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Introduction

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices. Each Scheme of Work is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work provides examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.  
Sample Scheme of Work

GCE Humanities
G103: International and Global Controversies Theme 4: Religion, Ethics and Society
Suggested Teaching Time: 15 Hours
Aims of the whole unit 

This unit is about analysing the nature of recent global controversies, reviewing evidence from across a range of disciplines which challenges or supports particular views. The focus is international, with a time frame of the last 25 years. 

The unit will develop:
· Candidates’ intellectual curiosity about current global issues

· The skills and attributes of working independently

· The ability to consider different sides of controversies objectively and to select and analyse relevant evidence from across a range of academic disciplines

· The ability to construct a reasoned argument and reach independent substantiated conclusions

· Essay writing skills to present arguments and findings in a clear, coherent way.
Content of this theme

This theme introduces a number of key ethical concepts – equality and competing means of achieving justice – and applies them to a number of contemporary controversies. Students will therefore need to achieve a good understanding of the underlying concepts and principles, and then apply them to an analysis of a range of specific situations in order to evaluate solutions. The second subtheme, that of global illegality, invites students to acquire an understanding of contemporary challenges in global crime and the mechanisms which exist for dealing with them. Then, drawing in part on the arguments around globalisation introduced within Theme 2, they will need to analyse and evaluate competing arguments for the causes of these challenges and the most appropriate responses to them.

Teaching this unit 

All the topics can be studied with reference to the following key questions:
· What is the current situation?

· Why is this happening?

· What, if any, action needs to be taken?

The unit will contribute especially to the development of Skills 3, 4, 5, 6 and 7 and the written aspects of Skill 9 listed on page 7.
Sample Scheme of Work

GCE Humanities

G103: International and Global Controversies Theme 4: Religion, Ethics and Society
The function of expanded content

The specification responds to the key questions, and the expanded content provides resources and prompts for the students to develop the skills of academic curiosity, independent working, objective analysis from across the range of academic disciplines, reasoned argument and essay writing using those key questions. The structure is iterative, repeating these skills for each part of the theme and across themes to give students the opportunity to absorb and retain the required knowledge, and to practice the skills through deliberately organised rehearsal using targeted feedback.

	Topic outline
	Suggested teaching and 

homework activities
	Suggested resources
	Points to note

	Equality in theory and in practice. What is happening?
	There are a number of engaging resources for getting students thinking about this topic and defining some basic terms. One starting point is to show and discuss one of the debate starter videos on gender equality on the ‘We are Equals’ website, or download their ‘Little Book of Debate Starters’ – each page of the book could be distributed to a group for them to summarise the arguments and information on it and discuss different responses.

The next step on from this might be to make selected use of the resources on the Equality and Human Rights Commission website, particularly the definitions of equality from the Equality Act and the associated duties. Having recorded what they are, students can refer back to the evidence gathered so far on why they might be necessary.
	Equals Little Book of Debate Starters: http://www.weareequals.org/downloads/booklet.pdf
Equality and Human Rights Commission teaching resources: http://www.equalityhumanrights.com/advice-and-guidance/equal-rights-equal-respect/useful-information/why-teach-equality-and-human-rights/index.html

	

	Why is it happening and what (if anything) should be done about it? Equality and marriage
	This contemporary debate can be introduced through video clips outlining the debate and arguments on each side. 

The Guardian debate is a useful focus for engaging students with arguments and developing their own conclusions. After analysing the arguments on each side, students can evaluate them using the previously established concept of equality and also the consequentialist and deontological approaches to ethics established in theme 3.

Homework: students could write an essay in response to the focused question, ‘Will allowing gay marriage produce greater equality?’ and encourage students to follow the previously established structure for answering it – focusing on and clarifying the terms, setting out the situation, summarising and evaluating arguments and evidence on either side, then reaching a supported conclusion. This could be planned in class and completed under timed conditions.
	Background:

Coalition for Marriage: http://c4m.org.uk/marriage-minutes/
Freedom to Marry: http://www.freedomtomarry.org.uk/case
BBC Q&A on gay marriage: http://www.bbc.co.uk/news/uk-18407568
Gay Marriage in the US state by state:

http://www.guardian.co.uk/world/2012/feb/08/gay-marriage-us-state-by-state
Debate – The Guardian, ‘Should Catholics accept Gay Marriage?’: http://www.guardian.co.uk/commentisfree/belief/2013/feb/05/time-gay-marriage-accepted-in-uk 
	

	Why is it happening and what (if anything) should be done about it? Equality of outcome and opportunity.
	The same process can be applied to the debate between equality of outcome and equality of opportunity. One approach would be to establish definitions of ‘equality of outcome’ and ‘equality of opportunity’ in relation to education and discuss the consequences of each. Can and should everyone achieve the best – or the same – grade? Should everyone have the opportunity to achieve the best grade? Given that equality of opportunity is widely accepted in our society, the next step might be to role-play a variety of philosophical positions in relation to it. The entry in the Stanford Encyclopedia of Philosophy is clear and detailed here, and could be turned into a series of short ‘briefing cards’ for the different roles. A whole-class discussion and vote or consensus exercise could then follow.
	Stanford Encyclopedia of Philosophy (2002), ‘Equality of Opportunity’: http://plato.stanford.edu/entries/equal-opportunity/

	

	Why is it happening and what (if anything) should be done about it? Equality in religious cultures.
	The ban by France (and some other countries) on the burka or niquab could provide a useful focus for debate.

1) Show the suggested video clip an introduction to the context of the debate.

2) Ask students to work in groups using some of the suggested sources and their own research to generate lists of arguments for and against the ban.

3) Having assembled and reviewed these, use the deontological and consequentialist approaches to ethics, and the different approaches to equality previously established to evaluate these arguments.
4) Students are invited to record their own supported and considered conclusions. 
	Al-Jazeera, ‘French Veil Ban Comes into Force’ (2011): http://www.aljazeera.com/news/europe/2011/04/20114117646677858.html
Arguments around the ban:

William Langley, ‘France’s burka ban is a victory for tolerance’ (11 April 2011): http://www.telegraph.co.uk/news/worldnews/europe/france/8444177/BurkaFranceNational-FrontMarine-Le-PenMuslimFadela-AmaraAndre-Gerinhijab.html
The Economist, ‘It’s a Cover Up’ (18 May 2010): http://www.economist.com/node/16155956?story_id=16155956

BBC, ‘French MPs vote to ban Islamic full veil in public’ (13 July 2010): http://www.bbc.co.uk/news/10611398

	

	Dealing with Illegality in a global context. What is happening – organisations
	Begin by recalling the definition of globalisation from theme 2, and debates around it.  Recall some of its benefits and drawbacks and brainstorm how globalisation might have an impact on illegal activity and solutions to it.

Students could then move on to researching Interpol and the International Criminal Court to establish their history and purpose, and other aspects of their context. Interpol’s excellent educational site is excellent for this purpose. The Coalition for the International Criminal Court website is more detailed, but also provides some appropriate and accessible materials which could be adapted for classroom use or researched directly by students. 
	Interpol Education site: http://www.interpol.int/ipsgapp/educational/what-is-interpol.html
Coalition for the International Criminal Court: http://www.iccnow.org/?mod=court

	

	Dealing with Illegality in a global context. What is happening: issues
	Having established the underlying context of the international system for dealing with crime, students can now identify and describe the specific issues within this sub-theme listed by the specification. Interpol’s briefing documents on each provide excellent starting points, and students could be divided into groups to collect information from these, and supplement it by following the links on each documents and undertaking their own research. Poster presentations could be produced for the rest of the class and displayed on the wall as a reference for the next stage and revision. 
	Illegal migrants
Interpol, ‘Trafficking in Human Beings’: http://www.interpol.int/Crime-areas/Trafficking-in-human-beings/Trafficking-in-human-beings
Interpol, ‘People Smuggling’: https://secure.interpol.int/Public/THB/PeopleSmuggling/Default.asp 

Trafficking in contraband goods, etc
Interpol, ‘Trafficking in Illicit Goods’: http://www.interpol.int/Crime-areas/Trafficking-in-illicit-goods/Trafficking-in-illicit-goods 



Interpol, ‘Trafficking in Illicit Goods Factsheet’: see http://www.interpol.int/News-and-media/Publications 

Terrorism

Interpol, ‘Terrorism’, http://www.interpol.int/Crime-areas/Terrorism/Terrorism 

Interpol, ‘Terrorism Factsheet’ and ‘Bioterrorism Factsheet’: http://www.interpol.int/News-and-media/Publications
International crime (organised and cyber crime)
Interpol, ‘Cybercrime’: http://www.interpol.int/Crime-areas/Cybercrime/Cybercrime
Interpol, ‘Organized Crime’: http://www.interpol.int/Crime-areas/Organized-crime/Organized-crime 
	

	Dealing with illegality in a global context. Why is it happening and what (if anything) can be done about it?
	Having established the underlying context of each issue in global illegality, students should begin to evaluate different arguments around them. One strategy is to allocate groups to each of the topics and, giving them the starter sources in the suggested resources, or equivalent seed material for debate, ask them to produce presentations which follow the key questions on that topic:

· What is happening?

· Why is it happening? (covering different explanations of this)

· What, if anything, can be done about it?

Individuals could then develop this presentation as a piece of writing in essay form which answers those questions in sequence.
	Illegal migrants

The Guardian, ‘Obama’s immigration reform plan: the verdict’, 30 January 2013: http://www.guardian.co.uk/commentisfree/2013/jan/29/obama-plan-immigration-reform-panel-verdict?INTCMP=SRCH (a very useful source in that it provides a number of short, contrasting arguments in response to President Obama’s solution to dealing with illegal migration to the United States)

Trafficking in contraband goods, etc
Eric Jay Dolin, ‘Debate jibes ignore Chinese counterfeiting’s long history’, Reuters, 24 October 2012: http://blogs.reuters.com/great-debate/2012/10/24/debate-jibes-ignore-chinese-counterfeitings-long-history/ (this provides a good starting point for one aspect of the debate, particularly when used alongside the argument made by Mitt Romney in the US Presidential debates – also linked to from the article).

Terrorism
Home Office, ‘The Counter-terrorism strategy’: http://www.homeoffice.gov.uk/counter-terrorism/uk-counter-terrorism-strat/ 

Imran Khan, ‘We need a political solution’, The Guardian, 25 August 2006: http://www.guardian.co.uk/commentisfree/2006/aug/25/post316
(These two sources form effective starting points for arguments for legal/policing and political solutions respectively to terrorism, which both have an international dimension).

International crime (organized and cybercrime)

Charles R. Nesson, ‘Cybercrime’, Harvard Law School, Berkman Center for Internet and Society, 15 June 2001: http://cyber.law.harvard.edu/ilaw/Cybercrime/
(A useful starting point which sets out some key arguments and case studies for further consideration)
	

	Revision
	A number of revision activities across all four themes should then follow, ensuring that the students can recall key information across a variety of topics for the examination. Some teaching should also take place on selecting questions and planning and writing answers under timed examination conditions. There should be an opportunity to practice this in one or more mock examinations, with feedback on performance.
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