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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential
· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers
· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Classics. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and Sample Lesson Plan for Classics. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos
All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Classical Civilisation H041: Greek Historians F385

	Suggested Teaching time
	4 hours
	Topic
	Introduction to Greek History and Historiography

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	INTRODUCTION TO FIFTH CENTURY HISTORY

Outline of History: 

Look at outline of fifth century history, beginning with reforms of 509BC, the Persian Wars, the growth of the Athenian Empire and the Collapse in the Peloponnesian War.
	· Classwork: Discussion of each of the areas given, with an explanation of the significance of each.

· Homework: Make and learn a basic timechart of fifth century history (about 15-20 dates).
	· Reading: Kallet, L., Chapter 7 in Osborne R, The Fifth Century: political and military narrative, in Classical Greece, ed. Oxford University Press, 2000 (in the Short Oxford History of Europe series.)
	· This is only intended to be a brief over-view, without too much detail. It should give students a framework from which to work, and a sense of the sequence of events. 

	 City States and Politics in Greece
The nature of the polis and the relationship between Athens and Sparta as it developed during the fifth century.  
	· Classwork: Outline of the idea of a polis. Some reference to democracy and oligarchy as systems of government might be helpful. 

· Homework: Find out all you can about the polis. Draw a map of Greece and show the location of key poleis: Athens, Sparta, Thebes, Corinth etc.

	· Reading: Thomas, R., Chapter 3, In Osborne, R. The Classical City, in Classical Greece, ed. Osborne, R., Oxford University Press, 2000 (in the Short Oxford History of Europe series.)
	· This homework could be done using the internet to research.
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	Intellectual Climate in the Fifth Century
Outline of the growth of theatre and the sophists in Athens. The inquiring nature of fifth century Athens.
	· Classwork/Homework:

· Outline the nature of intellectual activity at this time, including reference to sophists, Socrates and the various playwrights. 

· In class read from some of the suggested sources opposite to give a sense of the intellectual climate. 

· Make notes on either Greek tragedy or the sophists, with a focus on two playwrights or sophists.
	· Suggested passages for reading (relevant selections from): 

· Plato, Euthyphro.
· Aristophanes, Clouds.
· Euripides, Hippolytus.
	· See lesson plan.

	 Athenian Democracy
Brief outline of the democratic ‘constitution’ of Athens, including the ecclesia, boule and law-courts.
	· Homework: Describe diagrammatically the workings of fifth century Athenian democracy.
	· www.stoa.org
· JACT. The World of Athens. 2004, Cambridge University Press.
· Bettany Hughes, Athens: The Truth About Democracy from Channel 4.
	· This should be an overview that provides students with the background information to understand the political context of the histories.


	Classical Civilisation H041: Greek Historians F385

	Suggested teaching time
	15 hours
	Topic
	Herodotus and the Birth of History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Herodotus: Life and Influences Herodotus and Halicarnassus – its location between two worlds, the Ionian Greeks and his interests.
	· Look at a map of Greece and Turkey, and consider the geography of classical Greece and its relationship with Persia. Note especially Halicarnassus, and its position in Ionia.
	· For the teacher: 
· Myres, J. L., Herodotus: Father of History, Oxford University Press, 1999 (1953), Chapter 1.
· There may be useful information on www.herodotuswebsite.co.uk for students.
	· This could be done using OHP or interactive whiteboard.

	Herodotus, Hecataeus and the origins of ‘History’: the interests of contemporary ethnographers and other philosophers from the Ionian coast. Look at Hdt. I.i, and the ideas of history and causality. Compare with Homer.
	· Briefly outline the significance of Herodotus work and the emergence of history. 

· Students to research – Hecataeus, Herodotus, Herodotus as father of history, the meaning of historie, the ideas of ethnography and history (including modern concepts). 
· If practical students could produce short presentations in grOxford University Presss on each area. 
· Homework: consider Herodotus’ Preface, and write a brief commentary.
	· For the teacher:

· Romm, J, Herodotus, 1998 Yale Chapters 1 & 2.
· Thomas, R., Herodotus in Context. 2000 Cambridge University Press
	

	Herodotus’ Life of Travel and Theoria: study story of Solon and his Theoria and relate to the structure of Herodotus’ work – Egypt, Scythia and Greece. 
	· Consider the concept of Theoria in Athens and the importance of travel in Herodotus’ life. Look at the structuring of this work, the use of Egypt and Scythia as places conquered by the Persians before they came up against the Greeks. 

· Pick out key points of Myres’ analysis, and then simplify into diagram for homework. 
	· Tabular Analysis of Books 1-9 in Myres, 

· J. L., Herodotus: Father of History, Oxford University Press, 1999 (1953), p.118-134.
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Solon and Croesus: study of the story in outline, followed by consideration of its meaning. Look at fifth century Athens – the development of an empire and the warnings inherent in it 
	· Read the story of Solon and Croesus, and, if appropriate, act it out. 
· Consider:

· Themes

· Events

· The presentation of Solon and Croesus.
· Question – Why does Herodotus include this story and what is he saying? 
	· www.herodotuswebsite.co.uk/essays/croesus.htm might help to give students some ideas. 

· www.nationalgallery.org.uk/cgi-bin/WebObjects.dll/CollectionPublisher.woa/wa/work?workNumber=ng1132
gives a rather later illustration, and likewise: www.bridgemanartondemand.com/index.cfm?event=catalogue.product&productID=76778
· For information on Solon, 
· Oxford Classical Dictionary 3 on Solon and Osborne, Greece in the Making, 1200-479BC, Routledge, 1996, chapter 6 or Murray, O., Early Greece, Fontana, 1993, Chapter 9.
· Romm, J., Herodotus, Hermes books 1998, Chapter 5 for further ideas of this story.
	· The nature of this event and Herodotus’ inclusion of it should also lead to some discussion of the nature and aims of Herodotus’ work as History.

	Herodotus and Persia
Why does Herodotus’ include Persian customs? What features particularly interest him? 
	· Read Herodoctus.I.131-140 and consider what is of particular interest to Herodotus. 
	· Some discussion of the Greek idea of ‘other’ and its creation at this point would be useful, along with the idea of the ‘Barbarian’. This should also be related to Herodotus’ own origins. Consideration of the modern consequences of this idea might also prove fruitful.


	

	Herodotus and the Persian Wars
Outline of the Persian Wars, their historical context and significance
	· Timeline of basic events and an outline of the roles of Athens, Sparta, Ionia, Plataea, Darius and Xerxes. 
	· Oxford Classical Dictionary 3. Green, P. The Greco-Persian Wars, 1993 California.
· De Sousa, P. The Greek and Persian Wars 499-386 BC (Essential Histories), 2003 Osprey.

	· This will help students understand the events in the history in their historical context and ensure that they are clear on their chronological order.

	The Battle of Marathon and Miltiades
Herodotus’ Narrative of the Battle of Marathon and surrounding events
	· Reading the narrative (6.102-140), but with a map of both Attica and the surrounding area. Consider – (i) the nature of his account (ii) the rise and fall of Miltiades (iii) the structure of this whole section of narrative.
	· Lloyd, A, Marathon, 1973 Souvenir Press.
· Sekunda, N., Marathon 490 BC: The First Persian War 2002  (Osprey Campaign), Osprey.
· www.sikyon.com/Olympia/Art/olymp_eg11.html shows the helmets of Miltiades and Darius at Olympia. 


	· For maps of the various campaigns: www.herodotuswebsite.co.uk/maps.htm
· When considering accounts of historical figures encourage students to consider how they are characterised by Herodotus.

	The Battle of Thermopylae and Surrounding Events
Herodotus’ Narrative of the Battle of Thermopylae and surrounding events
	· Read the text of Herodotus (Book 7). Focus on particular events and themes: preparations for the expedition, the Greek response to the threat and the leadership of Leonidas. 
· Students may chose a particular theme or event and develop a presentation using the text.
	· Cartledge, P, Thermopylae, 2007 Pan Books.
· Film: The 300 (2006) – If there is time, a critical appreciation of The 300 may prove very instructive. How does it differ from Herodotus’ narrative and presentation? What does this show us about the concerns of the author/producer in each case?


	· This is a large portion of text. Care will be needed in identifying themes and working with them.

· It could be helpful for the teacher to decide topics in advance and assign them to students or grOxford University Presss of students depending on the size of the class.

	The Battles of Salamis and Plataea
Herodotus’ narrative of these battles. The importance of the Athenian navy and Themistocles’ role. 
	· Herodotus 8 and 9. Reading of the text as above, with students looking at themes. 
· A particular study of the battle narrative and that surrounding Artemisia may be instructive in looking at Herodotus’ narrative technique and his priorities in writing History.
	· Strauss, B., Salamis, 2005 Arrow Books.
· Anglim et al, Fighting Techniques of the Ancient World, 2002 Greenhill Books, p.226 on salamis.

· www.livius.org/a/battlefields/salamis/salamis.html 

· http://users.ox.ac.uk/~ball0888/salamis/

	

	Darius and Xerxes
Herodotus’ portrayal of the Persian kings and their subjects. Key themes: Decision-making; the position of the king; proskunesis and the Greek understanding of the position of kings in Persia.
	· General overview: students to make brief notes on how are Darius and Xerxes presented? Give three adjectives and justify them with examples from the text. Develop a line picture, and then consider how the fact that Herodotus is Greek and Greek views of freedom might affect his presentation. 
	· Image of Darius and Xerxes: www.mlahanas.de/Greeks/History/DariusIOfPersia.html
· A variety of inscriptions giving a sense of the Persian view of their kings is available at: 

www.livius.org/aa-ac/achaemenians/inscriptions.html 

· Passages from Herodotus to include the role of Hippias at Marathon and the role of Demaratus after Thermopylae and Mardonius. 
	· Students could be asked to think about the presentation of these historical figures. Consider the possible accuracy of Herodotus’ portrayal and reasons he might have presented characters in the way he did.

	Herodotus and Athens
The concluding chapters of Herodotus’ work and his relationship with Athens. 
	· Read 9.114 to the end, and review accounts of each of the major battles. Question: What does Herodotus mean by ending his work with the death of Artayctes?  Who were the intended audience and is there a message in his work?
	· For some basic information on Herodotus and Athens: www.herodotuswebsite.co.uk/athns.htm 

· Useful on the end of Herodotus for the teacher is Moles, J., ‘Herodotus warns the Athenians’ in Leeds International Latin Seminar 9 (1996), 259-84.
	

	Herodotus’ work as a whole

Review of the structure, themes and meaning of Herodotus’ work. 
	· Look at each the episodes studied, and see how they fit into the structure of the narrative. 
· Consider the main themes, events and presentation of individuals.
· Consider the relative importance of story-telling history in this structure. How would you describe Herodotus History? What are its distinguishing features? 
	
	


Sample Lesson Plan: Classical Civilisation H041

Greek Historians F385

An Introduction to the Intellectual Climate of Fifth Century Athens

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to have the necessary background to place in context both the events described by the historians and their intellectual approach to the description of these events. 

	Objective 2
	Students to explore the spirit of inquiry in fifth century Athens and the influence the sophists had.

	Objective 3
	Students to be able to begin understand how the spirit of inquiry in fifth century Athens relates to the development of history with Herodotus and Thucydides.


Recap of previous experience and prior knowledge
· In previous lessons, students may have looked briefly at an outline of fifth century history and the idea of the polis. It would be helpful to begin by recalling the idea of the polis, and considering Athens as a centre for discussion visited by sophists from all round the Greek world. 

Content

	Time
	Content

	5 minutes
	Warm up activity to assess prior knowledge. Teacher asks students what they remember about the polis. Brief notes of contributions to be taken on the board as a starting point. 

	10 minutes
	Presentation by the teacher on the following, ideally with a PowerPoint. Students to take notes. 

· The idea of a sophist – an itinerant teacher, charging money to educate the young. Examples such as Protagoras and Gorgias might be mentioned. 

· A sense of the range of ideas covered by sophists, from physical sciences and speculation through to rhetoric. A discussion of contemporary medical practice might also be included. 

· Brief discussion of the importance of rhetoric as shown by Euripides in the Hippolytus or Medea. The idea of speaking persuasively, and its importance in the democratic culture of the time. 

· The response of Socrates/Plato to the sophists. The idea of moral enquiry and the elenchus.  

	10 minutes
	Consolidation: quick revision of key points, with oral questions to students on what has been said. Teacher may also develop ideas with students, if appropriate.

	25 minutes
	Students to read the Clouds scene 2, (Lines 223, the entry of Socrates is a good starting point, through to Socrates and Strepsiades going in to the school).  Candidates could act out a section of this and then discuss the ideas behind it. This passage from the Clouds should be set in context, but students should come to appreciate the intellectual and enquiring culture which lies behind it and is also the context in which the histories were written.


Consolidation
	Time
	Content

	10 minutes
	What has been learned about the intellectual climate of fifth century Athens? What were the concerns and ideas at the time? The teacher should guide the discussion so that it is clear that this is the climate in which Herodotus and Thucydides produced their work, and that they were part of such debate. 


Homework task – Consolidation and Development
	Time
	Content

	30 minutes
	Students should find out about either two sophists or Greek tragedy with reference to two playwrights. Their focus should be on what this shows us about intellectual debate at the time. They should use the internet and any other resources available in the school/at home. 


Other forms of Support

In order to help you implement these new specifications effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit http://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate a free access to candidate information at you convenience. Sign up at http://interchange.ocr.org.uk
Published Resources
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OXFORD UNIVERSITY PRESS) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Oxford University Press (OXFORD UNIVERSITY PRESS) is the publisher partner for OCR GCE Classics.
Oxford University Press is producing the following resources for OCR GCE Classics for first teaching in September 2008, which will be available in Spring 2008 (AS) and Spring 2009 (A2):
Anderson, T, Morwood, J, and Radice, K. OCR AS Latin OxBox CD-ROM (2008) 

ISBN: 9780199126620

Anderson, T, Morwood, J, and Radice, K. OCR A2 Latin OxBox CD-ROM (2009) 

ISBN: 9780199126637

Morgan, J. OCR AS Classical Civilisation OxBox CD-ROM (2008) ISBN: 9780199126606

Morgan, J. OCR A2 Classical Civilisation OxBox CD-ROM (2009) ISBN: 9780199126613

Approved publications 

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.











































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.








= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


All the teaching ideas contained in the SOW are innovative, but the icon is used to 


highlight exceptionally innovative ideas.
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