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Introduction
In the second sitting of this new specification there were some excellent and well-crafted

responses. Candidates revealed thorough knowledge, good assessment and analysis and

impressive awareness of the links to other papers in Q04. Again this year, at the highest level,

candidates presented answers that drew on a range of detailed and carefully employed knowledge

to deconstruct the issues and offer clear and sustained reasoning and judgement in relation to the

question. This was achieved through reviewing and analysing the strengths and weaknesses of

different views and forming clear judgements. There was a good range of subject specific

terminology and a variety of scholarship used well in many responses.

There remain some issues of time management for candidates and centres to refine. In Q01

candidates should select material from the topic to address the question and not try to cover a

‘whole topic’ essay in the time, and space, provided. Many of the candidates who wrote more than

the time and space allowed for ran out of time on other questions; this can improve with continued

centre-based practice.

Candidates wrote well, on the whole, in questions that require the AO2 skills of ‘Assess,’ ‘Analyse’

and ‘Evaluate’ although some candidates simply outlined content rather than offering assessment

or weighing up of differing positions, therefore they were unable to score very highly. Centres

clearly work on this with candidates, but it is an area to continue to focus on and encourage to

allow candidates to reach the higher levels of the mark scheme.

There were some excellent responses to the anthology extract in Q03(a) although it did seem that

many candidates struggled to identify the position of Mitchell despite it being evidenced in the

passage and question, suggesting careful reading is important for candidates to remember in the

exam room as is secure knowledge of the position of respective contributors to debates to avoid

confusion. Candidates were able to ‘Clarify’ well for the most part although the tendency to

‘translate’ or repeat the passage is still evident for some candidates. The extract should be seen as

an opportunity to expand upon ideas raised and set them in content of the wider topic, whilst not

straying too far from the text itself. Candidates ‘refer to the passage’ most effectively when it is in

short bursts rather than extended lengthy quotations which then end up only repeating the

content.

The synoptic link element of Q04 was handled well by very many candidates although sadly it still

did not appear in a significant proportion of answers which limits the levels of the mark scheme

available to that candidate. This link was most effectively done when clearly signposted and then

elaborated in a short paragraph or two on how the topics linked to each other. Some responses

created this link throughout an essay with some considerable skill.
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Question 1 

This question saw a variety of responses. Some candidates opted for a survey of the views of key

thinkers from the cosmological arguments including Aquinas, Leibniz, the Kalam argument or

William Lane Craig’s version of it. Others selected a few ideas to outline in good detail such as

causation, necessary being, or issues regarding infinite time. At the top level, candidates wrote

quality essays that discussed arguments from motion, cause and effect and contingency; many of

the top answers were succinct with absolute focus on the question and precise language.

Candidates who approached this question as if it were, or who had hoped for, a longer essay often

spent too long on a lengthy introduction about the type of argument and evidence it provided

without making this relevant to a key idea. They appeared to wish to present a much larger essay

rather than carefully selecting a few ideas to outline in some detail, which would have been a more

appropriate strategy.

Some responses included AO2 style comment which is not required in an 8 mark Explore question

and thus prevented candidates including more relevant AO1 material.
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This exemplar indicates a mid Level 2 response that was awarded 4 marks.

It is rather thin and terms are conflated or confused. A narrow range of

ideas are addressed such as infinite regress and the support of science

but the knowledge is not secure or developed to reach any higher.

Define key terms carefully and precisely and develop each point clearly.
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This response was awarded full marks. It is not a perfect answer but it

does enough to reach the full 8 marks. There is a wide range of

knowledge, terminology is selected and used well and a broad range of

key ideas and beliefs are addressed. This candidate has focused the

selection of their material to the time and space provided.

Good range here, make sure points are explained clearly throughout.
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Question 2 

There were many strong answers to this question that included material on Plato, Descartes,

Aristotle, Kant, Ryle and Dawkins. For the most part there was good knowledge of the differences

between monism and dualism. Candidates wrote well on immortality of the soul and on the ideas

of reincarnation and considered the strengths and weaknesses of different versions of belief in the

continued existence of a soul, maintaining a good focus on the question. There was confusion in

some responses over the beliefs of Buddhism and many included extensive material on Hick’s

Replica theory that was not appropriate nor made relevant to the question. Weaker responses

focused on the whole range of beliefs about life after death as a survey of sorts, rather than

focusing on the view of the soul surviving death, with little assessment of the notion. Some

candidates crafted their argument to suggest it was not strong as resurrection in some ‘physical’

form was more successful, but for the most part those candidates who moved away from

discussion of the soul did not focus on the question sufficiently to access the higher levels of the

mark scheme. There was good use of material on evidence for existence without a body, or in a

new body, and assessment of this evidence in comparison to monist evidence of the nature of the

soul and body in some responses. Other weaker responses resorted to narrative of an out of body

experience with little assessment.
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This answer demonstrates a wide range of knowledge; it carefully uses

terminology and deconstructs issues leading to coherent and logical

chains of reasoning. It is a pity that the Hick replica theory is presented in

relation to a question about the soul as it prevents the candidate adding

more relevant material but the remaining material qualifies this response

for Level 3 and it was awarded 11 marks.
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Make sure all the material you select is directly relevant to the question.
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This response is Level 2; it was awarded 8 marks. It is focused with some

useful terminology but it is a little short. It discusses a range of theories,

some more accurately than others, and offers a consideration of some

evidence with a simple chain of reasoning.

Avoid confusion between Hindu and Buddhist belief.
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Question 3 

Q03(a) There was a wide range in the quality of responses to this question. The clarity in the top

answers was exceptional. There was substantial evidence that indicated that this (fairly) new

specification prepares candidates well for the study of philosophy at undergraduate level, and this

was particularly evident in some of the answers for Q03(a). Many candidates dealt with this extract

and question very successfully. The AO1 knowledge was well-marshalled and detailed. This led to a

good unpacking of the extract and expansion on the points it raised in relation to meaning and

falsification, and to faith despite acknowledging that evidence may count against the statement.

However, many candidates showed they did not understand what an assertion was and there was a

perception that Mitchell was agreeing with Hare. There was a good deal of confusion evident in

some responses about the respective positions of Flew, Hare and Mitchell. Most candidates

handled the material on bliks more successfully for the second part of their answer. There was a

higher proportion of confused or very brief responses in this question or answers that simply

presented developed versions of the parables of the ‘Partisan and Stranger’ and the ‘Lunatic and

the Dons’ whilst not identifying any key ideas about assertions accurately.

Q03(b) Question 3 focused on the topic of Religious Language this year, with falsification and

meaning a focus for part (a) and verification a focus for part (b). Candidates were therefore

afforded the opportunity to write about more of the religious language topic whilst focusing in on

this question. Many candidates had an excellent understanding of the Verification Principle. They

were able to discuss the context of the Verification Principle, the implications of its use, strong and

weak verification as well as challenges such as eschatological verification and the fact that it ‘fails its

own test’. Hick and Ward were used well in some answers. Some candidates took the opportunity

to discuss attempts by other approaches to prove that religious language is meaningful in response

to the challenges from the Verification Principle highlighting its weakness such as language games

and the use of symbol. Some offered material on the Falsification Principle as an improved version

of the Verification Principle to indicate the meaninglessness of religious language and applied this

to the question. Some candidates perhaps misread the question or were not prepared for this part

of the specification and limited their mark by only focusing on the Falsification Principle and

repeating material from part (a) with no reference to the strengths and weaknesses of the

Verification Principle at all.
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This answer was awarded top of Level 3 for part (a) and top of Level 5 for

part (b) scoring a full 30 marks.

Part (a) illustrates a clear understanding of Mitchell's position and

reasoning and uses terminology well. It is direct and focused and uses the

text well.

Part (b) demonstrates a wide range of knowledge and specialist language.

It deconstructs the issues leading to clear and coherent reasoning making

use of a variety of points regarding the Verification Principle itself. It also

applies information on other understandings of the meaningfulness or

otherwise of religious language astutely.
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This response was awarded Level 3 for part (a) at 7 marks, and Level 4 for

part (b) at 15 marks.

Part (a) uses the text and expands upon the key ideas of evidence and

faith, it could be developed further but it it covers a fair range of ideas.

Part (b) remains focused on the issues of verification identifying strengths

and weaknesses thereof. It deconstructs religious issues and makes

reasoned judgements considering a more appropriate understanding of

the role of religious language. This response could also be developed

further in terms of detail to reach the next level, but it is a clear and secure

answer.

Explain the terms clearly when needed to show your understanding.
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Question 4 

This was largely very well-answered reflecting the popularity of this topic. The strongest responses

balanced their time carefully between explaining the problem of evil and utilising their knowledge

of the various theodicies to provide and evaluate counter arguments. The writings of Augustine and

Irenaeus dominated but Process Theodicy was also very popular.The essays which presented well

were those which made continual reference to the question and which concurrently considered the

strengths and reasons for support of these responses, or otherwise, in a tight assessment. Many

good responses clearly signposted the link to the study of ethics or religion which is helpful. Some

scripts made good reference to the religions that they studied showing a synoptic link; there were

also some good links made with New Testament studies and ethics where notions of Jesus’

suffering or Virtue Ethics were popular.

Weaker responses spent too long on the problem of suffering, sometimes many sides of the

booklet with rather repetitive versions of the material (for example Epicurus, Hume and Mackie)

and therefore did not have time to evaluate adequately the theodicies. Some just outlined the

theodicy without any counter arguments producing almost exclusively AO1 material. Some

candidates did not fulfil the requirements of the question and provide a link to another area of

study which meant, even for otherwise strong responses, they were unable to access the top level.

Other responses seemed a little confused, for example they wrote that the problem of evil linked to

New Testament studies and then wrote about the book of Job, or the garden of Eden, and although

many links to other religions were done well there was often confusion over Buddhist concepts.
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This example is Level 4, awarded 28 marks. It has a tight, good structure

and clear AO2 evaluation. The link with New Testament studies is clear

and useful, although the essay does rather tail off after this. Nonetheless,

this is a response that uses a wide range of knowledge; it constructs

reasoned and coherent judgements which are supported by an appraisal

of the evidence.

A good clear answer, but try not to rush a conclusion.
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This essay is a fine example of a script that was awarded the full 30 marks.

It includes a wide range of knowledge and specialist language and

terminology is selected and used well throughout. It carefully makes

coherent and reasoned judgements of the full range of elements of the

question and regularly considers the question. It is focused throughout

and provides convincing conclusions that are justified by the candidate.

The link section is handled well and is related to the question carefully.
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This is a Level 4 script at 23 marks. It is a good solid response, covering a

range of ideas - outlining the problem of suffering and a range of

solutions. It has coherent chains of reasoning and appraises the evidence

but this is an area that could be developed or 'sharpened up' to push it

higher up the mark scheme. Reference to God as Creator and personal is

present but more could be made of this potential link.

Make evaluative comments really clear.
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Paper Summary
Based on performance on this paper, candidates should:

Select material carefully to answer the question set, notably for an 8 mark question, do not use

everything you would do for a larger question, focus your work to the marks and space available.

Remember to make your analytical comment clear, offer an assessment of or verdict on a

position not simply present an alternative view eg ‘however others argue’ without judgement.

Read the question carefully and refer to it at times to maintain focus in your answer.

Ensure scholars are used with correct spellings and views attributed to them.

For Q04 make your synoptic link clear. It is useful (although not the only way to achieve this) to

indicate what topic you are linking to by naming it directly for example ‘This links to the Ethics

paper topic of Virtue Ethics where ... because...’ Candidates do not need to be this explicit but it is

one way to clearly signpost that the requirements for a Level 5 response have been attempted.

Good synoptic links are usually more than a sentence or two in content and instead are a

paragraph highlighting linked issues.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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