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Introduction
Candidates continued to perform well on this unit. Centres have been preparing candidates 
well and students are able to show good levels of knowledge, understanding and evaluation 
of the issues. Answers draw on a wide range of sources and in most cases are well 
rehearsed and applied to the question. Philosophy remains the most popular question 
option, with Ethics the most frequently chosen third question. New Testament still features 
strongly and in most cases candidates show great confidence dealing with this material. 
Some World Religions options are showing a small increase in popularity, but few centres opt 
for Christianity and no candidates answered on Judaism.

Most centres appear to be familiar with text book material which has proved its worth 
over the years of this specification and will continue to be useful for teaching the new 
specification. Where material of particular interest to centres is used, it is usually done 
with fluency. The biggest weaknesses continue to be unfinished scripts - insufficient 
time left to complete the paper - and misapplication of material to the question. This is 
usually indicative of failure to revise a sufficiently broad range of topics to cope with a less 
predictable range of questions. Some candidates fail to use the answer booklet correctly, 
and whilst this is not penalised it leads to confusion for candidates and panic often sets in. 
Centres are urged to ensure that candidates are aware of the layout of the book to ease the 
process.

The excellent work which centres have done to prepare candidates for this paper will stand 
them in good stead as they begin the new specification.
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Question 1
1(a) This was far less popular than the Ontological Argument and it was obvious that many 
candidates were prepared for Religious Experience or Atheism but sadly many were not 
prepared for both and on the whole many candidates wasted time in part (i) talking about 
Religious Experience when the question did not demand that. In part (ii) many of the 
answers were on the weak side with little in-depth analysis of Religious Experience and little 
comparison between Atheism and Religious Experience.

However, when candidates were well prepared they responded with imagination and 
flexibility, using impressively wide-ranging material on critiques of religious belief and 
taking the opportunity in part (ii) to examine and evaluate the relative effectiveness of the 
argument from religious experience.
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A confident response to this question.

Examiner Comments

Do not limit your opportunities by revising 
too few topics

Examiner Tip
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1(b) Although the question on the Ontological Argument was very popular and gave 
candidates the opportunity to display a wide range of knowledge, only the very best 
students seemed to pick up on the nuance of MUST be strong and MUST be weak and 
linked it to the analytic/deductive/a priori nature of the argument. Most essays focused on 
‘strengths’ and ‘weaknesses’ of the argument, and the weaker took a narrative approach, 
recounting the history of the idea (‘Anselm said…, then Gaunilo said…, then Descartes 
said….’). There was a good level of understanding demonstrated of the argument as a 
collection of contributions and ideas from different thinkers in different eras. Only the 
occasional candidate thought that Anselm was a modern thinker. Some students seemed to 
think that Gaunilo’s criticism of Anselm was fatal, and missed the opportunity to show the 
development of Anselm’s thought, although this was symptomatic of weaker answers only.

Many candidates were able to present the historical developments of the ontological 
argument in impressive detail but relatively few were then able to evaluate the ‘strength’ 
of their claim to prove the existence of God. Candidates who achieved level 3 often found 
themselves either addressing the question, but with an inadequate level of detail to achieve 
level 4, or failed to address the question and provided a broad summary of the development 
of ontological thought. 
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An impressive response to the Ontological Argument question

Examiner Comments

Respond to the wording of the question.

Examiner Tip
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Question 2

2(a) This was less popular than Religious Language this year and, as always, there was a 
huge variety in the answers.  However, there is an improvement in the responses which 
examiners noticed a couple of years ago and is continuing this year: the better answers are 
getting better, especially those that concentrate on the western approaches as they at least 
can get in some good scholarly opinion.

There was a fair mix of topics chosen here. This year there was less mixing up of Buddhist 
and Hindu ideas and in general the explanations of beliefs were generally done quite well. 
Maybe, compared with last year, the immortality of the soul was less popular and a little less 
well done, whilst the Eastern ideas were tackled generally a little better. 

More of an issue, though, was that some wasted time on introductory LAD discussions which 
were often not that useful. Having said that, what particularly separated candidates was the 
degree of analysis here. Many at Level 2 or lower forgot the problems altogether, or else put 
them into part ii. Level 3s usually tacked a few at least on at the end of part i, with higher 
Level 3s and above doing an even split of explication together with the issues arising. 

(ii) Some of those Level 2s wrote on their problems here, with better ones including some 
possible solutions. Level 3s tended to start with the solutions going on to weigh up how 
effective these were, with the Level 4s focusing their discussion to the problems in part (i), 
as prompted by the question. There was much appropriate use made of Ian Stevenson, and 
NDEs as evidence for dualism together with the usual debates here. 

However, this was sometimes more on whether there was life after death. Some pointed out 
the evidence seemed to support dualism more than monism. However, very few discussed 
whether the evidence was limited in its implications for deciding between Platonic, Buddhist 
or Hindu beliefs, (or even, given these experiences usually are embodied ones in some 
sense, resurrection). 
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Some interesting application of the question to resurrection.

Examiner Comments
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2(b) The popularity of the religious language question has increased considerably in recent 
years, presumably because of its direct link with the A J Ayer article in 6RS04 1A. The 
majority of candidates responded to this question and displayed considerable knowledge of 
the topics. Not all, however, were wise in their application of the material, and employed 
a scattergun approach, displaying everything they knew about religious language rather 
than focussing on verification and falsification. Nonetheless, knowledge of these two 
approaches to religious language were generally impressive. Less confident, interestingly, 
was students' knowledge of Language Games. Most could name Wittgenstein and offer a 
couple of quotations from him about use rather than meaning, but few were able to attempt 
a sustained exposition and evaluation of the approach to benefit from the marks available.



26 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 27



28 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 29



30 GCE Religious Studies 6RS03 01

An impressive response to this question.

Examiner Comments

Whilst this topic increases in popularity, quality has 
dropped, so ensure you answer the question as the 
examiner has asked.

Examiner Tip
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Question 3
3(a) Critiques chosen most frequently were Hume’s naturalistic fallacy and is-ought gap, and 
Dawkins’ arguments to varying degrees. Hume’s fork was also a popular choice. 

 The use of Dawkins was quite often weak, with candidates relying on Dawkins statements 
on religion rather than any analysis.

The best answers provided comprehensive explanation of each chosen critique, particularly 
how naturalistic fallacy is used to identify the is-ought gap rather than conflating the two 
ideas.

Most candidates referenced the story of Abraham and Isaac to illustrate the problem with 
God’s commands being good.

Some candidates were able to use very up-to-date examples including the Orlando 
shootings. This question was not as popular as in previous years and some candidates 
confused material with critiques of religion.

3(b) The standard of responses on both natural moral law and deontology was reasonably 
high, with most candidates achieving level 4 or above.

Lower Level 4 scoring candidates were less broad in their coverage, identifying around 3 
key features, with answers that read more as expanded lists. The most referenced parts of 
the theories were the primary precepts, secondary precepts and 5 types of law. Almost all 
candidates quoted Cicero. Most candidates referenced Aristotle. For Deontology nearly all 
candidates chose to focus on Kant, with some taking a broader approach to include the ten 
commandments and examples of divine and human law. The categorical imperatives were 
identified by all candidates.

Higher scoring Level 4 candidates were able to talk about the theories in greater depth 
and breadth. Duty was identified as the motivation for Kant’s deontology. Many candidates 
discussed hypothetical imperatives, categorical imperatives, real and apparent goods, the 
good will and the summum bonum. In natural moral law the link with Aristotle’s virtue ethics 
was explored. These answers tended to be more analytical in their presentation, but stopped 
short of any real analysis of the theories.

The best responses provided analysis of the theories. Candidates appeared to find this very 
challenging and only a few achieved more than 15 marks.
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Question 4
4(a) Once again examiners' perception of the responses to this topic is that the quality 
is improving and it is now a popular and effectively handled question. Candidates are 
comfortable with engaging across a range of scholars from Plato to Nozick & Rawls. Even 
Singer’s argument for the ‘obligation to assist’ was mentioned by a few candidates. Topics 
such as ‘social contracts' and various principles of justice were explored as well as historical 
accounts. Application through various ethical theories such as utilitarianism and deontology 
figured in some excellent responses. Candidates answered on a range of topics within 
justice, including Plato’s ideas on society, social contract theory, equality, and punishment. 
Some referenced Rawls’ principles for justice and others talked about Hobbes. Kant’s 
deontology was sometimes referred to when discussing systems of law.
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4(b) Candidates generally took one of two approaches to this question – they either used 
intuitionism and emotivism to support that ethical language does have meaning (in AO1), 
or they used the theories to prove that ethical language is meaningless (AO2). The better 
responses used them in both, though some chose not to use the theories at all. 

Candidates made reference to the Vienna Circle, Burns’ 36 definitions of good, naturalistic 
fallacy, the meaning of ‘good’, the is-ought gap, emotivism, intuitionism, Wittgenstein’s 
language games, Nietzche’s ‘ethical colour blind’ and Sidgwick. 

Many candidates answered: ‘the problem of ethical language is it’s meaningless’, rather than 
the set question, which undermines the opportunity to access the higher levels.

A strong part (i) to this question which is growing in popularity.

Examiner Comments
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An impressive response to the question on ethical language.

Examiner Comments
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Question 5
5(a)(i) This was a fairly popular question. A variety of the topics were chosen, though 
responses generally displayed a sound grasp of the content of the Edicts. The better 
responses made extensive use of scholars, particularly Basham, Ling and Gombrich. Some 
wanted to debate the extent to which Asoka used Buddhism as a form of social control and 
questioned whether the expansion of Buddhism was Asoka’s true aim in the missionary 
journeys. Some were very severe on Asoka questioning whether his acts as a ruler were 
typical of a Buddhist. 

The weaker responses relied heavily on the narrative of Asoka’s conversion. Their 
description of the topics tended to lack detail and clarity.

(ii) Candidates were divided in their opinions about whether or not Asoka was successful. 
The weaker responses simply argued that since Buddhism all but died out in India after 
his death, he was unsuccessful. Others were able to analyse the issues with greater 
sophistication. They came to a similar conclusion but wanted to argue that Asoka’s 
patronage meant that people were converting to Buddhism for the wrong reasons and 
as such the Sangha was not dedicated. In effect they argued Asoka actually weakened 
Buddhism through his adherence. Others argued that without Asoka and his missions to 
neighbouring countries, Buddhism would have completely died out. Once again the better 
responses identified the positions and arguments of a variety of scholars.
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5(b)(i) This was not a popular question. Candidates who did choose this question on 
the whole provided full and detailed accounts of both Zen and Pure Land regarding 
enlightenment. The better responses ensured that they focused on the question and did not 
give a simple description of the two schools.

(ii) Candidates chose Pure Land and Zen in equal measure. The better responses provided 
a balanced and well argued answer which identified how both developed and changed 
Buddhism, but retained an essential core. Some argued that Pure Land provided an almost 
theistic element to Buddhism. 

This candidate selects the characteristics of Ashoka as a ruler and the 
second topic is his impact on the spread of Buddhism. The opening 
paragraph is quite helpful and includes a note of caution about the 
interpretation of the evidence. The candidate considers the context to 
Ashoka’s reign using scholarship from Ling, Basham and Gombrich, drawing 
attention to the contrasts between warfare and peace. Biographical material 
is adapted to the demands of the question, such as the role of Nigrodha. 
The term ‘dhamma’ is regarded as significant and appropriately analysed.

Part (ii) achieved full marks. The candidate contrasts the view that Ashoka 
was the golden time with the queries about his influence. Effective use is 
made of Gombrich and Basham. The candidate weighs up the evidence with 
examples and formulates a conclusion.

Examiner Comments
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Question 6
6 (a) (i) This was a fairly popular question. The weaker responses simply provided a 
description of the 3 marks of existence, without attempting to analyse its relationship 
to either dukkha or anatta. Some excellent responses wanted to argue that anicca is 
fundamental to understanding dukkha, in that it is this characteristic which is at the root of 
dukkha. Similarly they wished to argue that anatta is the obvious corollary of anicca.

(ii) The weaker responses failed to engage with the thrust of this question and failed to 
make the link between anicca and why Buddhism might be considered to be pessimistic. 
Others gave a considered and balanced answer which considered the apparent pessimistic 
nature of annica as an undesirable characteristic of existence, but went on to argue that 
being undesirable is not in itself pessimistic and preferred to use the term “realistic”. They 
also pointed out that overcoming avidja and seeing the truth of the 3 marks of existence 
achieves nirvana, which by definition gives Buddhism its summum bonum and the end to 
suffering. 

(b) (i) This was a popular question. Candidates explored the features of the bodhisattvas, 
the 3 bodies and the stages. However, the better responses were able to explain the 
motivation of a bodhisattva. Some outstanding answers used Atisa’s 3 motivations for the 
religious path and challenged the misunderstanding portrayed in early western scholarship 
that the bodhisattva delays enlightenment.

 (ii) The weaker responses simply provided a narrative of some of the most popular parables 
from the Lotus Sutra, with little or no analysis. The best answers identified the key themes 
of the Sutra and applied them to our understanding of the Bodhisattva doctrine: themes 
such as ekayana and Upaya Kausalya, which are explained in the Sutra and fundamental to 
our understanding of the Bodhisattva. 
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The first paragraph sets out the key ideas and the plan for this 
answer. The candidate is proficient in the use of terminology. 
Dayal is mentioned to show the contrasts between the arhat 
and the bodhisattva. This is highlighted in the Bodhicitta, 
followed by details of the Ten Bhumis. The candidate quite 
correctly identifies the significance of ‘skilful means’ which then 
leads to a conclusion to part (i) which received full marks.

Part (ii) is good but not to the same standard. It consists of a 
narrative account of parts of the Lotus Sutra which is adapted 
to some extent, to address the issue about the significance of 
this text for understanding the bodhisattva doctrine.

Examiner Comments
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Question 7
7(a) Development of Liberation Theology:  there were very few responses, but most 
candidates gave a clear and useful outline of the context to Liberation Theology and the 
work of key thinkers associated with the movement. There was good explanation of the 
course the movement took in terms of its reception and development and some good 
scholarship although not extensively used. In (ii) there was good analysis of the impact of 
Liberation Theology and its significance in Christianity today in different branches of the 
faith.

7(b) Dietrich Bonhoeffer: this was much more popular. For the most part this was answered 
very well with little redundant simple narrative of the bomb plot and much more careful and 
extensive analysis of Bonhoeffer's teachings and his work. There was good reference to key 
themes, writings and analysis of his main views and their connections to his actions. Part (ii) 
was on the whole well-developed with some good analysis of the reception of his work and 
teachings and consideration of how far and how successfully they have had an impact on 
Christianity today. Often (i) was better than (ii) in this question.
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Question 8
8(a) Atonement and salvation: there were not many responses to this but those there were 
had a good solid grasp of a range of approaches to atonement and salvation. There was 
systematic explanation of different models, a good range of scholars and clear outlines of 
material. Higher level responses saw more depth to the responses than overviews. Part ii) 
was not as well developed in the majority of responses - more could have been made of 
the implications of certain models for the relationship of Christians with the Church, (and/or 
Jesus) the text or each other as a result of different models. Some candidates drew this out 
very well with careful analysis. 

8(b) There were too few responses to comment on.
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Question 9
9(a)(i) Some candidates really did try to answer the question as it was posed and 
considered the contribution of DS and RP to modern developments in Hinduism. They 
focussed on the Neo-Hinduism which has emerged partly from the thinking of RP, through 
the work of Swami Vivekananda and the Ramakrishna Math, and the use made by the 
Hindutva movement of the ideas of DS, as well as the liberal and enlightened work of the 
Arya Samaj. The calls for reform by both groups were considered.

However, many (probably most) responses concentrated too much on biographical details of 
these thinkers and gave little or shallow consideration to their thinking or legacy.

9(b) This question was, in general, well answered. Candidates usually answered the question 
as it was posed in both part (i) and part (ii). There were some impressive comparisons 
and analysis of influences on Gandhi and consideration of how he reinterpreted both Hindu 
and Western ideas and ethics in order to achieve his religious and political ends. Too many 
candidates, however, treated the question rather narrowly and focussed only on the fight for 
independence from the British Empire.
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The biographical material presented is applicable to the 
question, including Gandhi’s work in the West and views about 
caste in India. The candidate makes effective use of terms 
such as sarvodaya linked to the question. Satyagraha was 
seen as significant for this question and the importance of 
civil disobedience. The candidate gained full marks and all the 
material was adapted to the demands of the question.

Part (ii) required an evaluation of the success in terms of the 
combination of Indian and Western beliefs and values. Part 
of this is considered by looking at the criticisms of Ambedkar 
and the view that Gandhi was not that successful. In contrast 
the candidate considers Gandhi’s achievement related to the 
Independence of India. In addition, there is material from 
Hasan on these issues related to Islam in India. The candidate 
concludes with a coherent viewpoint.

Examiner Comments
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Question 10
10(a)(i) This question elicited a wide range of interesting and effective answers. A good 
deal of technical knowledge was exhibited and many candidates made good use of textual 
references in support of their arguments. Part (ii), similarly, was approached with confidence 
and sophistication. Students seemed to enjoy answering this question and getting to grips 
with the issues raised by it. Having said this, centres should be aware that some students 
took simple, but fundamental, misunderstanding of the nature of atman and Brahman 
(especially in relation to debates between the Vedanta schools) into the exam and wrote 
long answers which were inaccurate.

10(b) Although this question was not too popular it was almost always answered with 
detailed knowledge, confidence and to great effect. Quite apart from the sound knowledge 
required to answer part (i), the responses to part (ii) were also impressive in that they 
addressed the question as it was set.
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A strong response to a less popular question.

Examiner Comments
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Question 11
11(a)(i) Most typically the significance of Ali as 'Mawli' was explored from both Sunni and 
Shi'ite perspectives. But whilst some developed this appropriately to the questions, others 
sometimes veered off too much into generic Sunni/Shi'ite discussions and the focus on the 
question was lost. Similarly hagiographies on the Rightly Guided Caliphs did not tend to 
score too highly here since there needed to be some awareness of the causes behind the 
Sunni-Shi'ite split, and of their respective different interpretations of tradition here. 

In general Level 3 responses tended to rely more on narration, with higher Level 3 honing 
in on, and to some degree elucidating, significant episodes related to possible crisis. Higher 
Level 3 and low Level 4 responses were showed their ability to draw out the significance 
from the narration, and to examine the issues arising, whilst a top Level 4 response might 
build their analysis into their response with a sense of fluency and apparent ease.

(ii) In this question, less successful answers focussed on the history of the Four Caliphs. The 
best responses stood out because they managed to focus on the Ummah in some way. At 
Level 3 typically some did a for and against approach: was the Ummah significant or was 
the Caliph more significant? The best Level 4 answers, however, examined more what the 
Caliphs did for the Ummah, and maybe how the Ummah responded. The very top responses 
often unlocked this by exploring more generically how the Ummah interacted with the 
Caliphs, by examining the interplay between them, and perhaps more as an organic whole, 
rather than of separate entities acting and reacting.
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11(b) Very few indeed tackled this question. (i) There was some generic talk of Sunnis and 
Shi’ites, sometimes loosely tied to a state although Pakistan for instance might have been a 
good one to go for here.

(ii) Here there was sometimes more on part (i) tensions between Sunnis and Shi’ites in 
general.

A confident approach to this question.

Examiner Comments
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Question 12
12(a) Few candidates answered this question either, though more than 11(b). 

(i) Those that did often picked up on the link with the Shahadah, and Tawhid. A few also 
picked up that the set texts might fit here. This was usually limited to the Ikhlas, though 
occassionally others such as Al-Alaq were appropriately invoked too. Some occassionally 
also made links with the Pillars, most notably the Shahadah, and Salah.

(ii) Those that focussed on Tawhid in part (i) often went sensibily enough into issues 
surrounding Shirk here. A few also sensibily went to the Qu'ran for inspiration with mixed 
results. Some of these were a little tangential on issues relating to the Qu'ran in general for 
some reason, whilst others, looked at what the Qur'an said about un-belief which worked 
quite well. One very thoughtful angle was that maybe Shariah, Pillars, or even belief itself 
were the start, but that Allah was the centre, so from the outside working in. It was a little 
surprising not to see some reappropriated 6RS02 material here.

12(b) It seemed from the way the answers were written that candidates had really enjoyed 
studying this unit which was most pleasing.

(i) Most responses achieved Level 3 or higher here. Responses at Level 3 tended to 
discourse generally about Sufis including something on the origins. Those at higher Level 3 
and lower Level 4 typically a showed varying degrees of awareness about the 'developments' 
part, although this was not always clearly indicated as such. The higher Level 4 responses 
made sure they explicitly addressed both parts of the question with material on the 
developments clearly indicated.

With the wonderful enthusiasm for the material candidates often displayed, more of them 
might have got higher into Level 4 had they taken a step back, and reflected more on the 
focus of the second aspect of the question. For example 'differences of interpretation ...and 
differences within Sufism' could usually have been more developed, although this was 
sometimes done to some degree with contrasts between Turkey and Iran for example. 

(ii) This was generally well discussed with the Sufi case contrasted well with the more 
traditional or conservative concerns. There were many high Level 3 and low Level 4 
responses here, although few managed to sustain the discussion quite enough for full 
marks.
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A strong response to this question.

Examiner Comments
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Question 15
Although there were insufficient numbers of candidates answering on Sikhism to offer 
meaningful comment in this report, it is pleasing to note the increase of candidates for this 
area this year. Though answers varied in standard, most reflected sound knowledge of the 
topics studied and focused upon the questions. Weaker answers tended to be generalised 
but some were very good indeed and achieved marks in the higher level
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Question 17
17(a) Candidate’s responses to the Lucan material were good overall with students showing 
evidence they had learnt the material well. Answers were broad rather than deep and 
generally covered all the key aspects. The best responses in Luke made broad and judicious 
use of scholarly opinion, used key terms like eschatology and salvation history as well as 
displaying a knowledge of the Jewish background to the teachings of Jesus. The strongest 
answers on the Prologue reflected a confident understanding and deployment of terms like 
Logos, children of God, light and dark along with replacement theology.

Less successful responses overdid the ‘scholars’ contribution’ to the theme as in previous 
years and showed more knowledge of the Fourth Gospel and of Jesus himself. The best 
answers were from candidates who knew the textual sources well and deployed them 
appropriately. Answers based on Luke were ‘shallower’ than those for John although many 
of the best answers were on Luke with some candidates able to unpack four and five key 
teachings concerning either the Kingdom of God or the Prologue showing the required range 
and depth for higher level writing.

Weaker responses did not make the connection between the key concepts they had outlined 
from the Prologue in part (i) to the rest of the Gospel. They began to introduce other 
themes from the rest of the Gospel not linked to the Prologue/Kingdom of God. Stronger 
responses drew connecting lines between the themes of the Prologue/Kingdom of God and 
the rest of the Gospel using evidence and examples rooted in the texts themselves. Where 
candidates failed to get into Level 4 it was usually due to an absence of clear evaluative 
opinions of their own based on scholarly contributions. Very few candidates considered 
how the teaching impacted on the early church (Luke) or how it helped readers avoid the 
mistakes of some of the characters in the gospel (John).
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A superb response to the question on the teaching on the 
Kingdom of God in Luke's Gospel.

Examiner Comments
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A typically strong response to the question on the Prologue to 
the Fourth Gospel.

Examiner Comments
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17(b) Candidates generally gave full and well ordered accounts here for both John and Luke. 
The depth of Lucan answers was somewhat less than for John. Candidates were able to 
demonstrate greater knowledge and depth of ideas and technical vocabulary in relation to 
John than Luke where the ‘tone’ of answers was ‘lighter’. Some candidates found difficulty 
getting out of Level 2 since they did not move from narrative description to a statement 
of theological principle. Again the better responses had the wording of the question clearly 
in focus throughout their answers. For Level 4, candidates needed to demonstrate a wide 
knowledge of the Gospel material expressed in relation to the text, to scholars and to 
background material. Knowledge of the texts was sometimes lacking.

For AO2 quite a number of candidates here lacked the skill of 'evaluation' and 'weighing up' 
one view against another. They were too often content to ‘list’ the options. The vast majority 
of responses however did reach Level 3. For both Level 3 and 4 a balanced conclusion, 
reflecting a weighing up of the evidence and based on their own opinion or on that of 
scholars, was required but not always present.
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Question 18
18(a) Most responses scored well here whether using Lucan or Johannine material. 
Candidates knew political aspects well especially details about Pilate’s role in Jesus’ death. 
Better answers noted that some religious leaders actually supported Jesus, e.g. Nicodemus. 
Candidates showed good knowledge of the Old Testament background in answering this 
question. Very few were able to express a view as to the theological implications of why 
Jesus had to die. 

Most candidates could give at least a simple outline of Pilate’s actions and motives in 
dealing with Jesus. The best responses ‘considered critically’ the various options and came 
to a reasoned conclusion for themselves. Most candidates made good use of the texts 
but surprisingly not many made much of Pilate’s three declarations of innocence. Rivkin 
was quoted or cited in the stronger responses and this would have helped weaker ones to 
achieve a better mark. Some of the weaker responses cited or quoted Rivkin but did not 
develop their use of him and add any depth.
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18(b) Most candidates knew the details of the crucifixion well. Candidates displayed an 
impressive knowledge of the OT background to the crucifixion and to its symbolism. Not 
many candidates reflected knowledge and understanding of the historical details surrounding 
the crucifixion with, for example, few candidates referring to women at the foot of the cross 
or of the spear thrust into Jesus’ side. For the best marks only a few responses were able to 
show how the evangelist’s contribution was distinctive and different from other accounts and 
why. Almost no candidate expressed any knowledge or understanding of atonement theology 
in any depth which had they have done so would have strengthened their responses.

Most candidates were able to explain the significance of the resurrection mostly in terms of 
how it was important to complement the death of Christ as the basis of salvation with some 
going on to explain how it vindicated Jesus’ claims to be the Son of God. Hardly any made 
the connection between the resurrection, the gift of the Spirit and the experience of the 
early church. Many candidates were able to come to a definite conclusion and offer opinions 
of their own based on the evidence of the relevant gospel.

A workmanlike response to this popular question

Examiner Comments

Be aware of at least two scholarly views on this topic

Examiner Tip
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Paper Summary
Another good year's work has been done by centres and candidates, in general equipping 
them to respond well to the demands of this paper. Candidates appear to enjoy the material 
they study and are able to respond with enthusiasm. Centres are well situated to move onto 
the new specification using much of the existing specification material from AS and A2.

Based on their performance on this paper, candidates are offered the following advice:

•	 Respond to the specific demands of the question.

•	 Practice writing to time using the exam timing.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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