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Introduction

This unit comprises the examined component of AS Language and Literature. With its
explicit focus on aspects of voice, it assesses understanding of how spoken voices are used
and written voices are created in transcripts of authentic conversation and in literary, non-
literary and multi-modal texts drawn from the 20th and 21st centuries.

SECTION A involves the exploration of 3 unseen extracts and students are required to
identify features of spoken language and examine how writers and speakers shape and craft
the extracts provided.

SECTION B assesses understanding of how the spoken word is represented in literary texts
and is based upon the text students have studied.

An extract from their studied text is presented as a starting point for analysis and they are
then required to make links to the broader novel/novella/collection.
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Question 1 (a)

Q1(a)(i) asked candidates to identify three spoken word features from Text A (a transcript of
an authentic conversation between a dog owner and a vet) and then to provide an example
of each feature from the extract. Marks were awarded only when the feature matched the
example given.

The question was marked out of a maximum 6 marks at AO1 and, although the majority did
well, it still generated responses across the mark range available. Some candidates failed to
employ accurate terminology in the naming of features; others repeated the same feature
and in this way restricted the potential for reward; some failed to match the feature named
with an appropriate example from the extract.

Q1(a)(ii) asked candidates to comment on the function of two of their selected features
within the extract.

This reponse was awarded full marks for both components of the question (Q1(a)(i) and

Q1(a)(ii))
1 Read Texts A, B and C on pages 2-4 of the Source Booklet.

(a) Text A is a transcript of a spontaneous conversation.

(iy Identify three different spoken word features in Text A and provide an
example from the text of each language feature identified.

(AO1 = 6)
Feature 1. [NUICKDPAUASC. oo e
example . Fit_ @ & () geabo T
Feature 2 ... {1”{,1’ ........................................................................ 0,
Example 1'erlm ___________ SOHy“ .............................................................................................................................. e e
FEATUIE 3 o O O e
Example H B “49‘1'”{) ...... h"a(ﬁ% ..... v.a.. pep.. L‘/HVL ..... ovr...the scalg  wnlgee. ‘l

(iiy Comment on the function of any two of the identified features within Text A.
(AD1 = 4)

A
ResultsPlus @ ResultsPlus

Examiner Comments Examiner Tip

Features are identified and exemplified accurately. Links are
made with form and comments on function relate directly to Always link comments on features

the actual extract and the conversation presented. directly to the extract itself and to
the participants in the conversation.
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This script typifies a significant minority in that it fails to secure full marks for Q1(a)(ii).

Features are identified and exemplified accurately, securing full marks for Q1(a)(i). However,

comments on the function of the features identified are generalised/generic. They define the
feature accurately but links to the actual extract are thin/undeveloped.

1 Read Texts A, B and C on pages 2-4 of the Source Booklet.
(a) Text A is a transcript of a spontaneous conversation.

(i) Identify three different spoken word features in Text A and provide an
example from the text of each language feature identified.
{AO1 =6)

Feature 1 D isiot ot Meillat o e

Example 5?¢=1+L-r5m|~l:>

Feature 2 umlluml_ﬁhhm/,flllu

+! LY
Example !:fmg.b ................

FEAtUIe 3 e ot bt e

Example .| Of 1owrse. y ctiin ol @258 e

(i) Comment on the function of any two of the identified features within Text A.

(AQ1 = 4)
b= T LT W12 P APUR WY P S P 1 8 rﬁuﬁe‘f‘b At ol 4hy.. .ﬁfm&.w ..........
A0 e A g--l-'lmn"!.- a0t e t.. H-.::S Atl. 5013 J.. S

st o dn it vasa bl :.rmlm..r Andenaks do.. !ram: :?GMI.A'LN. ...... bk &Lm:stea
#Lnfm;ad(.]ﬂﬁlfwﬁ ‘tt\rﬂgk .ﬁr.;.{ m et M.«A shaots. ,ﬂizam, Lu‘l'Lnﬁ.(

ﬂ,,:l«mauir)& ....... 6.4k .. 15 wfx)é' #LJ:S....NQ« \3:1 j 55.&:!-1:1.. \}

ResultsPlus OO ResultsPlus

Examiner Comments Examiner Tip

Had comments made in response to Q1(a)(ii) made
direct links to the extract, this candidate would have
secured an extra two marks for this component.

Avoid generic definition of the
features you identify. Always link
directly to the extract.
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1 Read Texts A, B and C on pages 2-4 of the Source Booklet.
(a) Text A is a transcript of a spontaneous conversation.

(i) Identify three different spoken word features in Text A and provide an
example from the text of each language feature identified.
(AO1 = 6)

Feature 1 ..... Q.}.{e.[....\a.pm T\% H

Feature 2 Q&LP&\S ..............................................
Example \.\&,‘3" .............................
Feature 3 g\LL.( ..................

Example e.rm

(i) Comment on the function of any two of the identified features within Text A,
(AO1 = 4)

The uss sk mu\a.@_pu\q W Qnmm& A0 SN A
MONPEATTITTS ABAPORKALINS o B AN O A w\.kla. ...... o N
..ym...mmrw ..... N0 OWIADL. L SYChAL. AR k. on.. woikhs. Wk
hos. A m\ss B L U, eLL;.,P.L;s A\enS. AeY.

% us

Examiner Comments

This response presents a common confusion between
the terms ellipsis and elision. If a term is labelled
incorrectly in 1(a)(i), then it cannot be rewarded at 1(a)
(ii). As a result this response achieved a total mark of 6.
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Question 1 (b)

This second component of Q1 is linked to two unseen extracts provided in the Source
Booklet. Text B was a series of emails between a holiday villa owner and a prospective
customer and Text C was an extract from Karl Pilkington's Travel Diaries.

Responses were assessed against AO2 with its specific focus on how structure, form and
language shape meaning, and AO3 with its specific focus on the contextual factors which
impact on the production and reception of texts. Each AO is marked out of 20, giving an
overall maximum mark of 40 for this question.

The choice of texts for this question were particularly accessible this series. The second
text still acted as a discriminator between lower to mid band responses, and those reaching
the higher levels. Candidates across the attainment range presented engaged responses

to the email thread. Most candidates demonstrated an awareness of linking form and
function - better responses were able to evaluate specific linguistic features with a degree
of sophistication and could provide convincing arguments to explain the changing register
and formality as the communication progressed. Response to Text C was often less secure,
although most candidates made clear attempts to address B and C in an even way,

with some showing more confidence in evaluating the written text. The best responses
commented on attempts to incorporate prosodic features within the text.

Overall, candidates demonstrated reasonable word and text level analysis but were less
secure on sentence level analysis.

Features of spoken language were quite readily spotted — however the quality of
contextualised comment covered a wide range.

More successful candidates were able to identify secondary and more subtle purposes
beyond the generic ‘to inform’ or ‘to entertain’.

Most were able to comment reasonably well on the context in which the emails were
produced and received.

Some candidates in the mid/lower range of achievement who attempted to compare

Texts B and C really restricted themselves, seeking to find links and differences between
them which were mechanical at best and, more often than not, tenuous. Centres are
reminded that although well integrated comparisions were often very successful in top band
responses, there is no specific requirement for comparative analysis for this component of
the qualification.

Centres might also be advised to revisit generic aspects (and language points) of email
exchanges in view of what might constitute ‘text speak’ as opposed to the context of the
email and language use in this particular context. Some high level scripts reflected upon
both texts with success, some of the highest scoring ones reached these levels by providing
commentary (for example) on the changing or developing tones in both extracts.

At AO2, successful responses explored a range of language features in both extracts.
Exemplification was consistent and appropriate and the responses offered considered
comment on the link between form and function. Terminology was fairly wide ranging

and applied accurately. Less successful responses picked upon some general language
features although coverage of the extracts was sometimes uneven. In lower band answers
exemplification was inconsistent and sometimes inaccurate. Levels of specific analysis and
links between form and function were limited and/or undeveloped.

At AO3 successful responses offered developed comment on the context of both extracts
with consideration of the factors that influenced the production and reception of each.
Investigation of the emails considered the conventions associated with this form of
communication and linked this to the ongoing relationship between the participants the dual
(informative/persuasive) purpose of the text. Investigation of the travel diaries considered
generic convention, the background of Pilkington and the historical/geographic context of
the extract.
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A significant number of candidates still have a hazy idea of word classes and there were
frequent mistakes in identification; the most frequent being confusion between adjectives
and adverbs. The better answers noticed the register shifts and used this to comment on
the developing relationship between the participants. In mid-lower band responses some of
the argument/analysis was unconvincing. Many answers offered very general and obvious
interpretation rather than specific analysis.

Many made minimal links to function such as ‘this feature makes it entertaining’ or ‘makes
the reader read on’. Analysis tended to be non-specific with vague phrases such as ‘incorrect
grammar’.

The strongest responses did not just include an introductory paragraph on CPR but instead
linked their contextual comments to specific examples of word choice with confidence and
focus.

Better answers were more specific about the way in which genre and context influenced the
use of voice. As always, candidates would be well advised to spend some time considering
the generic contexts of the pieces they are asked to write about before plunging into some
form of analysis.

This is a successful response which was awarded a Band 4 mark for both AO2 and AO3.

Both extracts are handled well and comment is balanced and analytical. A good range of
terminology is accurately applied and consistently and judiciously exemplified. Comments on
context are well developed, often subtle. There is a clear sense of the context of the email
exchange and of Pilkington as author.

(b) Text B is an email exchange regarding a holiday booking and Text C is an extract
from the travel diaries of TV comedian Karl Pilkington.

Examine how the writers:

+ shape or craft each text to meet the expectations of their respective audience/
purpose/context

+ employ aspects of spoken language in their texts.

In your response you must refer to Texts B and C.
(AO2 = 20, AO3 = 20)

(b).7ext 8. %..0n. emad €xchengs Aeetueen. £ub. . peopie 2
...... ﬁzqr{f@xéwgr ﬂ/ﬂdzyfﬂfgﬁf&am{ﬂéwp%dm#hg/

Pedes gy Address... “Hi ﬂ?ﬁer ﬁm@L M s {va%_._mm

A @houy v F Aanay. {dar ______ a B hatlmlaly busmass) Maa......
Leleld ol M&jwncuﬂyam«wgwﬂ .......... ( ..... j ............... cf'jn.ap)ob&')

goed. . umpression..odtopile. &, daci .g). Persasal.. COMMUTOA .o
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g)afalwéyzc.‘ﬂ«( featdno sueh. a0 G . Seagug Aacdissed ancails (os; ...
.......... TP ko V! e &Smwvtapjéhmrhﬂ&u
Qddacuwbc 40OTS.. 0L 4o M& dmimm ............ ( Moo
Varae Pmam.pl.,%tha ______ Covid also.. %ge.sékab-ﬂqck ....... e
Lok 20 A0L. sm{mmm but.inskeaot.

Marsp anaﬂm& %&m«p’t&..; ..... ﬂt«étm ..... L0 ﬂm VA0 Ona
....... gy A Shorbeot , Wizl addlod.. to. tha alolorevitkimn.. 2acelt shavd..
Aok euah... MQA%M e Conauy A NaSSAGR). ﬁ”"‘%’ ..................

% ResultsPlus

Examiner Comments

Issues of audience and purpose are addressed
with some confidence in the opening paragraph.

Comments on paragraphing relate to the actual
presentation of the emails in the source booklet
and so have limited relevance here.

StMenionto. Sucda 6A.. “lc:w 3«:.@.-4. e w\@mﬁ eur. Iamtuﬁ ,,,,,,
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aa.ah:m D0 000 Used to.... Usiodke. peteen.. JURNLRS...
o ok %mdm wpagter lunc bl

Ound nntead Mas. o rOkirer.. M&Mnﬁ wak. %M

mﬂum g'l-t.awtm%) Pl Moo

?’M forrpOse. Sy S andua g ks .. g_;ma.yl.laank.me.s
VYN Porpigean’’. alongside. ,Pmpuw
....... .th. Q.vg usmcm. Dlpreqs .. Jho.,c.b Haak. na. deteud

so.qd o koot parbioipsake At arvon. ...

o) B durﬁh&ralndaﬁ&hs oud._. MW Puﬁﬂ— ml““{; JW :

ﬁ ResultsPlus

Examiner Comments
Devices designed to lower formality and
develop adjacency structures are considered
(and exemplified) in good range.
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n.. qm@ ..... EUiay JAAs... LAAip A Conaphed P KON
v Shoowes. Bhod h}%k.&pam{.% O AN

Opoker... Speech 4o Alsz. LI Okede. tlfurmgl. Smmm

- fpratane Ao . Jorockets. . (Sruain, oo £raama) to

RPN umnit: lgquﬁ*ﬁmd_{_ﬂw ::Lr.ne_ﬂ (Zi*'.ﬁl.:): oleeo ndb ..

QLM Wﬂm ....... e;f:x:m Aonopge

dak ﬂ%u&« s ot yotenhal snaae. 2 dueodeon. A A aancla N
s orsnsansy LOGEL: ... anotAunce. a8 Moostiy. Tlsse. WO hanre an..

The oaclarative. Sentente . 9 wne quie elrd ! otongSldl ...
e a wwihad ,Eo}mg; ....... rosders. S A e ak . enol By o

----- oy ox

Examiner Comments

The underlying purpose behind the application of parenthesis is detected here -
although comments could have been more specific/developed.

% ResultsPlus

Pilkington’s audience is considered across a potential range - although some
comments tend to the generalised here. Comments on topic markers (for
example) indicate an awareness of genre and its influence of language and form. | 6ELO1 01
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..... B ) ig%&shujjd&bm% A 0A0A ADUL pIRRS.. Eﬁ"““‘"
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Y serdost! Wt maakes He. Slfju,n} mhng Seam. DAgre....
...... I\%wm 5 mﬂ Y wm,rmmmj Aba bt

Aﬂ-oﬁhu forpzie. M,a,j bc...tu ....... % Lok ond . bﬁe{:%
«Buvu:m Pepoarbed:. Speedt. == Pndaew and. Seso sad.

M:«e. oovid.. SO ks am“ Andaew. omd.. Saja oL
“l:wc? &bmnﬁm-s” AR vsed . {:D W Deote  yaore. dM.
‘pwld.n-vg (T3 A 4 Bioe. Coudts Sunee. YBa orrator dwdso.

"W o Yoo Weal 0L, .. Coyau..

2

swn«l:lu.ug—t:!cm ..... MM} ...... O AL, szu.(j felae...
wmﬂm \oﬁ e VSe.g). Aa,. Words ' Empressve!’ and
dian, tae 3 . Senden . emmplw% ........

Oy, lemgl:wﬂmu\ (‘jm ..
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. &m ﬂ'ﬁﬁg{ﬂnma Comediant ). M. 15s.. IWM‘!“ZLM
#tk.awrﬁﬂ«r.@“WM\.w LMCCL&W"@ ...... S(_,.pa.mal:ieal.

ronabiCal. ae:mm, Loud,,. resen iR an.. wﬁ’c.ef Wt _
..MmSpm ..... ViR rounce.. "l i ek tha. ymo'«w-:& ....... also.

Examiner Comments

Comments on devices for humour and engagements
are subtle and well supported. Links to Pilkington as
a comedian are also pertinent.
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This next script was awarded marks in the middle of Band 3 for each assessment
component.

It is a mostly fluent and accurate response but lacks the detailed investigation to afford a
developed range of analytical comment. It is this that restricts the potential to reward. It
handles both extracts in a balanced way and is rewarded for this. Exemplification is largely
consistent . There is a tendency to make generalised comment but there are also some
perceptive and subtle observations which are worthy of a higher band. However, these are
not sustained and the overall placement reflects this.

(b) Text B is an email exchange regarding a holiday booking and Text C is an extract
from the travel diaries of TV comedian Karl Pilkington.

Exarnlne how the writers:

. shape or craft each text to meet the expectations of their respective audiencef
purpose/context -

- employ aspects of spoken language in their texts. “

In your response you must refer to Texts B and C.
(AO2 = 20, AO3 = 20)

Text B o aaisLecmateosl. . Latbhonae. Lv.,i-vwm PR !9 ..............................

tonkak s bl JAlsivesion  BGout N beoleiaz. the e ma
.f’ s vill o for b holicAmun.As.. ik, +L£,|:-mam:5& s 5-!'”\’91'1. it

v wste. ok, thock satage decla i bves. 'b“)wn w J o £ END ...
[Tk dvele s avnilable fom the nebstt” oo cavne Fors e
Lonued2aNon. wniga . aut. overs. Loonel.,. J—Lz-\swzﬂw‘ﬁ ..... et vimhions,
2l ﬁu\nis duof Hat inibml Ao soam]. :1-5’&. Eaamffuﬁ Ay 5o

.dtfmb r.a]:z Ak afl.\.;.a....ur.....fyeu.m ﬂp L-w&'-!! E.d:{.rfnﬁrﬂ A L:ubnefm

...—hm.....f.aﬂa.lp.iu.......lﬂf.«.mu:at....,...,t.?k....:L:z.,..M.g.,mrm.,r..a.“.....m.m..m.m..;.a,mﬁ’m...n..ﬁ.n.?fa.l.L....:I:f?..azﬁ....:h |
tontest..oncde. oottt R, atuir ool s .. aiodis. do. ton e . ndmehon
bstec. doiball g on 4 im0 o0 A oNag. o Mt B N .
Somont. 2t Tt t5 en. izt ol ST ana I 1 -t M
Axshenatd. . Mot (o thie wss.. of L\aJ YN e

P NVal BTN st e g sdo sens +Lq_. f::,m SV % Fhe. .

oAl akon. o Bawrs. thet & i Jﬁﬁ‘ ....... A n..;:,..g.e,.a.:e..s., .................. x,,l-ﬁan%l'

wig-ma% M & 10N :;-!w/(gm«.t ....... a)em”xw ...... A r:@..f ................. {aﬁﬂn'b
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..l?*-r,:w“?... Ml ﬂmnuhta..fwr-FL;L#pﬁ:/Q-F L\u.., y Lkmmf -m\‘sl«'!':- J—
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ﬁ ResultsPlus

Examiner Comments
The response starts well, identifying (in Text
B) a range of abbreviated forms, although
the links to context here are somewhat
formulaic. It also detects the shifting register
and offers a reasoned explanation for this.
The mis-spelling of phatic is clearly a slip!

50 !.m Iay? it RS b e

btderen the foo. ’Gw‘hr..; otk BL Lot oF. -Hm:- Flang. e
ﬁ;hxwhwwkﬁw&xm&rm{qnm/LPpr;a-fmmr;f{_::ﬁ"c,
Lamfaun/[.w-hmgm‘“AHs.;,Lu/{.mL-ﬁuJ-Lumhalkﬁw/L
FLa’rw ﬁnjal«; fdu.:- B laaahn\s docrm. ::qul-l_gau et fo. 3
aheed. Th m,.((ua.f 5&5 a5t
00, Tl-\t., oqwhmdawb I:L B AP flﬂ;ﬂﬂhﬁﬁﬂ’t;&&%.ﬁj
T\dow LTk laols s auh b eadA ne el @/Limwg,‘b*mﬁ.(l..r'f N
. eborbect noeen.. Lot et bas demronntceda -}Lw-mg;w:'.; "
*L\Lm:mcﬂ{amf\mﬁﬂa-mﬂmd*W-:LLLS L.

LanTe st SANDZA. A0S,

Eﬂ"hﬁ*’lﬁ fﬁ'*ﬁﬁén O S
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St P coen e Alase.c L:;w.—l'L-l»L-.v:.?to-phwv;,'fmvw&m\sdu .........
A A" sn00 loohira broeist A ik Tois T

&ﬂlliu‘jﬂthp'}‘L%J&lb*LLWﬂmimﬁﬂﬂBﬂ'mm; ...........
S’ ‘f? {)‘55 L '1‘ 2R goau"isfﬁnr | £ 9
‘:LAJ'-EL!«{LI:’."Qmﬂ'g(ﬁmnbl-“‘vmrm{‘pﬁlr:ma .........................

BT R nav&:thﬁml:LL-kﬁ‘f‘
Bu*ﬁmw&mﬁ/&a@pu;qﬁml&%‘awfw&r,,unf:l«_-’!ﬁf,‘fﬂs ....... .

ﬁ ResultsPlus < OO

Examiner Comments Examiner Tip

If you offer evidence from a script to
support your comments, investigate that
evidence as fully/closely as you can.

The response continues systematically. A range
of features are considered, for example the
general purpose (to exchange information) is
linked to declarative sentence structure. Shifts
in register/tone are detected and linked to
decreasing informality and ideolectal features.
Comments are accurate but do not offer
sufficient detail - here particularly apparent in
consideration of graphological features.
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Examiner Comments

The handling of Text C is slightly less secure/confident
and comments are sometimes rather generalised but
the structure/sequence applied to the investigation

of the emails is replicated and affords a relatively
balanced coverage of both texts. Again, lack of
specific detail restricts potential for reward.
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This response was awarded a mark in Band 2 for each assessment component. It shows
initial promise which is not developed through comment and analysis. Features are offered
and linked to context and purpose but the range is restricted and comment is thin. There
is clear engagement with the source materials but also a clear struggle to articulate this
engagement in critical/analytical terms.

It is characteristic of a significant number of responses in this band in that it is less
successful in its handling of the Pilkington diaries.

(b) Text B is an email exchange regarding a holiday booking and Text € is an extract
from the travel diaries of TV comedian Karl Pilkington.

Examine how the writers:

- shape or craft each text to meet the expectations of their respective audience/
purpose/context

« employ aspects of spoken language in their texts.

In your response you must refer to Texts B and C.

(AO2 = 20, AO3 = 20)

GCE English Language and Literature 6ELO1 01
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Examiner Comments

The response opens with some promise.
There is a relatively secure, if essentially
straightforward, definition of the general
purpose of the email exchanges. The informal
register and tone are detected and linked to
the conversational nature of the exchange.
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Examiner Comments

Comments on the secondary audience (Val’s husband) have

some merit and the use of collective pronoun is exemplified as
evidence accurately here. Shifts in register and tone are also
detected although comments are undeveloped in terms of method
and effect. The comparison between the emails and letters is
potentially worthy but it is not articulated with any security. Links
between abbreviation/vowel omisson and spoken language are
questionable and again reveal insecurity with analysis.
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Examiner Comments

Comments on salutation and sign off
have some value here.
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tzExaminer Comments USSP

The handling of the diaries is less secure. There is some
sense of Pilkington as author and links to his TV role/
persona are valid (if undeveloped/general).

Comments on spoken features are very imprecise and
evaluative comments on accessibility to a foreign reader
questionable.

The final paragraph touches on a key simile but again is
undeveloped and imprecise.

GCE English Language and Literature 6ELO1 01




Question 2

Successful responses to the Carter question offered close analysis of the extract,

picking up on the fact that the girl's journey was both metaphorical and literal. The

best responses commented on the significance of the narrative perspective, the best

linking this to its retrospective and evaluative nature to demonstrate understanding of

the girl's awareness of the implications - social, economic and personal - of her journey.
Most candidates were obviously very familiar with the extract and indeed the story, and
there was some judicious use (and often telling in a positive way) of the second choice of
story. Similarly, candidates at a variety of levels of engagement were able to make - for the
most part- insightful comments on the nature and context of the 20th century attitudes and
values.

Generally, the close analysis of the extract was of a high standard for this task. Candidates
frequently made a large number of different points based on the task in relation to the
material to the question. Some even related it to the wider story and the second part of
the question in a convincing and focused way. The most popular second stories were 'The
Tiger's Bride', 'The Erl King' and ' The Lady of the House of Love'. The choice of a second
story was not always appropriate, however, with some students forgetting the motif of
journey and embarking on what seemed to be a previous analysis of Carter's subversive
critique of gender attitudes. A significant minority chose 'The Snow Child' and struggled
to work their responses to the focus of the task. Many candidates either seemed to focus
on journey and compared it to ‘The Bloody Chamber’ or mainly focused on 20th century
attitudes.

The depth of word level analysis was, in successful responses, excellent. These responses
also offered confident comment on Carter’s methods and ‘message’. Less successful were
those responses which offered very little of relevance on the second story. Certainly a good
number struggled to convincingly address all aspects of the task, especially how the motif
of journey is used to comment on 20th century society. Instead many tried to compare the
stories in quite superficial ways.

The most confident scripts ranged across the extract with a close reading of language points
and literary features, and then extended this view with some skill and success across the
story, and then in further reference to the second story. Better answers analysed language
effectively, showing understanding of the journey - students need to be advised to avoid
narration.

GCE English Language and Literature 6ELO1 01
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This script is representative of a response to Carter in the mid-upper bands of achievement. It
sustains focus on the central motif of journey with reasonable success and shares the choice
of second story ('The Werewolf') with a significant minority of respondents. It also addresses
the second prompt through consideration of attitudes towards women in the 20th century.

Handling of 'The Bloody Chamber'- the extract and the wider story - is successful

across both bullets. It offers a good range of analytical comment with apt focus and
exemplification. The exploration of the second story lacks detail and it is this imbalance that
anchors the script in terms of marks available to it.

Examiner Comments

The links between literal and figurative motif bode well.
Devices used to generate tension/pace are exemplified accurately.
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Examiner Comments

omments on the retrospective nature of the narrative link well to the motif of journey.
Comments on the key simile here are well developed and are rewarded accordingly.

Comments on the implicit and explicit nature of the narration are interesting. However
the tendency to revert to generalised terms (‘vocabulary such as ‘throb’) is less
successful, although interpretation is sound.
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Results#lu
Examiner Commen ts
Comments here are sound. They link the motif of journey

with the focus of the second bullet effectively. There are also
accurate and valid links between method and effect here.
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Examiner Comments

The sensual nature of the metaphorical journey is handled
well and exemplified with some precision. Comments also
bridge both components of the question well.
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The choice of second story is sensible. Reference to

the ‘path’ signals a link to the motif of journey.
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Examiner Comments
e motif of path is further developed here and links both bullets.

Comments relating to ‘The Werewolf’ are general/descriptive in the
main and lack of development/detail creates an imbalance in the
response that prevents its placement in higher bands of achievement.

Ensure you pay equal attention to the extract and the second story.
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Question 3

The question on Doyle was generally accessible to most candidates. There were many
successful answers that were relevant and included confident critical investigations of

the extract; they offered comment at word and sentence level to evidence the shift in
Paddy's changing perspective on his family and how this results in a changing interest in the
lives of others. These were able to competently - the best cogently - link to the broader text
and the hardening in Paddy represented, for example, by his admiration for Leavey.

Less successful candidates engaged with the task in flashes, but otherwise were content to
identify examples spread across the work without supplying any real depth of argument or
indeed deconstruction of the language points.

There was a tendency to comment on the overall structure of the text and Doyle’s
intentions in writing a ‘bildungsroman’. The focus was sometimes on the narrative, rather
than the ‘voice’.

This response represents those awarded marks drawn from the lower bands of achievement.

It is essentially descriptive rather than analytical. The investigation of the extract does offer
some apt focus on the central issue of the task but this focus is mostly superficial and links
across the broader text are undeveloped.

GCE English Language and Literature 6ELO1 01
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Resultstlus

Examiner Comments

The introductory paragraph offers generalised information
about the novel which is, presumably, simply reworked. It does
not shape this in any meaningful way to the question itself.

Comments on the wafers and the ‘formal’ nature of the
language employed by Paddy here represent a missed
opportunity in terms of his observations here.

) -Muytu O Cmne.MJ
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The comments on the motives behind Paddy’s language
choices miss the point about the narrative perspective.

The second paragraph touches on significant aspects

of the O’Connell dynamic, the loss of their mother and
her ‘replacement’. It moves beyond pure description to
interpretation and is rewarded for this. It falls well short
of any specific analysis, however.
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Examiner Comments

<@Z ResultsPlus

Again the comments here do show engagement with the extract
and with Paddy’s perpective and motivation. They are, as is
characteristic of this response, essentially descriptive, however.




ResultsPlus ResultsPlus

Examiner Comments Examiner Tip
The final paragraph does attempt to link across ALWAYS investigate the quotations you provide
the broader text with some focus on the task. It as evidence as closely as you can. Always
is, however, little more than an extended list. comment on the language they contain.

GCE English Language and Literature 6ELO1 01
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Question 4

This question prompted some interesting and useful responses that scored across the range
of marks by being able to employ strategies that were clearly grounded in a combined lit/
lang approach. Using the catalyst of the character and characterisation embodied in Shug
Avery seemed to open up a variety of strong engagement with and close reading of the
extract, which was then used effectively as a springboard into the rest of the work. The
best responses to this question focused quite forensically on the changing nature of the
relationship between Mr and Celie and how this moment in the text is a moment of
mutual understanding between them .

For this series, many candidates explored and examined across the text very skilfully.
There were some particularly strong responses that grasped the opportunity to range

over Walker’s presentation of Shug and her influence on characters across the novel.

Many developed additional comment on Celie (through reference to her perspective on God
and her sewing of pants, for example) and most explored the changed voice of Squeak.

Successful responses offered focused analysis of the extract and secure links to the second
bullet and the rest of the novel. The best responses addressed the second bullet point fully
with a wide range of different ideas, spanning the range of characters and the structure of
the text, and were able to maintain an analytical approach.

As in other series, while many candidates could write meaningfully about the use and
function of AAVE in the text in relation to the task, the (often overused or misapplied)
conceptual framework caused problems for some candidates when they viewed it simply as
an example of impoverished or 'incorrect' language. .

GCE English Language and Literature 6ELO1 01



This response is representative of those in the mid range of achievement awarded just over
half marks in total (10 + 17).

It explores the extract in some detail and with focus on the influence of Shug on the
relationship between Celie and Mr . Similarly the links made across the wider novel
sustain this focus with apt exemplification and reference.

The factor that anchors this response is its failure to move beyond description/interpretation
into specific and analytical comment. This is a shame as the candidate is clearly engaged
with the question and the text upon which it is based.
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Examiner Comments

The introductory paragraphs, though rather generalised,
do promise focus on the influence of Shug.
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Examiner Comments
Comments on AAVE, though accurate, do not link to the task.
Links to the motif of dream are relevant but undeveloped.

Comments on dress hints at convergence between Shug and Celie - they
are interesting and were rewarded- but again fall short of specific analysis.
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Resultslus

Examiner Comments

There are some relevant points about the developing mutual
understanding between Celie and Mr and the fact that

Shug is the catalyst and focus here. Examples are valid but

comment upon them is undeveloped in terms of analysis.
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Examiner Comments

Comments on the influence of Shug on Squeak are valid -
and examples are provided to support the assertions made.
Again there is little by way of specific analysis.
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Examiner Comments

Para 1: There is an awareness of Celie’s growing
confidence and how this is reflected syntactically
in the presentation of her voice. Comments on
this syntax tend to the generalised, however.

Para 2: comments on the developing adjacency

structures between Celie and Mr are valid. |Language and Literature 6ELO1 01
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Examiner Comments

Similarly comments on use of tense to
convey reflection are rewarded here.
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Question 5

Although one of the less popular texts, successful responses to the Tremain question were
generally focused and clear. There were fewer examples of purely 'literary' answers that
did not offer specific analysis and terminology and centres are to be congratulated on this
continued and significant improvement.

Exploration of the extract focussed on the quality of Celia's voice and the response of
Merivel to this. Most were able to ( the best cogently) explore the change this brings about
in his attitude towards Celia, which in turn leads to his evaluation of her relationship with
the king. Successful responses moved with some facility across the wider novel and were
able to explicitly examine the way in which music plays a significant role in the novel, such
as its use as therapy at Whittlesea, and link to the developing perspective of Merivel.

Question 6

Responses to the Taylor question were generally very competent; the best were very good.
There was, however, a prevalence of contextual information not necessary to answer the
question, but candidates covered a range of literary and linguistic features well. The best
responses roamed quite comprehensively outside of the extract, using letters from earlier in
the novella to indicate why the relationship between the two had changed.

Generally, the focus on the extract in relation to the first bullet point was impressive, with a
range of features analysed and explored in line with the task. Exploration of the 'codes' was
specific and mostly rooted on the context that shaped them. Most were able to comment on
the proper nouns used to incriminate Martin - the best offered considered comment on more
subtle points such as those referencing artwork and artist. In handling Martin's response,
most could articulate the methods used to convey his escalating desperation, the best linked
with earlier letters from Max and developing parallels between them.

Most pinpointed Griselle as the catalyst for change.

GCE English Language and Literature 6ELO1 01
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This is a successful response across all components of the question. It was awarded marks
drawn from the top band of achievement in both AOs.

It is fluent and integrates analysis, comment and evidence well. It also addresses both
bullets in balance, looking back at previous exchanges to evidence change and motivation in
both Max and Martin.

Application of terms is accurate and, despite the fact that a fuller range could have been
applied, there is a confidence with lit/lang frameworks that enables effective integration of
analytical comment.

Mﬂvh M,,Lhd on - s

Examiner Comments

The opening comparison shows some sophistication.

Comments on convention show a clear understanding
of the epistolary form and how Martin manipulates it
to incriminate Martin.
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Exploration of the codes maintains
focus on the task and offers clear
links between method and effect.
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Examiner Comments

Para 1: Analysis of Taylor's technique in constructing Martin’s response is
assured. It offers parallels and contrasts with Max’s voice and incorporates the
second bullet fluidly by contrasting and linking back to previous letters. Lit/
lang frameworks and attendant terminology are confidently applied.

Para 2: The irony of Max’s tactics is not lost on this candidate and is evidenced
by looking back across the collection and selecting examples judiciously.
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Para 1: The parallels drawn between the two
voices here are very effective and demonstrate
a detailed understanding of the novella.
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Question 7

Although one of the less popular texts there were many very successful responses to the
Winton question. In these, there was sustained focus on the central issues of the task and,
in many, a genuine understanding and appreciation of the complex nature of the narrative
voices across the novel as a whole.

Successful answers used the extract as a springboard to the second prompt, ranging with
considerable skill, and selecting episodes that were wholly appropriate to the significance
of the house such as the murders that precede the extract and the haven/immunity that
Cloudstreet represents. Such responses applied analytical evidence in broad range and
differentiated between voices and relationships with keen discrimination.

Less successful were those that adopted a descriptive/narrative approach which lost sight of
Winton as author.

Question 8

The best responses to the Joyce question were some of the best overall. Insightful, forensic
in their application of linguistic and literary terms, they also responded to the extract that
they had in front of them and didn’t try to shoehorn a learnt answer into their response.
Many could comment with confidence on how Joyce communicates Mrs Kearney's anger and
move to evaluate the unequal treatment of, and attitudes towards, women in Dublin.

The strongest responses drew on examples from a small number of relevant second
stories—with ‘Eveline’ being the favourite by some way. Arguably, there are other stories in
this collection that may have been better employed if the candidate had a truly comfortable
knowledge of all the stories and of those that might seem to deal with mainly the masculine
experience on initial reading and early engagement.

As in past series, in less successful responses, the question on Joyce was sometimes the
repository of ‘agenda pushing’ in the form of prepared material around the wide-arching
concept of paralysis.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Question 1 (a) :

e be precise in your use of terminology and avoid generic definitions - link comments on
features specifically to their function within the extract.

Question 1 (b) :
e consider the contextual factors that influence the production and reception of the extracts
e demonstrate awareness of audience and purpose

e make clear links between form and function.

Question 2 - Question 8
e use the specific focus of the question to frame your response
e work through the extract in detail and give equal time for comment on the wider text

e don't describe, but analyse and avoid generalised comment on literary features as well as
linguistic features.

e where you are dealing with two extracts (Q1(b)) or more than one bullet (Q2 - Q8) give
equal consideration to both/all apply frameworks and terminology at word, sentence and
whole text level exemplify consistently.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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