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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential
· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers
· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Classics. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and Sample Lesson Plan for Classics. These Support Materials are designed for guidance only and play a secondary role to the Specification.  

Our Ethos
All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.

Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.

A Guided Tour through the Scheme of Work
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	Classical Civilisation H041: Greek Tragedy in its Context F384

	Suggested teaching time
	8 hours
	Topic
	Euripides Medea and theatrical conventions (theatre building and machinery, actors, the chorus, and other dramatic conventions)

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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The theatre building and machinery


	· Revise layout of Theatre of Dionysus by looking at photographs; watch first part of Beacham video.

· Analyse staging, as indicated in text, of key scenes.  This could be done as a whole class activity or by assigning different scenes to pairs or small groups. Encourage students to consider the effect of: use of skene building; which entrances and exits actors use; pace of /interruptions to entrance/exit; where chorus are or move to; where actors are or move to; what non-speaking parts there are; how machinery, or expectation of it, is used.

· Groups can then present their ideas to the class by adding figures and directions onto diagram of theatre on an interactive whiteboard/flipchart; this can be adjusted following discussion.

· Consolidate with a quiz – the teacher can flick back through flipchart pages and students identify the scene and explain staging and its effect on audience.
	· PowerPoint presentation:       photographs of Theatre of          Dionysus in Athens – various views including one which shows views over Athens and backdrop of the Acropolis; reconstruction of theatre showing chorus in orchestra and actors in front of skene building; vase painting depicting Medea in chariot with Jason below. 

· Taplin O. Greek Tragedy in Action, 2002 Routledge.
· Scupham, C. ‘Aaagh! Noises off-stage’, Omnibus article.

· If available, video ‘Staging Greek Tragedy’, Dr Richard Beacham.

· Template of diagram of theatre copied several times on Interactive whiteboard/flipchart. 


	· These photographs and the basic details of the dramatic festivals will probably have been studied and explained during the introduction to this unit as a whole.

· More able students could have been asked to read sections from ‘Greek Tragedy in Action’ e.g. Exits and Entrances, chapter 4 ahead of this lesson.

· Students could have been asked to read ‘Noises off-stage’ ahead of the lesson. 

· A print-out of the flipchart could be given to each student as a revision aid.



	Use of actors and use of the chorus
	· Revise or explain conventions (3 actors, all men, use of       masks, chorus of 12/15 men) with aid of PowerPoint slides.

· In groups of 4 (3 actors and chorus), challenge students to produce a ‘Reduced Euripides’ performance of the Medea. (Is it true that this play can be performed by only two actors?) They will need to work out which actors play which roles and how this would work in practice. This should help also to reinforce students’ grasp of the sequence of scenes in the play.  

· Groups present their solutions.

· For homework, students could draw up a brief, schematic outline of the sequence of scenes indicating which characters are involved and perhaps a note on whether they are actor 1, 2 or 3.  This will be a useful revision aid.
	· PowerPoint presentation: photographs of vase paintings of actors; actors with masks; actors with costumes; chorus.

· Pack of masks available from educational suppliers (or masks the class may have made); some basic costumes and props (Medea’s gifts) – sufficient to identify characters in mask.


	

	
	· Ask students to identify the different roles of the chorus at different points in the play: where is the chorus taking the part of a character/characters in the action (e.g. murder of children, final entrance of Jason), and where do they stand apart from the action (choral odes, comments to Medea on her plans).  They should keep a note of their findings.

· Explore the relationship of each choral ode to the surrounding scenes.  (It may be helpful to provide students with a       summary of each ode.)  This could be done as a whole          class or by assigning each ode to a different group.  Students could consider: what is the link in thought between ode and action?  In what ways, if any, does the ode alter or reinforce the audience’s perception of what has happened or of what is going to happen?  Groups then present their ideas and these are adjusted following discussion.  Some students might like to present their ideas on a poster, for example in mind-map format; using Microsoft publisher; or using the Interactive whiteboard – they could move themes etc around as they make their presentation.
	· Paper/board marker pens for posters.
	

	
	· If the class has already read two or three of the other tragedies, project the essay question: ‘How important is the chorus in Greek Tragedy?’.  Discuss how this question could be approached; brainstorm ideas; encourage comparative comments across the plays; what are the similarities; what are the differences etc.
· Students can then write the essay for homework.
	
	

	Dramatic festivals

Other dramatic conventions: the structure of the play, messenger speech, deus ex machina; attitudes towards the portrayal of violence and death
	· Remind students of context of dramatic festivals held in Theatre of Dionysus.  Ask them to suggest: how the audience might feel when they realise that Medea is on her way to Athens at the end of the play; what resonances Medea’s isolation as a foreigner in Greece might have for some of the audience; refer back to work on choral odes, particularly those on either side of the Aegeus scene: what impact might the choral ode in praise of Athens and the comments on being a stateless refugee have had on the audience (Athenians and foreigners).

· Give students schema of typical structure and ask them to identify the various elements in the Medea and compare with any other plays they have read so far.
	· On dramatic festivals, Goldhill S.‘Reading Greek Tragedy’, 1986, Cambridge University Press, pages 76-78: on the relationship between Greek tragedies and the religious festival of which they were part.

· Griffiths E. ‘Euripides’ Medea: horror, horror, horror’, Omnibus article: on Euripides’ manipulation of audience expectation in the context of dramatic conventions. 

· Scupham, C.‘Enter the Sun’, Omnibus article: on the context of the Medea as the first performance in the day and the dramatic use of the real sun; symbolism of the ‘coronet of gold’.

· PowerPoint presentation: photographs of vase paintings of Helios in his chariot; Medea in chariot.

	

	The stories of the heroes and the ideas of honour and reputation
	· Watch the Jonathan Edwards video.  Students should make a list as they watch of the ‘ten lessons’ in how to become a man.

· Students then consider: if this is what the Jason and the Argonauts myth is about, what is the part of the story covered by Euripides’ play about?  What might the lessons for Jason be here?  Is there anything in the story about how to become a woman? If so, what would the lessons be? 
	· Simple summary of the myth of Jason and the Argonauts and Medea up to the point when Jason and Medea arrive in Corinth.

· Video ‘Gods and Goddesses: Jason and the Argonauts’, Jonathan Edwards.

· Or scenes from feature film: ‘Jason and the Argonauts’.

· Mossman J ‘Fancy meeting you here! Aegeus and Medea in Euripides’ Medea’, Omnibus article: on Euripides’ creative use of ‘mythic background’.
	· This video takes about 45 minutes.  Teachers may wish to spread this over two lessons, for example combining with the following topic.

	The role of men in the life of the city; the position of women in society
	· Class reading of extracts from Xenophon and Lysias.

· Study, discuss and label (if on interactive whiteboard) the photographs in the PowerPoint presentation on women.

· Remind students of some of Greek ideas of what it is to be a man from previous lesson.

· Class debate: essay question: Could the poet who wrote the Medea have been woman-hater? Divide the class into two.  They should prepare material and arguments for or against the motion: ‘Based on the evidence from the text of the Medea, (this house believes that) Euripides was a woman-hater’.  A prize could be awarded for the more convincing case which should take into account the use made of specific data and quotations from the text.
· The debate could be recorded on video which could be used as a revision aid – or as an assessment tool: how often was the text referred to specifically?
	· Extracts from: Xenophon Oeconomicus 7-10, dialogue between Socrates and Ischomachos on training a wife; Lysias ‘On the murder of Eratosthenes’, Euphiletos description of his marriage and the arrangement of the household (available in Lefkowitz M.P. and Fant M.B. ‘Women’s Life in Greece and Rome’ 2005, Duckworth) .

· PowerPoint presentation: vase paintings depicting women in everyday scenes, including wedding scenes; diagrams of layout of oikos. 

· Omitowoju R ‘The women of Athens’, Omnibus article.

· Gould J ‘Who’s afraid of Euripides’ Medea? Omnibus article: on ‘Medea’s experiences as typifying those of exploited woman’.

· ‘Theater, Theatricality and the Feminine in Greek drama’ from McClure L.K. (ed). Sexuality and Gender in the Classical World’ 2002, Blackwell Publishing.
	

	The importance of children and the family;

death and burial
	· Choose a way into the theme of children and childlessness, for example with hot seating questions, eg ‘Creon - why did you give in and let Medea have one more day?’  Examine how this theme dominates the play.
	· Hot seating cards/list of questions. 

· PowerPoint presentation: vase paintings depicting burial/mourning.
	

	(The role of the gods and fate in the world; oracles, omens and prophecies; moral concepts of justice and revenge)
	· The class could compile a list of ways in which these elements appear and affect the action in the play: e.g. the dehumanising of Medea – is she turning into a god?; her appearance in sun god’s chariot as dea ex machina, Aegeus’ visit to Delphi and the prophecy of the oracle, Medea’s prophecy to Jason about his death, Jason attributing his success in Colchis to Aphrodite, the oath sworn by Aegeus, the role of supplication – Medea/Creon, Medea/Aegeus etc.

· Class discussion and homework on essay question: ‘The gods are essential to Aeschylus, irrelevant to Euripides. Discuss.’
	· Gould J ‘Who’s afraid of Euripides’ Medea? Omnibus article: on the god-like characteristics of Medea.
	· This topic is more likely to be covered in depth with one of the other plays first, such as Agamemnon.

	Consolidation
	· Project essay titles such as: 

· ‘Could the poet who wrote the Medea have been woman-hater?’
· ‘Greek tragedians believed that there were things that men should do and things that women should do and that the two should not be mixed up.’ Discuss this view with reference to all of the Greek tragedies which you have studied.

· Discuss with whole class initially how these questions should be approached.  What are the key words; what might the pitfalls be; how many different angles could they take; what sort of material could they use.

· Assign one title to each pair or group or student to work on.  They could produce a plan which should include lots of specific material from the text(s) which could be used, quotations, as wide a range of points as possible, a balanced view i.e. points and material on both sides/from more than one angle.

· Students could then present their ideas to the class, preferably in a format which can then be copied for each student, and further points or material can be offered by the others.

· Complete one of the essays for homework.
	· Essay questions.
	· Comparative essay questions could be introduced after only one play has been read and ideas and material added as more plays are covered.




Sample Lesson Plan: Classical Civilisation H041
Greek Tragedy in its context F384

The theatre building and machinery - Medea
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to recall and deploy knowledge of theatre building and machinery and of the Medea to help them understand how Euripides exploited stage conventions to dramatic effect in this play.

	Objective 2
	Students to analyse, evaluate and respond to the implied staging of specific scenes.


Recap of previous experience and prior knowledge

· Project photographs of Theatre of Dionysus onto interactive whiteboard. Students to label and superimpose reconstruction of theatre as it would have looked in 5thC BCE.
Content

	Time
	Content

	5 minutes
	Warm up activity to assess recall of prior knowledge of theatre building and machinery, and theatre location.

	10 minutes
	Class watch and take brief notes on first ten minutes of Beacham video (see scheme of work). 

	5 minutes
	Teacher ensures understanding of video – how the skene building and double doors are used for dramatic effect, how the location in the heart of Athens affects the experience for the audience etc.  Teacher introduces 15 minute task and hands each pair or group a sheet giving the scene they will be working on and the key points to consider.

	15 minutes
	In groups or pairs:

· Analyse staging, as indicated in text, of key scenes.  Consider the effect of: 
· use of skene building; 
· which entrances and exits actors use; 
· pace of /interruptions to entrance/exit; 
· where chorus are or move to; 
· where actors are or move to; 
· what non-speaking parts there are; 
· how machinery, or expectation of it, is used.
(Some suggested scenes: Tutor/Nurse/children with Medea off-stage;Medea and Creon; second Jason scene; Medea/Tutor/children and chorus; murder of children and final scene.)

	20 minutes
	· Each group presents their ideas to the class by adding figures and directions onto a diagram of theatre on an interactive whiteboard flipchart.

· Class consider text again, discuss and amend staging diagram with assistance of teacher.


Consolidation

	Time
	Content

	5 minutes
	Consolidate with a quiz: teacher randomly selects pages on flipchart; points awarded for correct identification of scene and for valid points on staging and its effect on audience.


Other forms of Support

In order to help you implement these new specifications effectively, OCR offers a comprehensive package of support. This includes:

OCR Training

Get Ready…introducing the new specifications

A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities

Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit http://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate a free access to candidate information at you convenience. Sign up at http://interchange.ocr.org.uk
Published Resources
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Oxford University Press (OUP) is the publisher partner for OCR GCE Classics.
Oxford University Press is producing the following resources for OCR GCE Classics for first teaching in September 2008, which will be available in Spring 2008 (AS) and Spring 2009 (A2):
Anderson, T, Morwood, J, and Radice, K. OCR AS Latin OxBox CD-ROM (2008) 

ISBN: 9780199126620

Anderson, T, Morwood, J, and Radice, K. OCR A2 Latin OxBox CD-ROM (2009) 

ISBN: 9780199126637

Morgan, J. OCR AS Classical Civilisation OxBox CD-ROM (2008) ISBN: 9780199126606

Morgan, J. OCR A2 Classical Civilisation OxBox CD-ROM (2009) ISBN: 9780199126613
Approved publications OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
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= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.








= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


All the teaching ideas contained in the SOW are innovative, but the icon is used to 


ighlight exceptionally innovative ideas.
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