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Introduction
Candidates who know their subject matter well were able to adapt it to the set questions in 
original and capable ways.  Some candidates clearly demonstrated understanding of what 
'evaluation' means.  

Some responses did not address the set question. 
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Question 1 (a)

Candidates examined three of the five named aspects and some singled them out explicitly. 
Some candidates dealt with two of the three well. 

General conclusions were drawn, centred around the fact that the design argument is 
empirical in origin and offers an a posteriori approach to the existence of God by using 
inductive reasoning, which strengthens the possibility of an existing God. Weaker answers 
sometimes misunderstood the word ‘reason’ to mean purpose and became confused with 
the teleological argument. 

This question was structured to allow candidates more space to develop their understanding 
of the design argument.

Some candidates chose to ignore this.
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This candidate begins by setting out 
clearly where the answer is to go.

The candidate concludes part ii with a 
clearly set out conclusion.

Examiner Comments

If you are clear where you are going you 
are more likely to get there.

Examiner Tip
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Question 1 (b) 

Many candidates linked Aquinas’ first three ways to Leibniz and some explicitly drew the 
link between the principle of sufficient reason and the contingency of finite things. In some 
responses, the different forms of the argument were explained and supported with a depth 
of detail that was impressive. There were a wealth of scholars mentioned, from Aristotle to 
McCabe.

Overall the Cosmological Argument was handled well and some responses reflected 
competence and some insightful evaluations. 

The idea that there must be a cause for the whole that explains the whole, which must 
be accepted for the argument to work, was set against Russell and Hume’s criticisms, 
which maintain that it is a fallacy to assume that there is an explanation for the universe 
dependent on belief in God. 

There seemed to be somewhat more candidates stressing the overall weaknesses of the 
cosmological argument rather than its validity.

This candidate deals thoroughly with the strengths and weaknesses of the cosmological 
argument of Aquinas  and then comes to a conclusion.

The candidate shows the relation between 
necessary and contingent reason.

Examiner Comments

Know the definitions of critical words.

Examiner Tip
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Question 2 (a)

Some candidates were able to select and show an understanding of the conflict between 
the existence of natural and moral suffering with belief in the God of Classical Theism. 
Mackie’s Inconsistent Triad was used to highlight the dichotomy between the benevolent and 
omnipotent God and the existence of evil. Candidates illustrated this further by discussing 
the Augustinian and Irenaean theodicies, commenting on their strengths and weaknesses.

Good answers were able to use another solution to assess the merits of the one used in 
part (i) and to evaluate why it was a better solution. It also allowed candidates to make 
good use of the Process Theodicy and using its inherent weakness (that it isn’t really a 
theodicy because it denies the God of Classical Theism) to good effect when analysing its 
weaknesses, and showing how either the Augustinian or Irenaean Theodicies were more 
successful. Weaker answers tended to assert rather than evaluate.

This candidate, although only a level 3 in AO1, reaches into the top level in the AO2 section.

The candidate has given the strengths of 
Augustine in part i, now the weaknesses are 
examined before coming to a conclusion.

Examiner Comments

Stick to the structure of the 
question, where given.

Examiner Tip
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Question 2 (b)

 There was some excellent use of Hume, Wyles, Vardy and Swinburne in examining the 
strengths and weaknesses.  Some answers were also able to deploy evidence from the 
Scripture and from such places as Lourdes and Fatima.  Weaker answers resorted to a 
descriptive explanation of miracle stories and offered two or three definitions of “miracle” at 
the start.

Good answers analysed the implications of both the soft and strong definitions; or discussed 
Aquinas’ three types of miracle.  They were clear on the differences between the definitions 
and how this shaped what constituted evidence.  

Hume’s criticism of miracles as accounts sourced from ignorant and barbarous people were 
offset against Swinburne’s Principle of Credulity. The concept of a miracle being a violation 
of a law of nature by a supernatural being was used to point out that no single definition 
of miracle is without its flaws. Different examples of miracles were used to highlight their 
likelihood.

The key for this particular question is to see that definitions are in part ii, and reasons for 
belief are in part i.
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This really tackles the issue of evaluation of 
miracles according to definitions.

Examiner Comments

Spend time reading the question to make 
sure you know exactly what is required.

Examiner Tip
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Question 3 (a)

Good answers demonstrated a good understanding of the historical developmental stages of 
utilitarianism, and revealed a good understanding of more modern scholars. They followed 
a logical line through the development of the theory into modern interpretations, such as 
Sidgwick, Popper, Moore, Hare and Singer as continuing adaptations suggesting at each 
point how those revisions strengthened the theory. They also made reference to the success 
of the theory in making changes to the attitudes towards the social condition of the poor in 
the 18th and 19th centuries.

Some candidates were able to make a reasoned and balanced argument that looked at how 
the strengths of Rule and Act Utilitarianism can also be the weaknesses. However, some 
answers just listed weaknesses and ignored the question.

The question does not ask for a history of Utilitarianism, it asks for its strengths, and 
especially how these strengths help resolve moral dilemmas. Some candidates simply wrote 
all they knew about Utilitarianism, which did not answer the question.

This candidate is clear about what the question is actually 
asking and so can answer it with confidence, getting into 
level 4 in both parts of the question.

Examiner Comments

When asked for strengths, just describing something 
does not answer the question.

Examiner Tip
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Question 3 (b)

Many candidates were able to explore the historical background, Fletcher’s theory and 
various case studies and included Robinson. Some candidates also included the religious 
background and examined the universal aspect of the theory effectively. However, some of 
the responses solely focussed on the principles and presuppositions.  Some answers gave 
seven points without showing any understanding of them. There was occasionally confusion 
between utilitarianism and situation ethics.

Some candidates tackled the wording of the question well, including challenges from 
scholars, such as Barclay and the religious discontentment with the theory. The invitation 
to consider moral guidance has yielded some excellent answers and encouraged mature 
reflection.

The A02 asks for an evaluation of the connection between SE and moral guidance. Some 
simply evaluated whether SE "works", without addressing this particular concern.

This candidate faces the issue head-on and gets into level 4.

Examiner Comments

Answer the set question.

Examiner Tip
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Question 4 (a)

Good answers showed a clear comprehension of the historical development of the Just 
War theory, and offered good examples of the different kinds of pacifist stance. Other 
good answers wove the two strands together in an imaginative manner, clearly showing a 
comprehension of the links between the two. There was good use of Martin Luther King and 
Gandhi and some included references to Buddhism. There was a good basic knowledge of 
the aspects of the Just War, but some found difficulty in expressing them fluently without 
resorting to lists.

Some candidates delayed explaining pacifism in any great detail until the second half of 
the question.  Some just explained why pacifists would be against war, as opposed to the 
principles of the Just War Theory.

The Just War and pacifism are big subjects. Key concepts mean a broad brush approach to 
them; long lists of criteria are not required. Level 4 is for those who can clearly identify the 
important features and offer a well structured account of the subject matter.
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Here the candidate shows a good grasp of the historical 
circumstances that led to the need for a just war theory 
as a moral guideline and sets out the role of Augustine, 
giving a modern example all within a few lines.

Examiner Comments

Learn to write densely with accurate 
and relevant detail.

Examiner Tip
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Question 4 (b)

Some candidates were able to effectively identify dilemmas and explain the different views; 
the most popular was probably homosexuality. Good answers demonstrate understanding 
of what a sexual ethics dilemma is and adhered to the two dilemmas.

The impossibility of resolving the dilemmas, was ignored in some answers but good 
answers ranged from laws right through to laissez-faire. Applying different ethical theories 
to the debate was a fruitful venture. Some answered reasonably well with candidates 
demonstrating understanding of the conflict between religious beliefs and social attitudes.

The word 'dilemma' was clearly understood by some candidates. Some seem to believe that 
alternative ethical systems are dilemmas in themselves.

The candidate here clearly set out the agenda, ie 
that there are two dilemmas: homosexuality and 
contraception.

Examiner Comments

State the dilemmas and then how you 
are going to deal with them.

Examiner Tip
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Question 5 (a)

Candidates were able to provide material relevant to the religious context prior to the time 
of the Buddha, rather than presenting a mere account of the life of the Buddha. Candidates 
had a sound understanding of a range of religious traditions and gave satisfactory attention 
to detail. 

Part (ii) was well answered by some candidates, with sound evaluation of the view that 
Buddhism is the ‘Middle Way’. Candidates demonstrated the ability to give key information 
and included an informed debate about the meanings of the ‘Middle Way’. Short answers 
which did not explain key ideas or amplify significant points scored at the lower levels.

Telling the story of Gautama instead of looking at the religious context of the event does not 
answer the question.  

This candidate clearly sets out the plan of the answer 
and proceeds to deal primarily with the teaching of 
reincarnation and sacrifice; other religious groupings; 
and other Vedic teaching. This was level 4 material.

Examiner Comments

Setting out a simple plan of your answer in the 
first paragraph helps you to think more clearly.

Examiner Tip
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Question 5 (b)

Some candidates simply recounted the narrative for this question.

This question is designed to help the candidate see that it is the proclamation that is the 
focus.

This candidate outlines the life of Gautama and his enlightenment. 
He then begins to develop the meaning of this in terms of his 
teaching. This reaches midway into level 3.

Examiner Comments

Be careful not to simply tell stories when dealing with 
historical events.

Examiner Tip
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Question 6 (a)

Some candidates had a full and detailed knowledge of the Refuges in Q06a and focused 
their answers on Dharma. This same good standard of work was also applied to (ii) with 
regard to the Sangha.

Many candidates were at ease with the material in this question area and drew out the 
relationship between belief and practice in a number of ways.

Here the candidate sets out the scope of the answer in 
three sections and then proceeds to take a paragraph 
explaining each of them.

Examiner Comments

Paragraphs actually help you to think more clearly.

Examiner Tip
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Question 6 (b)

Most candidates selected samatha and vipassana. Good answers were very well informed 
and used their information to focus on the question, giving attention to the significant 
differences between these types. This comparison was not a requirement of the question 
but when used by the candidates this approach was credit worthy. Some candidates 
displayed a good level of understanding of the various contexts of meditation and managed 
their material effectively so as to focus on the question. This understanding was useful in 
answers to (ii) concerning the evaluation of the different purposes of meditation.   

Good answers showed an understanding of both method and outcome rather than a simple 
description.

In part ii) this candidate gives reasons for meditation at 
the beginning and then proceeds to deal with the results of 
meditation at the end: peace of mind enabling one to step out of 
the circle of samsara. This was a level 4 evaluation.

Examiner Comments

Try to avoid simple description.

Examiner Tip
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Question 7 (a)

The subject of this section is Bonhoeffer’s writings and thinking about Jesus, not 
a description of the war scenes and his actions.

Here the candidate shows the connection of Bonhoeffer's war action of 
the bomb plot to his writings and the phrase "religionless Christianity".

Examiner Comments

Avoid long descriptive narrative.

Examiner Tip
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Question 7 (b)

There were a number of candidates who chose the Early Church or the modern church to 
illustrate the social context. The former mostly centred in on the Arian controversy, the 
latter on Black power movements or Bonhoeffer.

The question demand is what a person or group taught about the life and work of Jesus, 
rather than their own life and teaching in general.

This candidate chose the context of American Black power movements 
and dealt with Cone's understanding of Jesus in relation to Karl 
Barth's. The candidate also dealt with Malcolm X and other less radical 
thinkers. This candidate gained level 4 marks for AO1. In AO2 the 
candidate demonstrated that Cone may have done some good by 
demonstrating that Christ is in fact universal.

Examiner Comments

The focus of this question was on what 
these people taught about Jesus.

Examiner Tip
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Question 8 (b)

Most candidates chose two sacraments of baptism and eucharist in one Church.  Good 
answers examined the practice and belief rather than simply described these.

This candidate begins with creatio ex nihilo and goes through 
early philosophers, discusses the unity of the Old and New 
Testaments and how this impinges on the Trinity, talks about 
Jeremiah's parable of the potter and then brings this all to a 
conclusion. The candidate scored level 4 marks for this AO1.

Examiner Comments

Remember this is about concepts not narrative.

Examiner Tip
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Note carefully that this is about belief and practice and not just practice alone.

This candidate is clearly in command of the material and can deal 
with a number of scholars briefly and succinctly. The candidate deals 
first with the Eucharist and then goes on to deal with Baptism. This 
was level 4 AO1.

Examiner Comments

Learn to write briefly on a scholar without 
necessarily quoting them.

Examiner Tip
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Question 9 (a)

The use of bullet points in the question was utilised by candidates to structure their material 
using ample detail and excellent understanding of key terms. Some however presented 
generalised accounts of the Indus Valley culture that lacked focus on the question. 

Part (ii) attracted very full and informed discussions.

Read the question carefully, as addressing a few points that can be fully developed may 
be better than writing very generally about the Indus Valley culture.

Here the candidate shows among other things that ahimsa could 
be a tradition dating from the Indus valley culture. The range of 
evaluation put this AO2 into level 4.

Examiner Comments

Avoid generalised accounts of the Indus Valley culture. 

Examiner Tip
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Question 9 (b)

This was less popular than a) and some candidates knew a commendable range of material 
about Vedic practices with a corresponding evaluation of their significance for Hindus.

Question 10 (a)

There were few answers to this question.

Although not many attempted this question, there were some good answers.
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Question 10 (b)

The question is about distinctive beliefs and the essence of the belief needs to be separated 
out from the narratives.

Stories may need to be referred to without there being long narrations.

This candidate scored level 4 marks 
in both part i) and ii). The candidate 
begins by establishing exactly what the 
context of yoga is and then develops 
into its practices.

Examiner Comments

When there is so much material, a 
structured answer can help you get more 
down in the time.

Examiner Tip

This candidate gives a clear introduction to 
the term avatar, and then deals fully with both 
Krishna and Rama with several significant 
quotations. This was well into level 4.

Examiner Comments

Practice writing the stories in just a line or two.

Examiner Tip



26 GCE Religious Studies 6RS01 01

Question 11 (a)

Some answers demonstrated a sound knowledge of life in Arabia before the time of 
Muhammad and examined the historical and social features in varying detail, drawing out 
relevant implications. Good answers reflected knowledge of the period and demonstrated 
how Muhammad had been exposed to particular influences and how these were adapted 
and reflected in Muslim belief and practices such as pilgrimage, clan, loyalty and practices 
adapted to the Muslim army and umma and the importance of the Ka’aba. Some candidates 
were also able to show how Muhammad’s abhorrence of certain practices led him to 
emphasise particular teachings such as those relating to tawhid, shirk, umma and social 
ethics. Some answers contained only a few examples of social features, without adequate 
reference to the historical background, whilst others wrote generally about the period. 

Some candidates found difficulties in suggesting the possible ways that these features 
influenced Muhammad and some added only brief or generalised comments relating to 
the influences.  Some answers made reference to things accepted or rejected, rather than 
explaining why Muhammad did so.

This question only asks for historical and social background prior to the time of Muhammad, 
not the religious traditions.
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This candidate deals with the historical 
and social background as the question 
dictates. It reached level 4 for AO1.

Examiner Comments

Clearly distinguish the three areas of  
historical, religious and social context so 
that you are prepared for a question that 
deals with only one or two of them.

Examiner Tip
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Question 11 (b)

Some answers simply described Muhammad’s life in Makkah in varying detail, whereas the 
higher level answers focused successfully on the question, selecting the material to examine 
the distinctive features of Muhammad’s work and teaching.

Good answers dealt well with the importance of the period for Muslims. 

This question is not seeking a biographical approach to Muhammed's time in Makkah. It is 
particularly focussing upon the distinctive features of his work and teaching there.

Question 12 (a)

Some candidates showed a good knowledge and understanding of the Six Beliefs and 
structured their answers well. These gave relevant detail quoting from both Qur’an and 
scholars. Other answers briefly outlined relevant teaching without attempting to give 
specific details or make any examination of these beliefs. 

Good answers showed clearly how the topics chosen were essential to Islamic beliefs.

This candidate begins well and knows what Muhammad's task 
is. This answer is not fully developed but it is just into level 3.

Examiner Comments

Try to avoid simply describing the life of Muhammad.

Examiner Tip
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Question 12 (b)

Some answers demonstrated sound knowledge of the Five Pillars and how these related 
to the idea of submission to God and identity with the Muslim Community. Higher level 
answers related closely to the question and carefully examined the pillars, explaining how 
their essence could be summed up as submission to God and identity with the Community. 

Some answers were very brief, whilst others repeated facts already given or simply 
described the chosen pillar in detail. Good answers explained the significance of the pillar 
for an understanding of the Muslim Community by crafting relevant and detailed material to 
answer the actual question. 

Good answers either went through the pillars and then examined their relation to the 
community, or did this as they went along. Either approach was acceptable.



30 GCE Religious Studies 6RS01 01

Question 17

The material on wealth and poverty is scattered throughout Luke’s Gospel. Candidates 
must therefore be selective in their choice of material. There was a wide range offered from 
the parables, the sermon on the mount, as well as some interesting observations on the 
implications of less obvious material.

This candidate examines the pillars 
separately first and then turns to the 
question of the Muslim community.

Examiner Comments

Evaluation is not just an opinion but the 
weighing up of differing opinions.

Examiner Tip
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Question 17 (a)

Luke

Good answers were able to allude to spiritual wealth. Wealth and poverty answers were 
sometimes descriptive, with candidates citing relevant parables and teachings about the 
pitfalls of having wealth and wanting to get to heaven, eg the rich young ruler, and the 
parable of Lazarus and Dives.  The controversial nature of these teachings was emphasised 
by comparing the views of the Jews towards Jesus.

Fourth Gospel

The “I am” sayings were generally done well, emphasising the significance and heavenly 
meaning of the signs, and confident in their understanding of the OT connection. The 
relevance to the purpose and ministry of Jesus as God’s son and the way to the Father 
was offset against the Jewish background to the Gospel. Ideas of salvation through Jesus 
as the fulfilment of Judaism were brought out. Many candidates referred to Replacement 
Theology.  Some simply rehearsed the narrative in which the sayings were quoted without 
meaningful evaluation.

A great deal of background material from the Old Testament, as well as scholarly opinion 
was brought out.

This candidate begins by setting the perspective of the whole 
'I am' sayings in the context of the self revelation of Jesus and 
the theophany at the burning bush. The candidate then goes 
through each of the two  'I am' sayings in greater detail.

Examiner Comments

Quotations by themselves do not necessarily show understanding; it is 
the way scholars' material is used that demonstrates this.

Examiner Tip
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This candidate begins with the sermon on the plain, 
the beatitudes, then the woes and the parable of the 
shrewd manager.

There is no concluding summary gathering up all this 
material into a focussed summary.

Examiner Comments

The concluding paragraph is important as a 
focussed summary.

Examiner Tip
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Question 17 (b)

The Old Testament background was a prevalent feature of many answers.  Good 
answers went beyond mere description to engaging with some good hermeneutics, and 
yet also managing to keep to the focus of the question. Some candidates demonstrated 
knowledge and understanding of the miracles and their significance for the ministry of 
Jesus, emphasising their Christological and soteriological messages.

There were some good attempts showing Jesus having the power of God over the natural 
and spiritual world as well as demonstrating his authority; and that Jesus shows that God 
is a present reality and confirming that he is the Messiah, the fulfilment of the prophecy of 
Isaiah. 

In the Luke's Gospel question there are two healing miracles to deal with and the question 
asks what these incidents teach about the ministry of Jesus.

Here the candidate goes to the heart of 
the matter and deals with each miracle 
separately but succinctly.

Examiner Comments

Learn to distinguish narrative from 
comment.

Examiner Tip
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In the Fourth Gospel the two miracles are full of symbolism for the meaning of the ministry 
of Jesus. There are varying interpretations of these and all may be equally valid.

Learn to deal briefly with a number of topics.

Examiner Tip

Here the candidate takes the details of the two fish 
and the twelve baskets left over and offers symbolic 
interpretation of them.

Examiner Comments
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Question 18 (a)

Luke 

Answers that addressed the Sabbath question usually did so competently. The practices of 
Judaism were identified by most candidates and the differences expressed in Jesus’ teaching 
noted and, in some cases, analysed well.  

Fourth Gospel

Some answers reflected good engagement with scholarly opinion and excellent connections 
with the Old Testament background of the conversations with the Samaritan Woman 
and Mary Magdalene. Some were able to set the conversations within the context of the 
time and hence looked at how women were perceived.  Some responses reflected good 
knowledge and understanding of the significance of these conversations for Jesus' ministry. 
This then highlighted the difference when Jesus interacted with them.

There is scope for a number of different ways of interpreting these conversations.
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In this example, the candidate seizes upon the 
theme of equality, even making the disclosure of 
Messiahship subservient to this theme.

Examiner Comments

Where two things are asked for, both need to be 
attempted.

Examiner Tip
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Question 18 (b)

Many appeared to have a good working knowledge of ‘discipleship’ in terms of what Jesus 
demanded, and what the implications for those who became disciples entailed. Faith, 
relationship with Christ, humility, persecution, death, leaving ones family and carrying the 
cross were all highlighted as being the crucial demands of being a disciple. Some were able 
to refer to the post-resurrection command of spreading the word of the kingdom of God and 
performing miracles in the name of the Holy Spirit.

Many concentrated on describing the disciple’s character and whether or not they were 
able to meet the demands asked of them. Examples of how they dealt with their role were 
alluded to, but some were generalised and did not fully engage with the question. 

Discipleship may be understood in a variety of ways. Some want to emphasise the doing 
involved in following Jesus; others that believing is doing the works of God. Both are 
accepted as valid ways of answering this question.

Here the candidate begins by declaring that relationship with 
Jesus is the key to understanding discipleship, and backs it up 
with a scholarly quotation.

Examiner Comments
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Paper Summary
Candidates should:

•	 Always read through the questions carefully

•	 Structure your answer to fit the demands of the question

•	 Avoid lengthy descriptions

•	 In AO2 remember that quotations are usually AO1

•	 Evaluation means weighing up, not giving your own opinion
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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