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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Gujarati. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for Gujarati. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	Unit F393: Greek History: conflict and culture

	Suggested teaching time
	16 weeks
	Topic
	Option 1: Greece and Persia 499-449 BC

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The basic format of this SoW is to take the events in chronological order as the easiest approach for students to gain familiarity with the facts and sources.

The themes in the specification can be accessed at various points in the scheme; there will be a need to focus on the themes for the students at various points.

	Sources: the main sources of information:

Herodotus: life, period of writing, aims and methods, style and approach to historiography; his importance for the period.

Plutarch: Lives (Themistocles, Aristides);

Diodorus Books 9-11;

Inscriptions (Persia);

Poetry and Tragedy.
	· Read the Herodotus selection: students to discuss what they learn about his approach and methods:
1. sources and use of them;

2. themes; revenge; pride and punishment;

3. change: rise and fall of states;

4. religion; oracles and dreams

5. speeches.

· Using inscriptions and archaeological evidence;

· Using poetry and tragedy.

· Oral history: myths, folktales and history
	· Hdt.1.1-5 aims; issue of change

· Hdt. 2.99, 142 his observations; 7.152 

· Hdt.1.13 Gyges; Darius revenge on Athens (5.105)
· Hdt. 1.32,34 (Croesus); 7.10e: 8.109; 3.43 Polycrates: punishment and the gods
· Hdt 7.12 Xerxes dream; gods involved : 8.65, 13

· Lactor 16 for the Behistun inscription and others
· Ancient Greece (Garland and Dillon) pp 181-218: examples poems, extracts of Aeschylus and epitaphs
· Hdt 6.117 : blinding of Epizelus at Marathon

· Hdt.8.82 Ghostly woman at Salamis; 8.94 strange ship appears
	· This aspect can be covered whenever it is felt suitable, although the earlier the better
· Claughton: ch. 1

· Introduction to Penguin translation:
· Translations of Plutarch, Diodorus etc
· The serpent Column
· http://www.livius.org/persia.html  pictures and inscriptions;

· http://www.isidore-of-seville.com/herodotus/1.html  all things Herodotus.

· http://www.livius.org/greece.html
· Articles on all aspects of the topic

	Introduction to Greece and Persia.

Names and places
	· Identify the key places and geographical relationship between states in Greece

· Gain familiarity with the names and places
· Students could research some places and names themselves e.g. Ionia, the main cities of Persia
	· Map of Greece and Map of Persian Empire

· Bradley: Ancient Greece has a number of maps

· Maps of Greece
· http://www.unc.edu/awmc/mapsforstudents.html
· Contains a number of maps with and without labels

· visual tours of sites.
· http://persianempire.info/persianempiremaps.htm
· For maps of Persia
· For the most comprehensive maps: Atlas of the Ancient World
	· Throughout this scheme of work relevant original sources are suggested, as well as useful secondary sources or information.  Many students approaching this option will have studied Greek History at AS. However, some may not, having studied other options in the Classics suite at AS. This SOW, therefore, is organised as if the student is approaching a new subject. Some of the suggested activities may be omitted by those who have studied Greek History at AS
· Herodotus and the Persian Wars, J. Claughton CUP 9780521689434) contains selections of the Histories with notes and discussions
· http://www.bbc.co.uk/dna/h2g2/A9836698 : a sensible article on the Greeks and Persians

	Persian Empire: background to the period: Cyrus, Cambyses and Darius
	· Creating a Time line of Persian/Median expansion
· Selection of Herodotus’ accounts and his view of the kings and their actions
· Discuss Herodotus’ view of their society: selection of customs
· Herodotus’ list of peoples (3.88-97)


	· Bradley p.114, 117 maps and charts with details of the Empire
· Hdt.1.79ff conquest of Lydia and Croesus. (Claughton ch. 2)

· Hdt 1.123ff Cyrus and Medes
· Hdt 141ff conquests ending in Babylon (189-91)
· Hdt 3.1-16 Cambyses in Egypt; 3.27-37 madness of Cambyses. (Claughton ch. 3 p.32)

· Hdt 1.131-40 customs of Persians
· Hdt.3.80-88 Darius’ accession; 4.1-4 expedition against Scythia; 124-136 failure of campaign

· Herodotus Histories (de Selincourt) has tables and chronologies
	· Introducing the source material at an early stage is useful; also the views Herodotus takes of the Persians is important for evaluation of his accounts of the wars
· Conquest by Persian kings: Early Greece, O. Murray ch. 14
· For texts, inscriptions, map etc: Lactor 16 The Persian Empire 

· Good illustrations and maps, historical survey: Ancient Persia, J. Curtis (BMP) 

	Relations between Greece and Persia
	Outlining events and relations: students to develop information from sources:

· Contacts with Sparta (550-500 BC): appeals for help against Persia;

· contacts with Athens: alliance(?) with Persia 507/6 BC;

· Ionians: submission to Persia (c. 546 BC): Herodotus’ view of their weaknesses (1.143-144)
	· Hdt 6.84 Scythians in Sparta – Cleomenes

· 3.148 Maeandrius tries to bribe Cleomenes

· 1.69-70 Sparta and Croesus.; 1.82 request for help; 1.83 Spartans prepare to help
· 1.152-3 Spartans warn Cyrus over Ionia

· 3.46-7 Spartan campaign against Samos (c. 523 BC)
· Athens and Persia 5.73
· Hdt. 1.141-144 Ionians
	· For brief material on this topic: O.Murray Early Greece ch. 14 and 15; 

· J.Sharwood-Smith Greece and the Persian

	Background to Greek states: Sparta and Athens
	Students can research these topics for homework given an outline.

Sparta: 

· Peloponnesian League: members and constitution;

· Social and political organisation: roles and importance

Athens:
· Democracy: development: 508-480s

· Relations between Sparta and Athens 510-499 BC
	· Hdt 5.62-5; Hdt 5.91-3 Sparta’s removal of the tyrants of Athens and attempts to restore them

· Sparta and Athens: Murray ch. 15; Ehrenberg, V, chs. 2 and 4; ch. 4 section 3 details events beyond these states.

· Hdt. 5.76 praise of democracy
	· This should be a brief outline to emphasise the relations between the states and their different outlooks
· For sources on Spartan society and constitution; Xenophon: Constitution of the Spartans; Plutarch: Life of Lycurgus 

	Greek and Persian military resources: 
	Use of illustrations from artefacts: students to discuss and develop their own views of the effectiveness of each side.

· Persian army and weaponry
· Greek hoplite;

· Greek and Persian light-armed troops

· Cavalry

· Trireme 

Students might research the tactics and strategies of the Persians in their conquests of Lydia, Babylon, Egypt or Ionia.
	· Internet resources;

· Cyrus for information on Persian army

· The Achaemenid army
· Hdt. 7.61-100 Xerxes’ army and fleet; Hdt. 7.184-6; Hdt 201-207 Greeks at Thermopylae

· representations of armour
· http://www.livius.org/persia.html for Persian information
· trireme
· pictures of Greeks an Persians
	· N. Sekunda: The Persian Army  or J. Cassin Smith  The Greek and Persian armies (Osprey) both have detailed accounts and illustrations
· http://www.ospreypublishing.com/
· http://www.users.globalnet.co.uk/~loxias/trireme.htm
· For more about the trireme
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The Ionian revolt 499 BC
	Outline (using sources as stimulus):

· Origins and causes

· The course (timeline – students to produce)

· The roles and actions of individuals: Aristagoras, Histiaeus, Hecataeus, Dionysius
· How this event and those involved are viewed in the sources (homework): villains and heroes!

· Discussion: outcome and consequences for Ionia.
	· Hdt. 5.49-51 Appeal to Sparta; Hdt. 5.97 Aristagoras at Athens and Herodotus’ comment
· Hdt.5.105 for Darius’ desire for revenge
· Hdt.6.18 capture of Miletus

· Hdt 5.33-6 Story of Aristagoras’ failure at Naxos and Histiaeus’ role
· Hdt 6.42-3 Persians reorganise taxes and remove tyrants
· Hdt.6.13-4 Battle of Lade
· Hdt.5.124 : his opinion of Aristagoras; Hdt 6.28-30 Histiaeus’ death

· Mardonius’ expedition (Hdt.6.44-45) 492 BC
	· Buckley ch. 8; Ehrenberg ch. 5; Murray ch.15; Bradley pp 118-123;

· http://www.bbc.co.uk/dna/h2g2/A9902298
· A.R. Burn Persia and the Greeks pp.193ff

	Greek states and the Ionian revolt and its aftermath: relations between Greece and Persia
	· The involvement of the mainland states – Athens and Eretria
· The reaction to the failure of Ionia
· Darius’ demand for submission: reactions in Sparta, Athens, Aegina

· Athens’ preparations: Themistocles and the Peiraeus

· Mardonius’ expedition 492 BC
· Discussion: outcome and consequences for the Greek States: unified resistance?
	· Darius sends for earth and water (Hdt.6.48-49)

· Hdt. 6.43-49 Mardonius;

· Plutarch Themistocles 19: Peiraeus

· Hdt.6.49ff Aegina’s submission and the reaction of Cleomenes and Athens
	· It is important to identify and emphasise the roles of key individuals

	Marathon
	Students to discuss Darius’ motives.

Students to outline:

· Eretria and its fall- betrayal
· Arrival at Marathon of the Persians
· Role of Miltiades in Herodotus
· The strategies of both sides and tactics  in the battle
Discuss Themistocles’ view that Marathon was a ‘prelude to a greater struggle’ (Plut. Themistocoles .3).

[Homework: Does Herodotus provide an adequate account of the battle?]
	· Hdt.6.94 Darius’ reasons

· Hdt.6.104ff Miltiades’ past
· Hdt.6.106-7 Sparta’s response
· Bradley pp 122-30 for Marathon, Miltiades and democracy in the period
· Claughton ch.4 especially pages 44-47 on some ‘mythic’ aspects of the account
· Marathon

· Hdt. 9.27 reference to 46 nations on Persian side at Marathon

· Some links for the battle:

· Livius site for Marathon.
· History Channel programme (youTube)
· http://en.wikipedia.org/wiki/Battle_of_Marathon

	· it is important, when dealing with the battles, to focus on the themes in the specification rather than a detailed knowledge of every moment of each battle
· The account in Herodotus begins at 6.95 with the setting out of the fleet of 600 ships
· Murray ch.16; Ehrenberg 5.2

· Students should review the career of Miltiades, especially his return to Athens, his reasons, the opposition to him in Athens, his failure at Paros and his fall. They should consider the context of Athenian democracy and the role of Themistocles during this period
· Students might also consider how the event is quickly made into legend and the dead from the battle into heroes: the view the Athenians and others took of the event: for example the representations in later art and architecture

	Preparations for the invasion in Greece 
	Students to assess:
· The significance of Themistocles
· The rivalry in Sparta between Cleomenes and Demaratus and its effect on Sparta’s role
· The Hellenic League
· The neutrality of Argos; failed promises of Corcyra
· Students might try to list states which did join the League

	· Hdt.7.144f Athens’ fleet and Themistocles
· Plutarch Themistocles 4, 19; Thucydides 1.138
· Bradley pp 135-137 Themistocles

· Hdt.6.64-7, 70: Demaratus’ exile to Persia

· Hdt.7.145ff Hellenic League and its actions: Argos, Corycra
· Hdt 7.132 The Greeks who submitted to Persia
· Bradley pp.153-6 The Serpent column and other evidence of the Greek states involved


	· Buckley chs. 8 and 9 deal with the interwar period and the politics
· Ehrenberg ch. 5.3



	Preparations in Persia.

[see above for the army and fleet]
	· Students to research Xerxes preparations from Herodotus [homework]
· Discussion: Xerxes’ motives: how reliable and credible is Herodotus’ account? 

· Persian tactics and strategy: Herodotus’ presentation
	· Hdt.7.1-26 The Death of Darius and the debate on invasion in Xerxes’ court; the canal through Mt. Athos; the army prepared
· Claughton ch. 5 pp 49-59 for Xerxes’ reasons; pp.63-67 Pythius

· Hdt.7. 48-51: Xerxes’ belief in his overwhelming numbers and Artabanus’ reply; see also Demaratus and Xerxes 7.101-105
· Demaratus’ suggestion rejected:: 7.235-6 

· Loss of 400 Persians ships Hdt.7.109
	· Students should be aware of Xerxes’ motives and his characterisation in Herodotus- Hdt.’s view of the canal is useful here; there is also the story of Pythius (7.28ff) and Xerxes’ reflection on the brevity of human life (Hdt. 7.46ff)
· Xerxes’ reaction to the Spartans at Thermopylae and his conversation with Demaratus 7. 208-209
· Burn pp.317-320 for Xerxes
· Bradley pp. 131-133; 140-141 Thermopylae and Artemisium

· Ehrenberg ch 5.4

	Tempe, Thermopylae and Artemisium
	· The retreat from Tempe:

Discussion of the effects of this and whether it was the right action to take.

· Decision to defend Thermopylae

· The 3 days of battle: Leonidas and Xerxes contrasted
· The last stand: The inclusion of the Thebans and Thespians
Discussion of how the Greeks are presented in these battles: the Spartan myth.

· The presentation of The Greeks, Eurybiades, Athens and Themistocles at Artemisium.

Students might use the selection to assess the portrayal of both sides.

Discussion: significance of the battles for Greeks and Persians.
	· Thessaly and Tempe: Hdt. 7.172-3

· Advantages of Thermopylae Hdt.7.177

· Numbers at Thermopylae Hdt. 7.202-3; the 300 Hdt.7.205-6

· Claughton  Ch 5 pp.74-79 about the presentation of Greeks by Demaratus; Ch. 6 Thermopylae
· Hdt.7.238 Xerxes’ action after the battle
· Thermopylae and related issues
· Hdt.8.1-2 Athens gives up leadership for the unity of Greece

· Hdt.8.4-5 The Greeks panic; Themistocles bribes Eurybiades
· Hdt. 8.16-17 Both sides fight well
· Hdt.8. 22 Themistocles sends messages to the Ionians
· Buckley ch. 9 (for the battles and the war as a whole)
	· Students will need to gain an understanding of the overall strategy of the Greeks and Persians through the study of the various engagements
· For Hdt view 7.138-139 of overall strategy

· History Channel programme (You Tube)
· The Film ‘300’ may be used carefully!

· http://en.wikipedia.org/wiki/Battle_of_Thermopylae
· (Fairly accurate and good references to the sources)
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Salamis
	Students to discuss:

· The role of Themistocles in the events
· advice to Xerxes from Artemisia
· The character of Adeimantus
· Aristides’ intervention
· the account of the battle
· Xerxes’ reaction

· How are Greeks and Persians presented in the account?

· How important are the contributions of individuals?
	· Plutarch Themistocles 11; Hdt. 8. 57-63 – debate

· Hdt. 8.74-76: The Greeks threaten to leave; Themistocles tricks the Persians; Hdt. 110 T. sends a message to Xerxes
· Hdt. 8.66-69 Artemisia
· Hdt.8.94 The Athenian story of the Corinthian flight and the appearance of a strange boat 
· Hdt. 8.79-80 Aristides; Hdt. 8.95
· Xerxes Hdt. 8.100-101
· Bradley pp144-147 Salamis
· Aeschylus’ Persians for a different account and view of Greeks and Persians
· Plutarch Themistocles 14-16 Themistocles’ importance in strategy and tactics
	· Individuals play a vital role in these events and students should assess their significance

· Plutarch Moralia 870f (on Herodotus) counters H.’s claims about the Corinthians
· Dillon and Garland 7.37-7.41: examples of epitaphs about participants at Salamis

· http://en.wikipedia.org/wiki/Battle_of_Salamis
· The battle from the BBC.: good information for students
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480-479 BC
	The debate over strategy: 

· Athens

· Sparta: their commitment to the cause

Discussion: (a) how are both sides presented by Herodotus – is he biased (see also 7.138-9)

(b) the strategies of both Greeks and Persians.

The debate between the Athenians and Spartans could be taken up by the students: Spartans v. Athenians.
	· Hdt. 8.140a Mardonius sends Alexander with an offer for the Athenians
· Hdt. 142-3 Spartan and Athenian replies
· Hdt.9.7-9 further debate and Sparta’s response
	

	The campaign at Plataea
	Outline the stages of the campaign.

Discussion: 

· The extent of unity among the Greek forces; Greeks in the Persian army – Boeotians;

· Unity among the Persians: Mardonius and Artabazus
· Herodotus’ account of the battle – assess the actions of the various contingents and the reasons for the Greek victory
· The portrayal of Pausanias
	· Bradley pp.148-153

· Claughton ch.8

· Hdt. 9.26-7: the argument between Tegeans and Athenians over their positions in the line
· Hdt. 9.28-32:  the numbers on both sides; (9. 70 300,000 Persians)

· Hdt. 41-2: Mardonius’ character
· Hdt. 9.46-7: the movement of troops;

· Hdt.9.53: the decision by the Greeks to move – Amompharetus’ refusal
· Hdt. 9.54: Athenian distrust of Sparta’s intentions
· Hdt.9.62-3: Herodotus’ judgement on the fighting and the Greek success; 9.67-8: The Thebans
· Hdt. 9.65: Artabazus’ retreat

· Hdt. 9.78-9: Pausanias ‘ answer to Lampon’s suggestion
	· Some useful sites for students to research:

· http://en.wikipedia.org/wiki/Battle_of_Plataea
· A military view
· plan of the battle field
· The battle with passages from Herodotus

	Mycale
	· Outline the battle
	· Hdt. 9.101-102

· Hdt. 9. 100: the ‘hand of God is active in human affairs’

· Bradley pp. 152-153
	

	Reasons for Greek victory or Persian failure.
	· Students to prepare a debate/ discussion on the factors
· Issues might involve: Spartan leadership; the importance of Athens; the extent of Greek resistance; the nature of Greek and Persian warfare; the importance of political ideology etc.
	· Buckley ch. 9; Murray ch. 16; Bradley ch. 6

· Ehrenberg ch 5. pp152-174  and 174-191 on aspects of ideology
	· This is an opportunity to draw together some of material concerning individuals, the contributions of various city-states, the views of the sources and the reliability of the evidence

	Greeks and Persians after 479 BC: Pausanias and the Athenians
	· Outline the events in Ionia: Pausanias’ activities and the Athenian take-over in 478-77 
	· Thucydides 1. 94-96 (see also Hdt. 8.3).

· For more on Pausanias Thuc. 128-135, Plutarch Aristeides 23-5

· Timeline of events in Lactor 1
· Bradley pp.162-170 The Delian League and career of Cimon

· Davies Democracy and Classical Greece pp.43-50;
· Buckley chs. 10 and 11 for this period (especially pp 213ff and 220ff)

· Ehrenberg ch.6.1 pp.192ff

· The World of Athens pp. 232ff
	· Lactor 1 The Athenian Empire contains the documents and sources for the latter period
· The change in the nature of the sources needs to be noted: Thucydides’ account lacks essential material. Diodorus is unreliable at times. Plutarch’s Lives contain useful extracts from other sources
· There are also inscriptions which are relevant
· The Delian League (Livius) with lots of links
· Source material on the period  Ancient History Sourcebook 

· The Delian League history and maps

	The actions of the League: Cimon 470s and 460s
	· Students to create a time line of events from the sources
· Discussion: what do the sources tell us about the purpose of the League and its aim towards Persia?
	· Thuc. 1.98-100 first actions of Cimon; Didorus 11.60; Plutarch Cimon 6-8, 12-13 (Eurymedon)
· Thuc. 3.10 for the League set up to free the Greeks from Persia

· Thuc.1.89, 96
· Plutarch Aristeides 23 reaction against Paudanias; 24  the setting up of the League; 25  role against Persia.

· Constitution of the Athenians 23.3. Aristeides persuades the Ionians .

· A. Powell Athens and Sparta ch. 1
	· It is important to maintain the focus on the relations between the Greeks and the Persians and the roles of individuals in these
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Expedition to Egypt and Cyprus; death of Cimon 
	· Outline the reasons, the course and consequences of the Expeditions
· Discuss the importance of Cimon in relations with Persia and Athens
	· Thuc.1.104, 1.109-110; Didorus 11.71-74

· Plutarch Cimon 18-19

· Thuc.1.109.1 Persians attempt to bribe the Spartans

· Powell pp. 35-44

· Bradley pp.175-6 a chart of events
	· An article on the expedition

	Peace of Kallias
	· Discussion of when and if there was such a peace
	· Hdt.7.151 Callias in Persia

· Plutarch Cimon 13.4-5
· Meiggs The Athenian Empire ch. 8
	· Short article on the Peace


	Unit F393: Greek History: conflict and culture

	Suggested teaching time
	16 weeks
	Topic
	Option 2: Greece in conflict 460-403 BC

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The basic format of this SoW is to take the events in chronological order as the easiest approach for students to gain familiarity with the facts and sources.

The themes in the specification can be accessed at various points in the scheme; there will be a need to focus on the themes for the students at various points.

	Sources: the main sources of information:

Thycydides: life, period of writing, aims and methods, style and approach to historiography; his importance for the period.

Plutarch: Lives (Cimon, Pericles, Alcibiades, Nicias etc);

Diodorus Books 11;

Inscriptions (Athenian Empire Lactor 1);

Poetry and Tragedy.
	· Read the opening sections of Thucydides: students to discuss what they learn about his approach and methods:
1. sources and use of them;

2. his view of previous historical writing;
3. his use of speeches;
4. his approach to accuracy in his work.
· using inscriptions and archaeological evidence;

· using poetry and tragedy.
How useful are the different sources; why do accounts differ?

Take two reports of a recent event in newspapers and compare them as an exercise in assessing sources.
	· Thuc. 1.1; 1.9 (Agamemnon); 1.10 comparison of Sparta and Athens and judgements upon them
· Thuc. 1.18-19: the background

· Thuc.1.20-2 his approach to writing; 1.23 his assessment of the causes
· Thuc. 6.53-59 Harmodius and Aristogeiton: Thucydides exposes a ‘myth’
· Compare Thuc. 1.102/Plutarch Cimon 17 incident of Spartan rejection of Athenian help against the Helots
· Lactor 1 pp. 84. 88. 103 pictures of inscriptions
	· This aspect can be covered whenever it is felt suitable, although the earlier the better
· Useful for source material: Lactor 1 The Athenian Empire; Lactor 2 The Old Oligarch; Lactor 5 Athenian radical Democracy; Lactor 12 The Culture of Athens

· Dillon and Garland: Ancient Greece a source book
· Crawford and Whitehead: Archaic and Classical Greece
· For discussion and information: T. Buckley Aspects of Greek History ch.s 13-22
· S. Todd: Athens and Sparta

· J.K. Davies Democracy and Classical Greece chs. 5 and 7

	Introduction to Greece 

Names and places:

The Peloponnesian League;

The Delian league.
	· Identify the key places and geographical relationship between states in Greece

· Gain familiarity with the names and places
· Students could research some places and names themselves, especially the less familiar places e.g. states in the Peloponnesian League, islands in the Athenian Empire, battle sites etc
	· Map of Greece and Map of Persian Empire

· Bradley: Ancient Greece has a number of maps

· Maps of Greece
· http://www.unc.edu/awmc/mapsforstudents.html
· contains a number of maps with and without labels

· visual tours of sites.
· For the most comprehensive maps: Atlas of the Ancient World. http://www.bbc.co.uk/dna/h2g2/A9836698 : a sensible article on the Greeks and Persians
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	· Throughout this scheme of work relevant original sources are suggested, as well as useful secondary sources or information.  Many students approaching this option will have studied Greek History at AS. However, some may not, having studied other options in the Classics suite at AS. This SOW, therefore, is organised as if the student is approaching a new subject. Some of the suggested activities may be omitted by those who have studied Greek History at AS
· For discussion and information: T. Buckley Aspects of Greek History ch.s 13-22
· S. Todd: Athens and Sparta

· J.K. Davies Democracy and Classical Greece ch.s 5 and 7
· S. Hornblower The Greek World

· A. Powell: Athens and Sparta ch.s 3,4,5

	Political background to Greek states: ideologies of Sparta and Athens
	Students can research these topics for homework given an outline. 
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Sparta: 

· Peloponnesian League: members and constitution
· Political organisation in Sparta: roles and importance
· Oligarchy
Athens
· Political organisation in Athens:

· democracy: development: 508-450s;

· developments: the demagogues.
How different are their systems; why are they different? What effects do these differences have on their relations?

Are there any modern parallels to help?
	· Hdt. 5.62-5; Hdt. 5.91-3 Sparta’s removal of the tyrants of Athens and attempts to restore them

· Hdt. 5.76 praise of democracy
· Sparta and Athens: Ehrenberg, VI section 2; Davies ch.IV; Powell ch. 7; Buckley ch. 13
· The World of Athens (CUP) ch. 5

· Bradley :Ancient Greece Periclean Athens ch. 8 pp. 203-212

· Lactor 1 pp 111ff (sections 211-215): democracies and oligarchies in the Empire)
· Lactor 5: various sources on the democratic reforms 508/7 BC; 501 BC; 487 BC; 462/1 BC; 450s BC; demagogues: Nos 44, 45 265, 266 

· Students: read ch. 3 in Sparta and Athens
	· This should be a brief outline to emphasise the relations between the states and their different outlooks
· For sources on Spartan society and constitution; Xenophon: Constitution of the Spartans; Plutarch: Life of Lycurgus
· Lactor 2 The Old Oligarch for a view of the Athenian system 



the importance of the helots in Sparta;effect of conflicts on the effectiveness of deocracy and economic contexts: 

	· nformation t
· trade and industry: Corinth, Megara and Athens: rivalry in trade/ spheres of influence, West and East;
· importance of the grain supply for states.

Use maps to trace connections between states and colonies.

Discussion: The dependence on slavery.

Use Pericles’ Funeral Speech (Thuc. 2.38-41): assess a Greek view of what made a good citizen.
	· World of Athens (CUP) ch. 4 esp. 4.49-65 (also ch. 1 esp. 1.7 -1.24 on the economy; 5.74-77 grain)

· Powell ch. 6 (Sparta);

· P. Bradley Ancient Greece Using Evidence  ch. 4: a range of sources and charts (Sparta; ch. 4)

· Lactor 1 : references to the grain trade in the Empire

· Lactor 5: section 8 sources on Athenian society, contrasted with Sparta
	· A brief introduction to stress the relevance of these factors in the events
· A useful site with links on topics [Jackson Creek]

· http://www.teacheroz.com/greeks.html
· [Large number of links to all aspects]

· This topic can be revisited to consider the effects of the conflicts upon political, social and economic contexts: 

· e.g. Thuc. 3.81-84 breakdown of law and order; the oligarchic revolutions; 2.65 the effect of conflicts on the effectiveness of democracy; military use of Helots by Sparta- Brasidas Thuc. 4.80-1
	

	Situation in Greece in 460 BC
	Outline/review:

· Sparta’s allies
· Athens’ allies
· the resources of both groups
· major states: Corinth, Megara, Thebes, Argos and their relations with Athens and Sparta
· Sparta’s situation: Helot revolt

· State of the ‘Delian League’.
	· Use maps of the alliances for display.

· Read the relevant sections of Thucydides’ Pentecontaetia for the period 478-460 (1.89-104) 

· Bradley pp 177-185 development of Athenian Empire.
	· Lactor 1 contains the relevant sections and other sources for the period after 460 (No.s 39 ff)

	The 1st Peloponnesian War: outbreak
	· Conflict of Megara and Corinth: Corinth’s bitter hatred’
· Discussion: importance of Megara to both sides – political and strategic
	· Thuc. 1.103-104

· Bradley pp.175-6 Chart of events 460-445 BC
· Buckley ch. 15 p. 276ff
	

	The 1st Peloponnesian War: the course and outcome
	Create a time line of events from Thucydides
(a) in Greece: Tanagra
(b) in Egypt: Athens’ reasons and aims?
Peace with Persia (Hdt. 7.15; Plut. Cimon 13; Diodorus 12.2)?
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	· Thuc. 1.105-8, 1.111-114 (Greece)

· Thuc. 1.104; 1.109-110 (Egypt)

· Plutarch Pericles 18-19

· Plutarch Pericles 10; Cimon 17-18 (Tanagra and Cyprus)
· Plutarch Pericles 22-3 (end and peace with Sparta)
	· Lactor 1 pp 30-32 references for Peace of Kallias

	The effect of the war (1)
	Discussion: reliability of the evidence for changing relations between Athens and her allies- evidence for:
· revolts: motives/ political rivalries within states (Samos);
· movement of treasury 454 BC;
· the new arrangements in decrees;

· political and social control methods: democracies and oligarchies;

· use of cleruchies and colonies;

· use of league funds: tribute lists
	· Lactor 1 No.s 64-83 for evidence of events Lactor 1 part II for a range of material on political, economic and social control of allies.

· Thuc. 1.114-117 revolts and treaty.

· Plutarch Pericles 22-24 (treaty and Samos)

· Diodorus 12. 27-28 Samos

· Plut. Pericles 11 Cleruchies

· Old Oligarch 1. 14-15

· Thuc. 3.10 Mytlineans’ complaints

· Weights and Measures decree (Lactor 1 No.s 198-9);

· Plutarch Pericles: 11ff Acropolis etc
	· The discussion of the effects of the war relates to the themes in the specification.  It also leads onto the causes of the 2nd war
· There is also the opportunity to consider the changing relations between Athens and allies and the different ideologies not just between states but also within them

	The effect of the war (2)
	Discussion: the effect on Sparta’s reputation and relations with her allies:

· slow to go to war;

· Pleistoanax and Cleandridas bribed?

· population issues?
	· Thuc. 1.68; 69.4-5, 70-71, 84, 118.2: Corinth’s complaint about Sparta;

· Thuc. 1.40 Sparta’s wish to help Samos – stopped by Corinth.

· Thuc. 2.21 Pleistoanax (see also 5.16)
	

	The positions of Athens and Sparta in 432 BC
	· Read Thuc. 2.8-9, 2.11-12: 2.63

· What do these extracts tell us about the support for Athens and Sparta and the reasons for it?

· Read Archidamus’ speech 1.80-85: what do we learn of the relative positions of Athens and Sparta?

· Homework: research the resources of Athens and Sparta
	· compare Athens and Sparta
· a chronology
· http://en.wikipedia.org/wiki/Peloponnesian_War
· Bradley p 229 Resources chart/ p. 230 map of allied states
	

	Preliminaries to the War
	Outline events at :
(a) Corcyra

(b) Potidaea

(c) Megara

Research using sources:

Students: what do the sources tell us about why the states wanted war?

Debate: Was war the only way to solve their differences?
	· Buckley ch. 17 – a concise account with source material
· Thuc. 1.31ff; 1.56-7, 1.66-67; 1.118; 1.23 etc

· Aristophanes Acharnians 509ff; Peace 605ff;

· Plutarch Pericles 29-31

· Bradley pp. 228-229 chart of the differences between Athenians and Spartans
	· Students should be encouraged to consider what they think caused the war; they should consider the part played by political ideologies and differences in cultures and society.

· Davies Ch 5 especialy pp 79ff

· Ehrenberg pp. 259-67

· Powell pp .136-144; pp .113-128

· Hornblower The Greek World ch.s 11-14

	The Archidamian War (1)
	· Research the strategies for Sparta and Athens

· Create a chart of the main aspects using evidence from Thucydides
· Review the organisation of the Athenian Empire at the start of the war.
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· Homework: students could research a time line of the main event events
	Read:

· Thucydides 2.7-9 Sparta’s allies; 2.10, 2.20-23: Spartan Strategy; 1.86-87 Archidamos’ view; 1.121-122 Corinthian view.

· Thuc. 1.81; 1.141-3; 2.13 Pericles’ strategy

· Bradley ch. 9; Buckley ch. 19

· background information sheets
	

	The Archidamian War (2)
	Outline the main events: e.g.

· Sparta’s annual invasion of Attica;

· the plague and its effects;

· The events in the north-west and Corinthian Gulf;

· Athens’ actions against allies: Potidaea, Mytilene; Thracian cities; tribute reviewed;

· 1st expedition to Sicily;

· Pylos and Sphacteria;

· Boeotia and Delium; events in Megara;

· Brasidas in Thrace.

Highlight the roles of individuals in these events: Phormio, Cleon, Demosthenes, Archidamos, Nicias, Brasidas;

Students: assess the extent to which these actions follow the strategies or change them.
	· Bradley ch. 9; Buckley ch. 19; Davies ch. 7

· Plague: Thuc. 2.47; 52-3- its effects

· Lactor 1 Nos 115-134 : Athens and her allies incl. extracts from Thuc. on  Mytilene
· Thuc. 4.38-39 Cleon’s success at Pylos

· Thuc.4.84,88 Brasidas in Thrace; 4.103-105 Amphipolis
· Thuc. 5.2-3; 5.32 Cleon’s actions against rebels in Thrace

· Thuc. 5. 6ff deaths of Cleon and Brasidas

· Plutarch Nicias 8: his failure to stop Cleon
	· It is important to focus on the individuals and their representation in the sources during the study of the war

	Effects of War: Peace of Nicias and its aftermath : 421-18 BC
	Effects of the war:

· War-weariness;

· Political effects: death of Pericles and demagogues

· Athens’ finances: re-assessed tribute 425/4 BC;

· Spartan despair: relations with allies: problems with the Peloponnesian league

· reasons for peace;

· Argos and the battle of Mantinea.

· The emergence of Alcibiades;

· The Melos incident: Athenian policy towards ‘allies’.
	· Athens’ financial problems: Lactor 1. No.s 135-39; Lactor 5  No.s 257-63

· Thuc.2.65 effect of Pericles’ death; Athenion. Politics. 28

· Thuc. 4.55 Spartan concerns
· Thuc. 5.14-5 reasons; see also 5.16 Nicias and Pleistoanax want peace
· Thuc. 5.21-22: problems with the peace

· Thuc. 5.27-8 Corinth and Argos

· Thuc. 5.43 Alcibiades’ motives; Plut. Nicias 10;

· Thuc. 5.48 quadruple alliance; Plut. Alcibiades 15

· http://en.wikipedia.org/wiki/Alcibiades
· Ehrenberg pp 291-309 (Between peace and war)
	· Lactor 1 and Lactor 5 for sources on Athens, her allies and democracy

· The changing nature of relations between Sparta and her allies and Athens and her allies is an aspect of this and following topics

Students should be asked to consider:

1. how both are presented in the sources at this stage in the war;

2. how Athens is viewed by other Greeks;

3. how far Sparta’s claim to be liberating the Greeks still holds.

	The Sicilian expedition
	Outline:

· aims;

· the leaders: Nicias, Alcibiades, Lamachus;

· the resources;

· main events;

· involvement of Sparta;

· the outcome;

Students: why did it fail: political or military?

Research Sparta’s actions in the period.
	· The expedition (livius).: concise account + links.

· http://en.wikipedia.org/wiki/Sicilian_Expedition
· Bradley pp. 249-260

· Buckley pp 374ff; Powell pp .184-191;

· Lactor 5 297-300: views of the expedition;

· Thuc. 2.65 for an assessment; Thuc. 6.1, 6.6

· Thuc. 6.76 and 6.82-3: different views on Athenian aims in Sicily and in general.

· Nicias’ speech
· Plutarch Alcibiades 17, 20: aims and resources

· Plutarch Nicias 14: criticism of Nicias’ policy.; 16 successes and failures; 22 failure to retreat through fear of reprisals in Athens.

· Decelea Thuc. 7.18-19 (Bradley p 257-8)

· Gylippus Thuc. 6.93

· Appeal to Persia Thuc. 2.67; 8.29; 8.43; 8.58 agreement.
	

	Effects on both Athens and Sparta: The Ionian War


	Students to research:

· Sparta’s actions in 412-11

· Sparta’s negotiation with Persia;

· Athens’ social and economic situation;

· revolts in the Empire

· the oligarchic regime in Athens and the restoration of democracy
	· Bradley pp. 261-66; oligarchy Buckley ch. 22; Davies ch. 8 pp 134-44

· Lactor 1 No.s 162-180: sources for Athenian allies revolts
· Plutarch Nicias 29: results
· Plutarch Alcibiades 24: allies revolt after Sicily

· Thuc. 8.1 Athenian reactions; 8.2 Sparta’s actions

· Thuc. 8.5; Chios 8.7 and 8.9; Rhodes 8.44; Samos loyal 8.21; Euboea 8.95
· Thuc. 7.28; 5% tax replaces tribute
· Athenian Politics 29 the 400
	· Students should consider the effects of the oligarchic revolutions on Athenian morale and unity (see Xenophon Hellenica. 1.1.14-15)

	Alcibiades and the Athenian recovery
	Outline briefly:

· Alcibiades in Persia 

· His actions in Samos

· his role in the Fall of the oligarchy

· his military successes

· the battle of Notium

Debate: Could Alcibiades have won the war for Athens?
	· Thuc. 8.86 His political effectiveness; see also 6.16 for an different view

· http://en.wikipedia.org/wiki/Alcibiades
· translation of Plutarch’s life of Alcibiades [image: image6.jpg]



· Buckley ch. 21

· Ehrenberg pp .309-332

· Powell pp 191-198

· Xenophon Hell.1.5.1-9: Lysander and Cyrus; 2.1.13-15

· Xen. Hell. 1.1.1-23 Successes of Athenians 
	

	Lysander and the End of the War
	Timeline of events for the period 410-404;

Athens:

· battle of Arginusae and its aftermath: the situation in Athens;

· oligarchs v. democrats: Cleophon, Theramenes

· refusal of peace (406/5 BC)

Sparta:

· leaders and rivals: Sparta’s policies.

· disagreements with her allies over Athens

Aegospotami;

· Theramenes and the peace terms
Discussion/debate: Sparta did not win the war, Athens lost it.
	· http://en.wikipedia.org/wiki/Lysander
· (links to relevant events)

· Xen. Hell. 1.5. Lysander in Ionia: Notium

· Xen. Hell. 1.6: Lysander replaced –Spartan mistake (1.6.4); differences between Lysander and Callicratides (1.6.5-11)

· Xen Hell. 1.6.29-35 Arginusae  (Diodorus 13.76-79 for a different account);

· Xen Hell.1.7 the trial of generals

· Athenian Politics. 34.1: peace refused.

· Xen. Hell.2.1.15ff; Diodorus 13. 106

· Xen. Hell. 2.2.10; 16-18; 19 negotiations in Sparta; 20 – terms; allies disagree
· timeline
· Bradley pp. 270-272: factors in defeat
	· The changing relationships between states is an important aspect in these final years of the war and the aftermath of its end.

· Points to note for students:

· the dominance of Lysander (see Plutarch. Lysander. 18);

· the control exercised by Sparta (suppressing democracies – Plut. Lys. 13);

· the attack by Sparta on Elis (Hell.3.2.21ff); 

· Xen. Hell. 3.3.5 Sparta against Thebes.



	The aftermath: The 30 Tyrants and Spartan hegemony.
	Outline the creation, actions and fall of the Thirty Tyrants.

· the role of Lysander and Pausanias: Spartan interference;

· The effects of the war on Athens and Sparta;

· Their changing roles in Greece.

The social and economic effects of the war:

· Athens

· Sparta

· Greek states
	· Xen. Helle. 3.2 (names of 30); 11-14 early actions; 15-16 Critias and Theramenes disagree; 3.50-56 death of Theramenes

· Ath. Pol 38: restored democracy 403 BC

· Xen. Hell. 2.4.30 Pausanias

· Xen. Hell. 3.4.7 dekarchies set up by Lysander

· Diodorus 14.10.2: Spartan tribute collected (1000 talents)

· Xen. Hell. 2.4.29ff Pausanias in Athens: struggle for power with Lysander.

· Plut. Lysander 21: jealousy in Sparta

· Bradley pp. 269-70

· Hornblower The Greek World  ch.14

· The World of Athens CUP- some sections on the effect of war: 1.21; 4.50; 4.82; loss of slaves 4.10; costs 5.97; 5.73
	For some aspects of social and economic effects, students might look at:

· Thucydides’ account of the Plague Bk. 2), 

· Aristophanes’ Acharnians (the Megarian Scene and others); Peace, Lysistrata or Birds.

· Thucydides Bk. 6 effect of Decelea and loss of Euboea.

· Thuc. Bk. 6 for the religious witchhunts after herms and Mysteries scandals (also Andocides).

· Xen. Consitution of the Spartans 14: decline of Spartan morality.

The Thirty Tyrants might be compared to the events in Cocyra (see above) for political effects of the conflicts.

	Review and reflect
	Issues:

· The contributions of individuals in the events: do the sources exaggerate these and underplay other factors?

· How far do Athens and Sparta dominate other Greek states?

· How important are political ideologies in the relations between states?

· What changes are brought about in social and economic terms by the conflicts?

· The sources: their aims and methods – how reliable, consistent, unbiased are they?

· to what extent are their analyses and explanations of the reasons for conflict adequate?
	· Use Sample exam material and selected source material to prompt debate and discussion
· Livius: Peloponnesian War for a good overview and assessment plus links.
	· The review should focus on the specification themes to draw material together for the students to have opportunities to respond to elements of stretch and challenge


	Unit F393: Greek History: conflict and culture

	Suggested teaching time
	15 Weeks 
	Topic
	Option 3: The culture of Athens, 449-399 BC

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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General Introduction to culture of Athens.
The changing intellectual climate in Athens, including rhetoric, the Sophists and Socrates.

The idea of Sophists
	· Introduction from teacher on the idea of a sophist, and how the word developed during the 5th Century. 
· Development from Ionia to intellectual climate in Athens. Touch on specific examples, to include: Gorgias, Protagoras, Prodicus et al. 
· Look at nature of sophists, especially sophistic reasoning. 
	· Original sources to read: 

· Gorgias, Encomium of Helen
· Euripides, Hippolytus or Medea, 
· Plato, Protagoras, 

· Plato, Gorgias
· Guthrie, WKC. The Sophists. 1971, Cambridge University Press. For background

· More can be found in Dillon, J The Greek Sophists 2006, Penguin.
	· The main focus at this stage should be the idea of sophists as travelling teachers, and their importance in the development of rhetoric. This can be contrasted with their origins in Ionia.

· At this stage the primary sources are important, and students should be encouraged to evaluate them. 

· A google search on ‘sophists’ produces some useful results. 

	Specific Examples of Sophists
	· Students should each research a specific sophist, and make a presentation on their life and ideas to the class. They should be encouraged to use the materials listed above. 
	· Suggested sophists are: Heraclitus, Xenophanes, Empedocles, Democritus, Anaxagoras, Gorgias, Protagoras, Prodicus.
	

	Socrates I: Idea of Dialectic and Socrates’ Philosophical and Religious Interests
	· Presentation by teacher on sources on Socrates: Aristophanes, Plato and Xenophon and their merits etc. 

· Students should find out as much as possible about backgrounds, dates etc.  on authors, and then move into Socrates’ interests. Key areas are dialectic and the charges brought against him in relation to the introduction of new gods. 

· Essay question: To what extent do you think the sources were justified in dismissing the charges against Socrates?
	· Students should read: 

· Clouds on Right/Wrong Argument and Socrates’ “interests” in cosmology,
· Plato, Euthyphro and Meno (slave boy) as examples of dialectic,
· Plato, Republic on Forms,
· Xenophon, Memoirs of Socrates, Chapter 1.
	· Key is to look at the elenchus and its application. Students should also know the charges against Socrates as given in the sources and evaluate these against the evidence for his conduct and beliefs. 

	Socrates II: Socrates’ Political Interests
	· Socrates’/Plato’s views on Democracy.
· Essay: To what extent do the sources suggest that Socrates was a threat to the state of Athens? 
	· Original Sources to read:

· Plato, Republic, The Analogies of the Ship and the Beast,
· Xenophon on his involvement with the 30.
	· Students will need some of the background history, especially on Alcibiades and Critias, and should make a brief study of these characters. 
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Socrates’ Relationship with the Sophists
	· Students should prepare for a debate on one or all of the following: 

· What was Socrates’ View of the Sophists? How justified are the sources in suggesting that Socrates was different from the Sophists? Was Socrates a Sophist? 
	· Original Sources to read:
· Plato, Protagoras and Gorgias,
· Plato, Republic, Analogy of the Ship,
· Plato, Apology (opening & section on oracle),
· Aristophanes, Clouds.

	· Students should be encouraged to consider the definition of a sophist and how Socrates might fit this. They should also be directed to evaluate the sources carefully in their discussions. 

	Dramatic Festivals and the Theatre, including tragedy and comedy.
The Function of Theatre within the state and its physical dimension
	· Presentations by teacher on: 

· Theatre of Dionysius in Athens,
· the programme for the Great Dionysia and its significance,
· the relationship between Great Dionysia, the state and the Empire.
	· Goldhill, S. The Oresteia, Cambridge University Press 
· Griffin, The Social Function of Attic Tragedy, 1999,Classical Quarterly.
	· Students should consider the political and non-political interpretation of the theatre, and consider the evidence for each. The background of both democratic debate and the Empire should be looked at carefully. 
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The Idea of Tragedy I: Sophocles’ Antigone
	· Read the Antigone, through, preferably acting some out. Key points to notice: role of chorus and the conflict of two rights/importance of stage versus family. 

· Students should prepare an essay or debate on the relative strengths of each case.

	· Penguin Translation of Antigone.

· Oxford Classical Dictionary on Sophocles and Tragedy.
	· Any opportunities to see tragedy on stage should be taken. However, students must be clear that they are evaluating these plays as historical sources, not literature. 

	The Idea of Tragedy II: Euripides’ Medea
	· Introduce key ideas in Medea and consider the background to its production in 431BC. 
· Read Medea. Particular emphasis should be given to sophistic dialogue/thought in the play. An essay title might be ‘How is the influence of the sophistic thought shown in the Medea?’
	· Oxford Classical Dictionary on Euripides. 

· Hall, E., Inventing the Barbarian, 1991 Oxford University Press or Harrison, T. Greeks and Barbarians, 2002 Taylor and Francis as well as Gorgias’ Encomium of Helen could be useful. 
	

	The Idea of Comedy I: Aristophanes’ Acharnians
	· Introduction to the Acharnians and the idea of Comedy by the teacher. Students should then read and act out as much as possible of the play. 

· Key ideas must be (i) humour (ii) politics (iii) structure (plot) of play.
	· Oxford Classical Dictionary  on Aristophanes, Comedy 

· MacDowell, D.M. Aristophanes and Athens. 1995 Oxford University Press on Acharnians. 
	

	What did Theatre Contribute to the State? The Great Dionysia
	· A thorough discussion followed by the production of an essay on the following topic: How political was Athenian drama? 
	
	· Students should look at the differences between tragedy and comedy and consider the three plays (and more if possible) which they have studied against the backdrop of the contemporary political events. They should also be encouraged to consider the effect of genre on this question.

	Religious Festivals and sanctuaries.
The nature of Greek religion and its function in the State
	· Teacher to outline the nature of Greek religion. Students then take one or two deities each and research them to present to the class. 
	
	

	The Panathenaea
	· What was the Panathenaea’s programme? What was its function? Was it religious, political or both? Teacher should present details of the programme and then encourage students to consider these issues. 
	· A visit to the British Museum to look at Parthenon Sculptures would be excellent. Students should be encouraged to use and evaluate these as a source. 
	

	The Thesmophoria
	· Teacher to introduce Thesmophoria. Read Aristophanes, Thesmophoriazusae in class (selected as time allows).
·  Essay question: Does Aristophanes’ play give us a clear understanding of the nature and importance of the Thesmophoria?
	· Oxford Classical Dictionary on Thesmophoria. 

· Bowie, A.M. Aristophanes: Myth, Ritual and Comedy. 1993 Cambridge University Press, on this play may be helpful. 
	· Students should also find out as much as possible about the role of women in Athenian religious life. 
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Wider Greek Religion: the Panhellenic Games and their significance
	· Teacher to introduce and discuss the idea of Panhellenism and Panhellenic worship. Students should then research the games at Olympia, Delphi, Isthmus and Nemea and find out both about the programmes and their significance. 

	· Google search on Ancient Olympics. Spivey, N. Ancient Olympics, 2005 Oxford University Press. 
	

	Athenian views of themselves and others, including citizens and non-citizens, women and children.
The nature of Athenian citizenship
	· Teacher to introduce the idea of a polis and the political system in Athens, including Assembly, Council, Archons, Strategoi and the Lawcourts. Who could be an Athenian citizen – the Citizenship laws under Pericles. 
	· Original Sources to read:

· Read some of Aristophanes, Wasps,
· Aristotle, Athenian Constitution,
· Thucydides, Funeral Oration.
	

	Women in Athens
	· What was the role of women in Ancient Athens? Were they ‘second class’?
	· Original Sources to read:

· Sophocles, Antigone,
· Euripides, Medea,
· Aristophanes, Thesmophoriazusae.
	· Students should be encouraged to see the difficulties with the evidence in this area, and how contentious it can become. 

	Slaves and Metics in Athens
	· What were the role of slaves and metics in Athens? 
	· Plato, Meno (slave boy).
· JACT, World of Athens 1984, Cambridge University Press.
	

	The Idea of the Barbarian: views in Art and Literature
	· Introduce the topics of Barbarians and Greeks: consider the meaning of the term barbarian, and then look at the portrayal on the Parthenon, in tragedy and in comedy (even Herodotus if possible).
	· Parthenon Sculptures and their interpretation; 

· Euripides, Medea and the idea of the barbarian woman. 
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Athenian views of Other Greeks: the development of the Empire and its consequences
	· Teacher may need to introduce the empire etc. and the relationship with the Persian Wars, but should then move to consider the following: How did the Athenians view other Greeks? What does the development of the empire tell us about their attitude? 
	· Thucydides, Mytilene and Melian Debates.

	· This topic can be linked well with tragedy and the study of the Medea. 

	Art and architecture in their political and social contexts.

The Development of Athens under Pericles: the evidence from sources
	· How did Athens develop physically under Pericles? Consider areas outside the Acropolis, including Agora and Theatres (even Attica, if possible). 
· Students to draw plans of the relevant areas and annotate them with details of the function and key features of each building.
	· Camp, J., The Archaeology of Athens, 2001 Yale University Press.
	

	The Parthenon Sculptures and their political significance
	· Is it possible to know what the sculptures meant? Students should look at the different interpretations of the sculptures and their relationship with contemporary history, and consider which interpretation they favour and why. 
	· Visit to the British Museum to see Parthenon Sculptures. 

· Plutarch, Pericles.
	· Key must be detailed knowledge of the sculptures and looking at the evidence of interpreting them critically. 

	Developments in the Agora in the Fifth Century
	· Students to look in detail at the development of the Agora, including the Hephaesteon and civic buildings. What does this tell us about Pericles’ aims? 
	· Original Sources to read:

· Plutarch, Pericles,
· Thucydides, Funeral Oration,
· Camp, J, The Athenian Agora, 2003 American School of Classical Studies at Athens.
	

	Developments outside Athens
	· Students to look at the wider development of Attica, and prepare a map showing each area. 
	· It is worth looking at Bauron, Sounion, Aegina and Laurion to give both ends of the spectrum.
	

	[image: image18.jpg]


The development of Pottery
	· Developments in Pottery and trade in this period. Question: What can the pottery of this period tell us about Athenian society? 
	· Plato, Symposium.
· Google image search on ‘Greek Vases’.
	

	Conclusions
	· Students should be encouraged to draw together all the different areas of the course, and consider the common themes which run through each area which they have considered. If there is time, this would be a helpful revision process.
	
	


Sample Lesson Plan: Unit F393: Greek History: conflict and culture
An Introduction to Tragedy as an Historical Source

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to know about Tragedy and its function in the State.

	Objective 2
	Students to be able to begin understand the nature of tragic performance and source it as a historical source.

	Objective 3
	Students to place in context the tragedies which they will be studying (Antigone and Medea).


Recap of previous experience and prior knowledge

· Some students may have studied some tragedy at GCSE for Classical Civilisation. They should be encouraged to recall what they can remember – e.g. plot or nature of performance – but should then be guided to see that they now need to assess this as a historical source. Some explanation of this idea may be needed.  Though it will be using skills developed in the AS Ancient History units.

Content

	Time
	Content

	5 minutes
	Warm up activity to assess prior knowledge. Teacher asks students what they remember, and shows them if they can show the difference between verse and prose and epic literature. Brief notes of contributions to be taken on the board as a starting point. 

	10 minutes
	Presentation by the teacher on the following, ideally with a powerpoint. Students to take notes. 

· Tragedy – what is a tragedy? Give outline of Aeschylus, Sophocles and Euripides’ lives, emphasising that they were both poets and men of action. Show how their lives relate to the key events in fifth century Athenian history (Marathon, Peace with Persia, outbreak of Peloponnesian War).

· The idea of tragic performance: the Theatre of Dionysus and the festival of the Great Dionysia. Students could also be told about local festivals in Attica and performance in other places in the Greek world, if time allows. 

· Brief introduction to the idea of dialogue in the context of tragedy, and the influence of the sophistic movement, showing how people were interested in debate etc. 

	5 mintues
	Consolidation: quick revision of key points, with oral questions to students on what has been said. Teacher may also develop ideas with students, if appropriate.

	20 minutes
	Teacher to set up the following research activity. How this is done will depend on the size of the class.

Students to use the internet and available books to find out as much as they can about the following:

Programme of the Great Dionysia, involvement of the allied states in the Great Dionysia, plays by each of Aeschylus, Sophocles and Euripides (titles and dates of performance etc.), Aristotle’s statements on the nature of tragedy (may help to evaluate as a source, should not be studied in detail)

	15 minutes
	Presentations by students: teacher to draw out points on (i) involvement of poets in state (ii) nature of festival (iii) use of myth to talk about current concerns (iv) tragedy as an art form – how might it reflect historical issues (should open a debate for future lessons).


Consolidation

	Time
	Content

	5 minutes
	Teacher to ask brief factual questions such as the following (only very simple answer would be expected at this stage.): 

1. What is tragedy? 

2. What was the function of the Great Dionysia?

3. What were the features of the festival?

4. How important do you think the festival was to Athens? 

5.  How did the sophistic movement relate to tragedy? 

Other questions may also be appropriate, depending on the direction which the lesson has taken. Students should leave the lesson with a basic knowledge of these areas. 


Other forms of Support

In order to help you implement these new specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training

Get Ready…introducing the new specifications

A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities

Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate a free access to candidate information at you convenience. Sign up at https://interchange.ocr.org.uk




































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.
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