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Principal Examiner Feedback
Summer 2022

Pearson Edexcel Advanced Level in Politics (9PL0/02)
Paper 2: UK Government and Non-core Political Ideas

Introduction

In many ways, this was a unique exam series as the exams took place for the
first time since 2019 with a cohort of students who had no experience of
external examinations, a disrupted two years of education and had received the
Assessment Information about the exam series. Overall, students should be
commended for their resilience and hard work in dealing with this unique
experience. In turn, centres should be applauded for how they prepared their
students both for the pressure of exams and for the requirements of A level
Politics. It was fantastic to see many students really try to engage with some of
the big debates in UK politics supported with contemporary evidence.

One main area that is worth highlighting is the importance of exam technique
and timing. This is perhaps the most noticeable area where the impact of having
no experience of external examinations was visible. It is important that students
plan their timing, and stick to it, so that they can achieve to their full potential.

There are, as with any examination, however, several areas to reflect upon and
lessons to be learned, which will enable future cohorts to address the
examination effectively.

Question 1(a)

This was an optional question and was less popular with students as Q1(b). A
majority of students were able to use the source to develop an analysis of the
different opinions it contained in relation to the question. In particular, those
answers which could clearly focus on how both Houses of Parliament were
effective or not in shaping government legislation.

The strongest responses were able to focus in on the question by analysing
whether the Lords or the Commons are effective in shaping government
legislation and the relationship between the two chambers in the legislative
process. This allowed students to develop a range of different arguments from
the source about whether the Lords, backbenchers in the Commons and public
bill committees had influence over government legislation. Where these
arguments could be highlighted with examples, especially modern examples, a
stronger level of debate and engagement with the question was achieved.
Considering this debate, answers could argue for a range of different views
including both chambers being effective, neither being influential, one chamber



being more powerful than the other or that the effectiveness of Parliament was
largely dependent of the size of the government majority in the Commons.

Interestingly students were often stronger on debating the revising role of the
House of Lords over the role of backbenchers in the Commons. A particular area
of confusion in the Commons was around the work of public bill committees,
whose role and work were often confused with that of select committees. This
may be linked to the introduction of new evidence-gathering powers in 2007 for
the committees, which are non-specialist and temporary, being created for the
duration of every bill, and then disbanded. In addition, students when discussing
the Commons used examples that focused on the scrutiny of government, like
decisions to take action in Iraq or Syria, or on PMQs, rather than having a laser-
like focus on the shaping of legislation.

It is important to note that arguments that were introduced into the debate that
were not drawn from the source are only rewardable with AO1. A good example
of this was debates around the effectiveness of private members bills, which
were not in the source, and were often debated in how the Commons might
create legislation without really linking to the question, which focused on the
shaping of government legislation.

One very pleasing aspect was the ability of students to bring together competing
arguments from the source to create effective comparative analysis in order to
build substantiated conclusions. The most effective approach taken was to pair
up naturally competing arguments from the source (AO1), develop each point
with wider knowledge in order to analyse comparatively (AO2) the strength of
the arguments to lead to substantiated conclusions throughout the essay (AO3).
Given that the marks are split evenly between the three AOs, then this approach
enabled students to access the higher mark bands. This approach could be
launched in a clear introduction, developed through the body of the essay and
drawn to a clear judgement in the conclusion.

A broad point that is worth considering is the role of introductions and
conclusions, which were absent in several answers. Introductions that work best
are punchy - detailing any key definitions, setting up the debate and indicating
the view that will be argued - rather than overlong and trying to cover all the
ideas from the source. Conclusions that work best are also punchy and should be
the natural conclusion from all the evaluation made throughout the essay rather
than attempting to cram all the evaluation into one paragraph, given that AO3 is
worth one-third of the marks.



Examiner Comment

This is a clear example of a short, punchy conclusion that sets up the debate and
the main thrust of the argument the reader can expect throughout.




Examiners Comment




Here we clearly see the correct pairing of two arguments from the source, where
the analysis and evaluation is then logically developed based on well-selected
and deployed evidence.






Examiners Comment

Here we can see the correct pairing of arguments from the source about the role
of public bill committees in the Commons that are then developed using own
knowledge to build analysis and evaluation.
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Examiner Comment

This section develops the arguments from the source around the role of the
House of Lords to reach substantiated conclusions. It is worth noting there is no
requirement to link back to Component 1 in the source-based questions.



Examiner Comment

The conclusion here is the view that the reader can predict from reading the rest
of the essay showing that there has been a clear, logical argument throughout.
This was awarded Level 5.

Question 1(b)

This question was more popular. The question focused on whether devolution
had created more problems than solutions whilst the source provided a range of
points covering all four nations within the United Kingdom.

The stronger answers were able to develop a wide-ranging argument from the
political information in the source. The question saw students using the source,
then evaluating the arguments using key topical examples that had been well
selected and thought out. The question allowed students to debate both
problems and solutions created by devolution in England, Northern Ireland,
Wales, and Scotland. This led to students arguing for a wide range of views
ranging from devolution has created more problems than solutions overall, or
vice versa, or making the case for one position or the other by country; it was
good to see views or opinions being argued throughout the essays from
introduction through to conclusion. Stronger answers were able to call on lots of
recent evidence to back up the arguments including the recent election results in
devolved elections, the current nature of politics in Northern Ireland, the
rescinding of EVEL in 2021, and the ongoing debate around Indyref 2 in
Scotland.

The one area that caused the most difficulty was the understanding the roll out
and impact of devolution on England. Whilst the West Lothian Question was
generally debated well, EVEL and the rescinding of EVEL was covered less well
as was the debate around the role out of Metro Mayors.
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Examiner Comment:

This is a short, direct and effective introduction that links to the source, lays out
the debate, sets out the direction of travel for the answer and is nicely linked to
ideas of representation and democracy.
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Examiner Comment



This is a high-level answer that work with the source to pair up arguments
effectively, builds analysis by effectively deploying evidence and develops logical
chains of reasoning. This was awarded Level 5.

Question 2(a)

This question was tackled by fewer students than 2 (b). The key to this question
was a clear understanding and definition of both judicial independence
(independent of all external pressures, in particularimproper pressure by the
executive or the legislature or the media) and judicial neutrality (judges must be
seen to act without fear or favour, affection or ill-will).

Stronger answers could define both terms and have a debate about whether
both judicial independence and judicial neutrality was sufficient in the UK’s
democratic system. Students were able to focus on the impact of the
Constitutional Reform Act 2005, the appointments process, pay, tenure, the live
streaming of the Court, the judicial oath, and the increasing diversity of the
Court. On the flip side, there was focus on the view that ministers have
increasingly been misrepresenting judicial decisions, questioning judges and
threatening to reform the judiciary, as well as the politicisation of the role of the
Lord Chancellor and Attorney General. There were strong synoptic links here
made to the role of the media in reporting on cases and the nature of the
language used. In stronger answer, cases were well selected to help to illustrate
the arguments.

Where candidates were confused about the meanings of the two terms, they
were less able to develop clear AO2 analysis to reach substantiated AO3
conclusions. Where candidates blended both terms together or only focused on
one term, this limited their ability to access the higher levels in the mark
scheme. It often saw cases being stated and used as evidence of either
independence or neutrality without really explaining why. The lack of definition
for the two terms did see some students veering off from the question to debate
issues about how powerful that Court is or how democratic it is instead.
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Examiner Comment

A clear introduction that defines both terms that are going to be debated before
setting up a clear direction of travel for the rest of the answer.

r&;ﬁnﬂn&b%w ...... WM ..... ag. fas. coAt (AOIAY....
porud 1@ s BGAAMIMA ek Nas COAM). e Legolly
tonnge) Uy o, corvattvieu i 1o Taa Jadeea) oall t0

AL L Wnge ay polibical ndmnations. Judaes i

on faattoed. W00 ALh) onal Ou e (LS paee hrown
puhod appointanennl and gt avel Al Wave) (el .
floue Wng nahe fu b QITAMAAN ol q{s.r;,wu.n) Ay
AXQAMULL o). Blocs ola Bl couvky  powt and  poin
€0 fae WAL OUS cadis. WA Mda Taed hana heay




W fo OLesgamel tlat (AGAD o, WARAMAY Qoo 8.
OLU:KHM popudan opliaas i ongl M(anvu_,{ asTha mauow

<<<<<<<<<<<<<<

ww \w-wmv@m s v\..wf > code P@V..wttg
O ok Dol o ok kot vewvoddy anod Wwolependandly .

--------------------------------

Moz Wk J\?UO-L bied s e coWA S A WLda, OCCAS
00 B MU of flul WAL Pue Mo nerhine nachddie 2
WNoue comunabg oaiamae A 15 e | Bl nale cAfiante..........

Lrerine i, st condavnating m w..lﬂci» cau e
ketn n Naetl foadne yo Clallereie vuely cog Bl
Okl faote UM~ Aol lahan (- Bre Thedtht | exCe .
T2 latoa Mnmm canrt Led Aeol Fow wauy,
o), GLUATBR RS o)) viehiin bovwvg g vape vietimy in
100, Wihile fa Uty G ooy uameed

YLK MW Then (Ul 18 he cqot-e to Pwt MMdub A
e floes ou WAARIAZY. . Q10RO Guinel s conmat e
scud Fo be abie o gpethe on o punely nuutral bos,
"ﬂu gy e o4 barty POsShle  mlouMit cdas ¢l oo dao)
o pexSorel oxPtence ANt e  pasns
AN it 02 Ayl
'ww\qf‘ ]'%wuud a%r; boodd.u:b\ﬂ/u%has [/ M

Proponeir § oo, naviod amdh \WWldptreley g UL Loy WM




pout o n. . conftakiohed

& areh PRcad Jenu ahion wincla

WA ecend AW e Ynowec S waf g Mmm. hade e
Ve Wi 2raunnlak (yotaddl 100l +o e 200 conSbukonad

............................................... Lo TR

oM A o I conrt o~ ok s Aeoyc S lafta Yoveenel,
VAt Lol o 10ds T puudicod fppelahan at bae
COUd Ok pamnad wdeperdeunce VA O Lixeck pay Gingl
coneen neetanced fax ol ML oA thae qousinuaent to Odtuart
to exevt oy (ke s L~ o vading y L D pygl O
tiaauaky gom o covot and Mece  aproacia . T puusicey

oveh_pMoUeer fie coudd 10 act wous wnduperdnly taadieroy
Ao aowsmvnenk foflud Lacn ouper (e Thots tne mane
by arqunant wondd ount 40 Aoy poumliang code ta
2013 oyl vabne ooy flue 2007 aned 209 maillec
caMb et b coUl puewventecl auspty oy AONLY N L

farodr ou atbicle 5O anol prowojafon , nasteckinly
Tagie ramwples POuat. +0. G COUUL ok 10 fhee o Gok
M‘éﬂlwl chralle sy o douAMat dOLLIN ML Ol

not Wil to vor Yo opwar Sontuneginfly | Houne nov

A0 aryammat (5 Hamweo) ecowdae b jend§ to ackmsuiy
Anow e autevvar ad- e codd ey Neen hell,
(et P el Caol ot Mty unetd F Maimged - T pedlov ot







.......

Qi ohle (e ucelevere  NAWS, Tuad ahle +0 Sl (n to o
OOk Ll ok \nopenannlly | COUrD bauas oA beem Ltllied
o _Svwinke to gowtinvaeui 0P anol e Mub juchce vude
LMEWWS fad” codd hewnel i) P2 e O, VAL ey

rksnas On cvol wanpenglenx 4ot alts . fowanar | s
QUYUMMLKX \alled WLk o5 R (MY +O adevewdacige  Flag

.......... = 1

We “éte W wecent qﬂq@ WU eSS A T e (ndlipendineg
ol waadrodury oy courtt gy wediaa @ Lot iagd |
Gomiiniaend AN e CA:SLA.Q.'\(A_.% ALL peckivg ﬂ_.‘c.ma-%

pad court) an cldrtiady faayivar .
yne mabdine oQendo gy ée

a.ohemooptiady gledeed qontimad |, s wvall manrg

CONLWID_ (Blloww e (o 203 hvalwan oo et fio
coumt Lsne ‘wald® L aen aoine Olowg tious

QAL M AL fle perce wned naale daly Oode Doaass RIS O .

Wiy to atede T A ) danans ¢ had havatect
wemvicdge vea ot pvwaca% Fo +&o wqué\ Jafué.

conluivatiady WM covtady At Tur o wourada,




A Al | iy B 0&‘0 |
\‘\O’UA& va{)\ O wdpendink eSS i ﬂ—d’- pr@&ohaq
.Mcam,)u_e mﬂ@ s COWAS Mwﬁwk
ek aed o wﬂwq N  qovanuad to
ok aak pours . DedDude commuw%b 16 vuunods

gouwawionh) Ging hwwlwf M &»,Wm,, od fru_

Examiner Comment:

There are plenty of synoptic links included within here back to Component 1, UK
Politics and Core Political Ideas, which is a key element of the AO1 component of
the answer. There is a real sense of debate, which is quite wide ranging, in here
about neutrality and independence that leads to logical conclusions which are
drawn together in the final paragraph. Like all answers in the exam hall, there
are places where the answer could be improved; however, it clearly meets the
requirements of the level-based mark scheme effectively. This was awarded
Level 5.

Question 2(b)

This question was far more popular, possibly as the debate around ministerial
responsibility has been newsworthy in recent times. This question also required
students to be able to clearly identify the meanings of both individual and
collective ministerial responsibility and effectively evaluate if both are still
important today in UK politics.

The strongest answers were able to develop an effective approach by analysing
both terms and their importance over time - sometimes contrasting the fortunes



of individual ministerial responsibility with collective ministerial responsibility.
One highlight was the ability for students to draw comparisons between different
governments and examples to make clear evaluations. Answers that really tried
to explain why they felt that either, both or neither were still important were
able to really access the higher end of the mark scheme. Many were able to use
well-selected current examples to really bring the essay to life.

The framing of the debate was all important in this question; the key was to
really focus on analysing whether both were still important rather than just
listing large numbers of examples and stating whether the minister had resigned
or not. A list of examples showed strong AO1 but did not really allow students to
develop either their analysis or evaluation. In terms of synoptic links, many
referred to the role of the media and to how in particular collective responsibility
has been impacted by the use of referenda in the UK.

One area that caused some limitations is where students only debated one of the
terms or confused the two terms, limiting their ability to access the higher end
of the mark scheme. Some confusion did occur around individual ministerial
responsibility, with some students discussing it in terms of all MPs rather than
ministers. Similarly, some issues arose where students confused votes of
confidence within the Tory party in their leader with votes of confidence in
Parliament and collective ministerial responsibility.
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Examiner Comment

Here the student has defined the key terms for discussion, before opening the
debate and providing a direction of travel for the essay.
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Examiner Comment

The answer clearly covers the debate on both collective and individual ministerial
responsibility. It selects and deploys a range of evidence to support the analysis
and builds logical conclusions. It has enough clear links here back to Component
1. This was awarded Level 5.



Non-core Political Ideas

There are number of key points which are worth re-emphasising in terms of the
overall skills required by the paper:

e The importance of timing so that students can complete the paper.

e The importance of using key thinkers and their ideas from the
specification for that non-core idea. Thinkers not listed in the specification
can be used in addition but not as a substitute for key thinkers.

e The importance of the core ideas and principles of each political idea, as
well as the key terminology.

e The focus of the question is on the extent of the agreements and tensions
within that political idea between the different strands/tensions rather
than between the key thinkers.

Question 3(a)

This question was the more popular of the two anarchism questions. As a broad
guestion, the key to success here was an effective structure to the answer.

Students approached this in different ways - some focusing on agreements and
disagreements over human nature, the state, economy and society, whilst
others used a thematic approach looking at consistency over rejection of the
state, liberty and the future anarchist society.

Stronger answers really developed a view throughout the answer about the level
of consistency within anarchism to score higher-level AO3 rather than simply
stating where they agree or disagree. This involved making substantiated
judgements about the level of consistency throughout rather than simply stating
the view in the conclusion. The reader should know exactly what to expect in the
conclusion when they get there based on the argument throughout the essay.

In general, the debates between collectivist and individualist anarchism were
well backed up using key thinkers. This really means that students were able to
build the debate by examining the contributions made by the thinkers to either
individualist or collectivist anarchism rather than simply stating that a thinker is
a collectivist or an individualist anarchist. In some instances, the debate became
focused on a debate between thinkers rather than a debate between the
different strands supported by the thinkers, which limited the ability to reach the
higher ends of the mark scheme.

One area to remain focused on is structure. Where students essentially provide a
description the views of individualist then collectivist anarchists, the answer
becomes knowledge heavy and misses out on analysis and evaluation.
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Examiner Comment

This is short and to the point. It lays out the debate and indicates the main
thrust of the argument. It is worth noting given the time and corresponding
marks allocated to ideas questions, it is important for the introduction to not be

overlong.
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Examiner Comment

There is a clear attempt to develop an argument around agreement within
anarchism and utilises the ideas of different thinkers from the specification.
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Examiner Comment

The answer remains focused on the question, developing points where
agreement and disagreement appear between the strands to try to make
judgements about extent. The argument is built up by deploying the ideas of
named key thinkers from the specification. This was awarded Level 5.

Question 3(b)

This question was slightly less popular than 3 (a) but was still answered by
many students. The most effective strategies looked to shape the essay in terms
of areas of agreement over the anarchist view on human nature before exploring
the disagreements. This was often done by looking at what is human nature,
how is it impacted by the state, society and economy and what type of future
society will allow human nature to flourish. Within this, the most effective
answers were able to explore the differences between individualist and
collectivist anarchism, as well as the tensions within both. The very best answers
were able to make substantiated judgements about the depth of the agreement
or disagreement within anarchism over their view of human nature.

One area to remain focused on is structure. Where students essentially provide a
description the views of individualist then collectivist anarchists on human
nature, the answer becomes knowledge heavy and misses out on analysis and
evaluation. In addition, it is important to remain focused on the question and the
issue of human nature - for example, the rejection of the state is an important
topic to cover here but only if it is linked to human nature.



RTINS o d,.nt erd{uh L jmwm%
wdwm_ .......... 0Ny -\m m bt (Mmﬂ ...... Yo, o0ty \o

MMMMWAN\&WL&M@M ............ thnﬁ‘,.mmmwmmm
Shoad ot e tenbrn 08 dhe unikse and bl k. ShouT.
....... ol ele. T (owktadl . Oweho- collechnit.. ghoone.... ndiadualy... Q...
______ ma.kmn,] setod . My v Nhdum - Brach - communk ., K0)oHkn",
....... Lmen(?}.?m@m&ﬂ.[wuum A e AQ%U}M& Mook imony
0 maite Moy 0t My sy Dgetcs,. Thi. dheimonnke..

Mok amacho- Colltgival. et dividushs ot nahuqllﬁ GLET
Aatrtloree oo B Ok Vi 0 hoans Secedd.. RaturePha,




......... % 0. oan,. A 0. wa{ﬂa e xtath W ]?Diwhml

Me.. e N el o 000 indwidual arg

. ‘I{h.wem ........... Gonarchikt . (0t them.... 3. Wm@ Mﬂﬂﬂ‘t
O s S0tk wodd e YO ko 0MOw B f{&ﬂ"ﬁﬂlﬂn
. &} AR MBIy YU ohmg ....... angaihily.. _ﬂjm&;(ﬁd@ Aun.aﬂ‘.f
AR oo okt

ﬁmlhj AnAlaik... ﬂlj“*lllw% dsuuﬂm DUt wm 2L0N0MAL...
Sftn would Oew Jwan Whee 0 dah quomA
v Yot pnartho - (ollethnsks Vel ok 6olltthnge ...

..... Huik\&&ﬂhthmmMlmmmwﬁyﬁmmmﬂmﬂmw,
T tmw@%MMM*%m’MCqu
MNMrm%nmgmazm ...... theis..... (O0ftrakvs..... maman... ekt
‘Qau ;J Sovmn o H&Mﬂk ‘m&‘stb\.oﬂ Mgulo\ Jhak LO«!HL Jeals.....
‘Ix.ﬁlak« ‘faM Dumexshyg. . . ﬂﬁqb \'LU‘L:}OW. Paltaun.. n\m)k
Kiopotton_ odwornbed for_tolledee. owrtushypof 0w i
....... (Ommant . .. (ovgaal . aNatho .
S YTV VTCEO A O Hmmgj ««&nﬂnhax.cl 'lﬂmb Kok collechwsia..
~removed Sndondwal Sovsiidsy. tnd Andonon mlyt;mmtg
ﬁfbwﬂa, mmwuﬁ RV WA TSI {Lul S whrul A
e Conied)..... NI ch - Lug«.bmd (e Rothbard...and.... Cixdman. (...
- dNecaked... 5.:{ S Sowfle \M,, Mok .. Ayt W &/&v
BV TV Y YR, CaY: VYO fmm} g el nuhes. 2
MQM ....... [ CIRNGL... ADLAY:... El-rau i Shows... é’lxclk &hdrl:h;lb
L. . &&m_ EUITEE T NE - thaCronome
Sxﬁlhm gl O Qomder Wl@@bm 0&!?1.& i




...... et . aoaithosndivduoldbs. it anaithds. dge..Jurdamentilly
dogree over wman nakurc

y«\aww,'v,m ...... be nrsmui ﬂmLm.mhuf:JuBrm&hkumn
LNehurac both anaycho - diuduakits . wad Maichg - colledwiiky

g behiat. duak the Shake. ok e vemowed Jor husoan nabun .
Y. \qmﬁwm&}m ........... ... AL W C0Me.. Doth.... brantha o
...... nasthn Bk de hove o shard. viiw. Yhok dm the Skl

Mk divduol fredomdue.va..ts . {oereive . axd Ogliabic.
ot A Showi g andliche - indwidualit . Emme lsolde ...

t;uaﬁzudg.ai,m&hm-ﬁm ...... MAAICh s NARE..... 0. Shtied

..................................

o vy thee Vak w8 ftovents wduiduolt Aupan . nabere

........ mmu%mmmwfphw’}bmmguuu&
% wad

| mmuhuhamﬂmd@m%ﬂ?
Auded . Over. whak sm% .......... wowld.. e lest ko alow. Wumen
J0bA... k... flogeess.. one... Ao Seade o pemaned . it e

&Qﬂwhmdan&mwmh Laodas/ o hu};....._.fﬂ.si,!.ﬁr.,,«h&mu

mdqmdm%,ﬂ%_mu&&wm&ﬂmm&mbmotﬁwuﬁm
g el esX b Ot 0tedaand, Bmael Sunds

......... Wwirf

7

...... bak wmmmﬂmwiﬁt%&tﬁhﬂm&mﬁtﬂm&a(ﬁhﬁmﬂ
W whadh WQLLLI.M ...... o Lmﬂ'\”i‘agw The Shows thae

dﬂpth(wd{uh ........ uﬂnzwj .......... M..hﬂh,.igifthd ......... Mk be. Matdegg




Hout. Aemonehrede,. . Hak.. onarchub... O Jw‘u‘% ()'NﬁJr’d O
Amhad. . elenomsc..... ﬂfw Elﬁt’deﬁ ... :Drd'ex j’w Jaiman.....

Mokure... w0 froqrl,. {%mw Al ,s{ﬂﬂgu% mgm ............
mffm,umnhmﬁ ......................................................................................................................................................................................

%w ats oa. B VY.V L% L %ﬂo dnded Ot e
o warsan. skt and ﬂfr Sk ots. Mok
Ak Ty mHM Yol uhd?. . %oy they... iumjm T e

__________________ im}\\fmvmmm SN

Examiner Comment

This is a strong and well-developed answer that keeps focused on human nature
that perhaps is slightly let down by the conclusion. Nevertheless, the main thrust
of the argument is clear throughout the essay. This was awarded Level 5.

Question 4(a)

This question was focused on whether capitalism is compatible with ecologism.
The stronger answers were able to identify where all ecologists feel that
capitalism is damaging to the biosphere, and where deep ecology and social
ecology have wide areas of agreement. With disagreement, the clear
disagreements between shallow ecology and deep ecology and social ecology
were clearly drawn out. Some answers went further to also explore the tensions
within each strand.

Stronger answers really developed a view throughout the answer about the level
of agreement within ecologism to score higher-level AO3 rather than simply
stating where they agree or disagree. This involved making substantiated
judgements about the level of agreement throughout rather than simply stating
the view in the conclusion. The reader should know exactly what to expect in the
conclusion when they get there based on the argument throughout the essay.

On area to focus on is structure: it is vital that both agreement and
disagreement are covered, with some students only developing a debate on
disagreement or not using all three main strands and tensions within ecologism
(deep, shallow and social ecology). This limits the ability to access the higher
end of the mark scheme. Where students essentially provide a description the
views of the different strands on capitalism, the answer becomes knowledge-
heavy and misses out on analysis and evaluation.
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Examiner’'s Comment

This answer reveals a good use of key terminology, a deployment of the main
ideas of the thinkers and remains focused on the question and covers all the
three main tensions/strands within ecologism. This was awarded Level 5.

Question 4(b)

The question allowed students to explore whether ecologism agrees over the
issue of sustainability. The most effective strategies looked to shape the essay in
terms of areas of agreement over the ecologist view on sustainability before
exploring the disagreements. Within this, the most effective answers were able
to explore the differences between shallow ecologism, deep ecologism and social
ecology, as well as the tensions within them. The very best answers were able to
make substantiated judgements about the depth of the agreement or
disagreement within ecologism over their view of sustainability.

On area to focus on is structure: it is vital that both agreement and
disagreement are covered, with some students only developing a debate on
disagreement or not using all three main strands and tensions within ecologism
(deep, shallow and social ecology). It is also important to use the ideas of key
thinkers to back up the debate between the different strands/tensions rather
than focusing on a debate between thinkers or simply stating that Leopold is a
deep ecologist.
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Examiner’'s Comment

This answer does provide balance, looks at agreement and disagreements
between the strands supported by some of the key ideas developed by the key
thinkers from the specification. Importantly the answer does look to draw some




conclusions about the nature of the extent of the agreement/disagreement over
sustainability. This was awarded Level 5.

Question 5(a)

This was the more popular of the two questions on feminism. As a broad
guestion, the key to success here was an effective structure to the answer.

Students approached this in different ways - some focusing on agreements and
disagreements over human nature, the state, economy and society whilst others
used a thematic approach looking at consistency over patriarchy, the personal is
political and sex and gender. Both were effective. A more problematic approach
was to essentially work a way through the different waves or tensions within
feminism as this tended to lead to knowledge-heavy answers that did not
provide much in terms of analysis and evaluation. It is also key that the answer
does provide coverage of both agreement and disagreement.

Stronger answers really developed a view throughout the answer about the level
of agreement within feminism to score higher-level AO3 rather than simply
stating where they agree or disagree. This involved making substantiated
judgements about the level of agreement throughout rather than simply stating
the view in the conclusion. The reader should know exactly what to expect in the
conclusion when they get there based on the argument throughout the essay.

Key thinkers need to be used effectively, by using their main ideas to open an
avenue for analysis rather than simply stating that Sheila Rowbotham is a
socialist feminist. However, it is important to note that more than one key
thinker from the feminism specification should be used in the answers. Thinkers
from other areas in the specification, such as Wollstonecraft, Friedan and
Luxemburg, can be used to enhance answers but should not be used as a
substitute for the key thinkers from the feminism specification.



M, Ahis.is. fo.end. the oppessica.of. NoMEN. Howevd, fher@.....
ore..considecable. Vatiatims. within..£eminim. Goncesning. The extect.....
.Q{._..,,_.tz.eﬁﬁﬂasm,...‘ham....appms,s.xm..shm(.ld.....hc.....aul&‘mlgcd..“mdm..Salwﬁum.x........,..
h&wP{haPm&MMngw,fffsfaMmm .....
f+cmbﬂarﬁud+hmrsmara4w3rﬁam within
Fﬂnuﬁm%mﬂ.ﬁ%&dfﬂmimnﬂfzmwwww ............................
cmcammj*fhepwmy,mldmhmdnﬁﬂmmapmssm
nd. Ao What pxtent The. posonal 1 pitiau Chadd evreience fls.

Ml -domeectedl Soarhy. thad. Seeko to cppress waven. Buty..
Vacatteny. aver the natte od €teat of 1. Patrivechy.. .
-Fuhb-m’&mmnSwh*uMwyNM!:i‘mmﬁ,m

Pmrwmdnﬁwayﬁmtqpmﬁsm,#b‘r'r_
Ybeal feamncst vien That thee 0% no Inheear flass Uif,

T sttt economm. or. Somedy & Was ather by iy |.a" \ 2 A




lﬁyMMmJegwmﬁﬂdiwf@dw@Mm ....................

.fueﬁmi...ﬂm&., ..... R mha‘!kem,ﬂmmhuvfmm::{mmfw@

dlod. vepleseat.. Sy stemadie. qpressico.odl fuost. Significontly Thad ...

Putriorchs. ivas tadepinned by T mneient Flods
fapy}uiffmngmgsm,hmjmy,ﬂﬁFmd.p-med—ai ....................................

d.mqyam ...... b Ameen. biblal ond Socad il sl Reficad
fernists ove tie Cxtet of M. Patriecchy At e
extent e btk [f.om.. be. aymi et tem. 5. merl

ﬁnath&rmmwhumﬂwﬁrmmammmﬁpbxaﬂmm ..............
bduean. beoathes o ferinisiar S mithia. Sokttens to. he
Dppreasica...of .. neh ro For Sociatist fenivisty it 15 witw e
aboliskmend ef (pitalisen el s Vedws. Thed will See tre
emancipatien. ot wenate s Rowbelhanaly ntten of the ... ..
mﬁ.«itpmdam.io,/ftnuﬂafpmﬁsmmdmpmmw
this e, heags. .. Cm:.t:m.}ﬁ.n‘.}l? et M ed Sevoad

A

{Rﬂhﬁﬁiﬁhﬂwg&:fbﬂ.ﬂm“abMdanmuxiﬂ the. fam l}d

mi‘hamo.trefn‘:&ﬂae.m%hdamiucmfmtnmm.fL ﬂ}

fat The twcdeor fansly Sicadises chldiea ol eppresse)
Mo ThS. Viea. ot s find. Sup it Wita. Rowbethonn Whe

ofgmd.ﬂw!m ........ ,Cam‘(-’ ...... Lowned o dued Loctmn, bowee,
Ehese. fenction s ddue wee erlinied witie Capitalism




(atner then The  Socrali satven. of. Chldien. These. ace

alse netrceable differenees in Solutien. witu. refeence. te...
Ve forpnst end verclutioneny. feminists,. b gty
ALSPIC.. Some exrdence. of agreesind., 5ol ﬁ*au +a ......
femade. gppressico finns. Rntetee. mu_m e 03...

et the S personad 13
Fethes e preseatt bedw. £EMMs A1 MRLC.

ded, thow Lmﬁ.ﬂal Llerd) forminison . ogures thot. the
privede. Sphut 3. beyood Tt jurid dicticn.of the. ,Hwh:
I OecorcdantA. wit & ihecal Views of Minzmal state. ot
Whevention They futhec. Dy hotre hy CW.M? Thot hiS....
Wit legal ondl. pauﬁ:cai Loy uality. thel The. Cmanapattan. a,t
Wemean. bl be s ieved ond. ths dees not inclicte the...
Feminist Kake Milled ﬁimal‘; advorates the netuen. That....
tho peseadd s pontical | agung. thad Meh femadt .
Oppn:,asm ariginadey o the family. tmf as also. %gimm{..«..
‘j Somadist femnayt De Beaverr whe arﬁm Thad wonst/m..
e nef. bmaﬂv.xf ore. made. .. h'h’\a's e .. deipf'?z Cuddentt..
of. Contenus. el hedhes TW.. pwmaljs de}m!
ovta, the fndompatal difpecentes Joddnesn. ..




W Concltian. it musd. oo neted how. tineee..o00. Some. .
Lxamples. . which.. e )34 fWOmm};ﬁM¢Mﬁf$W-(/
bfoqdfOﬂC{’pHﬁJmﬂ}mﬁXSf@ﬂmo{H\Ep&ffﬁfﬁ"b/*ﬁmf
Nl?hj]’ﬂnmftﬁﬂmﬂﬁ)ﬁ\emowmﬁfaiﬁwahonm}ﬂm!‘wm,ﬁmj*

poceases benind broad agreemiat trect it becomes Cleas Tt
f‘oﬂfﬁﬂemmexfw clftfjmwclrsaﬁrﬂe"w ________ Enom, ..
&afﬁﬁmw _________ WA O AN S B A

Examiner’'s Comment

This answer adopts a thematic structure to the questions, exploring differences
and similarities over patriarchy, how to tackle oppression and the personal is
political. Key thinkers are deployed well; however, post-modern feminism could
do with some more coverage here. This was awarded Level 5.

Question 5(b)

This answer was less popular than 5 (a) but still answered by many students and
required a clear understanding and definition of patriarchy. Structure here was
crucial, with students who focused on agreements and disagreements in a
thematic way - say over the existence of patriarchy, its impacts and how it
should be tackled — were able to develop clear arguments. Where the definition
of patriarchy was less clear, it led to a structure that went wave by wave or
strand by strand and this limited the ability to develop clear comparative
analysis and draw substantiated conclusions.

The very best answers were able to make substantiated judgements about the
depth of the agreement or disagreement within feminism over their view of
patriarchy. This was done by building the debate through examining the
contributions made by the thinkers to feminism rather than simply stating that a
thinker is a liberal or socialist feminist.
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Examiner’'s Comment

There is good balance to this answer, it focuses on the question and effectively
develops the debate between the strands about the extent of agreement and
deploys the ideas of key thinkers effectively for the most part to back up the
arguments. This was awarded Level 5.



Question 6(a)

This question was focused on the consistency within multiculturalism in its
approach to diversity. The stronger answers were able to identify where all
multiculturalists feel diversity is of real value to society, is important for culture
and identity and helps to counter marginalisation and oppression. With
disagreement, the clear disagreements between the strands over what type of
diversity, how far it should extend and its relationship to the nature of tolerance
within society.

Stronger answers really developed a view throughout the answer about the level
of agreement within multiculturalism to score higher-level AO3 rather than
simply stating where they agree or disagree. This involved making substantiated
judgements about the level of agreement throughout rather than simply stating
the view in the conclusion. The reader should know exactly what to expect in the
conclusion when they get there based on the argument throughout the essay.

On area to focus on is structure: it is vital that both agreement and
disagreement are covered, with some students only developing a debate on
disagreement or not using all three main strands and tensions within
multiculturalism (liberal, pluralist, and cosmopolitan). This limits the ability to
access the higher end of the mark scheme. Where students essentially provide a
description the views of the different strands on diversity, the answer becomes
knowledge-heavy and misses out on analysis and evaluation.

There were a number of areas of confusion that arose - in particular with the
view of cosmopolitan multiculturalism which supports diversity to allow
individuals to pick and mix from different cultures until cultural differences
dissolve into one single identity and culture rather than valuing diversity as a
good in itself.
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Examiner’'s Comment

On reading this answer, it is clear what question it is answering due to its clear

focus and structure. It is stronger on disagree than agree but there is balance in
the coverage of agreement, particularly in the penultimate paragraph. This was

awarded Level 5.

Question 6(b)

The question allowed students to explore whether multiculturalism agrees over
the issue of the protection of minority cultures. The most effective strategies
looked to shape the essay in terms of areas of agreement over the
multiculturalist view on the protection of minority cultures before exploring the
disagreements. Within this, the most effective answers were able to explore the
differences between liberal, pluralist, and cosmopolitan multiculturalism. The
very best answers were able to make substantiated judgements about the depth



of the agreement or disagreement within multiculturalism over their view on the
protection of minority cultures.

On area to focus on is structure: it is vital that both agreement and
disagreement are covered, with some students only developing a debate on
disagreement or not using all three main strands and tensions within
multiculturalism. It is also important to use the ideas of key thinkers to back up
the debate between the different strands/tensions rather than focusing on a
debate between thinkers or simply stating that Parekh is a pluralist
multiculturalist.

One area of confusion that did develop was the mixing up of liberal ideas with
those of liberal multiculturalists. The toleration of group differences is not seen
as the same as treating members of minority groups as equals; what is needed
is recognition and positive accommodation of minority group practices - for
Kymlicka, this is about group-differentiated rights based on the liberal principles
of autonomy and justice. However, liberal multiculturalists like Kymlicka, cannot
accept that any group would have the legal right to restrict the basic civil
liberties of its members.
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Examiner’'s Comment




In the exam hall, this is again a strong attempt to engage with the question and,
from reading the answer, it is straightforward to work out what the question is.
A range of key thinkers are deployed to support the debate between the key
tensions/strands. This was awarded Level 4.

Question 7(a)

This question focused on whether the different types of nationalism have a
consistent view on self-determination, and an effective definition of self-
determination was very helpful to writing a clear, structured answer.

The most effective strategy was to structure the essay around areas of clear
agreement between the types of nationalism and the areas where there was
strong disagreement. This allowed for analysis to be developed through the
essay to reach substantiated conclusions about whether nationalism is consistent
in its approach. Much of the focus was on the consistency between liberal and
anti/post-colonial nationalism and the inconsistency with expansionist
nationalism.

A more problematic approach was to essentially work a way through the
different strands/tensions within nationalism, as this tended to lead to
knowledge-heavy answers that did not provide much in terms of analysis and
evaluation. It is also key that the answer does provide coverage of both
agreement and disagreement.

Stronger answers really developed a view throughout the answer about the level
of agreement within nationalism to score higher-level AO3 rather than simply
stating where they agree or disagree. This involved making substantiated
judgements about the level of agreement throughout rather than simply stating
the view in the conclusion. The reader should know exactly what to expect in the
conclusion when they get there based on the argument throughout the essay.

Key thinkers need to be used effectively, by using their main ideas to open an
avenue for analysis rather than simply stating that Rousseau is a liberal
nationalist.
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Examiner’'s Comment

This answer shows the value of planning upfront and starts with a clear
definition of self determination to work with in the rest of the answer. The



answer really tries to engage with the question and the nature of extent. This
was awarded Level 5.

Question 7(b)

The question allowed students to explore whether nationalism has a common
view of the nation. The most effective strategies looked to shape the essay in
terms of the commonalities with nationalism on the nation before exploring the
disagreements. Within this, the most effective answers were able to explore the
differences between the various strands and tensions introducing much of the
key terminology around progressive/regressive, inclusive/exclusive and
rational/romantic. The very best answers were able to make substantiated
judgements about the extent of the common view within nationalism over the
nation.

On area to focus on is structure: it is vital that both agreement and
disagreement are covered, with some students only developing a debate on
disagreement or not using all the main strands and tensions within nationalism.
It is also important to use the ideas of key thinkers to back up the debate
between the different strands/tensions rather than focusing on a debate between
thinkers or simply stating that von Herder is a conservative nationalist.
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Examiner's Comments

Balanced, good use of key thinkers and their ideas to support the debate
between the strands. The AO1 and AO2 are perhaps stronger here than the AO3
but there is an attempt to grapple with the concept of extent. This was awarded
Level 5.

Paper Summary
The following key points should be taken away from this exam series:

e This was an extraordinary exam series; students and centres should be
congratulated for their readiness to sit this unique exam series.

e The importance of exam timing.

e The need to plan answers so that responses have a clear structure that
focuses on the demands of the question.




e In source questions, the importance of contrasting competing arguments
from the source; this is done by developing the arguments included in the
source using own knowledge to create analysis and reach substantiated
conclusions throughout.

e The questions are on the big debates in politics, so answers should read
like a debate where competing views are considered to reach a clear
judgement on the question.

e The use of contemporary examples can really strengthen analysis in
answers to the questions in Section A.

e The effective use of key terms from the specification helps lift the quality
of responses.

e The importance of introductions and conclusions.

e In non-core ideas, the higher-level mark bands are achieved by focusing
in on ‘extent’, and the debate needs to be developed using the ideas of
key thinkers from within that section of the specification.

Pearson Education Limited. Registered company number 872828
with its registered office at 80 Strand, London, WC2R ORL, United Kingdom



