Using information provided in Text A, write an estsasisfrom the awtelsiegraphy of
Qauldsaidier where he reflesisandhachalleagashe faced when sesipbingbivesint
conversaton-beiween-Beitie (The Kingl and Leneltogue.

You may develop details contained in Text A but you must draw only on the
information provided in the extract.

You should:

« develop your autobiographical writing for a public audience
+  craft your style according to the given context
- write to engage and entertain your audience.

(20)
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This candidate adopts a mature voice with some sophisticated lexis ('imperative’, ‘originated’,
‘portraying’) whilst maintaining an engaging tone for the reader through subtle, dry humour:
references to the Royal family, the “constant competition for alpha male” and his wife’s frustration
with the character of Bertie.

The piece is structured around a series of “challenges” faced by the writer, during which the reader
is guided through the writing process, rather than following the structure of the source material.
These challenges are subtly linked to a range of contextual factors and how these affected the
writer's choices in the script. For example, in the fourth paragraph, the candidate highlights the
battle for authority between two strong personalities and the potential for offence to the Royal
family.

The ending shows clear understanding of genre and audience with its personal details of sleepless
nights and the mention of the persona’s wife. A more confessional, personal tone is created here
through the use of an aside and question. Along with the slight drop in formality (‘But | guess that
wouldn’'t have made for a very exciting film...") this generates subtle, inclusive humour on which

to end the extract. This also has the effect of softening the writer's boast of having won an Oscar
nomination: a convincing detail that adds to the authenticity of the piece.

A

Resuits?

Examiner Tip

us

Read the question carefully to establish a clear understanding of genre, audience, purpose and
context. Focus on creating an appropriate voice, register and tone based on the task.
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This candidate’s response was scored at level 3 for AO5 and level 2 for AO3. Although there
is a clear attempt to create an original text, there is a tendency to describe and quote from
the original text with more limited consideration of the screenwriter’s decision-making
process. Understanding of context is clear but lacking the nuance required to achieve a

mark in the higher levels.

1 Using information provided in Text A, write an extract from the autobiography of
David Seidler where he reflects on the challenges he faced when scripting the first
conversation between Bertie (The King) and Lionel Logue.

You may develop details contained in Text A but you must draw only on the
information provided in the extract.

You should:;

+ develop your autobiographical writing for a public audience
« craft your style according to the given context

+ write to engage and entertain your audience.
(20)
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The response starts with some promise; the candidate has adopted an appropriate register and
tone for ‘David’ and the writing is clear and engaging. There is also a logical link back to the task with
some consideration of the broad challenges faced by the writer when creating the characters.

As the autobiography develops, the accuracy and convincing voice are sustained with some skill

at times: for example, the effective contrasting pair of ‘I tried to incorporate the child-like humour
of Lionel and the very dry sense of humour of Bertie throughout' or the description of their
conversation as ‘a tennis match’. However, the second paragraph does start to become rather more
descriptive and the focus on the challenges facing the writer is lost. By the lengthy third paragraph,
the candidate introduces a section of dialogue that lacks any real transformation from the source
material. Furthermore, in this paragraph and the next the candidate offers little explanation as to
why certain decisions were made within the writing process, other than very broad links to audience
or context such as ‘it was important to me to engage the audience and have them laughing'.

There is a slight slip in judgment of the audience for the autobiography in the choice of the linguistic
term ‘adjacency pair’ in the fourth paragraph; this type of technical terminology was seen more
extensively in some other responses.

Overall, this response does explore some aspects of how the writer created the characters of Bertie
and Lionel and portrayed their relationship. At times the reasons for these choices are explained,
but this type of reflection is not consistent throughout. There are some very effective sections of
writing, however other parts of the response lack any genuine transformation or are less convincing
in terms of voice. More careful planning may have resulted in a more consistent response with a
closer focus on the task.

A
Q ResultsP
Examiner Tip

us

Plan your response for a few minutes before you start writing to ensure you keep your focus on the
task and your transformation is original and engaging throughout.
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Question 2

The “Comparing Voices” section required a comparative response focussing on how writers
use language to convey their opinions. The candidates were required to explore connections
between two television reviews; the first a review of The Bridge

from the FT magazine taken from the anthology, the second a previously unseen review of
two more European dramas taken from the Mail Online. It was expected that the candidates
would exhibit the following skills:

+ Organise the structure of their response and write in an appropriate register and style.
+ Apply appropriate concepts, methods and terminology.
+ Support the exploration with a range of relevant examples.

+ Display knowledge and understanding of how meanings are shaped in texts and of the
writer’s craft.

+  Show knowledge of contextual factors and the ability to link this knowledge to how texts
are produced and received.

*  Explore connections across texts.

On the whole, this task was completed with confidence by candidates and they had clearly
been prepared to adopt a comparative approach; centres appear to be developing the ways
in which they teach students to explore two texts at once. Most responses considered a
range of similarities within the two texts but candidates, on the whole, were reluctant to
consider differences, so this is an area on which most centres can continue to work.

The majority of candidates were able to define the purposes of a review and comment

on possible audiences for the texts, but often this was explored in an introduction and

not revisited in any depth throughout the rest of the response. Responses in the lower
levels had often adopted formulas for comparison, especially within lengthy introductions,
producing generic responses that lacked application of specificity. The use of a formulaic

list or a mnemonic for aspects of context or literary and linguistic methods were often
indicators of candidates who were not prepared to fully engage with the question or the
context of the unseen texts in great depth. Students could be better prepared by developing
confidence with unseen texts generally rather than learning a prescribed approach that
considers a few set features.

Responses in the higher levels showed more detailed reading and understanding of the
texts resulting in a confident overview. Candidates selected features of both reviews
showing a subtle awareness of the connections between the two texts in relation to their
likely reader and an understanding of the nuanced purposes of a review. Where quotations
were used effectively, they were not simply to aid a description of the narrative in both texts
but as effective evidence of authorial decisions. A number of responses in the lower levels
made very general comments about readership of newspapers or online texts with a focus
on aspects such as social class or levels of intelligence which were often unhelpful and did
not reflect the diverse way in which people can access news.

The range and relevance of concepts, methods and terminology explored were often a
discriminator between the lower and higher levels. Similarly, higher level responses linked
features to meaning and context, exploring the writer's choices and their effect in detail
with relevant exemplification. “Feature spotting” occurred more frequently in lower level
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responses, particularly where linguistic understanding was limited to the labelling of word
classes with little further explanation of how these words created meaning.

The following response was scored at the top of level 4 for AO1-3 and at the bottom of level
5 for AO4. The candidate applies relevant methods and terminology with appropriate
evidence and analysis of how meanings are shaped in both texts; the evaluation of the
effect of context is not as subtle or nuanced. Comparisons between the two texts are
effective and sustained throughout, with evidence of an integrated approach developing.

2 Compare how the writers of Text B and Text C u'se@o convey their oeinidns

in their reviews.
—_—
You must consider:
+ the use of linguistic and literary features

« the influence of audience and purpose

« the contexts of the texts.
(30)

5&1 Curfopler S e resrtd

GCE English Language and Literature 8ELO 01



A WW et .. MW}% LY. 4—4;«14 ........ nd.. -

' ) oLa

1 ol it Sleverio, wn w sahepred .
Mnm’Jaﬁfra@'ué-ﬁmyww o

GCE English Language and Literature 8ELO 01

15



16

avolience. He . contrinvesr to. otk on betrn q;z
vbw Lo m'/ﬁ. fhe. a—fa&&cﬁw fan,a.mm e

W &m mwf waw/ Jn

sectr cald Trpped ﬁﬁaﬁ;f ........ wentin Ha

GCE English Language and Literature 8ELO 01



a,éo—o WW . ﬁu DCMMSC St .

o sl o it on

"w L owwa Lt Y vath Sebitho
Conamends gz on Ve cmdectal  diils. amfy

M W Aoy ‘Mzwf

GCE English Language and Literature 8ELO 01 17




m oé %W ek 74' 'm}f S
... andd.. M;a,egéﬁmp Agrotd... 1T ...

18 GCE English Language and Literature 8ELO 01



The introduction provides a brief, broad summary of some key contextual factors; this is not
inaccurate but may have been included more usefully as part of the analysis of features in the body
of the response. The candidate is able to explore register, tone and voice in both texts with some
confidence, exploring features such as colloquialisms and ellipsis as well as identifying word classes
with accuracy. Perceptive links are made between the identified methods and the effects created,
with some more limited comment on the reception by the audience. An integrated approach to
exploring connections between the texts is seen, for example, in the comparison of Hoyle's use of
the collective pronoun ‘we’ and Stevens's reference to ‘the nation'.

The integrated comparison of rhetorical language employed by both writers is particularly
insightful and the candidate continues to provide effective exemplification throughout this
passage. The discussion of ‘robotic, latinate adjectives to describe the protagonist’ is perceptive,

as is the comparison of methods used to create tension and convey emotion. As the response
reaches analysis of the ending of both texts, the candidate continues to explore tone through well-
chosen methods and examples, making consistent links between techniques and their effects.
Some connections are made to the possible purpose of these methods, but again there is limited
exploration of the significance of contextual factors.

A

Examiner Tip

Link your analysis of literary and linguistic features to the shaping of meaning and to the influence
of context; try to evaluate context throughout your response, not just as part of an introduction.

GCE English Language and Literature 8ELO 01

19



This response was placed in level 3 for both AOs. Although some relevant points of
comparison are identified, the candidate appears to lack the range of technical knowledge
required to analyse the features in any depth. Similarly, understanding of the review genre
and specific purpose of the texts is quite superficial.

2 Compare how the writers of Text B and Text C use language to convey their opinions
in their reviews.

You must consider:

the use of linguistic and literary features
« the influence of audience and purpose

the contexts of the texts.
n (30)
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The second paragraph starts with a well-chosen point of comparison concerning the differing levels
of criticism between the two texts. Although personification and exaggeration are identified as
techniques, the analysis of the effect of these methods lacks detail and the explanation of purpose
is not nuanced. This candidate provides several paragraphs of discussion of lexical sets / semantic
fields with varying levels of relevance and the comments on effect such as ‘would spark an interest
in the reader’ show limited understanding of how the text would be received by the reader and why.
The middle sections of word level commentary indicate limited accurate knowledge of terminology.
Although the paragraph where pairs of adjectives are compared is more effective, it does not move
much beyond labelling of word classes. The final point where the syntax and mood of the endings
of both texts are compared is relevant but similarly underdeveloped.

Like many others, this candidate is able to identify appropriate points for discussion and make
some effective comparisons but achievement is constrained by a limited range of technical
understanding.

Results#

Examiner Tip

Try to develop your knowledge of technical features and terminology from across a range of
language levels and literary techniques. This will provide you with a more effective “toolkit” with
which to select and explore relevant examples from the texts.

GCE English Language and Literature 8ELO 01




Based on their performance on this paper, candidates are offered the following advice:

Read the question carefully and follow its specific demands. This is particularly
important for Question 1 but also for Question 2 where the description of the task can
vary.

Plan responses for Question 1 with a clear understanding of genre, audience, purpose
and context. Focus on creating an appropriate voice, register and tone based on the
task.

Use a range of information from the source material for Question 1. Remember that
this can be combined with additional points or anecdotes as appropriate and it is not
necessary to follow the same structure as the original text.

Remember, Question 1 is a creative task and does not require the use of technical
literary or linguistic terminology, unless this is appropriate to the audience, purpose or
context.

Develop a flexible “toolkit” of frameworks that can be applied to a variety of texts for
Question 2, along with a range of literary and linguistic terminology, rather than relying
on prescriptive mnemonics or lists of features, as this can lead to “feature spotting”.

Consider contrasts or differences as well as similarities in the approaches of the writers
of the texts for Question 2.

Try to be familiar with the texts in the anthology as this will save time when planning.

For Question 2, explore a range of other “unseen” texts to increase confidence when
analysing and making perceptive connections with the anthology texts, particularly for
audience and purpose.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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