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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Religious Studies. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and Sample Lesson Plans for Religious Studies. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Religious Studies H172: Buddhism G576

	Suggested teaching time
	5 hours 
	Topic
	Traditional accounts of the life of the Buddha 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	A critical analysis of the importance of:

· the four signs; 

· ascetic practices; 

· enlightenment; 

· teaching; 

· the nature of the Buddha’s death.
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	· Read a shortened version of the traditional accounts of the life of the Buddha, or watch a suitable video.

· Ask candidates what their first impressions of the story are. Is it believable? What does the story tell us about the Buddha, and/or the followers of the Buddha? 
	· KS3 accounts or videos of the Life of the Buddha.
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The website below has an abbreviated account told using images.

· www.ancientindia.co.uk/buddha/story/sto_set.html 
	· Since this activity acts as an introduction to the AS Level you might want to complete this activity before looking at the historical, social, economic and religious factors affecting the Buddha, and then return to the study of traditional accounts of the life of the Buddha in more depth after that section.

	
	· Read some relevant sections of the traditional accounts of the life of the Buddha together. 

· Lead a discussion about the different attitudes of original sources and the earlier academic writers to the life of the Buddha.

· In discussion draw out the differences between history, myth and legend. Explore whether an account could have any value if it is not literally true.
	· Conze, Buddhist Scriptures, part 1 chpt 2.

· Bhikkhu Nanamoli, The Life of the Buddha – many useful sections could be chosen, however it might be useful to compare the stark description of the renunciation at the beginning of chapter 2 with the very detailed accounts of seeing the four signs given in later accounts.

· Williams, Buddhist Thought, has a useful section about how to read the hagiography of the Buddha in chapter 2.
	· It is important to be aware that the life of the Buddha as described by many today is a combination of early accounts and later accretions.

	
	· Complete a market-place activity to research relevant areas of the Buddha’s life in more depth. Timings provided are for guidance and could be adjusted to suit your resources and students.

· Divide the Buddha’s life into sections (birth, early life, renunciation, asceticism, enlightenment, teaching, death).

· Show students the test they will complete at the end of the session for 30 seconds.

· Assign pairs to research 1 or 2 sections. From their research produce a poster to illustrate each area researched, using 20 words and as many pictures and acronyms as they like (20-30 minutes).

· One partner stays with the poster/s, while the other gathers information from the other posters. They can ask questions, which must be answered honestly (10-15 minutes).

· Pairs regroup, for the gatherer to teach the person who remained behind (5-10 minutes).
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Complete the test individually. Then add more in pairs, then as a whole class, with teacher adding material students have not been able to answer.
	· Any books available with sections on the life of the Buddha would be appropriate, however the books above and those below might be useful.

· As students research in pairs they can share resources and class sets of these books would not be required.

· Carrithers, Buddha – A very short introduction.

· Keown, Buddhism – A very short introduction.

· Kohn, The Life of the Buddha, in Bercholz and Kohn, The Buddha and His Teachings.
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Assign more challenging resources to students you wish to stretch and challenge.

	
	· As a follow up activity/homework you may wish to use a chart showing episodes from the life of the Buddha, asking students to assess the likely historicity of these episodes, and their mythical significance.
	· Chart to fill in.
	· It would be useful to begin a timeline of important figures and events within Buddhism, to help candidates place the Buddha within his historical context. This could be added to and developed as the course progresses.




	Religious Studies H172: Buddhism G576

	Suggested teaching time
	3 hours 
	Topic
	Origins of the Sangha 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Development of vinaya rules 

Lifestyle of bhikkus and bhikkunis.
	· Explore the nature of the lifestyle of the early sangha, emphasising the nomadic nature interrupted by the rainy season.

· Role-play a situation where the Buddha is bought a problem/question/dispute by a bhikkhu.  How would he react? What would his advice become?

· Ask students to explain why the need for vinaya rules developed, as the size of the sangha increased and its composition changed. This could be done as a request to be made to the Buddha by the bhikkhus. 
	· PowerPoint exploring the nature of the lifestyle of the early bhikkhus and bhikkhunis.

· A selection of vinaya rules with their origins would be appropriate areas for study.

· Lopez, Buddhist Scriptures has a chapter on how the process of ordination evolved.

· Bhikkhu Nanamoli, The Life of the Buddha, has several excerpts showing how the rules were created.
	· Students need to understand how the vinaya rules developed, and why.

· This area links to the later section on the fourfold sangha. It is at teachers’ discretion whether they wish to focus on the origins first, and make links later, or to teach all areas related to the sangha together. 
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	Suggested teaching time
	3 hours
	Topic
	The early spread of Buddhism

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The role of Asoka in spreading Buddhism, fighting corruption in the sangha and formalising the scriptures. 
	· Quick Draw research activity.

· Write approximately 10 questions on cards to draw out the points required and copy the cards onto different coloured sheets.

· Divide the class into pairs/threes, and allocate each team a colour. Give resources to each team.

· One member of the team comes and collects a card from the desk, and takes it back to the team. 

· Once the question is answered they show answer to you, and if acceptable can collect next card. They can be sent away to add more details/correct mistakes until you are happy.

· This process continues until a group has ‘won’ be answering all cards. Other groups can continue to allocate 2nd/3rd place etc.

· A good follow up activity is to use this research to create a colour coded mind map with 3 colours, showing Asoka’s involvement in: 
· Spreading Buddhism;

· Fighting corruption in the sangha;

· Formalising the scriptures.

· This could be done as a whole class, in groups or individually.

· A relevant homework activity at this point could be to produce a list of advantages and disadvantages of Asoka’s involvement with Buddhism.
	· Relevant selection of books and/or other relevant resources e.g.: 

· Harvey, An Introduction to Buddhism, chpt 4.

· Ling, The Buddha chpt 9.

· Gombrich, Theravada Buddhism,    chpt 5.


	· More challenging resources can be allocated to students you wish to stretch and challenge. 
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	Suggested teaching time
	15 hours
	Topic
	Core Concepts

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Core concepts
	· Create a glossary of key terms.
	
	· Many of the core concepts will be covered in more detail when other aspects of the specification are studied. Teachers are encouraged to ensure students are aware of these concepts when they arise, and to teach them where appropriate rather than in the order listed in the specification.

· Many areas within the core concepts section will overlap, so could be addressed with the same activities.

	· The concept of kamma 

· Karmic formations and karmic consequences. 
	· Explain why the image of the bank is less appropriate then the image of seeds/seedlings/plants when representing kamma.

· Write definitions for the terms karmic formations and karmic consequences.
	· Image of a bank, and of seeds/seedlings/plants.

· Nyanaponika Thera, Karma and its fruit, in Bercholz and Kohn, The Buddha and his Teachings.
	· Links to: The Four Noble Truths.

	· The concept of nibbana; 

· The differences between nibbana and paranibbana.

	· Create a chart showing what an unenlightened being possesses, and what ceases when nibbana and parinibbana are achieved.
	· Blank chart for the 3 states.
	· Links to: The Four Noble Truths.

· This area is covered in more detail at A2. A basic understanding only is required at AS.

	The concepts of samsara and rebirth; 

· The role of kamma; 

· The five khandas.
	· Show the image of the Tibetan Wheel of Life – what does this tell us about samsara and rebirth. Write a detailed explanation of the symbolism and meanings of the wheel.

· Read the mango, candle and schoolboy analogies in The Questions of King Milinda. Analyse the strengths and weaknesses of these analogies in explaining rebirth.

· Explain how the cycle of dependent origination accounts for samsara and rebirth. Which links would be easiest to break and why?
	· Image of the Tibetan Wheel of Life.

· Excerpts from the Questions of King Milinda. These can be found in many places including those below:

· Conze, Buddhist Scriptures.

· www.as.miami.edu/phi/bio/Buddha/Milinda.htm 


	· Links to: The Four Noble Truths.

	· The three poisons/three fires; 

· The role of the three poisons/three fires in keeping the wheel of samsara in motion.  
	· See above - explanation of the symbolism of the Tibetan Wheel of Life.


	
	· Links to: The Four Noble Truths.

	· The three refuges and their relative importance; 

· The importance of the three refuges as a statement of faith, their role as a support for Buddhists, their mutual interdependence, how they might be applied in practice.
	· Put the word refuge on the board – what does this word imply?

· Explain the nature of refuge in the Buddhist context.

· Use a Venn diagram to show how each of the 3 refuges acts as a support for Buddhists.

· Complete a mystery exercise designed to show how taking refuge might be applied in practice. 
	· Blank Venn diagram.

· Mystery exercise – How can we tell Peter has taken refuge in the Buddha.
	· Links to:

· The Life of the Buddha;
· The Four Noble Truths;
· The Origins of the Sangha;
· The Fourfold Sangha.


· Make up a mystery exercise of their own for the dhamma or sangha.

	· The concepts of anicca, anatta and dukkha

· The relationship between the three marks of existence and their relative importance
· Whether belief in the three marks of existence is helpful or consistent with human experience
	· Show a picture of a range of human beings. What do they all have in common? 

· Explain the three types of dukkha. Which would be most obvious? Which would be most pervasive?

· Read the chariot analogy in The Questions of King Milinda. Students could create an analogy of their own using a more modern example.

· Use a Venn diagram to show the relationships between the three marks. 

· Divide the class into 3. Each group is to argue that one of the marks is more important than the others in a class debate.

· Ask students to write 100 words response explaining whether the three marks of existence are helpful in understanding humanity.
	· Pictures of humans.

· Excerpts from the Questions of King Milinda. These can be found in many places including those below:

· Conze, Buddhist Scriptures.

· www.as.miami.edu/phi/bio/Buddha/Milinda.htm
	· Links to: The Four Noble Truths.

· Ensure students can differentiate between anicca and anatta.
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	Suggested teaching time
	10 hours
	Topic
	The Four Noble Truths, dukkha, samudaya, nirodha, magga (the eightfold path)

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The significance of the teaching delivered in the Deer park; 
	· Read the Deer Park sermon (setting in motion the wheel of dhamma) together. 

· While reading ask students to explain the importance of this teaching.

· Explain how this teaching might address the issues raised by the three marks of existence.
	· Deer Park sermon – available in many places including those listed below: 

· Conze, Buddhist Scriptures.

· www.hinduwebsite.com/buddhism/firstsermon.asp 

· www.as.miami.edu/phi/bio/Buddha/firstsermon.html     
	

	The concepts of and relative importance of the Four Noble Truths; 


	· Students work in pairs/small groups to research one of the Noble Truths and then make a presentation to the rest of the group.

· Work together to compile a series of four posters showing the key concepts in the Four Noble Truths.

· As a class suggest reasons why each truth might be considered the most important, or why they might all be viewed as equally important. 
	· Most books on Buddhism will have relevant sections, however one of the most comprehensive is: Rahula, What the Buddha Taught.
	

	· The division of the eightfold path into prajna (wisdom), sila (morality) and dhyana (meditation); 


	· Map from memory exercise.

· Divide the class into small groups, and give them an A3 sheet with a blank 8-spoked wheel on.


· Each member of the group is assigned a number.

· When number 1 is called the people with that number come and look at the A3 sheet of information for 30 seconds. They then return to their groups and record this on their sheets.

· This process continues until all members have had a chance to look and feedback.

· The diagrams are judged for accuracy and detail.

· Show a visual image of the Eightfold Path as a wheel, and ask them to explain why the symbolism of a wheel is more appropriate then a ladder/steps etc.

· Students could create an ‘agony aunt’ style page with questions and answers from the lay and monastic about which aspects of the eightfold path are most relevant to them, and why they might be finding it hard to follow particular aspects of the path.
	· An A3 sheet of information about the Eightfold Path.

· An image of the 8-spoked wheel.
	· It might be best to convert written information into diagrammatic form to ensure the information is processed.

· Remember to include positive as well as negative aspects of the path.

· Students could explore the links between the 3 aspects of the path, and other areas of Buddhist thought and practice.

	· The use of the Four Noble Truths. 


	· Give students scenarios containing ethical dilemmas, and ask them to explain how a Buddhist with an understanding of the Four Noble Truths might respond.

· Students could be asked to prepare a leaflet for ‘new Buddhists’ showing them how to put the teachings of the Four Noble Truths into practice.
	· Scenarios with ‘ethical dilemmas’ on Harvey, An introduction to Buddhist Ethics discusses a range of ethical concerns, and could be used to provide concrete illustrations.
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	Suggested teaching time
	9 hours
	Topic
	The Fourfold Sangha 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The fourfold sangha; 

 
	· Explore the definition of sangha as a community. What do they think this means? Try to draw out the reference to the whole community.

· Use a venn diagram to explore the relationships between the different parts of the community. This could be added to as you work through the rest of this topic.
	· Venn diagram with four circles, to show the relationships between the four parts of the sangha.
	· It is important emphasise that the sangha is fourfold, including the laity, not twofold unless specifically talking about the monastic sangha.

	The relative status of bhikkus and bhikkunis; 
	· Ask students to give reason for and against forming an order of bhikkhunis at the time of the Buddha.

· Ask them if the bhikkuni order was to be formed what ‘extra precautions’ might be required to protect the image of the monastic sangha?

· Explore the origins of the bhikkhuni order, and the initial reluctance to ordain women.

· Consider the extra rules for bhikkhunis, and suggest reasons for them. Try to think of benefits for the bhikkhunis as well.

· Write a newspaper article exploring the issues for women who want to be bhikkhunis today, including the controversies surrounding the reestablishment of the ordination lines, and the lack of lay support.
	· Bhikkhu Nanamoli, The Life of the Buddha chapter 7 covers this.


	· Candidates could research the additional rules required from bhikkhunis on the internet. There are several sites with comprehensive lists of the vinaya rules, including Access to Insight.

· www.accesstoinsight.org  


· Students could research this area on the internet.

· One good article can be found in the section on monastic life at:

· www.thubtenchodron.org 

	The variations between forest and village dwelling bhikkus; 


	· Show images of bhikkhus involved in activities with the laity, and in isolation. What impression do these images give? Which seems more appropriate for Buddhism?

· Divide the class into two. 

· Following research time hold a class debate exploring one or more of the issues below:

· Which lifestyle follows the example of the Buddha most closely;

· Which is more likely to lead to enlightenment;

· Which sets the best example for the laity;

· Which is easiest to follow?
	· www.hermitary.com has an interesting article tracing the origins of forest monks in SE Asia.

· www.accesstoinsight.org includes the biographies of forest dwelling monks.

· Richard Gombrich, Theravada Buddhism has some useful material on the role of a village monk.
	· Students could research the life of forest monks and produce a short extract on the benefits and disadvantages of forest-dwelling for bhikkhus.

· Students could explore the differences between the lifestyles of bhikkhus in different countries, considering the religious and cultural influences affecting them.

	The relationship between the monastic sangha and the laity; 


	· Explore benefits and duties for both the monastic sangha and the laity, with a cut and paste activity.

· Students could be asked to create images/scenarios exploring the consequences of an uneven partnership between the monastic sangha and the laity. 

· Students could write a 50 word summary explaining why the relationship between the monastic sangha and the laity must appear to be reciprocal.
	· Cut and Paste sheet, with duties and benefits for the laity and the monastic sangha.


	· Students could be asked to classify duties and benefits into tangible and intangible categories.

· Students could be asked to explain whether village or forest dwelling monks provide more benefit to the laity.

	The difficulties in following vinaya rules;  
	· Explore how vinaya rules are categorised into those requiring different consequences if broken.

· On a mind-map show the different categories of consequences for breaking the rules, some examples of rules in each category, the reasons for the consequences specified, and why these rules might be hard to keep.
	· Examples of vinaya rules. These can be found in many places including: 

· www.accesstoinsight.org
· Harvey, An Introduction to Buddhism chpt 10.
	

	The ethical principles and practices for monks and lay people
	· Using a chart showing different levels of practice, fill in how many rules are followed, and examples of these rules.
	· Chart showing different levels of practice/commitment within Buddhism.
	· This will be covered in more depth at A2, so what is required here is an introduction.
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	Suggested teaching time
	6 hours
	Topic
	The Arhat and Bodhisattva Paths

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The relative importance of the arhat and bodhisattva paths in Theravada and Mahayana Buddhism; 

· Key aspects of each path; 

· The stages and perfections of the bodhisattva path. 
	· Provide a summary of the development of Mahayana Buddhism for students.

· Given a range of statements about arhats and bodhisattvas students could classify them. This might be into positive and negative attitudes, Theravada, Mahayana and shared views and so on.

· Students could complete a chart showing the stages and perfections of the bodhisattva path.

· Using the information gained above students could complete a ‘How to …’ guide on achieving arhatship or buddhahood (using the bodhisattva path).

· Students could be asked to critique both paths from the perspective of the other tradition.

· Write a comparison of the importance of the roles of the arhat and bodhisattva in Theravada and Mahayana Buddhism.
	· PowerPoint or notes with a summary of the development of Mahayana Buddhism.

· Range of statements about arhats and bodhisattvas.

· Blank chart on which to record stages and perfections of the Bodhisattva path.

· Useful books for this section are;

· Williams, Buddhist Thought chpt 3.

· Harvey, An Introduction to Buddhism chpt 6.

· Trungpa, The Bodhisattva Path, in Bercholz and Kohn, The Buddha and his teachings.


	· Care should be taken to correct the common misconception that there are no bodhisattvas within Theravada Buddhism.

· Some teachers may want to introduce the Parable of the Burning house from the Lotus Sutra to students at this point, though there is no requirement to study this until A2. 

· The number of stages and perfections in the Bodhisattva Path varies according to the source used. Design your chart to reflect those in your sources, or if using a variety of sources draw this complication to the attention of your students.
· Students could be asked to explore the status and significance of celestial and non-celestial bodhisattvas.
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	Suggested teaching time
	4 hours
	Topic
	Attitudes to the Buddha 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Differing attitudes to the Buddha in Theravada and Mahayana Buddhism; 

The trikaya doctrine

· The status of the Buddha. 
	· Show different images of the Buddha. Ask students to explore what they tell us about attitudes to the Buddha.

· Divide a sheet of paper into 3, 1 for each kaya of the Buddha. In each section create an image to represent this aspect of the Buddha, and make relevant notes.

· Ask students to orally explain the implications of the trikaya doctrine for attitudes to the Buddha.
	· Statues/pictures of the Buddha – preferably from a range of traditions.

· Useful books for this section are: 

· 
Harvey, An Introduction to 
Budhdhism.

· 
Williams, Buddhist Thought.
	· You may wish to refer some students to relevant parts of the Lotus Sutra.




Sample Lesson Plan: Religious Studies H172
Buddhism G576

Traditional accounts of the life of the Buddha
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning objectives for the lesson

	Objective 1
	To consolidate knowledge of the traditional accounts of the life of the Buddha.

	Objective 2
	To understand the importance of key points in the traditional accounts of the life of the Buddha.

	Objective 3
	To evaluate the importance of the traditional accounts of the life of the Buddha.


Recap of previous experience and prior knowledge

· Brainstorm the key points in the traditional accounts of the life of the Buddha – students should be encouraged to recognise as key birth, the four signs, renunciation, asceticism, enlightenment, teaching and death.

Content

	Time
	Content

	5 minutes
	Brainstorm the key points in the traditional accounts of the life of the Buddha – students should be encouraged to recognise as key birth, the four signs, renunciation, asceticism, enlightenment, teaching and death.

	1 minute
	This and the following sections form a market-place activity to research relevant areas of the Buddha’s life in depth.

Divide the Buddha’s life into sections (birth, early life, renunciation, asceticism, enlightenment, teaching, death).

Show students the test they will complete at the end of the session for 30 seconds.

	20 minutes
	Assign pairs to research 1 or 2 sections. From their research produce a poster to illustrate each area researched, using 20 words and as many pictures and acronyms as they like (20-30 minutes).

	10 minutes
	One partner stays with the poster/s, while the other gathers information from the other posters. They can ask questions, which must be answered honestly (10-15 minutes).

	10 minutes
	Pairs regroup, for the gatherer to teach the person who remained behind (5-10 minutes).


Consolidation

	Time
	Content

	5 minutes
	Complete the test individually. 

	5 minutes
	Work in pairs to add more, then as a whole class, with teacher adding material students have not been able to answer.


Other forms of Support

In order to help you implement these new specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate a free access to candidate information at you convenience. Sign up at https://interchange.ocr.org.uk
Published Resources
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Heinemann is the publisher partner for OCR GCE Religious Studies
Heinemann is producing the following resources for OCR GCE Religious Studies for first teaching in September 2008. 
Taylor, I, Eyre, C and Knight, R. AS Philosophy and Ethics Student Book.

Eyre, C and Knight, R. AS Philosophy and Ethics Teacher Planning and Delivery Pack.

Eyre, C and Knight, R. A2 Philosophy and Ethics Student Book.

Eyre, C and Knight, R. A2 Philosophy and Ethics Teacher Planning and Delivery Pack.

Approved publications OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
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= Innovative Teaching Idea


All the teaching ideas contained in the SOW are innovative, but the icon is used to 


Highlight exceptionally innovative ideas.

















= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.











= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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