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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Religious Studies. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and Sample Lesson Plans for Religious Studies. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Religious Studies H172: Islam G578

	Suggested teaching time
	12 hours
	Topic
	Background and origins

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pre-Islamic Arabia: historical, geographical and religious context with a consideration of Jewish, Christian, Zoroastrian and Pagan influences
	· Introduction to the geographical area of Pre-Islamic Arabia and the surrounding countries.

· Timeline of the area up to the death of Muhammad [image: image2.png]



	· Map of Saudi Arabia and surrounding countries up to Mesopotamia.
	· Students need to see the area within context.

	The historical and geographical background, including the particular importance of Makkah as the centre of a number of trading routes
	· Consideration of the life style of peoples of the area including nomads, bedoun and merchants.
	· J. Mayled, Judaism, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J Green, Islam, Hodder.

	

	Religious context with a consideration of Jewish, Christian, Zoroastrian and Pagan influences 
	· Students need to consider the highly polyglot religious nature of the Arabian peninsula.

· Students will need to consider the four main religious groups of the area as well as placing them in context.

· A consideration of Paganism and Animism as being fundamental religions to the background of the area.

· Candidates are likely to need to spend at least one lesson each on Christianity and Judaism as they were practised in the first millennia CE in this area.

· Zoroastrianism needs more detailed consideration as being a significant part of the background to religions in this area.
	· J. Mayled, Judaism, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J Green, Islam, Hodder.

	· It is important to note the importance of Zoroastrianism and its age and therefore its possible influences on the origins of Judaism as well as of Islam.

	How the various influences interacted;

the environment in which Muhammad [image: image3.png]


 was born and Islam was introduced.
	· As revision to this section:

· Essay: Describe and explain the environment into which Muhammad  [image: image4.png]


 was born.
	
	


	Religious Studies H172: Islam G578

	Suggested teaching time
	12 hours
	Topic
	The prophet Muhammad [image: image5.png]




	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Muhammad [image: image6.png]


 as the final messenger of Allah: the Seal of the Prophets
	
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J Green, Islam, Hodder.
	· If students are new to Islam they need to understand the critical use of (pbuh) (saw) or the shuweifat after the name of the Prophet and of those of the other Prophets.

	The significance, importance and uniqueness of Muhammad [image: image7.png]


 for Muslims
	· An explanation of the uniqueness of Muhammad [image: image8.png]


 and, in particular that he is not seen in anyway as being divine.

· Homework: research into the founders of at least six religions with a comparison of their status for believers.
	· Rodin, Muhammad, Penguin.
· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J Green, Islam, Hodder.
	

	Muhammad’s [image: image9.png]


 upbringing, his life in Makkah and the influences he was under
	· Whilst trying to avoid mere story-telling, a consideration of Muhammad’s [image: image10.png]


 life and the manner in which he may have been influenced by the background studied in the first section of the specification.
	
	

	The religious significance of the Night Journey
	· Students do no need to consider whether or not the Night Journey actually took place but they should be familiar with the details and their theological significance.

· Create a ‘mystery’ out of the accounts for students to reconstruct.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
	

	The reasons for and importance of Muhammad’s [image: image11.png]


 migration to al-Madinah
	· Consideration of the reasons for the migration, the invitation of the authorities of Yathrib.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
	· Crae must be taken, regardless of what any textbook may say, that this event is referred to as the ‘migration’ and not the ‘flight’.

	The significance and relative success of Muhammad’s [image: image12.png]


 dual role as both Prophet and Statesman in al-Madinah
	· This section is largely based on the writings of Montgomery-Watt.

· Students need to make a comparison of the two roles based on evidence of the life of Muhammad [image: image13.png]


 in al-Madinah.
	· J. Mayled, Judaism, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J Green, Islam, Hodder.
	

	The battles and the return to Makkah: Battle of Badr, Battle of Uhud, Battle of al-Khandaq
	· The Battles which Muhammad [image: image14.png]


 fought are in an important part of the study of this period. Students should study the details of these three battles and the reasons for their being fought. They also need good understanding of the details of the return to Makkah.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
	

	The implications of the social and political environment within which Muhammad [image: image15.png]


 lived and worked.
	· This section draws on the study of the period of al-Madinah and should be sued to draw together the previous information.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
	


	Religious Studies H172: Islam G578

	Suggested teaching time
	10 hours
	Topic
	Beliefs

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Beliefs about Allah and human relationships
	
	
	

	Allah as creator, judge and guide
	· Students need a clear understanding of the Muslim concept of Allah and the roles of creator, judge and guide.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J Green, Islam, Hodder.
	

	Tawhid and shirk
	· These two concepts are central; Students can compare the concept of Tawhid with the regard given to a god or gods in other faiths.

· In relation to shirk: compile a list of concepts and behaviour and consider how it could be determined as to whether they are shirk.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J Green, Islam, Hodder
	

	The Kalam argument  as proof of Allah’s existence
	· Although there are some modern formulations of the kalam argument students need a clear grasp of the basic argument:

· Everything that has a beginning of its existence has a cause of its existence.
The universe has a beginning of its existence.
Therefore:
The universe has a cause of its existence.
If the universe has a cause of its existence then that cause is God.
Therefore:
God exists.

· Homework: a comparison of the Kalam and Cosmological Arguments.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· M Taylor, Philosophy of Religion, Routledge.
	·  Students need to be aware that although the Kalam Argument is often given as a Muslim Argument for the existence of God, in fact there is no radition of such arguments as there is within e.g. Christianity.

	Islamic beliefs about human rights and responsibilities and human responsibility to Allah
	· Many of these rights and responsibilities are found in the beliefs already studied.

· Students can extract from these to produce a consideration of Islamic beliefs about rights and responsibilities towards others and to Allah, including vice-regency.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
	


	Religious Studies H172: Islam G578

	Suggested teaching time
	10 hours
	Topic
	The Qur’an

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The particular and unique nature of the Qur’an
	
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J. Green, Islam, Hodder.
	· Even though this is AS level students might well be reminded of the need to treat the Qur’an with respect if they are handling actual copies.

	The process of the revelation
	· On overview of the revelation on Mount Nur. For most students this will probably cover information they already now and perhaps could therefore be brain-stormed.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J. Green, Islam, Hodder.
	

	A consideration of the differences in the Surahs revealed at Makkah and those at al-Madinah
	· This separation is not an exact one and is based partly on length and also on content.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
	

	The manner in which the Qur’an was ultimately compiled by Muhammad’s [image: image16.png]


 followers and its resulting structure 
	· Students should research the compilation and consider the point at which the structure and order was considered finalised.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.

	

	The infallible status accorded to the text.
	· Students need to consider the idea of revelation. Students will not have studied the philosophical concept of revelation at this point even if they are also studying Philosophy of Religion. Therefore there needs to be some study of what is meant by revealed scripture and the ideas of propositional and non-propositional revelation together with objections to these concepts. An exercise on what might be revelation – see M Taylor.

· Homework: What sacred or other texts might be regarded as ‘revealed’? In relation to those considered ‘revealed’ is that revelation propositional or non-propositional?
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· M. Taylor, Philosophy of Religion, Routledge.
	

	The role it continues to play in the life of Muslims
	· Students to compare the role played by the Qur’an for Muslims and the way in which some other faiths regard their sacred texts.
	· J. Green, Islam, Hodder.
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	Suggested teaching time
	8 hours
	Topic
	Surahs 1 & 96 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Surahs 1 & 96 need to be studied in detail with an in-depth consideration of the issues raised within them. 
	
	
	

	What Surah 1 teaches about Allah and the relationship between Allah and his people
	· Students should conduct an analysis of Surah 1 isolating the importance of each reference and referring these to the Articles of Belief and Beliefs about Allah.
	· Surah 1.
· J. Mayled, Islam, in S.Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J. Green, Islam, Hodder.
	

	What Surah 96 teaches in relation to the revelation and knowledge of Allah.
	· Surah 96 can be studied using Reciprocal Reading in groups in order to analysis the content and its significance.
	· Surah 96.
· J. Mayled, Islam, in S.Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J. Green, Islam, Hodder.
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	Suggested teaching time
	10 hours
	Topic
	The five pillars

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The Five Pillars: shahadah, salah, zakah, sawm, hajj; and Muslim life
	
	
	· Most students will have studied these at KS3 and/or KS4. They need to be aware that this study now requires greater depth.

	Their practical and theological nature, their inter-relationship;
	· Students to consider each of the Pillars and individually or in groups prepare presentations on each of them showing an in-depth understanding of their nature and inter-relationships.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J. Green, Islam, Hodder.
	

	The references to the Five Pillars in the Qur’an and Hadith
	· Using suitable research resources students need to determine where the Five Pillars are mentioned.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J. Green, Islam, Hodder.
	

	The effect which their observance has on Muslim life and the ummah
	· This section requires empathy on the part of students. They have not yet studied the concept of ummah in depth but need a basic understanding at this point.
	· J. Green, Islam, Hodder.
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	Suggested teaching time
	10 hours
	Topic
	Practices

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Worship and the mosque: in Muslim and non-Muslim countries; the Imam and Salat-ul-Jumu‘ah (Friday prayers)
	
	
	· In approaching these issues candidates need to have considered their implications, significance and differences in Muslim and non-Muslim countries.

· Students also need to be aware that whatever study of these topics has been done at KS3 and KS4 this section now requires a more academic and in-depth approach.

	The function of a mosque
	· This is a consideration of the purpose of a mosque rather than a consideration of its features. Students need to look at the purpose for its existence within Islam.
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J. Green, Islam, Hodder.
	

	The particular role of the Imam in Muslim life as a teacher and leader rather than a priest and of the form of worship practised at Salat-ul-Jumu‘ah prayers
	· Students should research the role of the Imam.

· Homework: The particular nature of Salat-ul-Jumu’ah prayers.
	· J. Green, Islam, Hodder.
	· It needs to be emphasised that the role of an Imam is very different from that of a Christian minister and that there is no question of an Imam having any sacramental power – indeed, if necessary, the concept of sacraments needs to be stressed as a purely Christian idea which is alien to Islam.

	The symbolic nature of aspects of the building such as the dome, the prayer hall and the washing facilities, the importance of an area for study and the practical purpose of items such as the minarets
The architecture and design of the mosque and in particular the practical and theological reasons for these 


	· Students conduct individual or group research into the physical details of a mosque and its symbolism.
	· J. Green, Islam, Hodder.
	

	The reason for the absence of figurative portrayal and also on the use of calligraphy, shirk
	· Building on the information and understanding acquired in the previous section.

· Homework: To what extent does the concept of shirk set mosques apart from other the buildings of other religions?
	· J. Mayled, Islam, in S. Tyler and G. Reid, AS/A2 Religious Studies, 2007, Pearson.
· J. Green, Islam, Hodder.
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Sample Lesson Plan: Religious Studies H172 Islam G578

An introduction to shirk in relation to the mosque
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to understand the term shirk.

	Objective 2
	Students to be able to begin to explain how shirk applies to the decoration and design of a mosque.

	Objective 3
	Students to evaluate the significance of shirk.


Recap of previous experience and prior knowledge

· Set a test. Students to provide answers to the following questions, with examples. What does Islam say about tawhid? What does Islam teach about shirk?

Content
	Time
	Content

	5 minutes
	Warm up activity to define shirk in relation to the mosque. Give students a choice of three different items of daily life and ask them to choose which one they think would be considered as shirk. Now ask for explanations of why their answers are correct. 

	15 minutes
	· To consider an exact definition of shirk and how it relates to tawhid. 

· To consider, using textbooks or research materials, how shirk relates to the mosque.

	5 minutes
	What features of a mosque demonstrate shirk?

	5 minutes
	What other religion(s) has similar ideas to that of shirk?

	15 minutes
	In groups students research recent incidents when non-Muslims have caused offence by shirk.


Consolidation

	Time
	Content

	5 minutes
	Shirk has more negative than positive aspects – Discuss.


Other forms of Support

In order to help you implement these new specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate a free access to candidate information at you convenience. Sign up at https://interchange.ocr.org.uk
Published Resources
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Heinemann is the publisher partner for OCR GCE Religious Studies
Heinemann is producing the following resources for OCR GCE Religious Studies for first teaching in September 2008. 
Taylor, I, Eyre, C and Knight, R. AS Philosophy and Ethics Student Book.

Eyre, C and Knight, R. AS Philosophy and Ethics Teacher Planning and Delivery Pack.

Eyre, C and Knight, R. A2 Philosophy and Ethics Student Book.

Eyre, C and Knight, R. A2 Philosophy and Ethics Teacher Planning and Delivery Pack.

Approved publications 
OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.
Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
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= Innovative Teaching Idea


All the teaching ideas contained in the SOW are innovative, but the icon is used to 


Highlight exceptionally innovative ideas.

















= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.











= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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