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Introduction
This unit comprises the examined component of GCE A2 English Language and Literature. 
Students are expected to apply their skills and knowledge of literary and linguistic 
concepts gained in the AS units, as well as wider reading, to explore varieties of language 
and literature. They need to synthesise their learning and make observations about how 
language works across a spectrum of written and spoken production. They choose one of 
four topic areas and answer two corresponding questions: one on an unseen extract in 
Section A and one on two prepared texts in Section B.

Section A involves the analysis of one unseen extract. Candidates are expected to present a 
continuous commentary on the writer's or speaker's choice of structure, form and language 
and draw conclusions on attitudes, values and ideas conveyed in the text.

Section B assesses candidates' knowledge of the contribution made by contextual factors to 
the understanding of either two chosen drama texts or two chosen poetry texts. Students 
are expected to compare writers' use of linguistic and literary devices.

Most students had been well-prepared for this paper; the knowledge of set texts was 
often impressive, although some candidates focused on the beginning of texts (especially 
the plays) at the expense of later sections and sometimes coverage was partial. High 
scoring candidates were able to synthesize their knowledge in a conceptual manner and 
explore the full implications of a question. Much of the writing was very impressive and 
many candidates were not afraid to follow their own  ideas and use their knowledge to craft 
articulate and original responses. A number of low-scoring candidates in Section A had 
clearly learned an impressive array of technical terminology and were able to identify many 
literary features but had nothing to say about their effect or simply ignored the wording 
of the question and described the content of the passages. In Section B, the drama texts 
were by far the most popular choices but there were many outstanding responses to the 
poetry questions. Most candidates attempted to compare their texts, although a number 
simply wrote two separate sections about the two texts and suggested a connection in 
the final paragraph. A number of poetry answers worked their way through whole poems, 
sometimes chronologically, although the strongest essays showed evidence of a much 
more sophisticated selection of material and were sometimes quite wide-ranging. The best 
answers showed evidence of careful selection of relevant material but many candidates 
struggled to integrate their contextual material. A significant number of candidates had 
memorised quotations from critics (usually reviews of drama productions) and were 
determined to copy them out, whether they were appropriate or not. 

Candidates need to be reminded to answer both questions relating to their chosen topic 
(e.g. both questions on "Love and Loss").

Some candidates wasted time by starting a question from the wrong section, crossing 
out their work and starting again. This can also  be self-penalising as candidates will have 
studied a variety of texts relating to their topic and a candidate who has studied "Love and 
Loss" might reasonably be expected to have more to say about a love letter than a travel 
blog.
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Question 1
The overall impression was that candidates had been well-prepared for this section and were 
secure in discussing the lexical and syntactical features they encountered and were also 
comfortable with the different genres which were offered. There seemed to be a willingness 
to discuss syntax in a coherent manner and some candidates adopted a clear framework for 
analysing specific aspects of the texts. 

Inevitably, some low-scoring candidates worked their way chronologically through the 
extracts, sometimes paragraphing their own work in accordance with the structure of the 
passage and offering an explanation of the content; a few even offered definitions of 
terminology but were unable to articulate the effect of their chosen quotations. Some copied 
out long quotations but offered very little analysis beyond an assertion that the attitude was 
"positive" or "negative" or that the writer had crafted their writing to make it "easy to relate 
to" or "to make it flow." 

There was, inevitably, some mis-interpretation of the writers' intentions and there were 
some simplistic assertions about the nature of the audiences, particularly for the obituary 
and the autobiography.

The most successful answers discussed the implications of specific lexical and syntactical 
choices and showed how attitudes could be conveyed precisely through tone. They were 
able to move beyond feature-spotting and to explore shifts in register, as well as comment 
on the effect of irony and humour. They had a clear sense of audience(s) and understood 
that, in many cases, multiple perspectives were being offered. They were also clearly 
familiar with the genres of the pieces and how conventions and expectations were exploited 
for particular effects. Some examiners felt that a few candidates were also conscious of the 
requirements of Section B and were trying to include wider contextual issues, sometimes 
to the detriment of close textual analysis. Some candidates focused exclusively on the 
title of their section, discussing for example the blogger's sense of place or only discussing 
Bhaskar's treatment of family relationships. (This was also true of Section B, where 
comments such as "Friel's presentation of a sense of place" were not uncommon.) A number 
of candidates managed to make a discussion of a single pronoun go a very long way, usually 
to make the point that the writing was meant to be inclusive.

Examiners noted that too many candidates are writing all-purpose introductions to 
explain generic features but are not integrating this into the analysis of the extract and 
are spending valuable time on generalisations which could apply to almost any piece of 
writing.

The best answers synthesised this discussion and integrated it into their analysis (and 
consequently scored highly at both AO 1 and 2.) 

A Sense of Place

This was the least popular section and there was a wide range of responses to the blog. 
Most candidates were comfortable writing about the genre and were able to discuss the 
nature of the likely readership. They also identified the personal and often informal nature 
of the writing. The high scoring answers were able to discuss the changes in the writer's 
attitude and how these were signalled by shifts in register. There was also some useful 
discussion of the writer's use of literary and persuasive techniques, as well her scathing 
attitude to Google maps. Some found her attitude rather too self-satisfied for their 
tastes. The best answers looked at the text as a whole and were able to discuss it as a 
complete piece of writing, rather than as a series of techniques to be identified without any 
developed analysis of the shaping of the piece. Many candidates were able to discuss the 
organisation of the text although there was relatively little discussion of the title of the blog 
(To Climb Stuff) or the sub-heading about getting "distracted by butterflies". Both of these 
would have allowed candidates to establish the idiolect of the blog and begin to discuss the 
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personality of the writer.

The Individual In Society

The consensus among examiners was that this question was generally well-handled and 
most candidates were able to make appropriate comments about the nature of obituary 
as a genre and make some more or less informed comments/speculations about the 
nature of The Economist's readership. (There were far fewer simplistic generalisations 
about "upper-class intellectual businessmen" this year.) Candidates responded well to Neil 
Armstrong's apparent dual personality as portrayed by the writer. Many were able to show 
how the self-deprecating private individual was contrasted with the public persona. The 
more successful answers were also able to explore the writer's own ambivalence about what 
constituted a hero.

There was plenty of scope to discuss the use of data, statistics and scientific language and 
also to comment on the use of direct quotation and multiple perspectives.  Most candidates 
were able to discuss the informative and celebratory nature of the text and some also 
speculated about the potential of the obituary as an historical record.  Not surprisingly, no-
one commented on the allusion to the "right stuff" but most were able to discuss specific 
linguistic and syntactical choices, for example the declamatory nature of the opening 
sentence and how this set the scene for what was to come.

Love and Loss

This proved to be something of a challenge for certain candidates and they tended to do 
either very well or not so well. Although the specification does state that texts from the 
eighteenth century to the present can be set, it was clear that, for some candidates, this 
was their first encounter with an "archaic" text. Some candidates identified the text as 
"Old English" or "Elizabethan English" and there was even one suggestion that Keats was 
American and that this was how cowboys speak. The lower band answers focused on the 
letter solely as an example of Keats' love for Fanny Brawne.  Higher band answers were 
able to explore his selfishness, his anguish, his self-pity and his near cruelty to Fanny. For 
many candidates, the problem was moving beyond identifying features and making coherent 
comments about Keats' style. Most were able to discuss the private nature of the writing 
and some even speculated about potential future readerships, implying that Keats had an 
eye on posterity. 

Some candidates relied on a subjective, largely personal response, explaining the content 
without addressing the specifics of tone. The best responses were able to craft a nuanced 
analysis using terminology as a means to an end rather than as the object of the exercise. 
Some adopted a pop-psychology approach and offered generalisations about the nature of 
relationships without focusing on how the feelings were actually expressed.

It is worth noting that there were many strong answers in this section and some examiners 
observed that they were among the best they read.

Family Relationships

This was the most popular of the four unseen extracts and there were many excellent, 
integrated answers which showed an awareness of genre, purpose and audience. They 
were able to identify shifts in tone and there were perceptive remarks on the variety of 
narrative strategies. Many commmented on Bhaskar being a comedian and used the idea 
of him addressing an audience as a framework for discussing the relationship with the 
reader. There was some disagreement about the gender of the author but this did not affect 
candidates' ability to discuss family relationships and no-one was penalised for referring to 
the author as "she". The allusion to "my beautiful launderette" was, not surprisingly, missed 
but many candidates did explore the unusual collocation and were able to use it as a useful 
springboard for discussion of the writer's mixed feelings about his upbringing. Lower band 
answers struggled to say anything interesting about the phrase. 
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Surprisingly few commented successfully on the genre of travel writing and a significant 
number were very vague about the purpose of the piece; some thought the purpose was 
simply to persuade people to travel to India. The title of the piece, "Looking for India", was 
left largely uncommented on and it might have been interesting to see some discussion 
about a more metaphorical reading of the phrase.  

Many low mark answers ignored the humour completely or were unable to identify shifts 
in register. The scene in which the sound of planes created double meanings was a rich 
source of potential detailed analysis.  The best answers seized this opportunity, often using 
knowledge of the spoken word from Unit 1 to show how the scene had been dramatised. 
Many candidates simply did not refer to this section or mentioned it briefly before passing 
on to the next section.

There was plenty of opportunity to discuss specific lexical shifts. Most candidates identified 
the mixture of polysyllabic and colloquial vocabulary. In some cases, this consisted of 
stating that the use of long words showed that the author was well-educated. The ability 
to discuss these shifts in tone became a key discriminator, with some candidates relying 
on simplistic assertions about "positive" and "negative" attitudes to his family and to India, 
while answers in the higher bands explored his mixed feelings through a careful selection of 
appropriate quotations. Some candidates alluded to Partition; this is a good example of lack 
of contextual knowledge not preventing high band responses to the text. There is enough in 
the passage to allow for meaningful discussion of the change in tone and attitude.
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Here is an answer that was placed in Band 2 for AO1 and Band 2 for AO2
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The approach here is very observational. The candidate has 
identified some basic features and described them, with long 
quotations copied out. There is some awareness of the reader 
but this is a very simple response.

Examiner Comments

Make sure you don’t just tell the examiner what they 
already know about the content of the extract. Check 
your work carefully to ensure that you spell linguistic 
terms correctly.

Examiner Tip
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This is an example of an answer which was placed in Band 3 for AO1 and in Band 5 for AO2
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The candidate has integrated the analysis of language with 
the discussion of its effect and how attitudes are conveyed. 
Technical terms are always used to support a point about 
attitudes, values or ideas.

Examiner Comments

Focus on the ideas in the extract and use the linguistic 
terms to back up your points.
Don’t identify features unless you are going to discuss how 
they work.

Examiner Tip
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This is an example of an answer that was awarded full marks for both AOs.
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This is a very strong answer which uses a wide range of terminology accurately. 
It is also clearly aware of the audience for the writing and is very detailed in 
identifying and discussing a range of ideas in the text. There is a clear sense of 
engagement and an awareness of a range of ideas and attitudes.

Examiner Comments

Plan your work carefully and think about the whole text. 
Be selective in your choice of quotations and keep them 
short but support them with lots of detailed analysis.

Examiner Tip
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Question 2
A Sense of Place

This was, numerically, the least popular question and the majority of responses were to the 
drama texts. The question required candidates to discuss the contrast between public and 
private situations and was an excellent opportunity for candidates to discuss the public and 
private occasions in the poetry texts and to examine Friel and Hare's theatrical strategies, 
especially the contrast between the single set for "Translations" and the much more fluid 
scene changes in "Stuff Happens."

Poetry answers were often generalised, with all-purpose readings of a few poems and very 
little integrated contextual material. Some drama candidates wrote down everything they 
knew about the plays, ignoring the question and the need for relevant discussion.

Most candidates were able to comment on the difference between the public and private 
scenes in "Stuff Happens" and there were some interesting discussions of the different 
ways Bush outguns Blair, both in private and in public and the way the former exploits 
public occasions to manipulate the news agenda. Candidates were less successful with 
"Translations" and often failed to distinguish between the private, intimate monents in the 
play and the public situations such as the scenes in which Lancey and Yolland are both 
present. 

Most candidates were able to score well at both AO1 and AO2. Inevitably, some answers 
were better-written than others and there was some feature-spotting and re-hashing 
of memorised notes. Candidates found it easier to integrate contextual discussion 
of "Stuff Happens" than "Translations". Many of the poetry responses struggled to 
compare the poems and offered separate essays united by a conclusion which asserted 
the connection or point of comparison. There were some honourable exceptions, 
especially where candidates were able to select a range of points about the plays and make 
the comparisons using extensive knowledge of the texts.  

Question 3
The Individual in Society

This question required candidates to discuss the presentation of individuals affected by the 
conflict between appearance and reality.

What was surprising was how many candidates answering on "Othello" failed or chose not to 
discuss Iago in any significant way. Many candidates discussed Elizabethan (sic) or Jacobean 
attitudes to race and how the audience's expectations of Othello and the initial descriptions 
of him do not match his appearance in the play. This was a fruitful and often interesting line 
of argument, although some seemed to think that he would be affected by the audience's 
perceptions of him. 

Similarly, there was discussion of the contemporary audience's potential expectations 
of Desdemona and how this differed from the reality. Many candidates did not really 
move beyond discussing Act 1 and there was relatively little discussion of the Cyprus 
scenes. Some candidates latched onto the idea of conflict and offered a generalised 
discussion of this, without any reference to appearance and reality. There were also the 
usual misapprehensions about how only noble characters speak in iambic pentameter; this 
contrasted with some more subtle points about the disparity between Iago's disparaging 
remarks about Othello and the elevated nature of much of his discourse. (There was also 
a sense in some answers that they were going to present this material regardless of the 
question.) A number of candidates also developed interesting points about the hypocrisy of 
Alan's father and how the repression of emotions in the 1970s might have contributed to 
Alan's condition.
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At AO1, most candidates were able to use appropriate terminology. Some examiners felt 
that candidates had been given plenty of literary terminology to use but were less secure at 
AO2 when discussing the theatrical (or poetic) nature of the work. It was not always clear 
that candidates were writing about plays or poems.

At AO3, the highest scoring candidates were able to relate contextual issues to specific parts 
of the play, for example the cinema scene in "Equus." Some candidates had included lengthy 
and often inaccurate discussions about Aristotle and R.D. Laing to provide some contextual 
ballast. Again, the most successful answers were able to integrate this seamlessly. A 
number of candidates referred to the National Theatre's most recent production of "Othello" 
but some struggled to relate this interpretation to their reading of the play. Again, Iago 
was sometimes conspicuous by his absence. There were some interesting discussions of 
the staging of "Equus" and how Dysart reconstructs an accurate version of events while 
becoming increasingly aware of the gap between his clinical reputation and the emptiness of 
his own life.

This is an example of a very low-scoring answer. It was placed in Band 1 for AO1 and Band 
2 for both AO2 and AO3. 
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This is a very descriptive and observational answer. There is no 
attempt to integrate the contextual material or go much beyond 
explaining the quotations and describing what happens in the 
play.

Examiner Comments

Don’t just tell the story and explain what happens.

Examiner Tip
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Question 4
Love and Loss

This was a popular question which asked candidates to discuss the presentation of 
restrictive elements in relationships. There was plenty of opportunity to integrate relevant 
contextual material, especially about the socio-economic background to the plays and how 
society's expectations of sexual morality and and the perceived role of women provided a 
powerful restriction on relationships.

Although many students answered on the drama texts, there was a significant number of 
responses to the poems and a number of examiners commented on the high quality of some 
of these answers.

It was obvious that students knew these texts very well and were often able to quote widely 
and discuss them in detail. The best answers were distinguished by an integrated approach 
in which the contextual information was used to support the analysis of form, structure 
and language. The best poetry answers were light on their feet and did not feel the need 
to provide rehearsed contextual paragraphs. 

There were some problems with the lower band drama answers, especially in relation to 
"Betrayal," where long quotations from reviews were written out. Assuming that students 
were using clean copies of the texts, this was often an impressive feat of memory and 
critics such as Michael Billington should be flattered that students had learned large 
portions of their reviews. As a general rule, the longer the copied out critical review, 
the less the candidate had to say about its relevance to the question. There were also 
lots of rehearsed references to Plastic Theatre/ Pinteresque pauses and the life of Joan 
Bakewell. Many examiners felt that this material was going to be used regardless of the 
question. 

Some candidates referred to filmed versions of the plays. In some cases this was deemed 
to be sufficient context material. High band answers were often able to consider the play's 
original performance and reception and discuss how different productions had addressed the 
idea of restrictive elements in relationships. Some examiners felt that candidates were more 
confident with Pinter than with Williams.

As with the other questions in this section, the most successful responses used a 
comparative framework and were able to select relevant contextual material to support 
detailed analysis of either poetic or theatrical techniques.
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This is an example of an answer which was placed in Band 2 for AOs 1 and 2.
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The candidate has used a reasonable range of technical terms and 
has shown an awareness of poetic form. However, the approach 
tends to focus on discussing  individual poems in isolation, with some 
basic contextual discussion added on.  The comparative element is also 
limited.

Examiner Comments

Plan your work carefully and don’t just work your way 
through a series of poems with some comparative 
points added on.

Examiner Tip
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This is an example of an answer which was placed in Band 2 for AO1 and AO2. It was placed 
in Band 5 for AO3.
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This is a promising answer which is beginning to explore context 
and make some interesting points of comparison.

Examiner Comments

Make sure you develop your ideas as fully as possible 
and always relate your contextual points to the wording 
of the question.

Examiner Tip
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This answer was given full marks for AOs 1 and 2 and was placed near the top of Band 7 for 
AO3.
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This is a very strong response which integrates the assessment 
objectives and is able to delve into the poems while also 
comparing and using appropriate contextual material.

Examiner Comments

Notice how the candidate has written an introduction 
which establishes a comparative approach and 
addressed the question clearly.

Examiner Tip
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Question 5
Family Relationships

In this question, candidates were asked to discuss the presentation of different interactions 
within families.

This was, by far, the most popular question. The vast majority of the answers addressed 
the drama texts, although the responses to Chaucer/ Harrison were often very strong and 
candidates responded thoughtfully and with insight into the texts. Generally, candidates 
were more comfortable writing about Tony Harrison (and often skated over the specifics 
of Chaucer's language.) A number of candidates were able to integrate contextual and 
background material to support their analysis. However, it was clear that these texts had 
been taught well and that candidates had responded enthusiastically to the work.

The best drama responses kept a very close eye on the wording of the question as there 
was sometimes a tendency for candidates to lose track of what they were supposed to be 
doing and write about relationships in general and move away from the focus on family 
interactions. A significant number of candidates wrote detailed accounts of the opening 
exchange between Nora and Torvald but were not able to sustain this level of detail and 
seemed to ignore large parts of the play in which family interactions are central. This 
was also evident in the writing on "All My Sons" where coverage of the whole play was 
sometimes patchy. There were many detailed discussions of the exposition in Act 1 but less 
about equally important exchanges later in the play.

For AOs1 and 2, many candidates were confident in identifying a large number of lexical 
features but seemed less secure when discussing specific theatrical choices or how the 
writers' stagecraft might affect the audience.

For AO3, the best work, as elsewhere, showed a secure understanding of society's 
expectations about how families might behave with each other and how both Ibsen and 
Miller had challenged the theatrical norms of the time. Inevitably, there was a lot of 
rehearsed contextual material, especially about the imposed but short-lived alternative, 
German ending to "A Doll's House" and, in some cases, about the influence of Greek tragedy 
on Miller's writing. Some candidates did refer to recent productions of the play, especially 
the Young Vic's recent version which is currently available from Digital Theatre. Many 
attempted to use these interpretations to inform their own readings, with varying degrees 
of success; some merely mentioned that they had seen the play, while others were able 
to be very precise in identifying directorial decisions relevant to the nature of the familial 
interactions.
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This is a very strong response to the poetry which was placed in the top band for AOs 1 and 
2 and in Band 6 for AO3
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The work is well-organised and there is a clear critical 
framework. The contextual material is skilfully integrated. There 
is still scope for more detailed linguistic analysis.

Examiner Comments

Plan your work carefully and select the material so that 
you focus on the wording of the question.

Examiner Tip
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This is an example of an answer which was placed at the top of Bands 1 and 2 and was 
placed in Band 6 for AO3.
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The candidate has offered a detailed analysis of the two plays and there is 
a strong sense of integration between AOs 1 and 2.  There is also a clear 
focus on the wording of the question. The contextual details are strong and 
there are well-presented comparisons but these are not fully developed 
enough to get into the top band.

Examiner Comments

Keep a clear focus on the precise wording of the 
question and make sure that all your points are 
relevant.

Examiner Tip
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This is an excellent example of an answer which was placed in the top band for all three 
AOs.
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What is impressive about this answer is the way it focuses on 
the question and integrates the contextual material. It also 
makes very clear comparisons between the plays as well as 
offering a thorough analysis of the material.

Examiner Comments

Plan your work carefully and make sure that you 
compare the plays. Ensure that the contextual material 
is relevant.

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

•	 When planning your answer to Section A, don't just work through the extract in order; 
select your material carefully and think about the whole text.

•	 Use a wide range of terminology to identify ways in which writers create meaning; 
discuss the effect of these techniques on the reader or audience.

•	 In Section B, plan your work so that you are comparing what the writers are doing.

•	 Don't just copy out lots of context material in Section B; use it to suppport what you are 
saying about the play or poem.

•	 Read the exact wording of the question carefully and answer this question, rather than 
one you practised before the exam.

•	 Enjoy your writing and share your enthusiasm with the examiner.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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