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General Marking Guidance 
  
  

• All candidates must receive the same 
treatment.  Examiners must mark the first candidate in 
exactly the same way as they mark the last. 

• Mark schemes should be applied positively. Candidates 
must be rewarded for what they have shown they can do 
rather than penalised for omissions. 

• Examiners should mark according to the mark scheme 
not according to their perception of where the grade 
boundaries may lie. 

• There is no ceiling on achievement. All marks on the mark 
scheme should be used appropriately. 

• All the marks on the mark scheme are designed to be 
awarded. Examiners should always award full marks if 
deserved, i.e. if the answer matches the mark 
scheme.  Examiners should also be prepared to award 
zero marks if the candidate’s response is not worthy of 
credit according to the mark scheme. 

• Where some judgement is required, mark schemes will 
provide the principles by which marks will be awarded 
and exemplification may be limited. 

• When examiners are in doubt regarding the application 
of the mark scheme to a candidate’s response, the team 
leader must be consulted. 

• Crossed out work should be marked UNLESS the 
candidate has replaced it with an alternative response. 

  



 

Paper 3: Listening, reading and writing in Arabic  
  
Marking principles for Section A and Section B, Questions 5(a) and 5(b)  
  
• For open-response questions, the candidate does not have to write in full 

sentences.  If appropriate, they may respond using single words or phrases.   
  

• When responding to open-response questions, candidates may use words from 
the listening passage or reading extract but they must not transcribe or copy 
whole sections where the question requires them to manipulate the language 
in order to render the response accurate to the question.  

  
Example:  

 
  
Candidates who copy the whole sentence, as exemplified above as the Non-
rewardable answer, would not be awarded marks without manipulating the 
verb in the sentence. This is because it does not render an accurate answer to 
the question. However, as the exemplified Rewardable answer shows, 
candidates may still use words from the listening passage or reading extract.  
  

• There are no marks for quality of language in Section A or in Questions 5(a) and 
5(b) in Section B. Therefore, errors and omissions in spelling and grammar will 
be tolerated as long as the message is not ambiguous or does not interfere 
with communication. However, there are marks for quality of language in 
Question 5(c) in Section B (see mark grid for Accuracy and range of language).  
  

• Consider only as many elements as there are marks, for example for a 1-mark 
answer, the candidate’s first response is taken for assessment, even if this 
response is incorrect but the correct information follows as a further element. 
Where 2 marks are available, award the individual marks discretely but apply 
the order of elements rule.   
  

• Written responses in the wrong language cannot be awarded a mark.  
  
    
Guidance to examiners on understanding and applying the mark scheme  
  



 

• Alternative ways of giving the same answer are indicated with a slash (/) in 
between the alternative responses, for example: 

 

 

  Where appropriate, responses have been separated with ‘AND’ for 
compulsory answers and ‘OR’ for possible answers, for example:  

  
 
 
 
 
 
 
 
 
 
Use OR to show the various answers where there are more possibilities than 
available marks: 
Any one of: 
 
 
 
 
 
 
 
 

• Any parts of an answer that are not essential are bracketed, for example:   
 
 

• Candidates are likely to write variants on the acceptable answers listed and 
these should be considered as acceptable if they convey the correct answer.  

• All possible answers have the correct amount of marks appropriate for the 
information required indicated in brackets.  

• Suggested incorrect answers are indicated in the ‘Reject’ column.    
  



 

Section A – Mark scheme (listening comprehension) 
 

 

 
Question 
Number 

Answer Mark 

2 (iv) 
 

D (1) 

 
  

Question 
Number 

Answer Mark 

1 (ii) 
 

A 
 

(1) 

Question 
Number 

Answer Mark 

1 (iv) 
 

C 
 

(1) 
 

Question 
Number 

Answer Mark 

1 (i) 
 

C 
 

(1) 
 

Question 
Number 

Answer Mark 

2 (i) 
 

B 
 

(1) 
 

Question 
Number 

Answer Mark 

2 (ii) 
 

A 
 

(1) 
 

Question 
Number 

Answer Mark 

1 (iii) 
 

D (1) 
 

Question 
Number 

Answer Mark 

2 (iii) 
 

C 
 

(1) 
 



 

 
Question 
Number 

Answer Mark 

2 (v) 
 

D (1) 

 

 
 
 
 

Question  
Number 

Answer Accept        Reject         Mark 

3(a)(ii) - الاجتماعیة العدالة تحقیق  على المساعدة  
AND 

 المجتمع أطیاف  بین الھوة تقلیل -

   
(2) 

 
Question  
Number 

Answer Accept Reject Mark 

3(a)(iii) - الشعور -  النزاعات  یقلص 
 الحقوق بفقدان

 الشرعیة
 العدالة  وغیاب

(1) 

 
Question  
Number 

Answer Accept              Reject Mark 

3(a)(iv) - الإبداع  على یساعد 
OR 

 المواھب  إبراز -

 المجتمع یدفع - 
 ویطوره 

(1) 

Question  
Number 

Answer Accept    Reject Mark 

3(a)(i) التالیة الإجابات من  إجابتین أي  تقبل.  
 :أنھ
 شتى  وأبعاد مناحٍ  ذو -

AND 
 العمل  باختلاف یختلف ألا یجب  -

OR 
 )العاملین( العمال جمیع بین المساواة یعنى -

 الوسائل  أحد -
 على المساعدة

 العدالة تحقیق
 الاجتماعیة

  
(2) 

Question  
Number 

Answer Accept Reject Mark 

3(b)(i) عن سامیة  قالتھ ما: 
 :الیمن دستور

 (1). المواطنین بین التمییز عدم مبدأ على نصی  -
 
 

 :الخاصة الاحتیاجات ذوي

 
 
 
 
 
 

 تكافؤ مبدأ ینافي -
 .الفرص

 
 منقوصي -

 الحقوق 
 

(3) 
 
 
 
 
 



 

 
 

 
 
 
 
 

 
  

 (1). لھم العمل في إجباریة حصص تخصیص الواجب من -
 

 :الیمنیة المرأة مساھمة أساس 
 (1) .نوعھا لا كفاءتھا ھو الیمنیة المرأة مساھمة  أساس -
 

 
 

 من أكثر تمثل -
 المجتمع  نصف

 

Question  
Number 

Answer Accept Reject Mark 

3(b)(ii) حول خالد قالھ ما: 
 :الكوتا بنظام العمل أسباب 
 (1) والتھمیش الإقصاء تعاني التي الفئات أصحاب حقوق ضمان

 
 :الكوتا بنظام للعمل  الإیجابي الأثر

 (1). العمل سوق في  لھم نصیب كفالة -
 

 :العمل في المساواة  تحقیق عن  المسئولة الجھات
  (1) .العمل وأصحاب  السلطات  -

 
 

 
 

(3) 
 
 
 

Question  
Number 

Answer Accept Reject Mark 

4(a) -  (1) مصر  -  اسطنبول 
 
 
 

Question  
Number 

Answer Accept Reject Mark 

4(b) - قسراً  جُلِبوا 
 بلادھم  إلى العودة لھم یسمح ولم -

OR 
 "فن أسرى" بمثابةِ  أصبحوا -

 قصور  زینوا 
 السلاطین

(2) 
 
 
 
 
 
 
 
 
 



 

 

 

 

 
  

Question  
Number 

Answer Accept Reject Mark 

4(c) - والحفر الزخرفي الطابع علیھا غلبت  
AND 

 والحیوانات  البشریة للكائنات الحیة الرسوم من وخلت -

 مع انسجامھا 
 التوحید  فكرة

(2) 
 
 
 

Question  
Number 

Answer Accept        Reject Mark 

4(d) - جده أو والده ید على جدید جیل كل یتتلمذ  
AND 

 منھ  الصنعة أدوات ویرث - 

 الأولاد یتعلم -
 الآباء من

 والأجداد 
 

 (2) 
 
 
 

Question  
Number 

Answer Accept  Reject Mark 

4(e)  -  الصناعات یقدرون لأنھم یدویة  حرف  لأنھ الأوربیون یقدره 
 .الیدویة

(1) 

Question  
Number 

Answer Accept  Reject Mark 

4(f)  Insist on feeling 
 متفائلاً  لیس
OR 
 مھدداً  الأرابیسك فن مستقبل أن یرى

 )المعنى ھذا تفید معلومة أي تقبل(

 
 
 
 

(1) 
 
 
 



 

SECTION B: Mark scheme (listening, reading and writing) 
 

 
 

 

 

  

Question  
Number 

Answer Reject Mark 

5(a) 
(i), (ii), (iii), (iv) 

Any four of the following: 
  (1). العربي الربیع أثرھا على انطلق  بدایة الثورة كانت. 1
ً  تونس في النظام كان. 2  (1). صوریا
 من واحدة تبدو جعلھا العلمانیة القیم وانتشار لتونس الإیجابي الاقتصادي الأداء. 3

  (1) .جماعیة احتجاج حركة لحدوث المرشحة العربیة الدول  أقل
ً  یكن ولم متأخراً  تونس في الدیمقراطي التحول  بدأ. 4  حول نزاعات بسبب( سلسا

      (1) )الانتقالیة الحكومة سلطات حدود
  (1) ونزیھة حرة انتخابات أول 2011 انتخابات. 5
 الحریات مجال  في  الانفراج من مسبوقة  غیر حالة التغییرات ھذه أحدثت. 6

  (1) السیاسیة  المشاركة من زادت/العامة
 

(Any other appropriate phrasing of the above points 
is acceptable) 

Specific factual 
details that do not 
express what Mr 
Sadiq thinks about 
the Tunisian 
revolution. 
 
For example: 
 

 2011 انتخابات تحقق لم
 المستوى على نجاحات أي

 السیاسي
 

 
 
 

(4) 
 
 
 

Question  
Number 

Answer Reject Mark 

5(b) 
(i), (ii), (iii), (iv) 

Any four of the following: 
 

  (1) .البدایة في التونسیة  الثورة نجحت . 1
 (1) .شامل تغییر لإحداث حماسةً  الأكثر الفئة ھم الشباب. 2
 المرحلة إفشال أجل من قوة بكل تكاتفت المضادة الثورة قوى إن. 3

  (1) .الانتقالیة
  (1) .متردي اقتصادي واقع تحت تئن البلاد إن. 4
 .الاحتجاجیة الحركات جدید من تؤجج الشرائیة القدرة انخفاض إن. 5

(1)  
  (1) .جدیدة ثورة مشارف على البلاد تضع البطالة  زیادة. 6
 
 

(Any other appropriate phrasing of the above 
points is acceptable) 

Specific factual 
details that do not 
express what Mrs 
Al Wakeel thinks 
about the Tunisian 
revolution. 
 
For example: 

 أنصار من الشباب یكن لم
 الثورة

 
 
 

(4) 
 
 
 



 

Marking principles for Section B, Question 5(c)   
  
There are three levels-based mark grids applied to Question 5(c). The mark grids 
are:  

  understand and respond to spoken 
language (AO1)  

  understand and respond to written 
language, (AO2)  

  accuracy and range of language (AO3).  

  
General guidance on using levels-based mark schemes  
  
Step 1: Decide on a marking band  

• First of all, you must consider the answer as a whole and then decide which 
descriptors most closely match the answer and place it in that band. The 
descriptors for each band indicate the different features that will be seen in the 
student’s answer for that band.  

• When assigning a level, you should look at the overall quality of the answer and 
not focus disproportionately on small and specific parts of the answer where 
the student has not performed quite as well as the rest. If the answer covers 
different aspects of different bands of the mark scheme, you should use a ‘best 
fit’ approach for defining the level. You will then use the variability of the 
response to help decide the mark within the level, for example if the response 
is predominantly band 3–4 with a small amount of band 5–6 material, it would 
be placed in band 3–4 but be awarded a mark at the top of the band because 
of the band 5–6 content.  

  
Step 2: Decide on a mark  

• Once you have decided on a band you will need to decide on a mark within the 
band.  

• You must decide on the mark to award based on the quality of the answer; you 
must award a mark towards the top or bottom of that band, depending on how 
the student has evidenced each of the descriptor bullet points.  

• You must modify the mark based on how securely the trait descriptors are met 
at  that band.  

• You will need to go back through the answer as you apply the mark scheme to 
clarify  
points and assure yourself that the band and the mark are appropriate.  

  



 

Mark grids  
  
Understand and respond to spoken language (AO1 – 6 marks)  
This mark grid assesses the student’s understanding of spoken language and how 
well they use information from it to evaluate and draw conclusions.  
Understand and respond to written language (AO2 – 6 marks)  
This mark grid assesses the student’s understanding of written language and how 
well they use information from it to evaluate and draw conclusions.  
The two mark grids for AO1 and AO2 are presented side by side. This is because of 
the interconnection of the task in that students need to compare information that 
they hear to the information that they read. They need to do this in order to weigh 
up the views in both sources to be able to write their evaluation and come to 
cohesive conclusions.  

Indicative content  
When deciding how to reward the answer, you should consult these mark grids as 
well as the indicative content associated with the question (see below). Indicative 
content contains points that students are likely to use to construct their answer. It 
is possible for an answer to be constructed without mentioning some or all of 
these points, as long as students provide alternative responses that fulfil the 
requirements of the question.   

 
Understand and respond to spoken 
language (AO1)  

Understand and respond to written 
language (AO2)  

Marks  Description  Marks  Description  
0  No rewardable material      
1–2  • Occasionally relevant 

judgement expressed on the 
viewpoints in the spoken 
source; often strays into 
description of content without 
evaluation.   

• Limited conclusions drawn on 
spoken source, sometimes 
inconsistent with evaluation of 
viewpoints.  

1–2  • Occasionally relevant judgement 
expressed on the viewpoints in 
the written source; often strays 
into description of content 
without evaluation.  

• Limited conclusions drawn on 
written source, sometimes 
inconsistent with evaluation of 
viewpoints.  



 

3–4  • Expresses some relevant 
judgements on the viewpoints 
in the spoken source, some of 
which are substantiated; 
occasionally strays into 
description of content without 
evaluation.   

• Draws straightforward 
conclusions on spoken source, 
occasionally inconsistency with 
evaluation of viewpoints.   

3–4  • Expresses some relevant 
judgements on the viewpoints in 
the written source, some of 
which are substantiated; 
occasionally strays into 
description of content without 
evaluation.   

• Draws straightforward 
conclusions on written source, 
occasionally inconsistency with 
evaluation of viewpoints.  

5–6  • Expresses relevant and 
substantiated judgements on 
the viewpoints in the spoken 
source showing clear 
evaluation.   

• Draws convincing conclusions 
on spoken source, consistent 
with evaluation of viewpoints.   

5–6    Expresses relevant and 
substantiated judgements on 
the viewpoints in the written 
source showing clear 
evaluation. Draws convincing 
conclusions on written source, 
consistent with evaluation of 
viewpoints.  

  
Accuracy and range of language mark grid (AO3)  
  
This mark grid assesses students’ ability to use a range of grammatical structures 
and vocabulary accurately to produce articulate communication with a range of 
expression.   
  

Marks  Description  
0  No rewardable language  
1–2  ● Limited variation in the use of grammatical structures and vocabulary, 

limited use of complex language; limited variation of expression relying on 
rehearsed language that may be irrelevant; communication is sometimes 
restricted/stilted.  

● Limited sequences of accurate language; often errors occur that hinder  
clarity of communication and sometimes prevent meaning being conveyed.  

3–4  ● Occasional variation in the use of grammatical structures and vocabulary, 
with use of repetitive complex language, resulting in occasional variation of 
expression; occasional sequences of articulate writing.  

● Occasional sequences of accurate language; sometimes errors occur that 
hinder clarity of communication and occasionally prevent meaning being 
conveyed.  



 

5–6  ● Some variation in the use of grammatical structures and vocabulary, with 
use of some repetitive complex language, resulting in some variation of 
expression; some sequences of articulate writing.  

● Some sustained sequences of accurate language; occasionally errors occur  
that hinder clarity of communication.  

7–8  ● Frequent variation in use of grammatical structures and vocabulary, 
including examples of complex language, resulting in frequent variation of 
expression and predominantly articulate writing.  

● Accurate language throughout most of the response; errors occur but 
rarely  
hinder clarity of communication.  

9–10  ● Consistent variation in use of grammatical structures and vocabulary, 
including different types of complex structures, expressing ideas in a variety 
of ways, resulting in articulate writing.  

● Accurate language throughout; any errors do not hinder clarity of the  
communication.  

  
Additional guidance  

Complex language is considered to include the following:  
• conceptually challenging tenses such as the pluperfect and future perfect  

passive voice  
• adverbial uses of the accusative such as al-Maf’ul al-Mutlaq, Tamyiz and al-Hal  

 the ‘La’ of absolute negation  
• expressions of exclamation and wonder, use of subordination  
• using extended sentences to express abstract ideas/convey justified arguments 

that require a range of lexis and structures, for example conjunctions, 
pronouns  

• using synonyms and a variety of expressions to say things in different ways.  
  
    
Variation in use of grammatical structures/varied use of vocabulary: the traits in 
the mark grid differentiate between the variation of grammatical structures and 
vocabulary used by students. Examiners should judge in which mark band to place 
students and which mark to award, based on the effect that the variety of 
grammatical structures and vocabulary has on the quality of the communication; 
the wider the variety, the more articulate the communication will become (see 
definition of articulate below).   
Examples of a variety of grammatical structures and vocabulary are: a selection of 
different verbs, tenses, adjectives, vocabulary and complex language (see 
definition above) for a variety of purposes such as to present and justify points of 
view, develop arguments, draw conclusions based on understanding and 
evaluating issues.  



 

  
Articulate: articulate communication is fluent, effective and coherent as students  
control/manipulate the language to express themselves with ease for a number of 
different purposes. The more articulate the writing, the easier the reader can 
progress through the writing without having to re-read to understand the 
message. If students are restricted to what they can express, they may not be able 
to use languages for all purposes, for example to justify arguments/interest the 
reader. The writing will become more difficult to read easily as the reader has to 
stop and re-read to understand the message.   
  
Errors: students are not expected to produce perfect, error-free writing in order 
to access the top band. The mark grid describes the frequency of errors and the 
impact that errors have on clarity.  
  
Errors that do not hinder clarity:  
• errors that do not affect meaning, for example the misuse of ‘inna’ and ‘anna’, 

some gender and adjectival agreements, as long as they do not include 
mismatch of cases  

• infrequent errors that do not distract the reader from the content and which 
result in coherent writing.  

  
Errors that hinder clarity:  
• errors that make writing difficult to understand immediately (even if the 

meaning is eventually understood)/errors that force readers to re-read in 
order to understand what is meant, for example mismatch of subject and the 
possessive adjective, spelling errors that change the meaning of a word, 
inappropriate tense formation, wrong case endings  

• frequent errors hinder clarity as they will distract the reader from the content 
of  the writing.  

  
Errors that prevent meaning being conveyed:  
• errors that mean the reader cannot understand the message  
• errors that convey the wrong message  
• errors that make it unclear who is carrying out the action, for example using 

the incorrect person of the verb  
• mother-tongue interference.  

  
NB: these are examples only and do not constitute a finite list. 

 
  



 

Section B, Question 5(c) - Indicative content 
 

Students must evaluate the points of view in both 5(a) and 5(b) 
 

Question No 
 

indicative content 

5(c) • Any answer that describes Mr. Sadiq’s  point view in positive or negative 
terms consistent with the information presented in the source material, 
e.g. agreement with the view that the Tunisian revolution opened the 
door to more political freedoms which is the most important factor.  

• Any answer that describes Mrs Al Wakel’s views in positive or negative 
terms consistent with the information presented in the source material, 
e.g.the Tunisian revolution did not achieve a lot of its aims and there is a 
threat of another revolution due to the deteriorating economic 
conditions.   

• Conclusions consistent with candidate’s line of argument, e.g. political 
liberties are a huge gain and successive gains will be achieved. 

 
 
Additional Guidance- Example student answer to 5(c) 
 

The example below demonstrates what a student might include in their answer to 5c 
and how it may be structured. The comment column demonstrates how the answer 
meets the requirements of the assessment criteria in the mark grid Understand and 
respond to spoken/written language. 
 
 
Student answer 
 

 
Comment 

 أن  یرى عاصم  فالسید سعاد؛ والسیدة عاصم السید نظر وجھات  تباینت
 بدأ الدیمقراطي التحول وأن تونس في الصوري الدیمقراطي النظام على قضت الثورة
ً  یكن ولم متأخراً   واعتبر. الانتقالیة الحكومة سلطات حدود  حول نزاعات بسبب  سلسا

 عن الناجمة التغییرات ویعتقد. تونس تاریخ في ونزیھة حرة  انتخابات أول 2011 انتخابات
 من زادتو السیاسیة الحریات مجال في الانفراج من  مسبوقة غیر حالة أحدثت الثورة

 وحججھ كلامھ أن أجد المصریة  الثورة  في شارك كشاب  .السیاسیة الحیاة في المشاركة
 .الشباب طموح ولا الوطن مصلحة یخدم  لا الصوري الدیمقراطي  فالنظام. وقویة صحیحة

  
Makes relevant judgements on the 
spoken source. Also demonstrates 
understanding and gives personal 
opinion. 
 
 
 
 

 
ً  مختلفة نظر وجھة من الموضوع إلى تنظر سناً، أكبر تبدو التي سعاد، السیدة  . تماما
 الفئة كانوا الشباب وأن البدایة في نجحت  التونسیة الثورة أن في عاصم السید مع تتفق فھي

 أجل من قوة بكل تكاتفت المضادة الثورة قوى وأن شامل تغییر لإحداث حماسةً  الأكثر
  تقول  ولكن الانتقالیة، المرحلة إفشال 

Makes relevant judgements 
on the written source. Also 
demonstrates 
understanding and makes 



 

 أن وتتوقع متردي اقتصادي واقع تحت تئن البلاد لأن كافیة لیست السیاسیة  المكاسب إن
 تضع البطالة زیادة أن كما الاحتجاجیة، الحركات  جدید من تؤجج الشرائیة القدرة انخفاض

 .جدیدة ثورة مشارف على البلاد
ً  جیدة نظر وجھة  ھذه  .السیاسیة الحریات وتقیید لكبح حجة ھذه تكون ألا یجب ولكن أیضا

some inferences based on 
the sources. 

 

 الحیاتیة، وخبرتھما السیاسیة رؤیتھما اختلاف ھو بینھما النظر  وجھات تباین أسباب ربما
 یدوم لن الاقتصاد انتعاش إلى یؤدي لا سیاسي تحول أي لأن سعاد السیدة رأي مع أتفق وأنا

 .طویلاً 

Draws conclusions consistent with 
own viewpoints made about the 
spoken and written sources. 
Demonstrates understanding. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 
 
 
 
 
 
 
 
 
 

Transcript 
 
Autumn 2021 
Pearson Edexcel GCE 
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Paper 3 Listening, reading and writing in Arabic 2021 
Transcript (Questions 1 to 5(a)) 

Section A: Listening 
 Passage 1 جمعیة "بیئتي" في السودان 

M1 
 

  البیئةِ  حما�ةِ لِ  ةً هد اجَ  عملُ تَ  قتِ الوَ  كَ لِ ذَ  ذُ نْ مُ  وظلتْ فِي مَطلَعِ السَبعِیناتِ  تِي"بِیئَ نَشأتْ جَمعِیةُ "
  الِ مَ الرِ  فِ حْ زَ  خَطَرِ  نْ مِ  والحدِّ  ياتِ بَ النْ  اءِ طَ لغِ  اوتَقْلِیصِ  رِ صحُّ لتَ ا حةِ كافَ مُ  خَاصةً فِي انیةِ ودَ السُ 

   .الريّ  واتِ نَ وقَ  یةِ اعِ رَ ي الزِ الأراضِ عَلى 
 

لبِیةِ لِشجرةِ المِسْكیتِ التِيومِنْ  قدْ تَبْدُو خَضْرَاءَ جَمِیلةً  أهّمِ مشَارِ�عِهَا الحَالِیةِ مُكافَحَةِ الآثارِ السَّ
 أضْحَتْ عَقَبةً تُهدِدُ المَاءَ والزِرَاعةَ فِي السُودان. ولَكِنَّهَا 

 
لِمَا لَهَا مِنْ قُدْرَةٍ عَالِیةٍ عَلَى العِیشِ فِي   رِ صحُّ لتَ اومَةِ تَعْتَرِفُ الجَمْعِیةُ ِ�فضلِ المِسْكِیتِ فِي مُقَا

  اهَ وِّ مُ نُ  بِیعَةِ طَ حَدِیثاً َ�مَصدَاتٍ للرِ�احِ لِ  تِي" بِیئَ ظُرُوفٍ صَحَراو�ةٍ جَافةٍ، َ�ذَلِكَ اِسَتَخَدَمَتْهَا جَمعِیةُ "
 . یرةٍ بِ �َ  جمُّعاتٍ ي تَ فِ 
 
َ�ذَلِكَ قَابِلِیتُهَا   .ى خرَ الأُ  النَّبَاتَاتِ أضَرَّ � ةِ ر�َ ي التُ فِ  یاهِ �المِ   الاِسْتِئْثَارِ لى عَ   لفَائِقَةَ ا هَاتَ رَ دْ قُ إلاَّ أنَّ  

 الضَارَّة. فِ احِ وَ لزَ لِ   ناً وطِ مَ  اهَ أَسْفَلَ  ةَ یلَ لِ الظَ  اعَ قَ البِ  تْ لعَ جَ  سِ مْ الشَّ  وءِ ضَ  بَ حجْ 
 

 
 
 
 
 
 
 
 

 



 

Passage 2     
 الإعلام في المجتمع الجزائري 

F1 
yatarad al-mujtama al-jazairi li-taguraten fi al-qyam al-ijtimaeyyah as-saedah 
monzo seneen daweelah. 

 وسَائلُ بُ عَ لْ تَ ة، و و�لَ طَ  ینَ نِ سِ  ذُ نْ مُ  ةِ ائدَ السَ  یةِ اعِ مَ الاجتِ  ي القیمِ فِ  یراتٍ تغِ لِ  ائريُ الجزَ  معُ جتَ المُ  عرضُ تَ یَ 
 . تَغَیُّرال كَ لِ ي ذَ فِ  ومَجلاَّتٍ ووسَائلِ التَواصُلِ الاجتِمَاعِي دَوراً هَائلاً الإعلامِ مِن صُحفٍ 

 
قَ القیَمِ  أعْرَ ، وهَذَا مكنَّهُ مِن تَغییرِ یعالجَمِ  لأِنَّهُ وَسِیلَةٌ فِي مُتَنَاولِ مِحوَريٌّ  ورٌ دَ  لهُ  لْفَازَ التِّ  إلاَّ أنَّ 

  الأَرْضیَّةِ البثَ �الصّوتِ والصّورةِ، وسُرعَةِ نَشرِ الأخْبَارِ مِنْ أقْصَى الكُرةِ  أنَّ  فِي المُجتَمَع. �ما
 إلَى أدْنَاهَا جَعلهُ أكثَرَ مُتعَةً مِنْ الوسَائطِ الأُخرَى. 

 
الجَنُوبِ، ولِذَا فَهُمْ   وفِي دِرَاسةٍ أكَادِ�مِیةٍ تَبَیَّنَ أنَّ جُلَّ مَنْ یُتَاِ�عُ القَنَاةَ الوَطَنِیّةَ الجزَائر�ةَ هُمْ أهلُ 

  الحِیاكَةِ یَتَقبَلُونَ مِهْنَتِي   الْمُوَاطِنِین یَتَأثرُونَ ِ�مَا تَعْرِضُه. فَمَثَلاً أثْبَتَتْ الدِرَاسَةُ أنَّ عَدداً َ�بِیراً مِنْ 
مَتْ  اَ�عْدَمَ  لْمَرْأةَِ والحِلاَقَةِ َ�مِهْنَتِینِ مُنَاسِبَتَینِ لِ  عَ  ِ�صُورةٍ مَقْبُولَةٍ و التِّلْفِزُ�ونِیَّةُ  مُسَلْسَلاتُ هُمَا القَدَّ   ة.مُشجِّ

 
  التَّرْفِیهِیَّةَ تَعْرِضُ �عضَ البرَامِجَ  الَّتي التِّلْفِزُ�ونِیَّةِ  اتِ وَ نَ القَ  عددَ تَ  أنَّ في �ِ وسُ ال یُ وَ نَ   ةُ �عَ ذِ ى المُ رَ تَ و 
�اضِیَّةَ و   .اهَ ادِ أ�عَ  كلِ �ِ  ائر�ةِ الجزَ  الْهُوِ�َّةِ  حِ لامِ مَ  سمِ رَ �اً، وسَاهمَ فِي رِ ثَ  ىً وَ تَ حْ مُ  اجِ تَ إنْ �ِ   حَ مَ سَ  الرِّ

 
 

 
 
 
 
 
 
 
 
 

  



 

Passage 3(a)  
 تكافؤ فرص العمل في الیمنمبدأ 
M1 

  فَ لِ تَ خْ �َ  لاَّ ِ�جِبُ أو  أ�عادٍ شتَى،و ذُ   فِي العَمَلِ صِ رَ الفُ  ؤِ افُ كَ تَ ألاَّ تَتَّفقِینَ مَعِي َ�ا سَامِیة أنَّ مبدأَ  
  العُمّال.  یعِ مِ جَ  ینَ بَ مُسَاواةَ ي العنِ فَهُوَ �َ  ؛لمَ العَ  لافِ تِ اخْ �ِ 
 

  العُمّالِ قوقِ حُ  أحدِ �َ  صِ رَ الفُ  ؤِ افُ كَ تَ بِ   الاعْتِرافِ  إلَى الیَمَنِ فِي  نظماتِ المُ  نْ مِ  یدُ دِ العَ  تْ عَ سَ  وقَدْ 
 . یةِ اسِ الأسَ 

 
  ینَ بَ  الهُوَّةِ  وتَقْلِیلِ الاِجْتِمَاعِیَّةِ  ةِ الَ دَ العَ  یقِ حقِ ى تَ لَ عَ  ةِ د اعِ سَ المُ  ائلِ الوسَ  أحَدَ  لِ مَ ي العَ فِ  اواةُ سَ تُعَدُّ المُ 
   .القِیمَةلَهُمْ نَفْسُ  جْنَاسِ الأَ و  اتِ الطَّبَقَ  یعِ مِ جَ  نْ مِ  الَ مّ العُ   أنَّ فِكْرَةَ  زُ عزِّ تُ لأنَّهَا  ،لمُجْتَمِعا أَطْیَافِ 

 
نَاعَةِ  تَدَاعِیاتِهَا لِرِجَالِ أَبْرَزُ و    ورِ الشعُ   غَالِباً عَنِ اتِجةِ نَ ال  فِي مِیَادِینِ العَمَلِ اعاتِ زَ النِ  صُ قَلِّ تُ  أنَّهَا  الصِّ
رعیَّةِ  انِ فقدَ �ِ   .ةالَ العدَ  وغِیَابِ  لعُمّالِ لِ  الْحُقُوقِ الشَّ
 

 بِ اهِ وَ المَ  ازِ �برَ و  لى الإبْدَاعِ عَ  دُ اعِ سَ �ُ  بَیِنَ النِسَاءِ العَامِلاتِ  خَاصَةً  ئةٍ افِ كَ تَ مُ  صٍ رَ فُ  وفیرَ تُ لِذَا أرى أنَّ 
                                                                     .هرُ وِّ طَ تُ و  لأمامِ لِ  المُجْتَمِعَ  عُ دفَ الَّتي تَ 

 
 
 
 
 
 
 

 
  



 

Passage 3(b)  
   الكوتا النسائیة في الیمن

F1 
 

الْمُوَاطِنِین،  ینَ بَ   ییزِ مِ تَ عَدَمِ ال ى مَبْدَأِ لَ عَ   صُّ نُ یَ   یةِ نِ مَ الجُمْهُورِ�َّةِ الیَ  دُسْتُورُ فَ هَذَا صَحِیحٌ َ�ا خَالد، 
ةٍ  تَخْصِیصَ أنَّ  أعَْتَقِدُ  لَكنِّيو  الكُوتَا" یُنَافِي   أي "نِظامِ  لِ مَ لعَ فِي مَجَالِ ا الیَمَنِیةِ  لِلمرأةِ  �ةٍ ارِ إجبَ  حِصَّ

  تَكَافَؤِ الفُرَصِ. مَبْدَأَ 
 
ي ا فِ هَ لَ  دَ اعِ قَ مَ  یصِ خصِ تْ بِ  بُ الِ طَ تُ و  وقِ قُ الحُ  ا مَنْقُوصَةَ هَ سَ فْ نَ  لمرأةُ ا عتَبِرُ تَ   أنْ  عٌ وجِ مُ  لأمرٌ  هُ إنَّ 
 اتِ لاحْتِیَاج اي وِ ذَ لِ  لِ مَ لعَ ا يفِ إجبَارِ�ةٍ   ةٍ صَّ حِ  تَخْصِیصَ أرَى أنَّهُ مِن الوَاجِبِ ة. امَ العَ  ائفِ ظَ الوَ 
 .اهَ لَ  صٍ صَّ حِ  تَخْصِیصَ تُمثلُ أكثرَ مِن نصفِ المُجتَمعِ فَلا َ�صحُ    ةَ الْمَرْأَ  لَكِنْ و ، ةِ اصَّ الخَ 
 

لا   نَّ هِ اءتِ فَ كَ �ِ   اءِ سَ النِ  ار�ةُ شَ مُ  وَ هُ  فالمطلوبُ ، وقِ قُ الحُ  وصِ نقُ مَ �كائن  لها  رَ ظَ نْ یُ   اً أنْ لا أُحَبِّذُ إطلاقَ 
         .نّ هِ وعِ نَ بِ 

 
 
 

M1 
 

  اءَ ي الإقصَ انِ عَ ي تُ تِ الَّ  اتِ ئَ الفِ ضَمَانِ حُقُوقِ أصحَابِ لِ فِي الكَثِیرِ مِنْ البِلادِ  طبَّقٌ الكُوتا مُ  لَكنْ نظامَ 
  لَهُمْ نَصِیباً مِنْ سُوقِ العَمَل.  تَكفُّلُ وِ�ذَلِكَ  تَهْمِیشَ،وال
 
ةِ لِتَحقِیقِ  المَحْرُوم اتِ اعَ مَ الجَ  لِتِلْكَ لِ مَ العَ  ابِ حَ وأصَ  اتِ طَ لُ السُ  لِ بَ قِ  نْ مِ  ضٍ عوِ�تَ ُ�عتَبرُ هَذَا أقلُ و 

  .في أبَهى صُوَرهِ  تَكَافَؤِ الفُرَصِ  مَبْدَأِ 
 

 
 
 
 

 
  



 

Passage 4   
 صناعة الأرابیسك 

F1 
 ك. تَ �َ جرِ ا تَ لنَ  ، احكِ مِصْرَ  �ِ یسكِ ابِ رَ الأَ  اعِ نَّ صُ  رِ هَ أمْ  دُ أحَ  ي،قِ د صِ  اجُ حَ مَعَنَا ال

M1 
  19فِي القَرنِ   مَّ ر، ثُ صْ ي مِ وا فِ رُ هَ ظَ  ائلِ الأوَ  الأَرَابِیسكِ  اعَ نَّ أنَّ صُ هُمَا نمِ  فتُ رَ عَ و  ،يي وأبِ دِّ جَ  نْ مِ  نَ ا الفَ ذَ تُ هَ مْ لَّ عَ تَ  دْ قَ 

 دهِ لاَ ى بِ إلَ  ودةِ العَ �  مْ هِ عضِ بَ لِ  حْ ُ�سمَ  مْ لَ لِذَا ، ةً �رِ سْ قَ  یةُ لِ مَ عَ هَذِهِ ال انتْ ین. �َ لاطِ السَ  ورِ صُ قُ  �ینِ زِ تَ لِ  إسْطَنْبُولى إلَ  مْ هُ ادَ إ�فَ  مَ تَ 

 .     ن"ى فَ رَ ةِ "أسْ ا�َ ثَ مَ وا �ِ حُ أصبَ ه، فَ لِ مَ عَ  إِنْجازِ  عدَ �َ 

                                                                            
F1 
 ؟حِرفَةال  هَذِهِ  الأَبْنَاءُ  وارثُ تَ یَ ا اذَ مِ ولِ 

 
M1 
دَةٍ  ى أجیالٍ إلَ  اجُ حتَ تَ  التَّوْحِیدِ  ةِ كرَ ع فِ ا مَ هَ اِنْسِجامِ و  ةِ نوعَ تَ ا المُ هَ الِ أشكَ �ِ  الإِسْلامِیَّةِ  ونِ نُ الفُ  ةَ وعَ رَ  نَّ لأَ  رُ�َّما  ،ا هَ رَ قدِ تُ لِ  مُتَعَدِّ

 الْحَیَّةِ  رُسُومِ ال نْ مِ  لتْ ، وخَ الحَفْرو  يّ زَخْرَفِ ال عُ ا�ِ یها الطَ لِ عَ  بُ غلِ �َ  اجدَ والمسَ  ورَ صُ القُ  نتْ �ّ ي زَ تِ الَّ  الفنِّیَّةِ  الِ الأعمَ  مُ عظَ مُ ف

           ات. انَ یوَ والحِ  البَشَرِ�َّةِ  لكَائِنَاتِ ل

                                                               
F1 

عُ شَ تُ وَهَلْ   ؟حِرْفَةهَذِهِ ال لىعَ  كَ أولادَ  جِّ

 
M1 

 قِ دَ  لُ امِ عَ   مَّ ثُ   ةَ و�َ المرغُ  ةَ النَّقْشَ  عَ ضَ یَ لِ  امُ سَّ ي الرَّ أتِ �َ   مَّ ثُ  ةً لَ امِ �َ  ةَ عَ طَ القِ  جُ تِ نْ یُ  ارُ ین؛ فالنّجَّ انِ فنَّ  یبةِ تِ ى �َ إلَ  اجُ حتَ تَ   يَ هِ . فَ عمْ نَ 

 یوطِ خُ  الُ إدخَ  نُ مكِ �ُ و  ،ةَ وعَ قطُ المَ  عَ طَ القِ  فِ دَ الصَ  لُ امِ عِ  تُ بِ ثَّ یُ ا هَ عدَ و�َ ، ُ�حْكِمُهَاو  یوطِ لخُ اً لِ انَ كَ مَ  رُ حفُ ي �َ ذِ الَّ  الْقَصْدِیرِ 

  .مَاهُ نْ مِ  ةِ نعَ الصَ  اتَ وَ أدَ  ثُ رِ و�َ  هِ دِّ أو جَ  دهِ الِ وَ عَلى یَدِ   یدٍ دِ جَ  یلٍ جِ  �لُ  ذُ لمَ تَ تَ یَ  ةً ادَ . وعَ ةینَ مِ الثَ  عِ طَ ي القِ فِ  ةِ ضَ الفِ 

 

 
F1 

          ؟ الأَرَابِیسكي رِ شتَ �َ  نْ مَ  غَالِباً و 

                                                                



 

M1 
ا ذَ . وهَ تُراثیّةال الأَشْكَالَ  ونَ لُ فضِ �ُ  ینَ ذِ الَّ  بُ رَ العَ قبِلُ عَلَیهِ ا �ُ مَ ، �َ الْیَدَوِ�َّة فَ رَ لحِ ا  أهلِهَایرِ تقدِ و�ا لِ أورُ هُ إلَى یرَ صدِ تَ  مُ تِ یَ 

   . فِي الإنتَاجارِ مرَ ى الاستِ لَ عَ  لنَّاشِئَةَ ا الأَجْیَالَ  عُ شجِ �ُ 

 
F1 
 ر؟   صْ مِ فِي  ةِ اعَ نَّ الصِ  هِ ذِ هَ  تقبلُ سَ ا مُ وَمَ 

 
M1 
 دُ هدِ یا  مَّ ي مِ ومِ الیَ  الأجرِ  امِ ظَ نِ بِ  ونَ لُ غِ شتَ �َ  الحِرَفِیین نْ مِ   قَلَیلٌ دٌ دَ  عَ ق إلاَّ بَ تَ یَ  مْ ا، ولَ هَ ابَ أبوَ  تْ قَ أغلَ وِرَش ال نْ مِ  كثیرٌ 

 حاً.  ر�ِ  أَكْثَرَ  ى خرَ أُ  عمالٍ لأِ   نَ و هُ وجَ تَ ا و�َ هَ نَ و رُ هجُ یَ قد  ةِ رَ هَ المَ  الصُنّاعِ  دِ أولاَ  نْ مِ  اتٍ ئَ مِ  نَّ بلْ إ، الحِرْفَةِ  اِستمرارّ�ةَ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



 

Passage 5(a) 
  في تونس يالتحول الد�مقراط

 
M1 

 
  تَغییرِ ى إلَ  أدتْ   الَّتِيالاحْتِجَاجَاتِ  ةِ وجَ مَ لِ  نُقطَةِ البِدَا�ةِ  ةِ ا�ِ ثَ مَ س �ِ ونِ ي تُ ي فِ �زِ زِ وعَ البُ  ةُ مَأْسا كَانَتْ 

ِ�یعُ هَ رِ على أثَ انْطَلَقَ  و  ،امظَ نِ ال  الْعَرَِ�يّ.   ا الرَّ
 

�مُقْرَاطِيُّ فِي رَأیِي، َ�انَ  أعَتَقِدُ أنَّ  و وَجِیزَة.  ةٍ ترَ ي فَ فِ  ارَ هَ انِ  أنْ  یَلبَثْ ولَمْ فِي تُونِس صُورِ�اً  النِّظَامُ الدِّ
   هُوَ یةٍ اعِ مَ جَ  اِحْتِجاجٍ  ةِ كَ رَ حَ  وثِ دُ حُ لِ  ةِ حَ شَ رَ المُ   العَرَِ�یَةِ لِ وَ الدُ  لِ أقَ  نْ مِ  احدةً وَ  ودُ تَبس  ونِ تُ  مَا جَعَلَ 

 . ةیَّ انِ عَلمِ ال مِ یَ القِ  ارُ شَ نتِ واِ  يابِ جَ الاقْتِصَادِ الإ�ِ  اءُ أدَ 
 

�مُقْرَاطِيَّ  حولَ التَ بِلاَّ شَكٍّ إنَّ  ؛ وذَلِكَ فِي رَأیي ِ�سَبَبِ اً لسِ سَ بَدَأَ مُتَأخِرَاً ولَمْ َ�كُنْ   سونِ تُ   فِيالدِّ
أعْتَبِرُهَا أوَلَ   2011فِي  انْتِخا�اتٌ ، ثُمَّ أُجرَِ�تْ یّةِ الِ الانتقَ  ةِ ومَ كُ الحُ  اتِ طَ لُ سِ  ودِ دُ حُ  ولَ حَ  اتٍ اعَ زَ نِ 

   .�هةزِ نَ   ةٍ رَ حُ انْتِخَاَ�اتٍ 
 ي.  یاسِ السِ   امِ ظَ النِ  لَ داخِ  اجَ دمَ الانْ  یینلامِ لإسِ ، وأَتَاحتْ لِ یةٍ یسِ أسِ تَ  یةٍ معِ جَ  یلِ شكِ تَ  نْ عَ  رتْ أسفَ وقدْ 

 
  ادتْ زَ و   العَامةِ اتِ �َ رِ الحُ  الِ جَ ي مَ فِ  الاِنفِراجِ  نْ مِ  ةٍ وقَ مسبُ  یرَ غَ  ةً الَ حَ أحدَثتْ  اتِ غییرَ التَ  هِ ذِ هَ رَى أنَّ أَ و 
                  .السِیَاسِیةِ  ةِ كَ ارَ شَ المُ  نْ مِ 
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