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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to History A. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for History A. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE HISTORY A: H106. F964 The German Reformation 1517-1555

	SUGGESTED TEACHING TIME
	20 HOURS
	TOPIC

	1. what were luther’s main ideas and how and to whom did they spread?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction
	· Students should be provided with the essential information relevant to the unit.

· This should include a summary of the scheme of work, specification, assessment and homework requirements and a reading list. 
	· Unit F964 specification

· AS OCR History A Planning & Delivering Resources, Heinemann 

· OCR reading list and exemplar exam paper. Useful texts include the following and will be used for the individual exercises in the scheme.
· Martin Jones, Clash of Empires (Cambridge)

· Alistair Armstrong, The European Reformation (Heinemann)

· Keith Randell, Luther and the German Reformation (Hodder and Stoughton Access)

· Andrew Johnson,’ The Reformation in Europe’ (Hodder and Stoughton)

· JAP Jones,’Europe 1500-1600’ (Nelson)  
	· Unit F964 is a document based paper, and as such all source skills should be stressed from the start. 

· Wherever possible teaching of the content of this unit should be done through the use of sources and documents.

· The mark scheme should be used to highlight the required source skills. These should be practiced frequently.

· There is help and guidance for tutors in recent examiner reports with detailed comments and suggestions on approaches to teaching document studies.

	The Roman Catholic Church on the eve of the German Reformation.
Organisation and beliefs


	· Students could brainstorm ideas about Catholicism and the Catholic Church today.

· Post-its could be used to create a discussion board and could then be rearranged under the two headings (organisation and beliefs).

· A true/false exercise with statements about the sixteenth century Catholic Church could then follow as a comparison and summary exercise.

· Homework could be to produce a diagram summary of this introduction.
	
	· Some students will benefit from keeping a dictionary of key terms in their file. This could also form part of a wall display.
· The nature of the way in which the sixteenth century Catholic Church was organised must be emphasised here so that Luther’s opposition can be understood.

	The Roman Catholic Church on the eve of the German Reformation
The Protestant View of existing abuses.
	· Tutors could create an “Art Gallery” in the classroom using enlarged copies of woodcuts. Students walk around looking at each picture, noting down ideas and queries about the images.

· Tutors then allocate a woodcut to pairs of students and give guidance on understanding the images.

· Pairs then “teach” the rest of the class.

· Key focus should be the role of the Pope and the Roman Catholic Church Hierarchy.

· Tutor needs to make the link between this information, and Luther’s reform, which will be covered next.  A list of key abuses can be made and kept on a discussion board so that students can look back to see which abuses Luther focused on and when.
	· Examples of sixteenth century woodcuts, which can be found in’ Clash of Empires,’ Martin Jones (Cambridge) or The Reformation, Andrew Johnston (Hodder and Stoughton)

· Provide clip boards and sheet with the title/date of each woodcut and space to take notes

· There is a useful picture of an indulgence in Clash of Empires by Martin Jones (Cambridge)

· (See points to note for emphasis on skills.)
	· Skills focus is on comparison (of the Protestant view with the Catholic structure previously covered).

· The idea that many of the woodcuts were exaggerated (as propaganda) should emerge from the discussions.

· Another discussion topic could be the intended audience of the woodcuts.

· A clear explanation of an “indulgence” should be given at this point.

	Martin Luther: The man
	· Students complete a comic strip style diagram of Luther’s life, working from an outline chronology.
	· www.pbs.org has a range of relevant material including a video and trivia section.
· www.news.bbc.co.uk has good links.
· www.martinluther.de has information on various Luther related sites in Germany and interactive games (in German).
· ‘Luther ‘(2003) feature film starring Joseph Fiennes and directed by Eric Till provides a good introduction to Luther’s early life and can be used throughout to introduce relevant events. As a revision topic this film could be evaluated at the end of the unit.
	· Begin to create a display board/rogues gallery of key characters concerned with this topic. 

· Place Luther’s picture and detail centrally, and other characters around, showing clearly how they are linked to Luther. This can be on-going throughout the topic.

	Luther’s main ideas:
The 95 Theses
	· This topic should be taught using source material and a variety of historical documents.

· Students could work with a simplified version of the 95 Theses to identify:

· Luther’s view of the Pope

· Luther’s views on Faith

· Luther’s views on Indulgences

· Exam skills practice for homework and follow up lesson.

· Practise part  A (comparison) by providing two different Protestant views of Indulgences (one Luther’s view from the 95 Theses, and one a woodcut)
	· Simplified copy of the 95 Theses

· Clash of Empires, Martin Jones has good examples of sources to use for comparisons.  This provides a good chance to compare sources as an initial introduction to source skills.
	· This topic could be introduced using a copy of the woodcut showing Tetzel with his strong-box. The rhyme should be noted. A copy of this is available in ‘Luther and the German Reformation’ by Keith Randall (Hodder and Stoughton)
· Tutor to provide summary handout.

	The Babylonian Captivity of the Church


	· This topic should be taught using source material and a variety of historical documents.

· Students could work  with a simplified version of “On the Babylonian Captivity of the Church” to identify:

· Luther’s view of the sacraments

· Luther’s view of the Eucharist
	· Martin Jones Clash of Empires has good examples of sources to use for comparison.


	· Tutor to provide summary handout.

· It would be useful to introduce elements of comparison by provenance here e.g. Content/nature/author/purpose/date etc.


	
	· Exam skills practice for homework and follow-up lesson. Practise part A(comparison) by providing two different sources  (one taken from On the Babylonian Captivity) showing that Luther’s views were developing by 1520
	
	

	An appeal to the Christian Nobility of the German Nation
	· This topic should be taught using source material and a variety of historical documents. A suggestion is that students could work with a  simplified version of “An appeal…” to identify:

· Luther’s view of the Pope

· Luther’s view of the role of the Princes

· Luther’s view of the role of the laity (priesthood of all believers)

· Exam skills practise for homework and follow up lesson. Practise part A (comparison) by providing two sources showing Luther’s developing views.

· Re-emphasise comparison by provenance and content.
	
	· It would be useful for the tutor to introduce definitive criteria for answering part (A) at this point
· Tutor to provide a summary handout.
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	· Summary activity could be to produce a chart showing Luther’s views by 1520.
· There should be four headings: the Church, the Papacy, religious belief and religious practice.

· Twenty point test to follow 
	· Martin Jones ‘The clash of Empires’ pages 127-133 and Armstrong ‘The European Reformation’ pages 20-29 are useful here.
	· This could be completed in small groups as a PowerPoint presentation.
· Skills can be emphasised here for part (B). A past exam question could be used to link sources to a proposition.
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How did Luther’s ideas spread?
	· Students could brainstorm the question ‘How do ideas spread’ followed by “How did Luther’s ideas spread?” 

· Tutor could record ideas using Smart Board and then student volunteers categorise ideas into:

· Short term/long term

· Written/verbal etc.

· Individual research and homework task on the development and role of the printing press.
	
	· Tutors could introduce the topic with a brief demonstration of the effect of printing on the spread of the printed word.

· This could be done simply, with a “potato cut”, felt tips and card. Tutor attempts to make five coloured copies of their initials by both methods. Students time the results.  


	GCE HISTORY A: H106. F964 The German Reformation 1517-1555

	SUGGESTED READING TIME
	10 hours
	TOPIC

	2. How did the authorities react to luther from 1517-1521?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The reaction to Luther by the ecclesiastical authorities:
· In Germany
· The Papacy
	· Tutor introduces this topic with a narrative (power-point, or hand-out) to explain the reaction of Tetzel and his Dominican order, and Luther’s Augustinian order.

· The rest of the topic should be taught through source material with use made of the original chronology.

· Students should be provided with a range of source material and asked to identify the following:

· The Papal view of Luther

· Eck’s view of Luther

· Luther’s own view of his stand-point on the 95 theses

· Luther’s view of his debate with Eck at Leipzig

· Tutors could provide a factual summary sheet.

· Exam question practice on part A and part B questions.

· SAMs materials could be used to facilitate discussion of this question focussing on the skill of comprehension of sources.
· Comparison skills can also be developed, eg. By comparing Eck and Luther on their debate at Leipzig.
	· The video “Luther” (2003) provides an interesting image of Tetzel as a salesman and opponent of Luther. 

· Clash of Empires pages 134-136 or a past exam question will provide examples of sources to use for the exercise listed under suggestions.

	· If a “rogues’ gallery” has been created in the classroom, it will be a useful reference point in this topic for students who need reminding who the new characters are. For effect, A4 portraits could be hung from the classroom ceiling as well…….
· Tutors should point out on the time scale and the view of some that the Papal response was slow. 
· The political concerns of the Pope should also be highlighted, including the effect that his desire not to cross Frederick the Wise had on his reaction to Luther. This link provides a good lead into the next topic. 
· Students should record these points in their files, including an answer to the question, ‘Why was the Papal response so slow?’
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The reaction to Luther by the Secular authorities:
- The Princes: Frederick the Wise and the Emperor Charles V
- Cities/Knights etc.
	· Students complete brief independent research to compile an A4 CV for Frederick the Wise and Charles V. Tutors should provide standard CV headings for students use.
· Students then work in pairs to produce a ‘campaign’ diary for Frederick the Wise and Charles V. The diaries should include entries for:

· Aims

· Actions

· Outcomes from 1517-1521

· There should be a clear focus on The Diet of Worms and a past exam exercise could be completed here.

· A summary activity would be to discuss “Who helped Luther more: Frederick the Wise or Charles V?” This could be used to generate a diagram on the roles of Frederick and Charles. A weighing scales could be used as a visual image for students to focus on reaching a judgement. Although Charles helped Luther by default, his ‘help’ can nevertheless be judged and compared to that of Frederick. 

· Tutor facilitates narrative with power point or hand out to produce an audit of Luther’s support by 1521.  
· Students would list Luther’s supporters with details of who they were and why they supported him.
	· Independent research should be completed here and reference sources could be indicated as Martyn Rady ‘The Emperor Charles V’ (Longman,) Stewart MacDonald ‘Charles V’ (Hodder). Keith Randell ‘Luther and the German Reformation’ has a section on Frederick the Wise, pages 30-31.

	· Refer to Rogues Gallery here.

· There is an opportunity for extension reading here; to facilitate a deeper understanding of the political issues concerning Charles V. Focus could be on the way he was forced to prioritise his problems, thus appearing not to take Luther seriously up to 1521.
· Key documents to note are The Papal Bull and the Edict of Worms.

· Students often confuse the two, and what they did. A simple factual diagram should clarify this indicating document/date/author/purpose/consequence for Luther.


	GCE HISTORY A: H106. F964 The German Reformation 1517-1555

	SUGGESTED TEACHING TIME
	15 hours
	TOPIC

	3. What was the impact of Lutheranism in Germany from 1517 to 1530?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The effects of Lutheranism on German princes, knights, towns and peasants 1517-1530.

The nature of the Holy Roman Empire


	· A brief PowerPoint presentation of this topic could be used to illustrate the nature of the Holy Roman Empire.

· Students could be provided with an outline map to annotate.

· A key discussion topic would be the extent to which the nature of the Holy Roman Empire helped Lutheranism spread.

· Those factors should be expressed as a diagram, which shows priority.
	· Charles V, Ruler Dynast and Defender of the Faith, Stewart McDonald (Hodder and Stoughton) has detail on Charles’ rule and position in the Holy Roman Empire.
	· Students will benefit from a brief study of the nature of the Holy Roman Empire in terms of:

· Social structure

· Political structure

· Geographical features

· A key focus should be the status of the Holy Roman Emperor Charles, compared to that of the Princes.

	The effects of Lutheranism on German princes, knights, towns and peasants 1517-1530.

Introduction


	· Students could build a narrative of this period from a chronology which is divided into three columns: Princes, Knights and Towns. 
· There is potential here for group work in threes (acting like a jigsaw) or as a class activity divided into three.

· Plenary discussion should focus on where most help came from for Luther during this period.

· Students can then produce further notes on key events/individuals, which should include:

· The Diets at Speyer

· The Diet at Augsburg 1530.

· Phillip of Hesse

· Albrecht of Hohenzollen

· The knights war

· Ulrich Von Hutten
· Notes on each event/individual should relate to how Lutheranism was growing and the role of the event/individual in this.

· A hand-out should be provided/produced for revision purposes.
	
	· Tutors need to explain the importance of urban support for Lutheranism as opposed to Princely support at the time (1517 – 1530).


	The effects of Lutheranism on the Princes 1517-1530
	· This part of the topic should be taught using primary source material.
· Students could be given a variety of sources which reflect the views of a leading German prince who supported Luther, Frederick the Wise.

· Students could be directed to identify:

· The Prince’s views of the Papacy

· The Prince’s interpretation of Luther’s message

· Any links with Luther

· Luther’s view of the role of the Princes

· Tutors could facilitate a discussion about why some other Princes were attracted to Lutheranism

· Exam skills can be practised here using the sources for comparison eg. Papal and Princly views of Luther, and to test a hypothesis (part b).,

· Students could produce a diagram of 3 columns, to show these reasons, highlighting the differentiation between economic/social/political factors. 
	· Clash of Empires has some good examples of sources relating to Frederick the Wise, and a detailed section on the other reasons why Princes supported Luther.


	· Tutors need to make students aware that Princely support of Luther before 1530 was slight. Albrecht of Hohenzollern and Philip of Hesse should be highlighted as examples of some of the first Princes to become Lutheran, Students could produce brief biographical detail here.

	The effects of Lutheranism on the Knights (1517-1530)
	· This part of the topic should be taught using primary source material.

· Students should be given a variety of sources which reflect the views of a leading German nationalist (Ulrich Von Hutten) and directed to identify:

· His view of the papacy

· His interpretation of Luther’s message

· His links with Luther

· Exam practice and peer marking of past exam question should be given.
	· Clash of Empires has some examples of sources by Ulrich Von Hutten
	· Tutors should ensure that students understand the role of German nationalism as a political motive for anti-clericalism/becoming Lutheran 

	The effects of Lutheranism on the Towns (1517-1530)
	· Key issue: What did it mean for a town to become Lutheran?

· Students could be provided with a variety of primary and secondary source material. From this they should be able to:

· Produce a diagram showing the step-by-step changes involved in becoming a Lutheran town

· Highlight key individuals involved in the changes

· Focus on how Lutheranism spread

· Summarize the differences between a Lutheran and a Catholic town

· Exam practice question set for homework with tutor feedback. Focus should be on comparison skill practised by a comparison of city/town and princely support.
	· There is an extract from L.W. Spitz “The Protestant Reformation” in Europe 1500-1600 by J.A.P. Jones (Nelson) which focuses on Hamburg.
	· Key focus here is on the importance of towns in the early part of the Lutheran reformation.

· There is scope here for role play, if time. 

· Students could be given character cards and asked to make choices/decisions with regard to the future religious organisation of’ their’ ‘town.

	The effects of Lutheranism on Peasants (1517-1530)

Peasant grievances


	· This topic could be taught entirely through source material
· Students study the “Twelve Articles of ‘Memingen’ in order to list the grievances of the peasants in Germany in 1520. This could be completed as a “washing line” activity with colour coding for social/political/religious etc. This should relate to the impact of Lutheranism, i.e. To what extent did Luther’s ideas motivate the peasants.
	· Copy of the “Twelve Articles of Memingen” found in The Reformation in Europe, Andrew Johnston (Hodder and Stoughton


	· A starter activity on the meaning/implications of the term ‘peasant’ would be good here.


	Luther and the Peasants (1)
	· Students study the ‘Admonition to Peace’ in order to list Luther’s view of the peasants and Princes in March 1525.
	· Copy of the’ Admonition to Peace’, March 1525, (also in Johnson
	· The tone and language of these two documents can be used to highlight the differences

	Luther and the Peasants (2)
	· Students study a copy of “Against the Murdering Hordes of Peasants” (April-May 1525) to highlight the changes in Luther’s thinking.

· Tutors could pose the question “What happened to change Luther’s point of view?” Working in pairs, students place answers/speculation on mini white boards.

· Plenary discussion and answer session, with focus on the effect of this on Luther’s support from the peasants.

· Students could be provided with four model answers to “b” type questions and asked to mark these using mark schemes

· These should relate to the relationship between Luther’s ideas and the support of he peasants.
	· OCR SAM scripts

· OCR examiner reports and mark schemes

· Exemplar exam papers

· These should have been introduced and explained at the start of the course and need emphasis now


	· At this point students should be aware of what is expected in a good quality response.

· For part “a’ they should be providing a genuine comparison of both content and provenance, evaluating qualities such as:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· Some contextual knowledge will be important here.

· Students should be aware of the need to compare the two sources as evidence for the factor highlighted in the question.

· For part “b’ students should evaluate the sources using their own knowledge in order to test their quality.

	Luther’s view of the Protestant radicals:


	· As an introduction to this topic, students could recap Luther’s views so far. This could be done through cards cut from a summary sheet which need reassembling. The sheet could then be given out as a revision aid. 
	
	

	The Wittenburg movement and Andreas Karlstadt


	· Students could complete individual research to produce a note form hand-out about  Karlstadt and the Wittenburg movement, focusing on how Luther’s ideas differed.

· The following should be covered:

· Who was involved?

· What changes were made?

· The Wittenburg Ordinance

· Luther’s reaction

· Luther’s return to Wittenburg

· Plenary discussion to clarify students knowledge of how the Protestant radicals differed in their beliefs from Luther.
	· ‘The European Reformation’ Alastair Armstrong (Heinemann) has a brief section on this pages 34-35.
	· Two themes need emphasis here:

· Luther’s intolerance towards radicalism and therefore his conservative nature. Links back to his belief in the role of princes and his belief in public obedience to them can be made.

· The emergence of alternative reform movements to Lutheranism, some from different origins and sources. 



	The Zwican Zwickau Prophets


	· Students could be given cards showing statements about the prophets ideas.. They could then sort them into:

· Those with which Luther would agree

· Those with which Luther would not agree

· Those indicating the radicalism of the prophets views 
	· JAP Jones ‘Europe 1500-1600’ has a good section on the life of Muntzer.
	

	Thomas Muntzer


	· Tutor facilitates brief narrative overview of Muntzer’s role in the Peasant’s war.

· Students could use primary source material to compile his obituary. Headings should include:

· Career outline

· Beliefs

· Relationship to Luther

· The events in Munster 1534-1535

· This could be done using MS Publisher, if available

· Plenary discussion needed here to emphasise links with key question in the pecification ie. Luther’s view of the radicals and its effect on the fragmentation of the Protestant Reformation. 
	· Use “ A letter from Thomas Muntzer to the people of Allstedt”, April 1525, printed in The Reformation in Europe, Andrew Johnston (Hodder and Staughton)

· Luther and the German Reformation, Keith Randell (Access to History) has a good section on Luther’s view off Muntzer.
	· The tone used in this extract is worth noting

· Links back to the peasant’s war can be made here.

· The key question in the specification is Luther’ view of the radicals and the link here to the impact of Lutheranism in Germany.
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The Anabaptists

Key issue is Luther’s view of the radicals.
	· Students could complete a categorising terms exercise. Provide words and phrases for sorting into related groups, some covered so far, and some not, with a pile for “not understood yet” 
· This will provide prompts for the work on Anabaptists, which can then be done as pair work research and the production of a Power Point slide/handout. This needs to have a clear focus on the key issue in the specification.
	
	· This exercise can be done on computer or Smartboard, by either highlighting, or cut and paste.
· This also makes a good recap activity in the work completed on Luther so far.

· There is opportunity here for wider reading on the Anabaptists. This will facilitate a wider understanding of the term.
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	· This topic could be taught through documents and source material.

· Students could be provided with primary source material which shows the differing opinions of Luther and Zwingli about the Eucharist.
· Plenary discussion could also focus on a recap of Luther’s views.

· A useful revision/recap would be to have students hot-seat “Luther” in small groups. A “peasant”, “knight”, “prince” and “townsman” could ask Luther for his views in relation to their lives
· Similarly, “Luther” could challenge the “radicals” to explain their ideas. or there could be a session where a panel could be hot-seated, eg Zwingli, Anabaptist etc.
· Tutor could provide a summary handout with the focus on Luther’s views of the radicals. 

· Full exam practice question for homework. 
	· Keith Randell ‘Luther and the German Reformation’ has a chapter on Luther and Zwingli.
	· Key focus here should be the differences in thinking between Luther and Zwingli, with special reference to the Marburg Colloquy.

· There should be focus here on the issue of whether Luther was intolerant to those with different ideas to his own.
· An extension or homework activity could be to investigate Luther’s relationship with Erasmus, and their disagreement over freewill.


	GCE HISTORY A: H106. F964 The German Reformation 1517-1555

	SUGGESTED TEACHING TIME
	15 hours
	TOPIC

	4. WhY did Lutheranism survive in Germany between 1530 and 1555 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction/Recap of events so far 1517-1529 focussing on the spread of Lutheranism, to establish the situation by 1530
	· Students could form a “living chronology” in the classroom from date and event cards reflecting key events in the spread of Lutheranism 1517-1530. Students take it in turns to be key characters and to place themselves in the chronology, explaining their role/turning points/challenges/difficulties at a given date. 
· Tutor facilitates a focus on the situation in 1530 by explaining the role and whereabouts of Charles V from the Edict of Worms to 1530, highlighting the reasons for Charles’ return to Germany in 1530.
· Students could participate in a key statement brainstorm, “What should Charles V do about Luther in 1530?”  
· The decisions could be plotted on a Smartboard if available and referred to later.
	· The chronology used at the beginning of this topic could be enlarged and put onto card here.
	· The focus here is on the “progress” of conciliation through the Diets, and the key factor is the Diet of Augsburg in 1530.

· The varied political obligation of Charles V and his on-going struggles with the Papacy need highlighting here.

· If no Smartboard is available, a discussion board can be used instead.
· The role of Charles V up to 1530 should emerge from the living chronology, but should also be highlighted by the tutor. His problems need careful recap prior to brainstorm activity.

	1530 – The Diet of Augsburg

How did the Diet of Augsburg facilitate the growth of Lutheranism
	· Using original source material, students complete a detailed hand out on the Diet of Augsburg, showing:
· the Protestant view

· the role of Melanchthon

· the Catholic view

· Charles’s' actions

· Students should relate this to the ‘help’ given to Protestantism by the Diet of Augsburg
	· There is an extract from the Augsburg Confession in Luther and the German Reformation, Keith Randell (Hodder and Staughton).
	

	Charles V’s reaction to the spread of Lutheranism 1530-1547.
	· Students produce narrative overview in note form with specific emphasis on the problems Charles faced with foreign enemies at this time and the effects of this on the spread of Lutheranism.

· Students could produce a bar graph of the spread of Lutheranism 1530-1546 showing the increase of the religion. Events to place on the graph should include:

· The religious truce of Nuremburg, the restoration of Ulrich von Wurttenburg, the conversion of Brandenburg and Ducal Saxony to Protestantism, the Diet of Regensburg, foreign problems for Charles 1538-1546.
	· Armstrong,’The European Reformation’ has a useful section pages 52-56.
	· Students could return to their earlier views in this subject, stored on the Smartboard or discussion board ceated earlier.
· Students should be given a blank graph, printed with dates and boxes for shading showing growth, consolidation and any shrinkage.

	The role of the Princes and the Schmalkaldic League
	· Case study on Philip of Hesse.

· Students could produce a mini-essay entitled “Assess the motives of Philip of Hesse in supporting the Lutheran cause.”

· Exam skills here too with practise on past exam question on Luther and the Princes.
	· There is a profile of Philip of Hesse in Years of Renewal, John Lotherington (Hodder and Staughton).
	· This would make a good homework assignment which should relate to the key issue of the spread of Lutheranism and Philip’s role in this.

	Luther’s leadership
	· Students could complete this part of the topic entirely by analysis of documents and sources. Students could be directed to examine:

· How far the evidence suggests that Luther was personally responsible for the success of the reformation

· How far the evidence suggests that Luther’s contribution to the Reformation was virtually complete by the end of the Diet of Worms in 1521

· Students to complete a full exam question in timed conditions based on topics covered so far.
	· Sources available in Martin Jones,’Clash of Empires’.

	· In choosing documents and sources for this activity it is important to include material that argues for and against a pivotal role for Luther.

· This should enable a prioritising and comparative approach to the discussion (Was the Prince’s support more important than Luther’s leadership in the spread of Lutheranism?)

	Consolidation and Review
	· To emphasise the need to practise document skills, this activity could begin the revision programme for this module.

· The following is a revision exercise:

· Students work in pairs with a pack of sources/extracts/documents covering chosen topics. This could represent the entire topic across the class, in which case a plenary exercise could be arranged, or it could represent just one topic.
· Students could complete a variety of tasks:

· Arrange sources chronologically

· Highlight primary/secondary sources

· Group pro-Luther and anti-Luther extracts

· Group according to Luther’s beliefs

· Groups into useful/trustworthy/ propaganda

· Select two sources to challenge/support with their own knowledge etc.
	· It is important to practise exam skills here too, especially comparison of content, analysis and comparison of provenance, application of sources to a proposition.
	· As a  homework/extension activity, students could be asked to produce mini-essays on some of the following issues:

· Assess how far Martin Luther was the driving force of the German Reformation

· To what extent do you agree with the view that Martin Luther was intolerant in his beliefs?

· Examine the view that the Lutheran reformation was largely the result of German nationalism

· Assess the role played by Charles V in the spread of Lutheranism.

· These can be given at intervals throughout the revision period. Students can be directed to their source pack and asked to find evidence to support a specific proposition.


	GCE HISTORY A: H106. F964 The Unification of Italy 1815-1870

	SUGGESTED READING TIME
	15 HOURS
	TOPIC
	1. HOW FAR DID THE EXPERIENCES OF 1815 TO 1847 CREATE SUPPORT FOR ITALIAN UNITY?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Italy and the Vienna
Settlement 1815
	· Use sources on Italy in the 18th century.

· Use a map of Europe 1795 to explain concepts such as ‘The Holy Roman Empire’ and then focus on a map of Italy in the 18th Century to demonstrate visually the disunity of the period.   
· Students begin a glossary and add key concepts.
	· AS OCR History A Planning & Delivering Resources, Heinemann.
· http://www.fordham.edu/halsall/mod/modsbook.html Modern History Sourcebook.
· http://www.history.ac.uk/  Institute of Historical research Website.
· The maps could be displayed using an OHT or a data projector.   
	· Centres who have previously taught OCR 2582 will have a bank of past exam papers, the sources from previous papers can be used as source material throughout the course. New centres can purchase past papers from OCR or join the OCR e-community where teachers across the country are willing to share past papers and other resources.

	
	· Introduce the AS level source evaluation using the sources on Italy under Napoleon.

· Discuss what techniques are necessary for source analysis – build on what students know from GCSE.

· In pairs or small groups students analyse the sources. Feedback ideas to the board.

· Using the sources students write a short answer to ‘Assess the situation in Italy in 1815’.
	· http://www.historyguide.org/intellect/ancien_regime.html Guide to resources on the French Revolution.

· To practice comparison, ask two students to stand at the front of the class and ask students to compare them point by point.

· Handout a table divided into: date, context, author, audience, content. Use for source analysis.
	· Create a Sources Guide – with examples from past examiners reports and guidance on the skills needed for source papers. Students can refer to this throughout the course and use it as skills are taught.

· The ‘model’ answer and the ‘Sources Guide’ could be available on the school VLE or Intranet. 

	Italy and the Vienna
Settlement 1815
	· Homework: glossary creation, students continue to add to their glossary with words such as nationalism, liberalism, autocracy, authoritarian words that they have encountered when looking at the background: Italy 1795-1815. Teachers could provide students with a list of words that they will need to know for the course etc. This could be tested throughout the course.
	· Oxford English Dictionary; Internet Dictionary could be used. 

· http://www.historyonthenet.com/   History on the Net has various resources. 

· A map could be displayed using OHT or a data projector or handed out. 

· http://www.historyhome.co.uk/c-eight/france/map1810.htm. 
	· The students add to this glossary throughout the course.



	Vienna Settlement 1815
	· Introduce the Vienna Settlement: its purpose, key personalities and decisions.

· Using a blank map of Italy 1815, students annotate the map with rulers, names of states, geographical locations. This could be tested later.

· In groups students discuss whether the peacemakers at Vienna got it right in Italy and what changes they would have made.
· Homework: students research Italy in 1815: geographical, social and political situation, to prepare for a discussion on whether there was support for the idea of unity.
	· A handout, OHT, PowerPoint could be used.

· The following books could all be used to provide factual information, be used to create handouts and for student reading. They could be used as class readers or available in the library and can be used throughout the course:
· The Unification of Italy 1815-1870 by A. Stiles

· The Italian Risorgimento by M Clark

· Italian Unification 1820-1871 by M Collier

· Italian Unification by G Darby

· Create a guidance sheet with questions or headings to help structure note taking.

· http://pateshistory.co.uk/content/italian-unificationitaly-1815.ppt PowerPoint on Italy after 1815.
· Students clearly need to have a body of notes for revision and so that they can bring information to class to use in discussions and other work, The idea of the questions is to guide students by signposting the areas they need to make notes on. These notes could be checked by the teacher as part of an early assessment.
	· It is important that students have a clear understanding of the geography of Italy 1815-1870.

· The suggested books could be used throughout the unit for extracts etc. Students could be given the Stiles book as a ‘textbook’ or class book.
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Restoration Italy


	· Using the map of Italy, students present their research into Italy 1815 and their ideas on how far Italy was a ‘united’ land. 

· Introduce the concept of the Risorgimento and the concepts of nationalism and liberalism, students add these to their glossary.

· Introduce early nationalist groups – the Carbonari.

· Homework: write up a short summary of Italy 1815 and the prospect for unity. Students could take a factor that they have researched such as the position of Austria, the experience of unity under Napoleon, the regional divisions, the limited middle class, the economic division between North and South.
	· Use previous map on OHT or PowerPoint.


	· Students, in groups, could produce an OHT or slide for each Italian state.



	Revolutions 1820-1 and

1830-1
	· Handout sources on early revolutions and students complete a table of events and reasons for failure. The sources should form the basis of knowledge for the students. The student read and analyse them looking for the key features of Unification so that they can compare the revolutions and consider the reasons for failure. There should be at least one source from a book on each of the Revolutions in each state.

· Students use the table they have created to discuss in small groups ‘Why the early Revolutions failed’. Snowball – students begin in pairs and then create a group of 4 to share ideas and then a group of 6 etc: until the whole class has shared ideas and come to an overall conclusion on why the Revolutions failed and created a hierarchy of reasons.

	· Extracts from books and articles and other sources.


	· This could be used for C3.2 and C3.1a communication key skills.

· Draw out the position of Austria to highlight the importance of Austria in the process of Unification.
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The Intellectuals and their different attitudes to Italy and the extent of support for these.
	· Introduce Mazzini and Young Italy; his revolutionary ideas and impact on the Risorgimento.

· In small groups students read and summarise the ideas of Balbo and Gioberti and Cattaneo and then jigsaw them with other groups.

· Introduce a source exercise on ‘thinkers’ as practice for document skills. Students focus on comparison and analysing source skills.

· Homework: complete document exercise on ‘thinkers’ which should focus on comparing the ideas in the sources.

· Students peer mark the source exercise on ‘thinkers’ using a mark scheme. Students highlight where the student has used the sources and created a comparison of content.
	· Extracts from Mazzini’s letters. Modern History Review (MHR) article on Mazzini Nov 2002.

· Source extracts from previous exam papers. 

· Extracts from Clark, Stiles and Collier.

· Create a source paper on ‘thinkers’ from past exam papers and other texts.

· Create a source analysis table.

· Create a marking sheet that the students can use to feedback to each other, focusing on source skills.


	· http://www.fordham.edu/halsall/mod/1852mazzini.html Extract from Mazzini on Nationality

· http://pateshistory.co.uk/content/italian-nationalists-in-the-1830s.ppt#2 PowerPoint on Revolutionary Thinkers of 1830s.

· Recap the skills needed for AS source questions.

· Focus on source skills such as point-by-point comparison, of content.

· At this point generic mark sheets could be introduced and explained.
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	· Introduce the 1840s Charles Albert and Pius IX.  Students discuss how liberal these men really were.

· Summarise the period 1815-1847 –students could write this up as a short summary of the situation in Italy by 1847 and comment on whether change seemed likely.
	· Video Warwick University Italian Unification.

· OHT or PowerPoint slides including pictures of Pius and Charles Albert to introduce and give basic information on Pius and Charles Albert.


	· More able students could widen their summary to analyse how much continuity and change there was in the period. 
· 1815-1847.




	GCE HISTORY A: H106. F964,The Unification of Italy 1815-1870

	SUGGESTED TEACHING TIME
	12 
HOURS
	TOPIC
	2. WHY DID THE REVOLUTIONS OF 1848/9 FAIL TO UNITE ITALY? 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The Revolutions of 1848-9: Main features and outcomes.
	· Why did the Revolutions happen?

· Introductory overview of the Revolutions of 1848-9 highlighting key themes. Students create a timeline of events for each state.

· Students start working through a workbook on the Revolutions 1848/9, reading narrative, analysing sources, and answering questions. This can be completed for homework.

· The workbook should include ‘must, could, should’ tasks using differentiated sources and extracts from books.

· Source extracts could be included with students considering the provenance of the sources and creating a comparison of provenance.

· Using their prepared work students answer a series of questions related to the Revolutions which test their knowledge of events and the relative importance of factors. 
· Key Questions Why the Revolutions broke out in 1848; How the Revolutions differed in each state; why the revolutions failed. Students could be divided into teams and tables could be set up with different tasks related to the questions. Groups move around the room completing the tasks using their workbook – and creating posters, creating summaries or analysing sources to answer the three key questions.

· Create a sorting exercise using the timeline of the revolutions. Randomly hand out a card to each student; ask the students to get into date order of the events. Ask each student to explain their event and its significance/impact on the revolutions. Students suggest which events are key events and make links with other cards.

· The reasons for failure: in groups students draw up a list of reasons why the revolutions failed using their notes and sources. 

· In groups each student selects a reason and argues the case for its importance in relation to other factors using sources and their notes to create an argument championing their reason as the main cause. 
	· More able students could use Martin Clark – available for reading to add to their analysis of why the Revolutions failed.
· MHR article 1848 Revolution Sept. 1998.

· Blank template for timeline.

· Create a workbook with questions, beginning with knowledge questions and progressing to more complex questions. Short sources for analysis could be included and more complex answers could be given as mind maps and the workbook could include a map to annotate. This could be taken in and checked or ‘marked’ by other students or the teacher at a later date.
· http://www.ohiou.edu/~chastain/index.htm Encyclopaedia of 1848 revolutions

· http://www.fordham.edu/halsall/mod/modsbook.html Modern History Sourcebook: documents on Unification 1848-1861.

· Materials from pervious exam papers, A3 paper and coloured pens for posters, maps etc.

· Sorting exercise on laminated card. 
	· Students need a clear understanding of the events of the Revolutions.

· Draw out the key reasons – particularly Austrian strength and the ambiguity of Piedmont’s intentions.

· Workbook available on school/college VLE or Intranet – students could work on the workbook on the Intranet and email to other students.
· Events in France and the German Confederation could also be included; more able students could be given the task of reading/summarising information on this. 
· http://users.ox.ac.uk/~chri2057/z1999mazzini.htm The Rise and Fall of Mazzinian Nationalism 



	
	· Use a past question (May 2001) on the Revolutions of 1848-9 to discuss reasons for failure.  

· Use the past question to demonstrate the skills needed for analysis using all four sources, Groups could analyse one source in relation to the question, considering content and provenance. Their analysis could be shared with the rest of the class and feedback to the board to create suggestions for a complete answer.

· Students then write up the answer to the ‘assess’ question based on work done in class. Marked by the teacher.
	· Past exam question.

· http://pateshistory.co.uk/content/italy-and-the-1848-revolutions.ppt PowerPoint on Failure of 1848 Revolutions.

· Individual mark sheets to focus feedback to student.

· Use the mark sheets created from the generic mark schemes that were introduced earlier.
	· Any band II answers could be photocopied and distributed as an example for the class. Students could suggest ways in which the answer could be improved.




	GCE HISTORY A: H106. F964,The Unification of Italy 1815-1870

	SUGGESTED TEACHING TIME
	20 
HOURS
	TOPIC
	3. HOW IMPORTANT TO UNIFICATION WERE THE CONTRIBUTIONS OF THE ITALIAN STATES AND OF INDIVIDUALS?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How important to the unification of Italy were the contributions of the Italian states (especially Piedmont and its aims)


	· Recap the situation in Italy and Piedmont in 1849.  Each student to take a different role – Nationalist, Austrian, Pope, Peasant etc. and to consider their view of the state of Italy in 1849 and what the future might hold in role. Each student would share their view in role with the class. They should consider the political, social and economic aspects that affect their role. Students consider whether the Revolutions present a success or failure to their group or individual.
· The ideas generated by the students should be presented as a short presentation with PowerPoint.

· Following on from role play, the class comes to a decision on the situation in Italy in 1849 and whether unification was a realistic prospect. Students could consider: What were the main stumbling blocks to unification? What factors would need to change for Unification to be successful. How foreign intervention had affected the Revolutions, whether future intervention would be needed and what had been gained.
	· Prepare role cards which could be distributed at random. Role cards suggest areas to consider, and prompts for the student.
· Students present using PowerPoint and their presentation could be assessed in terms of key skills: how they present their ideas, how they deliver the information, whether they have allowed for questions.
	· This could be used for Communication Key Skills 3.1a or 3.1b.

· Students could be assigned different roles. More able students could be assigned specific roles such as Mazzini, Garibaldi, Charles Albert, Louis Napoleon, with other students considering other roles, such as peasant, soldier, and nationalist in small groups.

	

	· Students research biographical details of key figures: Cavour, Garibaldi, Victor Emmanuel, Napoleon III and judge whether, in the early 1850s, these key figures wanted a totally united Italy. Present to the rest of the class. 

· Introduce ‘Modernisation and Piedmont in the 1850s’. Students discuss and come up with a list of ‘what makes a modern state’.

· Explain the industrial, agricultural, political and religious innovations and their impact.

· Introduce the Crimean War and Piedmont’s involvement, the Peace of Paris and its results for Piedmont. This could be a research activity.

· Explain changing nature of European diplomacy. Students could draw on their work on the Crimean War to consider the increasing isolation of Austria and how that might affect Italian Unification.

· And Austria’s increasing isolation, from
	· Prepare task sheet to ensure focused research. Students could present on OHT or PowerPoint. 
· http://pateshistory.co.uk/content/guiseppe-garibaldi.ppt PowerPoint overview of Garibaldi and his contribution to Unification. 

· PowerPoint presentation, students given handouts of slides.

· Extracts from contemporary sources, particularly from Cavour. http://www.age-of-the-sage.org/cavour_garibaldi_italy.html 

· Map of Crimea. Extracts from sources relating to the Crimea e.g. Tennyson’s Charge of the Light Brigade.

· Interesting per se – but keep the focus on the significance for Italy.

· http://www.crimeantexts.org.uk/ War. 

· Use diagrams to explain the changing alliances in Europe.
	· Some explanation of Liberalism and Anti-Clericalism may be needed. Students add terms to their glossary.

· Need to explain events in the German Confederation and the rise of Prussia – compare with Piedmont. 

· http://www.beyondbooks.com/eur12/2b.asp Explanation of German Unification.

· Extension: reading on Bismarck and Prussia with students commenting on the position of Prussia and how it affected the European situation.



	
	· Using 4 sources on modernisation 4 students ‘hot seat’ each source taking Q & A from rest of class. Sources from Cavour, D’Azeglio, Victor Emmanuel etc. Students could ask questions related to the impact of the changes made, what their aims were and whether they think Piedmont had become a more modern state. 
· Create a sorting exercise with statements about Piedmont, Cavour and Modernisation, events and aims and ask them to sort them into most-least important factors in Piedmont’s modernisation in relation to becoming a European state.

· Students could then be asked how far Piedmont’s modernisation could contribute to Unification.
	· Use sources from exam paper OCR Jan 2002.

· Statements on laminated card including quotes, key terms, figures.

· Comparisons with other European countries could be included in the statements.
	· http://pateshistory.co.uk/content/the-move-towards-unification-after-the-1848-revolutions.ppt PowerPoint overview of Piedmont’s role in 1850s.

	The first phase of Unification 1858-1860
	· First phase of Unification. 1858-1860. Orsini Bomb Plot, Plombieres, War of 1859, Villafranca, Central Duchies, Zurich. 

· Create a workbook of events, maps, timeline, sources interspersed with key questions. Students work through the booklet analysing events and answering questions such as ‘the effect of the Orsini bomb Plot’; ‘How far did Plombieres suggest a united Italy’; Why was Villafranca agreed?

· Students analyse the importance of events in relation to the process of the unification of Italy by ranking them. Students analyse the sources to extract information on the importance of events and questions on the provenance of the sources could be included so that students practise considering provenance.

· Workbook completed for homework.
· Students feedback their answers to the key questions in the workbook to the class. Key questions could then be discussed in class with the teacher clarifying areas the students find difficult.

· Factual test on events 1858-1860 so teachers can assess whether the students know what happened and the order of events, particularly in central Italy. A clear understanding of what happened is vital for sound source analysis and so students can place sources in context.
	· http://www.amitm.com/thecon/lesson6.html website for maps of Italian unification 1858-1870

· http://www.victorianweb.org/history/risorgimento/3.html Information on First war of Independence.

· Workbook for students, include extracts from Darby, Shreeves, Stiles, Mack Smith etc. 

· http://www.bbc.co.uk/history/ 

· http://www.beyondbooks.com/eur12/2a.asp Guide to Italian Unification 

· Workbook could be divided into ‘must’ ‘should’ ‘could’ tasks to create differentiation, with more able students expected to complete all the ‘must’ ‘should’ ‘could’ tasks.

	· Students who complete the workbook early could be given an extra task or extra reading, or extra research on Britain and Prussia.

· Workbook template could be available      on Internet or VLE.
· Workbook could include Library or Internet resources.

· http://pateshistory.co.uk/ahist/cavour-and-napoleon-iii/ A student task on Cavour and Napoleon III



	
	· Garibaldi and Sicily: Overview of Garibaldi’s campaign in Sicily. Causes and outcomes.

· Garibaldi and Sicily document work on Garibaldi’s motives; relationship between Cavour and Garibaldi and how Italy was united by 1860.

· The document work would reinforce the skills of comparison, use of provenance and the analysis of sources. More able students could be assigned to assess a group of sources against a key question with weaker students working on comparison of content and provenance.
· Students consider how far, by March 1860, Italians united Northern Italy.  In groups students prepare for a debate on the contribution of Italians and Italian states to the first phase of unification. A more specific debate on the contribution of specific individuals could be held towards the end of the course once the topic of unification is complete and Garibaldi and Victor Emmanuel’s and Napoleon III’s contributions can be considered more fully.
	· OHT or PowerPoint. Students could be given copy of slides.
· Warwick University Video Italian Unification.
· Exam paper Jan 2006.

· Suggest arguments for students. Could create a template for students to prepare a clear argument. 

· Debate could be videoed or recorded for use in key skills Communication 3.1a or 3.1b with the focus on presenting an argument, moving an argument forward and incorporating the views of others, engaging with other speakers. The video could be used in class to assess these skills.


	· More able students could be assigned specific roles or arguments to prepare to develop debating skills.

	
	· Timed document in class on Garibaldi and Sicily 2002.

· Peer marked by students and then handed in for teacher checking. Peer marking builds on the peer marking done earlier in the Italian Thinkers exercise using the generic mark scheme and the mark sheet used to mark previous documents. Students should make suggestions for improvement as well as positive points about the work marked.

· A buddy system for peer marking could be used where more able students are paired with weaker students.
	· Exam paper 2002

· Mark sheet for students and guidance on marking. A list of key criteria could be created using the mark scheme, with students checking that the key points have been included in the answer. This could be done as a tick box sheet. Students would need a copy of the mark scheme and the generic mark scheme.

· A suggested answer could be used for the ‘assess’ question, so students could judge the quality of the answer they have been given to mark.
	· More able students could be assigned specific roles or arguments to prepare to develop debating skills.



	GCE HISTORY A: H106. F964,The Unification of Italy 1815-1870

	SUGGESTED TEACHING TIME
	20 HOURS
	TOPIC
	4. HOW IMPORTANT IN THE PROCESS OF UNIFICATION WERE FOREIGN HELP AND FOREIGN CIRCUMSTANCES?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How important in the process of Unification were foreign help and foreign circumstance?
	· Recap first phase of Unification and consider the role of foreign powers: France, Britain, Prussia, Austria. Students feedback ideas to the whole class.  Groups assigned to look at the role of different countries.

· Second phase of Unification. Brainstorm position of Italy 1860. Introduce 1860’s with maps and timeline overview of events. Students consider what stumbling blocks to unification still existed and whether Italy needed foreign intervention after 1860 to achieve unification.

· Homework: Students make notes on the events of 1860s and the final unification of Italy so that students have a working knowledge of the events of the 1860s which they can use to consider the key question of the necessity and impact of foreign intervention and whether Italy was really united by 1870.
· Recap and go over events 1860s Question and Answer using students’ prepared work. Students could use their prepared work to ask each other questions
	· Students could present their recap as a PowerPoint.

· Map of Italy 1860 and 1870; create a timeline.

· http://www.history-ontheweb.co.uk/noticeboard/noticeb_qac72_cavour.htm Answer to a questions on problems facing Italy 1861-1870.

· Note taking guidance sheet with headings and sub headings and directed questions.
· OHT or PowerPoint; Maps. 

· http://www.zum.de/whkmla/region/italy/itunif.html maps of Italian Unification.

· http://www.victorianweb.org/history/risorgimento/4.html Article on the Third War of Independence.

· Source extracts from exam papers Jan 2001 Role of France; June 2005 Austria, could be used.

· http://www.historyillustrated.com/cartoons/hncpc/ 19th century political cartoons.
	· Extension material: students could use Clark or other texts to add to their basic notes. 
· Timeline and PowerPoint could be made available on school/college VLE or Intranet for revision.

	
	· Third War of Independence 1866; Franco-Prussian war 1870 and Victor Emanuel’s take over of Rome. Explain and elaborate on European circumstances that affected Italy.

· In groups students work on posters examining the role of different foreign powers. Each group assigned a different power and ideas fedback to the whole class. Students could discuss which foreign power was the most important in bringing about Unification.

· Quick factual test on the events 1860-1870 and foreign powers to assess whether students know what happened so that they will be able to place sources in context and apply own knowledge.
· The Italian Kingdoms and the extent of Unity 1861-1870. Outline and draw out Piedmontisation; The Brigands’ War; the issue of Rome and the Papacy.

· Students consider questions in groups: How far was Italy a united country in the 1860s? Ideas feedback to the class.

· Students select four sources and write an assessment of whether Italy was a united country by 1870. This could be shared with the rest of the class.

· Homework: students prepare for consolidation work by checking and completing their notes.
	· OHT or PowerPoint. 

· Extracts from texts and sources – use 2004 Rome and 2005 1860s exam paper.

· Sources from exam papers as above.

· http://www.newadvent.org/cathen/12134b.htm Catholic Encyclopaedia article on Pius IX
	· Use this opportunity to recap document skills.

· Note taking sheets could be made available on the Internet or VLE.

·  http://www.italian-heritage-ancoats.org.uk/sivdoc.htm An article on Italian identity which more able students could use in their assessment of whether Italy was a united country by 1870 MHR article September 2000 ‘The Republicans and the Risorgimento’ by T Chapman.

	Consolidation: How important to Unification were the contributions of the Italian states and individuals
	· Role Play: students take on the role of Italians and others involved/interested in unification: a peasant, a liberal, a Mazzinian, French soldier etc. Consider their attitudes to unification and its outcome, particularly the 1860’s. Students should reflect on the elements of change and continuity since 1849.

· Hot seat activity: 4 students take on the roles of Cavour, Garibaldi, Victor Emmanuel, Mazzini and Napoleon III and prepare to defend their contribution to unification. Rest of the class quiz them on their contribution, aims etc. and vote on who made the most important contribution to unification and why.
· More able students could be chosen to take on the 5 main roles with other students in groups creating questions.

	· Create role cards with a role to be distributed randomly.

· Create an evaluation sheet for students to note the arguments of the ‘key contributors’ and to assess their contribution.

· A guidance sheet could be produced for students taking on the individual roles with prompts helping students to research their roles. Students creating questions could be guided to focus on the key questions already covered for example how did the Roman Republic contribute to Unification? Was Garibaldi’s military contribution really as important as the French military contribution? How far did Cavour want a united Italy?

· www.history-ontheweb.co.uk/noticeboard/pdf_101_skillsqacitalianunific.pdf Comparison of Cavour and Garibaldi
	· The hot seat activity could be minuted by the teacher or a student and then made available to students via the internet or school VLE so students have access to the points raised rather than taking notes in class.
· Criteria for success in the Hot Seat Activity: Do the questions focus on the key issues? Do the questions test the individuals? Has the student answered the question using factual knowledge to support their arguments?

· Students should understand that the process of Unification was a combination of factors and that the individuals involved had different aims for Italy which impacted on their role and the process of unification itself.

· At the end of the activity students should be in a better position to make a judgement on the contributions of the key individuals.

	Consolidation: How important in the process of unification were foreign help and foreign circumstance?
	· Students prepare presentations arguing the case for one country: France, Britain, Prussia, and Austria and prepare questions for the other groups to answer. 
· How far was Italy united by 1870? Discuss this question in relation to the experiences of Italians in the 1860’s. 
· Snowball activity, students discuss in pairs and then progressively larger groups refining their ideas – ends with feeding back arguments to the whole class. 
· Explore past exam papers that have not already been used: students could be asked to work in small groups to prepare suggested answers to these exam papers.
· Unseen timed document on Italian Unification marked by the teacher. Students who have not mastered the skills, or who are having difficulty with particular skills could be given an additional source working on the skills identified as needing more help. More able students could be paired with weaker students to help them master techniques.
	· OHT or PowerPoint; create a task sheet to help students prepare.
· Student notes; source materials from past exam papers and other texts.
· Past exam papers.
	· The presentations could be made available via the Internet or VLE as revision aids.
· Stretch and challenge – more able students could look specifically at the role of the Catholic Church and create a short presentation.
· Students suggested answers could be made available on the Internet or VLE.

· MHR article ‘The Unification of Italy’ by Mack Smith 1989.


	GCE HISTORY A: H106. F964 Dictatorship and Democracy in Germany 1933-1963

	SUGGESTED TEACHING TIME
	15

HOURS
	TOPIC
	1. HOW EFFECTIVELY DID HITLER ESTABLISH AND CONSOLIDATE NAZI AUTHORITY 1933-1945?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction 

Unit F964
	· Students could be provided with the essential information relevant to this Unit. This could include a brief summary of the scheme of work, an overview of assessment/homework requirements and a reading list.
	· Unit F964 Specification.

· OCR Reading List.

· OCR exemplar/past examination papers.
· Essential information must remind both students and teachers that the new format contains either 5 sources of longer sources.

· OCR Teaching Support for AS Historical Enquires.
· AS OCR History A Planning & Delivering Resources, Heinemann. 


	· Centres should offer students a ‘Course Booklet’. This may contain specification overviews and assessment criteria and may also contain directions to specific library titles or intra/internet links. This may be a completely online resource made available through virtual learning environments or school/college intranets.

· Unit F964 is a Document Studies Unit – this should be emphasised to students at the outset. Constant reference to document skills should be made throughout the delivery of the Unit.

· Tutors should consult recent Examiner Reports for detailed comments and suggestions on approaches to teaching Document Studies Units.

	Introduction 
German History
	· Tutors will find student understanding of this Unit much improved by providing a brief account of the key events in German history prior to 1933. These could include:

· 1871 – Unification

· 1890-1914 – Wilhelmine Germany

· 1914-18 – World War One

· 1918 – Chaos after World War

· 1919-23 – Birth of Weimar

· 1924-29 – Weimar ‘Golden Years’

· 1929-33 – Rise of the Nazis

· Students could work in small groups to produce wall displays on one of the periods. Tutors may wish to split the years 1929-1933 into smaller periods of time. Displays must include:

· Images

· Evidence of use of IT (could be web research, word processing, use of MSoft Publisher)
· Reference to provenance of key sources and documents
· Three dimensional aspect (part of the display must be constructed – small model or use of arts/crafts materials to make a particular point)
· Students could then use the wall displays as the focus of a brief presentation to the rest of the class.
· Alternatively students could be shown a video introducing Hitler and the Nazis. Any 20-30 minute commercially produced overview would be useful.

· Teachers could then ask students then asking students what key questions might explain the rise to power of such an extreme and bizarre figure?

· This might get to themes like:
· Was democracy not well grounded?

· Did First World War have traumatic effect?

· Were people desperate and why?

· Was there something very special about Hitler?
	· ‘Germany 1858-1990’ – Alison Kitson (OUP)

· ‘Hitler and Nazi Germany’ – Frank McDonough (Cambridge)

· www.spartacus.net
· www.historylearningsite.co.uk/index.htm
· http://www.schoolshistory.org.uk/
· http://www.activehistory.co.uk/ (activehistory requires registration)

· http://www.schoolhistory.co.uk/alevel.shtml
· The Kitson book alone would allow students to complete the activity.

· Centres may also consider producing their own collections of key documents and sources. 


	· Students may be expected to complete the majority of wall display work in their own time.

· It will be important for centres to ensure that time spent on this activity is in proportion to the remainder of the Unit. The objective is to facilitate understanding of a number of key themes relevant to Nazi Germany and especially key aspects Nazi ideology, not to develop detailed knowledge of late 19th century Germany. Bearing this in mind, centres may opt instead for a straightforward timeline of key events with brief explanations.

	The Aims of the Nazis
What did the Nazis believe?
	· Students could be provided with brief definitions of the terms ‘aims/ideology’.

· Students could be given the opportunity to share their own ideas on what the Nazis represented and wished to achieve. These contributions could be plotted on a Smartboard and referred to at the end of this topic as a checklist.

· Student’s research key Nazi ideas; Anti-Semitism, Nationalism, Master Race, Volksgemeinschaft, Anti-Communism/Bolshevism, the Führer principle etc. 
· Students could be provided with short extracts from documents each illustrating one of the above ideas and explain connections between idea and extract.

· Students could complete a ‘phrenology’ diagram of Hitler’s head showing the key Nazi aims and ideas in terms of his ‘Weltanschaunng’.
· To develop and reinforce the activity further students could be issued with cards containing key ideas. Students must explain to the rest of the class the card they have received.
	· ‘Weimar and Nazi Germany’ by Hite contains a good selection of documents and sources on Nazi aims and ideology.

· ‘Nazism 1919-1945 1:Rise to Power 1919-34’ ed. Noakes and Pridham

· ‘Germany 1858-1990’ – Alison Kitson (OUP)

· ‘Hitler and Nazi Germany’ – Frank McDonough (Cambridge)
· Noakes J. & Pridham G. (eds.) Nazism 1919-1945, vol 1: The Rise to Power 1919-1934: A Documentary Reader. Exeter UP, 2nd ed. (1998)# 0-85989-598-X
· www.spartacus.net
· www.historylearningsite.co.uk/index.htm
· http://www.schoolshistory.org.uk/
· http://www.activehistory.co.uk/ (activehistory requires registration)

· http://www.schoolhistory.co.uk/alevel.shtml

	· Key documents could include:

· The 1920 Programme

· Extracts from ‘Mein Kampf’



	The Aims of the Nazis
What did the Nazis believe?

Skills 
	· Students could be introduced to exam type question based around Nazi aims.

· Exam focus in class – Question A.


	· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
· Focus on the comparison in A.
	· Exam skills will continue to be developed throughout the Unit. Students will benefit from developing a thorough awareness of the requirements of the mark scheme right from the outset.

	The Aims of the Nazis
What did the Nazis believe?

Consolidation
	· Tutor provides overview of ‘Aims’ topic.

· Students produce their own revision booklets using MS Publisher or presentation using MS PowerPoint.

· File check and Twenty Point Test on Nazi Aims and Ideology.

· Once beliefs have been established, students could discuss the possible aims in policy using extracts from Mein Kampf and the Programme – this could lead to discussions as to why instant dictatorship did not occur, why there were not more attacks on Jews; why there was not instant attacks on big business and instant re-armament?
	· Tutor provides handout of PowerPoint presentation.


	· Extension reading and additional document analysis could be made available to students through VLE or school/college intranet.

	Nazi Admission to Power in 1933
30 January 1933 – Hitler becomes Chancellor – HOW? WHY?
	· Students are asked to focus on the situation in January 1933. They could produce charts/diagrams that show the different feelings of the groups involved – SA (frustration) Communists and Socialists (why no General Strike/Revolution) Hindenburg, Papen (we’ve hired him) workers, middle classes etc.
· Case Study: The Conservative Plot. Students produce ‘think bubble’ diagrams. ‘Think’ bubbles swirl around the head of Franz von Papen and in each one he ‘explains’ why he thought it would be a good idea to hand power to Hitler and the Nazis. Students research information from selection of sources and documents relating to the Conservative ‘plot’.
· Students could be set a piece of homework that asks them to respond to the statement – ‘Hitler was in office in January 1933 but not actually in power’.
	· Selection of documents and sources relating to:

· Why Weimar was a mess in 1929.

· Variety of Parties in Weimar.

· Problem of the electoral system.

· How Hitler was admitted to power in 1933.

· Why Hitler was admitted to power in 1933.

· ‘Weimar and Nazi Germany’ by Hite contains a good selection of documents and sources on the Nazi admission to power in 1933. This book is especially good on historian’s interpretation of events.

· ‘Nazism 1919-1945 1:Rise to Power 1919-34’ ed. Noakes and Pridham

· ‘Germany 1858-1990’ – Alison Kitson (OUP)

· ‘Hitler and Nazi Germany’ – Frank McDonough (Cambridge)

· www.spartacus.net
	· The montages of John Heartfield are particularly useful when seeking to analyse visual soures relating to this topic. The ‘millionen’ image of Hitler being handed money by big business is worthy of discussion and would appeal to those students who favour the analysis of visual sources. The montages are available at - www.eastman.org


	Nazi Consolidation of Power after 1933

Key Terminolgy / Narrative
	· Students could be provided with glossary of the relevant key terms:

· Gleichschaltung

· Enabling
· Students could be asked to decide what they would do in order to control a country prior to the development in the next activity.

· Students could be provided with a brief narrative outline of the consolidation period. This could be done:

· January-March 1933 – Control of the Centre  (Reichstag and Election)

· April-July 1933 – Control of Society (main reforms – Civil Service etc)

· January-August 1934 – Control of the Party (SA – Night of Long Knives)

· August 1934 – Führer principle becomes reality
· Teachers should make students aware of the fragmented nature of Nazi government that emerged and point towards future discussions on the nature of a ‘weak dictatorship’.
	· ‘Germany 1858-1990’ – Alison Kitson (OUP)

· ‘Hitler and Nazi Germany’ – Frank McDonough (Cambridge)

· www.spartacus.net
· http://www.schoolshistory.org.uk/
· Students could be encouraged to develop and maintain a glossary of key phrases and terms. It might be appropriate review/consolidation homework to get them to go back through their files at this stage and note the key words for a glossary.
	· The Consolidation of Power topic could be developed as a stand-alone Flexible Learning Unit. Students could be given a key list of learning aims and objectives and negotiate with their tutor:
· Method of research

· Sources to analyse

· Method of presentation

· Form of assessment

· This would allow students the opportunity to do a piece of work consistent with their individual learning style.



	Nazi Consolidation of Power after 1933

Control of Centre – election campaign, Reichstag Fire, state of emergency, March election, Enabling Act
	· This topic could be taught completely by analysis of documents and sources. Students could be directed to examine how far the evidence suggests that Hitler carried out a ‘revolution’ in government between January and March 1933.
	· ‘Weimar and Nazi Germany’ by Hite contains a good selection of documents and sources on the Nazi consolidation of power after 1933.

· www.spartacus.net
· http://www.schoolshistory.org.uk/

	· A ‘case study’ piece of homework could be set on the Reichstag Fire. There is a great deal of documentary evidence and students usually become interested in the ‘guilt’ or otherwise of Van der Lubbe.


	Nazi Consolidation of Power after 1933

Control of Society – Local government, Civil Service, Trade Unions, Parties, Concordat with the Catholic Church.
	· This topic could be taught completely by analysis of documents and sources.
· Students could complete charts/diagrams/tables that show how consolidation took place with so little resistance and why it was still necessary for the Nazis to make compromises.


	· ‘Weimar and Nazi Germany’ by Hite contains a good selection of documents and sources on the Nazi consolidation of power after 1933.

· www.spartacus.net

	· A ‘case study’ piece of homework could be set on any aspect of the Nazi control of society. 

· Examination papers could be made available to those students who are proving to be very able in this subject and who could be encouraged to ‘fast track’ their skills.
· As a stretch and challenge activity some students could be offered the opportunity to examine this topic through extracts from Viktor Klemperer’s Diaries.

· Some students could be directed to examine how far the evidence suggests that Hitler carried out a ‘revolution’ in German society between April and July 1933.  

	Nazi Consolidation of Power after 1933

Control of the Party – ‘second’ revolution’, the SA/SS, ‘Night of the Long Knives’
	· This topic could be taught mainly by analysis of documents and sources. Students could first be provided with a basic narrative that would be ‘scaffolded’ with documents and sources complete with brief commentaries.

· Students could be directed to examine how far the evidence suggests that Hitler carried out a ‘second revolution’ in German between January and August 1934.
	· ‘Weimar and Nazi Germany’ by Hite contains a good selection of documents and sources on the Hitler’s attempts to control the party.

· www.spartacus.net

	· A ‘case study’ piece of homework could be set on the ‘Night of the Long Knives’.

· Examination papers could be made available to those students who are proving to be very able in this subject and who could be encouraged to ‘fast track’ their skills.



	Nazi Consolidation of Power after 1933

Führerprizip or Führer Principle

– Hindenburg dies, Hitler combines posts, army oath 

Nazi Consolidation of Power after 1933

Consolidation
	· This topic could be taught completely by analysis of documents and sources. Students could be directed to examine how far the evidence suggests that Hitler had achieved ‘Gleichschaltung’ by August 1934.  The sources will be used to establish key points about provenance and utility.

· This activity is designed to draw together all the strands of the Nazi consolidation of power whilst increasing the focus of the students on documents and document skills:

· Students work in pairs and are given A4 wallets each containing 20 different sources/extracts and documents covering the whole range of events and developments linked to Gleichschaltung.

· Various activities are possible. Students could :
· Arrange sources chronologically as an initial exercise. When were they produced – does the date have a significance?

· Sub-divide into primary and secondary.

· ‘Group’ into events.

· Group into Nazi/other sources.

· Why were sources produced?

· Who produced them?

· The exercise could then be developed to include the following questions:

· Most/least trustworthy?

· Most/least useful?

· Similar/dissimilar tones?
	· ‘Weimar and Nazi Germany’ by Hite contains a good selection of documents and sources on the Hitler’s attempts to control the party.

· www.spartacus.net
· Collier M. & Pedley P. Germany 1919-1945. Heinemann (2000)

· Geary R. Hitler & Nazism. Routledge 2nd ed. (2000) 0-415-20226-4 or e-book 0-203-13119-3

· Tutor produces source packs from range of sources listed above. ‘Packs’ of sources could be available as on-line documents on school / college intranets or photocopied and placed in A4 document wallets. (see above) and should all relate to the death of Hindenburg and Hitler’s political moves immediately after (including the army oath).


	· A ‘case study’ piece of homework could be set on Gleichschaltung
· Examination papers could be made available to those students who are proving to be very able in this subject and who could be encouraged to ‘fast track’ their skills.

· As a possible extension activity, students could be asked to produce mini-essays for the following questions:
· Assess how far Hitler carried out a legal revolution in Germany between 1933 and 1934.

· Explain why it became necessary to have the ‘blood purge’ of the Night of the Long Knives.

· Assess how powerful the Nazis were by the end of 1934.

· Alternatively, a more demanding extension activity could require students to: consider how far aims had been achieved and complete a SWOT analysis – why was full revolution not possible? Was there more than a one party dictatorship – or asking students to prioritise future actions from Hitler’s point of view at end of 1934.



	Nazi Consolidation of Power after 1933
Skills
	· Students could be provided with four ‘model’ answers to ‘B’ type questions that show a range of ability. Teachers could explain to students how the responses were marked and why they received the grades they did and be asked to mark them using the mark schemes.


	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· At this stage of the course students should be familiar with what is expected from good quality responses.

· For ‘A’, they should, where appropriate, be providing genuine comparison and/or contrast of both content and provenance and be evaluating qualities such as:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· For ‘B’, students should be producing an excellent evaluation of sources with high levels of discrimination and using own knowledge to extend and enrich the quality of source evaluation. Students will need to be aware that they are not expected to produce responses of this quality from the start and that developing the required skills will be a long process involving a lot of work.

	Hitler and Government

Introduction
	· Students could be provided with basic information on the structure of German government under the Nazis and introduced to key terms such as ‘Fuhrer Principle’, ‘Charisma, cult and personality’, ‘Centralisation’ etc.
	· www.spartacus.schoolnet.co.uk/GERnazi.htm
· Collier M. & Pedley P. Germany 1919-1945. Heinemann (2000)
· Geary R. Hitler & Nazism. Routledge 2nd ed. (2000) 0-415-20226-4 or e-book 0-203-13119-3
· Layton G. Weimar & the Rise of Nazi Germany 1918-33. Hodder Access to History series, 3rd ed. (2005) 0-340-88895-4
	

	Hitler and Government

The Nature of Hitler’s Leadership
	· Document exercise based on the phrases introduced above:

· ‘Fuhrer Principle’

· ‘Charisma, cult and personality’

· ‘Centralisation’

· Students could be asked to draw conclusions from key documents relative to Hitler’s leadership style.
	· www.bbc.co.uk/history/worldwars/wwtwo/hitler
· Kershaw I. The Hitler Myth: Image and Reality in the Third Reich. Oxford UP (1989) 0-19-282234-9
· Layton G. Weimar & the Rise of Nazi Germany 1918-33. Hodder Access to History series, 3rd ed. (2005) 0-340-88895-4

	

	Hitler and Government

What were Hitler’s main aims and concerns in terms of government?

Relationship between Hitler and other leading Nazis
	· Teachers could provide a PowerPoint overview that explained the nature of Hitler’s dictatorship in terms of conflicting authorities, party and state and working towards the Führer. 
· Teachers may now wish to explore the relationship between Hitler and the other leading Nazis. Students could be provided with a range of short extracts and documents relating to all or some of the key Nazi leaders. Their task could be to extract information from the documents in such a way that they could then produce a ‘hierarchy’ of key Nazis.
	· PowerPoint.

· Kershaw I. The Hitler Myth: Image and Reality in the Third Reich. Oxford UP (1989) 0-19-282234-9
· Layton G. Weimar & the Rise of Nazi Germany 1918-33. Hodder Access to History series, 3rd ed. (2005) 0-340-88895-4
· Document pack could be based on:

· Goering

· Himmler

· Goebbels, (plus, if time allows)
· Hess

· Heydrich

· Bormann   
· Speer
	

	Hitler and Government

What was Hitler’s role in Policy Making? How powerful was Hitler?
	· Teachers explain to students the basic argument of Ian Kershaw’s theory of ‘Working towards the Fuhrer’.

· Students conduct homework research project on the ‘Hitler Myth’. Research questions could include:

· The Myth Defined

· How the Myth Developed

· How the Myth was Used

· The Effects of the Myth
	· Good sources and explanations may be found in a range of books. 

· Kershaw I. The Hitler Myth: Image and Reality in the Third Reich. Oxford UP (1989) 0-19-282234-9  – teachers may wish to produce a brief powerpoint that summarises the key points: especially ‘working towards the Führer.
· Layton G. Weimar & the Rise of Nazi Germany 1918-33. Hodder Access to History series, 3rd ed. (2005) 0-340-88895-4
· ‘Weimar and Nazi Germany’ Hite and Hinton (good summary overview)

· Ch.2 in ‘Hitler’ M. Fulbrook (Collins Flagship History Makers)
	· Examination papers could be made available to those students who are proving to be very able in this subject and who could be encouraged to ‘fast track’ their skills.



	Hitler and Government

Was Hitler ‘Master of the Third Reich’ or a ‘Weak Dictator’?
	· Tutor explains concept/debate to enable students to begin to grasp what is a key concept. This will be returned to later in the topic.
	· Good sources for this exercise may be found in ‘Years of Weimar and the Third Reich’ by Evans and Jenkins (Hodder 2002).
	

	Hitler and Government

Consolidation
	· Students work individually to produce twenty questions on Hitler and his role with Government. These questions should cover all the key points already discussed and should require a substantial paragraph of writing in response. Teachers may wish to direct students to particular themes in the topic. Papers are swapped, answered and then marked together by both students who explain their questions and answers to each other. 
	· Students utilise their own notes for this exercise.
	· Examination papers could be made available to those students who are proving to be very able in this subject and who could be encouraged to ‘fast track’ their skills.



	Hitler and Government

Skills
	· Students complete a full two-part question paper based on the Nazi Police State. 
	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· Peer marking and feedback could be used to emphasise the value of assessment in learning.

	The Police State

Introduction
	· Students could be provided with essential definitions of ‘Police State’.

· Students could also be encouraged to come up with their own ideas that link the debate to contemporary issues such as ID cards and ‘security’.

· Students could be given the opportunity to independently research aspects of the Nazi Police State. Aspects for discussion could include:

· The nature of Nazi law – German/Weimar law, lawyers/legal profession, courts and judges, state police, the ‘will of the Fuhrer’, political crimes etc.

· Teachers could collect student notes in for marking to ensure that all key areas have been covered.

· Students could complete Police State document case studies that focus on the Decree for the Protection of the People and the State (February 1933) and/or the Decree Against Malicious Gossip (March 1933). Students could be asked to look at a range of documents relating to one or both pieces of legislation and to discuss provenance, utility etc.
	· www.historylearningsite.co.uk/index.htm
· www.learnhistory.org.uk

	

	The Police State

How was the Police State controlled?
	· Teachers could introduce debate between repression and compliance/weak resistance.

· Students could produce ‘wall’ diagrams that showed the structure of the Nazi Police State as Himmler’s ‘Empire’. Himmler could appear as the ‘key stone’ in the wall. Other ‘blocks’ would be – Gestapo, SS (Waffen SS), Police, Concentration Camps.

· Students could be provided with a selection of documents and sources and be asked to use them to answer the question – ‘Who could get arrested?’
· Students could be provided with a selection of documents and sources and be asked to use them to answer the question – ‘To what extent did the Nazis develop a policy of intimidation?’
· Students could be provided with a selection of documents and sources and be asked to complete a mini-case study on the Gestapo. What do the documents and sources reveal about the way in which the Gestapo operated as a key part of the Nazi Police State?
· Students could be provided with a selection of documents and sources and be asked to complete a mini-case study on the SS. What do the documents and sources reveal about the extent to which the SS could be seen as the principal instrument of internal rule in Nazi Germany?
· As a consolidation exercise, (students could assess the significance of resistance and see if resistance was just impossible or whether there was a degree of compliance/approval about all this).
	· www.historylearningsite.co.uk/index.htm
· www.learnhistory.org.uk

	

	The Police State

Consolidation
	· Students could produce A3 revision charts that illustrate key terms relevant to the Nazi Police State – terror, intimidation, indoctrination, will of the Fuhrer, Nazi law, political crimes, police state, SS, Gestapo etc.

· Students could be asked to address the issue: ‘the Gestapo relied heavily on denunciation; the terror was reduced quite a bit in the mid 1930s then was increased after 1939 – why?’  
	· www.historylearningsite.co.uk/index.htm
· www.learnhistory.org.uk
· Ch. 8 in - ‘Years of Weimar and the Third Reich’ by Evans and Jenkins (Hodder 2002).
· Williamson D.G. The Third Reich. Longman Seminar Studies, 3rd ed. (2002)# 0-582-36883-9
	

	The Police State

Skills
	· Students complete a full two-part question paper based on the Nazi Police State.

· Alternatively, time could be made to allow students to complete the paper in timed, examination conditions.


	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.

	· Peer marking and feedback could be used to emphasise the value of assessment in learning.
· Teachers may also find it useful at this point to revisit and reinforce the mark schemes.

· Alternatively, teachers may wish to return to this part of the scheme at a later date when the students will be more confident with their developing skills.

	Resistance up to 1945

Introduction
	· Students could begin this topic by discussing the nature of ‘resistance’. They could be asked to develop a continuum of ‘resistance’ starting with ‘acceptance of regime’ through to ‘active resistance’, and explain the meaning of each one with reference to Nazi Germany. They would be provided with extracts from key sources/documents and be asked to link reactions to the Nazi regime with actual examples in the sources. ‘Resistance’, for example, could be linked to a source relating to the Edelweiss Pirates. Other terms to place in the continuum would include (in no particular order): 
· Levels of heroism?

· Reasons for failure?

· Enthusiasm

· Participation

· Indifference

· Acceptance

· Commitment

· Apathy

· Subversion (i.e. humour)

· Protests

· Resistance

· Non-conformity

· Alternatively, students could be asked to assess the chance of success for the different parts of the resistance. This may be a more demanding exercise. 
	· The relevant chapters in all the books mentioned above.

· Ch. 1 ‘Hitler’ (Book 2) M. Fulbrook (Collins Flagship Historymakers)

· There are a number of very good feature films available to tutors of this topic. They include –

· ‘Die Weisse Rose’

· ‘Swing Kids’

· ‘Sophie Scholl’ (2005)

· Centres may wish to develop source banks of relevant documents/extracts/sources relating to resistance and opposition in Nazi Germany.
	

	Resistance up to 1945

Reasons for resistance and opposition to the Nazi regime in Germany


	· Students could carry out individual or pair work on reasons for opposition and resistance. These could include:

· Economic factors

· War (after 1941)

· ‘Outsiders’

· Political opposition

· Religious and moral opposition
	· Sources listed above, but could also include document/source pack compiled within school/college.
	

	Resistance up to 1945

Who opposed? Groups and Individuals
	· Students could conduct research into key groups and individuals who opposed the Nazis. Students could ‘become’ one of the key groups/individuals and make a brief presentation to the rest of the class explaining why they oppose. Information would be extracted from sources/extracts and documents.


	· As above. Groups and individuals could include all or some of:
· Church

· Youth

· German Foreign Office

· Army

· Government / Civil Servants

· Traditional Elites

· Judiciary

· Workers and Working Class

· Opposition parties – SPD/KPD
	· Some students may be directed towards completion of detailed projects/case studies of some key opposition groups and plots. These could include:

· The Kreisau Circle

· The Red Orchestra

· The White Rose

· The Stauffenberg Bomb Plot

· Details of both the White Rose and Bomb Plot groups are available on www.spartacus.net

	Resistance up to 1945

Why was there so little internal opposition?
	· Students could produce A3 revision charts based on detailed analysis of a selection of documents, sources and extracts relative to the issue of internal opposition. Factors to be discussed could include:

· Police State

· Hitler Myth

· Propaganda

· Indoctrination

· One-party state

· German tradition/respect of authority

· Lack of independent trade unions

· Control of the media.

· Teachers may wish to prioritise these factors. 
	· Sources listed above, but could also include document/source pack compiled within school/college.
	

	Resistance up to 1945

Consolidation
	· Students could produce their own revision pack for the topic.
	· All sources listed above plus each student’s own notes.
	

	Resistance up to 1945

Skills
	· Students complete a full two-part question paper based on Resistance and Opposition.


	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	


	GCE HISTORY A: H106. F964, Dictatorship and Democracy in Germany 1933-1963

	SUGGESTED TEACHING TIME
	20 

HOURS
	TOPIC
	2. TO WHAT EXTENT DID THE NAZIS TRANSFORM GERMAN SOCIETY?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction

Key Concepts/Themes
	· The Teacher could provide the students with a basic overview of the key themes to be covered in this topic and could also introduce key concepts, especially ‘Volksgemeinschaft’. Key introductory points could also include:
· Hitler’s aims for German society
· The various aspects of Volksgemeinschaft

	· Chs. 9 & 10 in Kitson.
· Sec 2.2.2 in Hite and Hinton
· Ch 10 in Evans and Jenkins
· Ch 3 in Fulbrook (Book 1)
· www.spartacus.net
· www.historylearningsite.co.uk/index.htm
· http://www.schoolshistory.org.uk/
· http://www.activehistory.co.uk/ (activehistory requires registration)

· http://www.schoolhistory.co.uk/alevel.shtml
	· Students would greatly benefit from having the skills aspect of this Unit emphasised significantly from this point onwards in the Scheme of Work. Nazi Social Policy is a particularly rich area for source/extracts and documentary evidence and it would be possible to deliver the main body of study of volksgemeinschaft as a series of exercises in document skills. 

	Changes in Society

Youth in Nazi Germany
	· Students could be provided with the question – To what extent were young people in Germany completely controlled by the Nazi regime?  There task would be to appraise and analyse a selection of documents and sources that relate to the question and produce a word processed report that answers the question with detailed reference to the sources used. 
	· Students would be provided with a selection of sources, extracts and documents chosen in such a way as to reflect a variety of possible conclusions to the question. All the sources listed above contain appropriate source material that could be collated packaged for differing levels of ability.
	· Students should be offered an exam type question on this aspect of ‘Volksgemeinschaft’.


	Changes in Society

Education in Nazi Germany
	· As above, based around the question: To what extent were Nazi aims effectively reflected in their education policies?? 
	· See above.

· Hite J. & Hinton C. Weimar & Nazi Germany. John Murray (1999)# (lots of good source material here)
	· See above.


	Changes in Society

Women in Nazi Germany

Kinde, Kirche, und Kuche
	· Students could be provided with the question:  What do sources reveal about Nazi attitudes to women in the period 1933 to 1945. In particular, students could be asked to discuss the extent to which some women valued domesticity whilst for others it was reactionary.
	· See above.
· Hite J. & Hinton C. Weimar & Nazi Germany. John Murray (1999)
· ‘Frauen’ Alison Owings
· ‘Mothers in the Fatherland’ Claudia Koonz
	· See above.


	Changes in Society

The Churches in Nazi Germany
	· Students could be provided with a pack of sources/extracts and documents relating to the Churches in Nazi Germany. Students would then be supplied with the question – To what extent did the Nazis succeed in controlling the churches in Germany between 1933 and 1945? The task would require students to produce a word processed report that discussed the documents in terms of :
· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· The task would be assessed by a plenary discussion.
	· See above
· Hite J. & Hinton C. Weimar & Nazi Germany. John Murray (1999)
· Housden M. Resistance & Conformity in the Third Reich. Routledge (1996)# 0-415-12134-5
· This topic is undergoing some revision by historians at the moment. More able students could be directed to Michael Burleigh’s ‘Sacred Causes’ for a modern assessment of the Catholic Church in Nazi Germany.   
	· See above.


	Changes in Society

Skills
	· Students complete a full two-part question paper based on the Nazi volksgemeinschaft.
	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· Important that questions are set only on those topics already covered.

	Propaganda and Control

Introduction
	· Teacher facilitates students understanding of key phrases and concepts relating to propaganda in Nazi Germany.
· Teachers could also facilitate student understanding of why propaganda was important to the Nazi regime – AIMS.
	· Chs. 9 & 10 in Kitson.
· Sec 2.2.1 in Hite and Hinton
· Ch 10 in Evans and Jenkins
· Ch 1 in Fulbrook (Book 1)
· www.bbc.co.uk/history/worldwars contains good images with good commentary.
	· There is a vast amount of information available on Nazi propaganda. The use of images, photographs and posters will appeal to those students with more ‘visual’ preferred learning styles.

	Propaganda and Control

Methods of Propaganda


	· Students work in pairs to plan a short powerpoint presentation on ONE aspect of Nazi propaganda. The presentation must make effective use of examples of Nazi propaganda. The task requires students to highlight the following:

· Message

· Method

· Effectiveness


	· Areas of research could include:

· Radio

· Press and Newspapers

· Film

· Photographs

· Posters

· Meetings and Rallies

· Festivals

· Sport

· Autobahns

· Arts and Culture
· Literature
· Architecture
	· There are lots of good  film clips available on www.youtube.com 

	Propaganda and Control

Consolidation


	· Teacher could facilitate a group discussion on the question: ‘How successful was Nazi propaganda?’ The debate could be accessed by asking students to discuss the extent to which it can be argued that Nazi propaganda was perhaps not as effective as was once thought?

· Students could produce a summary report on the effectiveness of Nazi propaganda based on extracts/sources based on the conclusions of historians. 
	· The Hite / Hinton book is very good for examples of propaganda.

· Gellately R. Backing Hitler. Consent & Coercion in Nazi Germany. Oxford UP (2002) 0-19-280291-7
· Collier M. & Pedley P. Germany 1919-1945. Heinemann (2000)
	

	Racial Purity and Anti-Semitism

Introduction
	· Teachers could introduce the topic by alerting students to the key issues and areas of debate. These would include:

· Turning points in Nazi treatment of the Jews up to 1941 (Nuremberg, 1938, War etc).

· Levels of support for Nazi policies. 

· Was the Holocaust inevitable by 1939? (chance here for debate).

· Teachers may also find that more able students are able to read more thoroughly around the structuralist/intentionalist debate.

· Teacher could open the topic by framing the question ‘How did Nazi racial policies turn into genocide?’ 
· Tutor could provide students with timeline of key events from the 1920s through to 1942 (1945).

· Students could produce a brief summary of Hitler/Nazi attitudes to the Jews through the analysis of a selection of relevant documents.
	· Chs. 9 & 10 in Kitson.
· Sec 2.2.18 in Hite and Hinton
· Ch 3 in Fulbrook (Book 2)
· Flood P. Nazi Germany 1933-45. Unit 2582, OCR AS History. Student Unit Guides, Philip Allan Updates (2001) 0-86003-482-8
· There is a massive amount of internet material available on Nazi racial policy.

· www.bbc.co.uk/history is a good place to start.


	· Some websites that claim to discuss this issue do so from some rather ‘odd’ perspectives. Hopefully, College and School filter systems will prevent some of these being Googled by your students.

· Getting to grips with the controversial views in (‘Hitler's Willing Executioners: Ordinary Germans and the Holocaust’) by Daniel Jonah Goldhagen would be a good stretch and challenge opportunity. 



	Racial Purity and Anti-Semitism

Nazi Policies - 1933
	· Students could undertake detailed analysis of documents relating to Nazi policies towards the Jews in 1933. This would include discussion of the impact of two key developments on the lives of German Jews:
· Shop boycott

· Law for Restoration Civil Service

· Students could also track key narrative points up to 1935.
	· Document pack on Nazi racial policies 1933-1935.

· Burleigh M. & Wipperman W. The Racial State, Germany 1933-45. Cambridge UP (1991) 0-521-39802-9
· Engel D. The Holocaust: The Third Reich & the Jews. Longman 0-582-32720-2
· Farmer A. Anti-Semitism & the Holocaust. Hodder (1998)
· Noakes J. & Pridham G. (eds.) Nazism 1919-1945, vol 3: Foreign Policy, War & Racial Extermination: A Documentary Reader. Exeter UP (1998)# 0-85989-602-1 [NB for racial policy ONLY]
	

	Racial Purity and Anti-Semitism

Nuremberg Laws - 1935
	· Students could undertake individual research on the 1935 Nuremberg Laws based around the question – ‘How, and how far, did the Nuremberg Laws change the lives of German Jews?’ 
	· Document pack on the Nuremberg Laws 1935.

· www.spartacus.schoolnet.co.uk
· www.shoaheducation.com
· www.bbc.co.uk/history/worldwars/genocide
	

	Racial Purity and Anti-Semitism

Kristallnacht - 1938
	· Students could undertake individual research on the 1938 ‘Kristallnacht’ based around the question – ‘In what ways did Kristallnacht change the lives of German Jews?’ 
	· www.shoaheducation.com/krystallnacht
· www.bbc.co.uk/1/hi/world/Europe

	· Students should be offered an exam type question on this aspect of Nazi racial policy.

	Racial Purity and Anti-Semitism

Moving Towards the Final Solution 

1939-1942
	· Students are given the question – ‘To what extent was a policy of extermination towards German Jews inevitable after 1939?’ Key areas of research and discussion would include:
· Outbreak of war in 1939

· War in Russia after 1941

· Heydrich’s directive – July 1941

· Wannsee Conference – January 1942

· Extermination camps – post Wannsee
	· See all sources listed above.
	

	Racial Purity and Anti-Semitism

Consolidation
	· Consolidation of this topic could be based around the question – ‘At what point was the decision taken to implement a final solution against European Jews?’  
· Students could use flip-chart paper to plot the course of Nazi policy towards the Jews from 1933 to 1942. These could be in downward spirals or ‘staircase’ designs that show a distinct ‘descent’ to Wannsee and beyond. Students could be asked to frame their responses around the question: ‘At what point did the fate of German and European Jews begin to look inevitable?

· Alternatively, students could be provided with a source/extract/document from a particular ‘event’ of the period 1933-1942 and be asked to make brief presentations to the rest of the group outlining what their source illustrates about that particular event from the perspective of European/German Jews.

· Alternatively, students could use computers to voice record ‘wav’ files outlining a particular aspect of Nazi racial policy. Tutors may easily edit these files together as a single ‘documentary’. Images may be added if utilised with PowerPoint. 
	· See all sources listed above plus students own notes.

· Noakes J. & Pridham G. (eds.) Nazism 1919-1945, vol 3: Foreign Policy, War & Racial Extermination: A Documentary Reader. Exeter UP (1998)# 0-85989-602-1 [NB for racial policy ONLY]
· Hite J. & Hinton C. Weimar & Nazi Germany. John Murray (1999)

	

	Racial Purity and Anti-Semitism

Skills
	· Students complete a full two-part question paper based on Nazi racial policy.


	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	

	Nazi Germany 1933-1945

Re-cap and Overview
	· Teachers may wish to consider taking some time here to provide an overview of the Nazi period and considering the state of Germany in 1945. It would be a useful scene setting for the remainder of the course if students were aware of the final overthrow of the Nazi regime and at least a basic knowledge of the Nuremberg War Crimes trials.
	
	· At this stage, teachers may encourage/facilitate a student ‘self-review’ of skills.


	GCE HISTORY A: H106. F964, Dictatorship and Democracy in Germany 1933-1963

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	3. TO WHAT EXTENT AND IN WHAT WAYS DID COMMUNISM TRANSFORM THE GDR?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To what extent did Communism transform the DDR?

Introduction
	· Teacher provides snapshot overview of Germany in 1945 (developing some of the points made at the end of the previous section).

· Students undertake independent reading and note-making on the allied occupation and the decisions made at Potsdam, July-August 1945.

· Students could produce sketch maps of Germany showing the division into zones.

· Students could undertake independent reading and note-making on the process of de-Nazification (Nuremberg). 
· Teachers could explain issues surrounding notions of democratization and the differing views amongst the war-time allies as to how this should be achieved.
	· PowerPoint presentation of key points.

· http://www.spartacus.schoolnet.co.uk/2WWeastGermany.htm
· Childs, David, East Germany (London, 1969).


	· Teachers should endeavour to keep the focus here on the Soviet Zone, less is required on Nuremberg.

· As an extension activity, students could be asked to complete a case study of Potsdam. ‘Europe 1890-1990’ (John Traynor – Nelson) contains a useful collection of sources on pages 321-326. Students could complete an appraisal of the sources using the following questions as headings:

· What were the main issues discussed?

· Soviet attitude/behaviour

· Successes gained at Potsdam

· Aspects of the talks which did not go well



	Potsdam and the Soviet Zone

Introduction
	· Students research and produce a simple time-line showing the period from Potsdam to the ‘formal’ announcement of the DDR in October 1949. A focus for discussion could be: To what extent was the formation of the DDR inevitable?
· Students could utilise the research for the above activity to produce a detailed list of the factors that brought about the division of Germany.
	· Kitson A. Germany 1858-1990. Hope, Terror & Revival. Oxford UP (2001) 0-19-913417-0
· Fulbrook, Mary, Anatomy of a Dictatorship: Inside the GDR 1949-1989 (Oxford, 1995).


	

	Potsdam and the Soviet Zone

Consolidation of Communism under the SED 1946-1948
	· Teachers could provide a basic overview of the main aims and organisation of the SED 1946-1948.

· Students could undertake independent research and reading on Walter Ulbricht as a dominant influence on the development of the SED and DDR. Areas for discussion and debate could include:

· What were the main characteristics of a Communist state?

· What did Ulbricht’s background lead him to hope for?
	· McCauley, Martin, The German Democratic Republic since 1945 (Basingstoke, 1983).
	

	Potsdam and the Soviet Zone

SED tactics and strategies
	· Students could be given a brief selection of documents and sources that illustrate the tactics employed by the SED. The key issue here would be to debate how did Communists establish control, and the success of this control? Themes to frame the discussion could include:
· Propaganda

· Intimidation

· Control of the police/judicial system

· Education

· DDR constitution 
	· Kitson – Chs 15/16


	· More able students may be encouraged to undertake more in-depth research into the nature of the DDR constitution.  
· More able students may be asked to make comparisons with the Nazis.

	Potsdam and the Soviet Zone

The Berlin Blockade
	· Teachers provide introductory overview of the Berlin Blockade.
· In groups, students could examine sources and information on the background to the Berlin Blockade (June 1948 to May 1949). 
· The topic could be developed by examining sources relating to the Berlin Blockade. The following themes could be developed:
· Soviet aims
· Western responses
· Assessment – what impact did the Berlin Blockade have on the previous wartime alegiances.
	· Kitson 274-5, 285


	

	DDR and the SED

Unpopularity of the regime
	· Re-cap on issues discussed so far in relation to the SED’s control of the DDR. Students could list the reasons for the regime’s unpopularity.

· Students could conduct a case study on the events of 17 June 1953 (Berlin Uprising). Sources for analysis could be chosen that would allow students to note the following:

· The origins of the uprising

· The crushing of the uprising

· Aftermath – repression

· Aftermath – concessions
	· http://www.dw-world.de/dw/article/0,,894998,00.html
· Kitson – Ch 15/16 

· Baring, Arnulf, Uprising in East Germany: June 17, 1953 (Ithaca, NY, 1972).
	

	DDR and the SED

Economic Change
	· Teachers could introduce this topic by explaining the nature of the economic situation in the DDR in the years following World War Two.

· Students could develop this theme by working in groups or pairs to take one aspect of the economic situation in the DDR that would become part of a whole-group presentation. The main focus here should be on the effectiveness and success/failure of the particular areas of economic change. Areas that pairs/groups could work on would be:

· State control and planning/nationalisation and collectivisation (this section could be split)

· Land reform

· Heavy industry

· Banking and finance

· Teachers may choose to consolidate this activity by facilitating a whole class discussion around the following questions:

· What were the key aims of those in charge of the economy of the DDR?

· What were the main problems with the way in which the DDR organised the economy?

· What were the main consequences of the DDR’s economic problems?
	· Fulbrook, Mary. Divided Nation. A History of Germany 1918-1990. New York and Oxford: Oxford University Press, 1992
· Milward, Alan. The Reconstruction of Western Europe, 1945-1955 (1962).
	· Students may be encouraged at this stage to begin East/West comparisons of economic policies and change.

	DDR and the SED

Social Change
	· Students work in pairs to research a series of sources and documents supplied to them by the teacher. The students are required to analyse the documents from the perspective of a particular group in East German society by 1963. Feedback to the rest of the group should outline the problems faced by that particular group and how the regime handled the groups. Groups should include:

· Workers and trade unions

· Churches

· Professionals

· Young people
	· Documents in Kitson

· Ellwood, David W. Rebuilding Europe: Western Europe, America, and Postwar Reconstruction. London and New York: Longman, 1992
	

	DDR and the SED

Social / economic policy

Skills
	· Teachers may take the opportunity to re-cap on the key points regarding questions A and B in terms of skills.

· Students complete a full two-part question paper based on SED/DDR social and economic policy.
	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	

	DDR and the SED

The Berlin Wall

Case Study
	· Link to social and economic problems already discussed above.

· Students could produce A3 charts that explain why the wall was built.


	· http://www.spartacus.schoolnet.co.uk/2WWberlinwall.htm
· Ellwood, David W. Rebuilding Europe: Western Europe, America, and Postwar Reconstruction. London and New York: Longman, 1992
	

	How successfully did Communism transform the DDR?

Consolidation
	· Students undertake a review of their notes and work related to this key question. Teachers may choose to arrange individual discussions and check files.

· Students could design 10 flash cards each that would then be used at regular intervals to check class knowledge of the DDR between 1945 and 1961. The flash cards could contain any image that students might choose that would allow them to link image/key facts about the DDR.

· Students could design A3 mind maps that contain all he strands of argument and discussion relating to the DDR 1945-1961. These A3 charts would be linked to key issues as directed by teachers.

· Teachers may provide students with five sources/documents that assess the development of the DDR 1945 to 1961. Teachers could organise a discussion based on the nature of the sources relative to the requirements of this particular kind of exam. These are:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness
	· Mike Dennis, The Rise and Fall of the GDR.
· Mary Fulbrook, The People’s State: East German Society from Hitler to Honecker.
· Corey Ross, The East German Dictatorship.
· Mary Fulbrook, Interpretations of the Two Germanies 1945-1990.
	

	How successfully did Communism transform the DDR?

Skills 


	· Students could be provided with four ‘model’ answers to ‘A’ type questions and be asked to mark them using the mark schemes.
· Students could be provided with four ‘model’ answers to ‘B’ type questions and be asked to mark them using the mark schemes.

· Full question set as homework.
	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers. OCR SAM scripts.


	· Examination papers could be made available to those students who are proving to be very able in this subject and who could be encouraged to ‘fast track’ their skills.



	Revision
	· Ideally, revision sessions should focus on a combination of key skills and key debates in order to help students make their final preparations for exams. 
	
	


	GCE HISTORY A: H106. F964, Dictatorship and Democracy in Germany 1933-1963

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	4. HOW FAR DID WESTERN DEMOCRATIC STRUCTURES (POLITICAL, ECONOMIC AND SOCIAL) SUCCEED IN THE FEDERAL REPUBLIC?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How far did Western democratic structures (political, economic and social) succeed in the Federal Republic?

Introduction
	· Teacher (re-caps for some using this, this topic will be new) on key events following the end of the war up to an including the June 1948 decision by the Western Allies to approve a federal and independent Western Germany.
	· http://www.spartacus.schoolnet.co.uk/2WWwestGermany.htm
· Berghan V. Modern Germany. Society, Economy & Politics in the Twentieth Century. Cambridge UP (1988) 0-521-34748-3
· Kitson A. Germany 1858-1990. Hope, Terror & Revival. Oxford UP (2001) 0-19-913417-0
· Traynor J. Europe 1890-1990. Nelson (1991) 0-17435O67-8
· Aldous R. J. & Ball S. J. The Great Powers & the Division of Europe 1944-1949. CD-ROM, The History Coursework Consortium, University of Glasgow 0-951-75149-2
· Thody P. Europe since 1945. Routledge (2000) 0-415-20712-6
· Gareth Pritchard, The Making of the GDR (2000)  DD261 PRI
	

	Emergence of political parties
	· Teachers could explain the nature of the 1948 Federal Constitution. Students need to be aware of the main aims and safeguards of the Constitution. Students could investigate what, given recent problems, should have been in the Constitution.

· Students could undertake independent reading and research based around the 1949 elections. Headings could include:

· Which political parties took part in the election?

· When were these parties formed and what did they represent in terms of political aims and ideology?

· What was the result of the election?

· Who were the key figures in Western Germany after the election and what powers did they have?
	· Kitson A. Germany 1858-1990. Hope, Terror & Revival. Oxford UP (2001) 0-19-913417-0
· Gareth Pritchard, The Making of the GDR (2000)  DD261 PRI


	· It may be possible to encourage students to relate the experience to that of Weimar. 

	Adenauer and ‘Chancellor Democracy’

Introduction
	· Teachers may wish to provide a basic overview/pen picture of Konrad Adenauer including reasons for resignation in 1963. 
· Alternatively, might be easier to look at Adenauer’s experiences in Nazi period then consider what the aims of a person with his background might have for W Germany or think in terms of what he wanted to achieve/avoid. This could then be developed – (see below)
· Students could be given five short extracts (similar to an exam paper) that allow them to note the key problems facing Adenauer and the CDU in 1949. Sources should reflect:

· Lack of CDU majority

· Concerns over coalitions (the ghost of Weimar)

· Inflation

· Unemployment

· Post war reconstruction

· Lack of independence for the Federal Republic hence an uncertain foreign policy

· Students should be informed that notes and information (both produced by students and given by teacher) will be returned to later in this section.
	· http://www.spartacus.schoolnet.co.uk/GERadenauerK.htm
· Konrad Adenauer: A German Politician and Statesman in a Period of War, Revolution and Reconstruction : The Statesman : 1952-1967 (Konrad Adenauer) 
Hans-Peter Schwarz
· Adenauer's Germany and the Nazi Past 
Norbert Frei

	

	Adenauer and ‘Chancellor Democracy’

Economic Policy
	· Re-cap on the Federal Republic’s economic problems in 1948/49.

· Teachers could then provide students with a set of ‘solutions’ that require them to explain and justify each in turn. The ‘solutions’ could be introduced through a series of short extracts from primary/secondary sources. The ‘solutions’ would include:

· The Marshall Plan

· Ludwig Erhard and the social market economy.

· Cheap labour supply (from DDR)

· The benefit of an undervalued Deutschmark.

· War dividend (Korea)

· Teachers could check learning by small group tutorials or a whole class discussion that required every student to make a contribution.
	· http://www.spartacus.schoolnet.co.uk/USAmarshallP.htm

	· Teachers may wish to develop a separate case study around the Marshall Plan and offer this to the more motivated and able students as an extension activity.

· Opportunity for stretch and challenge here by encouraging debate and discussion about the problems/solutions facing the West by 1949. 

	Adenauer and ‘Chancellor Democracy’

Economic Policy

Consolidation and Skills
	· Teachers may take the opportunity to re-cap on the key points regarding questions (A) and (B) in terms of skills.

· Students complete a full two-part question paper based on SED/DDR social and economic policy.


	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	

	The Federal Republic and Western Integration
	· Re-cap and review: reasons/consequences of east/west German split.

· Teachers may take the opportunity here to provide an outline of Germany as an aspect of the Cold War. (Link to Marshall Plan – above)

· Teachers provide outline of the recognition of the Federal Republic as an independent state in 1955 and the end of the Occupation Statute. Students could consolidate this knowledge by independent reading and note-making. 
· Students could research and note the following:

· Germany and its armed forces

· Germany and NATO

· Students could then be asked to produce a timeline showing the key events between 1945 and 1957 in terms of Germany’s integration into Europe.

· Students could then be given a selection of extracts from sources relating to Germany and membership of the EEC. Analysis of the sources could be based around the following questions:

· Why did Germany wish to take part in the EEC?

· How did other European states – especially the Western wartime allies – view German involvement?
	· http://www.spartacus.schoolnet.co.uk/USAnato.htm
· http://www.spartacus.schoolnet.co.uk/2WWeec.htm

	

	The Federal Republic and social change
	· Re-cap on social change and social problems in the East.

· Students could complete a comparative exercise (perhaps as a wall chart) that looked at social change and development in both German states. Points of comparison could include: 

· Women

· Young people and education

· Employment/labour relations and standards of living

· Housing

· Press freedom/travel

· Arts and culture

· Protest and protest movements

· Students could produce a piece of writing that set out an overview of the main social changes in the Federal Republic between 1945 and 1963. 
	· Germany from Defeat to Partition, 1945–1963 D. G. Williamson (the later chapters in the book are all useful).
· Kitson A. Germany 1858-1990. Hope, Terror & Revival. Oxford UP (2001) 0-19-913417-0

	

	How far did Western democratic structures (political, economic and social) succeed in the Federal Republic?


Consolidation
	· Teacher introduces topic by explaining the key points to students and explaining what the key points of development will be.

· Students work in pairs on this activity. Each pair is given a pack of ‘post-it’ notes and allocated a theme: political, economic and social. Pairs work to produce two lists stuck to the desks they are working on which shows the successful and less successful attempts/policies of the Federal Republic to address its political, economic and social problems. In the plenary session that follows, students move ‘post-its’ around on their desks until ‘agreed’ lists have been formed. This activity would need to be consolidated by a whole class note making session. Teachers could coordinate this activity on the board. 

Alternatively

· These themes have been covered implicitly in the activities above. Teachers may choose to use this part of the scheme to develop source skills and/or examination technique. This could be achieved in a number of ways:

· Students could ‘recycle’ all the sources they have used on this unit so far to arrive at conclusions on the nature of political, economic and social change/success in the Federal Republic between 1945 and 1963. Teachers could consolidate the task by facilitating a discussion on the nature of the sources used in terms of reliability, usefulness etc. 
· Students could be given a mock examination paper designed by the teacher that provides 5 sources from the breadth of the period 1945 - 1963. Questions could involve variations on change and continuity in the purpose and outcomes of events. Teachers may choose to provide a multiple of ‘A’ and ‘B’ questions in an attempt to develop exam skills in a relatively intense and focused exercise.
	· Student work / files

· ‘Post-It’ notes

· Robert G. Moeller (Editor), West Germany Under Construction : Politics, Society, and Culture in the Adenauer Era

	· This is a difficult task. Teachers may wish to give some thought to structuring the exercise in such a way that includes ‘plus’ and ‘minus’ points. Teachers should be prepared to give considerable help with this exercise.

	How far did Western democratic structures (political, economic and social) succeed in the Federal Republic?
Skills
	· Students complete past/exemplar examination paper.

· Teachers may wish to spend some time re-capping on the key skills required for the task. It may also be appropriate to revisit the mark scheme.


	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· Homework or timed conditions task.


Sample GCE Lesson Plan

GCE History A: H106, F964. European History Enquiry: The German Reformation 1517-1546
The attitude of the secular authorities to the spread of Lutheranism:     Charles V
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to demonstrate understanding of the past through explanation and analysis.

	Objective 2
	Students to arrive at substantiated judgements of consequence.


Recap of previous experience and prior knowledge

· Brief true/false exercise on Charles V as Holy Roman Emperor in tackling the spread of Lutheranism. (5 minutes) 
Content

	Time
	Content

	10 minutes
	Starter activity to spot deliberate mistakes on a map of Europe which shows the Holy Roman Empire in 1519. This can be kept relatively simple and obvious, but it leads into a discussion of Charles’ difficulties as Emperor very well.

	10 minutes
	Whole class activity to form a living chronology of the key events associated with the spread of Lutheranism 1517 to 1547. Give out date cards and event cards. Students to find their “match” and stand in correct pairs around the room. Tutor gives guidance. Chronology cards pinned to wall.  

	15 minutes
	Divide class into three, each group with different coloured paper/post-its. Students add to chronology, highlighting:

· Charles’ mistakes

· Charles’ distractions

· Charles’ actions to stop the spread of Lutheranism 

	10 minutes
	Plenary discussion to focus on how much “help” Charles inadvertently gave Luther. Students annotate chronology handout to provide starter plan for homework. 


Consolidation

	Time
	Content

	5 minutes
	Star diagram activity. Students write six things they have learnt this session about the difficulties facing Charles V in his reaction to Luther on the six points of a star. Brief feedback/discussion. Set homework task: a mini-essay entitled “Why was Charles V unable to solve the Lutheran problem?”


Sample GCE Lesson Plan

GCE History A: H106, F964. European History Enquiry: The German Reformation 1517-1546 

The Art Gallery lesson: The Roman Catholic Church on the eve of the Reformation. The Protestant view
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to analyse a range of source material.

	Objective 2
	Students begin  to analyse and evaluate how aspects of the past have been represented in different ways.

	Objective 3
	Students to practice communication of knowledge and understanding in History.

	Objective 4
	Students to practice exam skills (homework activity).


Recap of previous experience and prior knowledge

· True/false quiz on the Roman-Catholic church from their own knowledge. Include some facts about literacy levels in the sixteenth century as background. (10 minutes) 
Content

	Time
	Content

	15 minutes
	Place six to ten woodcut images of the Catholic church in the sixteenth century around the classroom. Make sure that there are simple portraits and propaganda images included. Provide students with a gapped ‘catalogue’ of the woodcuts to fill in and a clipboard. Send them around the gallery to make brief notes on each one e.g. subject, interesting images, any text, date, title etc. 

	5 minutes
	Allocate one student to each woodcut to act as a guide. They should prepare to describe their image and ‘teach’ the rest of the group what it can tell us about the sixteenth century Catholic church. Tutor circulates to provide help.

	15 minutes
	Whole group visits each woodcut in turn while the student guide gives explanation. Tutor clarifies in a brief discussion of each one.

	Time
	Content

	10 minutes
	Students complete their’ catalogue’ to show the content, intended audience and purpose of each woodcut.


Consolidation  
Plenary discussion led by the tutor,’ Can the abuses have been this bad?’. Students need to be guided to see that these woodcut images were an exaggeration of the situation for propaganda purposes. New vocabulary/concepts introduced should be noted down in the students files, e.g. Antichrist, indulgences etc.
	Time
	Content

	5 minutes
	Set homework task to complete a part (a) question comparing two sources as evidence for the state of the Catholic church on the eve of the Reformation. (Suggest an extract from Von Hutten’s letter to Elector Frederick, September 1520 and another complex Protestant woodcut, e.g. Christ and antichrist). As a final activity, students could summarise what they have learnt about the state of the Catholic Church from this session in five bullet points, then reduce this to five words and finally one word. 


Sample GCE Lesson Plan

GCE History A: H106, F964. European History Enquiry: The German Reformation 1517-1546
Luther’s changing view of the peasants
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson  
	Objective 1
	Students to analyse appropriate source material.

	Objective 2
	Students to demonstrate understanding through explanation and analysis of primary source material in order to evaluate the difference between sources based on contextual knowledge.

	Objective 3
	Students to demonstrate understanding by arriving at substantiated judgements of causation.

	Objective 4
	Students practise exam skills. 


Recap of previous experience and prior knowledge

· Students work in small groups to create a tableaux image representing the peasants’ grievances. Groups could be labelled social/economic/political/religious. One student from each group to explain the image created to the class, or class could guess from the tableau created. If classroom space is limited, groups could draw a cartoon on flip-chart paper. (10 minutes) 

Content

	Time
	Content

	10 minutes
	Students work in pairs on either Luther’s “Admonition to Peace” or “Against the Murdering and Robbing Hordes” to identify Luther’s attitude to peasants. 

	10 minutes
	Students then work with another pair who have studied the alternative document in order to compare and contrast both the provenance and content of the two sources.

	5 minutes
	Brief feedback and whole-class discussion. Tutor instigates question: what happened to change Luther’s views?

	Time
	Content

	10 minutes
	Still working in groups of four, tutor students with a pack of possible scenarios, which may have occurred in between the publication of the two documents. This should include some spoof events. Each group chooses the most likely scenario. Scenarios could include, the intervention of Charles V, Luther preaches to the peasants and they ignore him, Luther visits Muntzer etc

	10 minutes
	Plenary discussion and feedback from each group justifying their decisions. Tutor clarifies. Students keep record of correct scenario as handout for their files.  Scenarios provided should lead students to use their knowledge of Luther’s views so far, to choose the most likely. More than one could be correct.


Consolidation 

	Time
	Content

	5 minutes
	Brief true/false exercise on Luther’s attitude to the peasants as a final activity. Skill of comparison can be stressed here between the two documents and a written exercise based on a past exam question could be set for homework.


Sample GCE Lesson Plan
GCE History A: H106, F964.The Unification of Italy 1815-1870 

The Intellectuals and their different attitudes to Italy

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the lesson

	Objective 1
	Students to distinguish for themselves the different intellectual approaches to Italy.

	Objective 2
	Students to understand the key features of each approach.

	Objective 3
	Students to evaluate the strengths and weaknesses of each approach.


Recap of previous experience and prior knowledge

Students have covered the beginning of the Risorgimento, aims of the revolutions 1820s and 1830s and why they failed. 
Content

	Time
	Content

	5 minutes
	· Warm up activity to assess prior knowledge: students set and ask each other questions on the aims of the previous revolutions and why the previous revolutions failed.

	10 minutes
	· Teacher led introduction to the intellectuals and their attitudes to Italy.

· Question and Answer students on the direction they think the Risorgimento should take. 
· Feedback ideas to the board.

	10 minutes
	· Jigsaw activity. Students divided into 4 groups. 

· Each group assigned one intellectual and given source extracts and extracts from secondary sources explaining the main ideas of the intellectual. 

· Each group prepares to teach their intellectual to the rest of the class by creating a group list of the key points: What type of Italy the intellectual wants, the method they argue should be used to achieve a united Italy, whether there will be a monarchy or a republic, whether the individual is a priest/soldier etc.

	15 minutes
	· Each group teaches their intellectual to the rest of the group who complete  a summary table of the intellectuals

	10 minutes
	· Create 4 areas in the room for Mazzini, Balbo, Gioberti, and Cattaneo and ask students to move into the group that they think has the strongest idea for the Risorgimento.  Students then discuss why they have chosen their intellectual and why they think his ideas are more realistic than the others.


Consolidation

	Time
	Content

	5 minutes
	· Based on the work they have done students feedback to the board a summary of the approach taken by each intellectual and the main strength and weakness of their ideas. 

· Follow up activity for homework: Students could write a short argument for the intellectual they have chosen as the most realistic and say why they think their intellectual’s ideas would aid unification.


Sample GCE Lesson Plan
GCE History A: H106, F964.The Unification of Italy 1815-1870 

Why the 1848/9 Revolutions in Italy failed

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to understand the key events of the Revolutions of 1848/9 in Italy. 

	Objective 2
	Students to identify the reasons why the Revolutions failed.

	Objective 3
	Students to evaluate the relative importance of the reasons for failure. 


Recap of previous experience and prior knowledge

· Students have prepared work on the events of the Revolutions of 1848/9. Students will have created a timeline and notes on the main events. 
Content

	Time
	Content

	10 minutes
	· Warm up activity to assess prior knowledge: Each student handed a laminated card with an event from the 1848/9 revolutions on it.

· Students asked to line up around the room placing themselves and their event in date order.

· The order checked by a student and then the teacher.

· Students asked to briefly explain their event.

	20 minutes
	· In pairs students examine a past source question on the Revolutions (OCR Exam Paper May 2001).

· Students draw up a list of key reasons for failure, students should use extracts from the sources as evidence.

	15 minutes
	· Each pair joins with another pair, compares and revises their lists of key reasons for failure until they have a definitive list.
· Students discuss which reason on their list is the most important.


Consolidation

	Time
	Content

	15 minutes
	· Groups feedback their list of reasons to the class with the teacher exploring why they chose their reasons and clarifying their explanations and refining the list until a final definitive list has been created. 

· Students then select a main reason from the list and for homework, prepare an argument for its relative importance.


. 

Sample GCE Lesson Plan
GCE History A: H106, F964.The Unification of Italy 1815-1870 

The Crimean War and the Modernisation of Piedmont

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to understand the key events of the Crimean War and its impact on the modernisation of Piedmont. 

	Objective 2
	Students to understand the change in European diplomacy by 1856.

	Objective 3
	Students to evaluate whether Piedmont was a modern European state by 1858. 


Recap of previous experience and prior knowledge

· Directed questions could be used to check knowledge and understanding of the main domestic policies of Piedmont in the 1850s including those of D’Azeglio and Cavour; Key terms: Liberalism, anti-clericalism, modernisation. 
	Time
	Content

	5 minutes
	· Warm up activity to assess prior knowledge: Each student asked which domestic policy they think had the most impact on Piedmont.

	20 minutes
	· Teacher led overview of the Crimean War and its outcome using PowerPoint or OHP slides. This should include a map of the Crimea. The students could be given handouts of the slides to annotate. 

· Teacher explanation of the impact of the Crimean War on European diplomacy with Russia and Austria becoming isolated.

	5 minutes
	· Using the lecture, in pairs students asked to consider what Piedmont had gained from her involvement in the Crimean War 
· Students feedback ideas to the rest of the class.

	15 minutes
	· In pairs students consider how Piedmont’s modernisation contributed to her role in Unification. Students could question whether the anti-clerical policies would benefit unification, whether Piedmont’s role in the Crimea had contributed and whether she was in a position to be considered not only the most important state in Italy, but also whether she had gained importance in Europe and how this might affect unification.


Consolidation

	Time
	Content

	15 minutes
	· Pairs feedback their ideas on the importance of Piedmont’s modernisation to the board based around the key questions of whether Piedmont was now the leading state in Italy and whether she had gained a European importance. 

· Students could then discuss whether Piedmont was in a better position to bring about Unification or not.

· Follow up activity: students could be asked to prepare ideas for the next class on what Piedmont’s next step should be in order to bring about Unification.


.

Sample GCE Lesson Plan
GCE History A: H106, F964.The Unification of Italy 1815-1870 

An introduction to the AS Source Paper

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to understand the requirements of the AS source paper on Italian Unification. 

	Objective 2
	Students to understand how to compare two sources point by point. 

	Objective 3
	Students to analyse and evaluate sources for use in Question a of the source paper.  


Recap of previous experience and prior knowledge

Ask students to contribute to a list on the board of the techniques they used when analysing GCSE sources.
Content

	Time
	Content

	5 minutes
	· Warm up activity to assess prior knowledge: Activity as above and Teacher points out the similarities and difference between the techniques the students have suggested and those needed at AS level.  

	10 minutes
	· Teacher outline of the source paper; students should have a copy of OCR guidelines on source paper requirements and/or the mark scheme.

· Teacher defines what is meant by the content and provenance of a source.

· Outline analysing sources –reliability, completeness, consistency, typicality and utility. Define these terms with the students on the board or flipchart.

	10  minutes
	· Handout two sources on Italian Unification from a past exam paper.

· Handout an analysis table consisting of headings: content, author, date/context, audience, type of source.

· In pairs students make an initial analysis of the sources using the table.

	20 minutes
	· Divide the class into pairs, half the pairs to analyse the content of the two sources and the other half to analyse the provenance of the two sources.

· Each pair that analysed content feedback to a pair that analysed provenance so that the whole class has a complete analysis of the nature and provenance of both sources. 

	5 minutes
	· Question a - Comparison questions. Outline what is required to answer this question.

· Ask two students to volunteer to come to the front of the class. 

· The class compares the two students, teacher to help students to compare point by point and to make the link between the comparison of the two students and the technique needed for question a on the source paper.


Consolidation

	Time
	Content

	10 minutes
	· Students feedback their analysis of the sources to the board, with the teacher using the table structure either projected via a data projector or written up on the board. Teacher can clarify points on content, author, audience etc. and students can annotate their own tables adding information as needed.

	
	· Follow up activity: students could write a short comparison of the two sources based on the analysis table which could be compared to a suggested answer in a follow up lesson.


Sample Lesson Plan: 

GCE History A: H106. F964, Dictatorship & Democracy in Germany 1933-63

The aims of the Nazis: What did they believe?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students will understand the key ideas of Nazi ideology and begin to critically evaluate ideas central to Hitler’s political beliefs.

	Objective 2
	Students will begin to understand how Nazi ideology framed Nazi policies once in power.

	Objective 3
	Students will begin to develop the concept of Hitler’s ‘weltanschaunng’ 


Recap of previous experience and prior knowledge

· Students have been given an overview and summary of the AS course.

· Many students will have a sound to good knowledge of the Nazis through their GCSE studies.

· Students have used previous lessons to develop an understanding of Germany before the Nazis.

· Students have an awareness of the long-term origins of Nazism and the short term impact of war and depression.

Content

	Time
	Content

	 5  minutes
	· Warm up: students are asked to contribute to a discussion that will generate a list on the board of the most important ideas that were central to Nazi beliefs. This knowledge will mostly come from general knowledge and/or GCSE recall.

	 2 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	 20 minutes
	· Students are supplied with a selection of documents relating to Nazi aims and beliefs. Most of the documents should be related to Hitler in some way.
· Students are also supplied with paper on which they will write Hitler’s beliefs / philosophy etc.
· Teacher explains the concept of ‘phrenology’.
· Students use the sources to ‘map’ an individual idea in Hitler’s head. The writing here is minimal: what is most important is they way students will then be asked to arrange the paper around the class in terms of those ideas ‘unique’ to Hitler and those ideas stolen/developed from other traditions/philosophies. Students are therefore using the sources critically. 
· This activity needs to be consolidated by producing a ‘master diagram’ on the board and ensuring that all students have noted the key points. 

	20 minutes
	· Teacher explains the concept of ‘weltanschaunng’.
· Students note the key elements that comprised Hitler’s ‘world view’. (see pages 123-127 in Kitson’s ‘Germany 1858-1990’ (Oxford) and begin to prioritise and rank these elements in terms of the least and most important. 


Consolidation

	Time
	Content

	2 minutes
	· Teacher re-caps on the key concepts discussed in the lesson and explains to students that in the next lesson they will begin to apply this knowledge as part of their skills development with examination papers.  

	10 minutes
	· And in the news today – each student makes a contribution to the conclusion in the style of a newsreader reading a key point from the lesson. Each student chooses the next person to make a contribution. 


Sample Lesson Plan: 
GCE History A: H106. F964, Dictatorship & Democracy in Germany 1933-63

To what extent did the Nazis transform German society? Role of Women

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson  
	Objective 1
	Students begin to recognise the impact of Nazi ideology on the lives of German women.

	Objective 2
	Students begin to evaluate degrees of opposition to the Nazis from some German women.

	Objective 3
	Students begin to develop a critical awareness of opposition views to the Nazis in the broader sense.  


Recap of previous experience and prior knowledge

· Students are aware of the aims and ideology of the Nazis.

· Students have developed a good understanding of other areas of Nazi social policy – youth, family, education, etc

· Students are familiar with the concept of ‘Volskgemeinschaft’
Content

	Time
	Content

	10 minutes
	· Warm up: The Spider - This particular activity can be used to link both the start and the end of the lesson very effectively. At the start of the lesson brainstorm for a spider diagram on the board. Give the 'spider' 20 legs and get the students to tell you as much as they know from the last lesson and/or their homework. They may get to 10 with your 'control' of the discussion.  As the lesson goes on, wipe the ideas on the spider diagram from the warm up off the board. At the end of the lesson get the students to do the same spider diagram exercise again, but this time watch as they fill the 20 points and more.  The message of learning is clear, the atmosphere is success, and it is perfectly possible to challenge them to justify their points and even get challenges going between two conflicting points of evidence picked up during the lesson.

	5 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	15 minutes
	· Students are supplied with a selection of sources relating to the experience of women in Nazi Germany.

· Students read the sources then contribute to a class discussion on the experience of women in Nazi Germany as revealed by the sources.

	20 minutes
	· Students are now asked to contribute to a role play wherein they could take the role of a broad selection of German women and be asked to explore reactions to Nazi policies. 

· There is an opportunity here for students to look closely at the provenance of the sources they have been working with. This could be added to their evaluation of the theme.


Consolidation

	Time
	Content

	5 minutes
	· Teacher re-caps on the key issues discussed in the lesson and explains to students that in the next lesson they will begin to apply this knowledge as part of their skills development with examination papers.

	5 minutes
	· See activity in ‘warm up’ (above)


Sample Lesson Plan: 

GCE History A: H106. F964, Dictatorship & Democracy in Germany 1933-63

The DDR: The Berlin Blockade 1948-1949

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students add to their knowledge of increased east/west tensions over Berlin.

	Objective 2
	Students continue to develop their understanding of the concept of ‘Cold War’.

	Objective 3
	Students have the opportunity to critically appraise news reel as a historical source.


Recap of previous experience and prior knowledge

· Students are aware of the division of Germany after 1945.

· Students are aware of the key role played by the SED.

· Students understand SED tactics and strategies.
· Students are aware of the growing tensions between east and west over the issue of Berlin.
Content

	Time
	Content

	5 minutes
	· Warm up: Fun with ‘Post-Its’ - Students use large format ‘Post-Its’ to jot down a key idea/fact they learned in the previous lesson then take it in turns to stick the ‘Post-It’ on the whiteboard. The teacher and the class help each student to place the sticker in relation to the others and may use a whiteboard pen to draw connections/links and to emphasise certain key points. This can have real impact as an opening activity especially if the teacher has given some thought beforehand as to what kind of themes will emerge and how they should ideally be displayed on the board, what to add etc. You can have lots of fun with ‘Post-Its’; the possibilities are endless.

	5 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	15 minutes
	· Students watch a news reel film on the Berlin Airlift http://www.youtube.com/watch?v=UOsqxp1ZDts 

	10 minutes
	· Class discussion – what do they remember about the film? What issues are raised by the use of old news reel films as historical sources? How is film evaluated or compared to other sources and what understanding about evidence is increased?

	10 minutes
	· Teacher explains / overview of the key events of the Berlin blockade and airlift.

· Students make notes.

	10 minutes


	· Students consider a small selection of source material related to the airlift and blockade.

· Students make preliminary assessment based on the source material as to the causes of the blockade.

· Teacher explains that this discussion will be developed in the next lesson.


Consolidation

	Time
	Content

	5 minutes
	· Teacher summarises what has been learned in this lesson and how this knowledge will be applied in the next lesson. Students are aware that the next lesson will begin with a detailed consideration of the causes of the Berlin Airlift and Blockade. Students could be asked to produce a ‘One Minute Paper’ which outlines everything they have learned in the lesson.

	5 minutes
	· One Minute Paper – A selection of students contribute their ‘One Minute Papers’. Used as a regular activity this could become an important feature of lessons where learning was effectively checked.


Sample Lesson Plan: 

GCE History A: H106. F964, Dictatorship & Democracy in Germany 1933-63

The Federal Republic of Germany: Social Change

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students should begin the process of effective comparison of DDR and Federal Republic social policies.

	Objective 2
	Students begin to assess the success of Federal social policies.

	Objective 3
	Students start to show awareness of issues and problems with Federal society.


Recap of previous experience and prior knowledge

· Students understand the origins of the Federal Republic.

· Students understand the economic development of the Republic.

· Students are aware of Adenauer and the concept of ‘Chancellor Democracy’.
· Students are aware of social problems in the DDR.
Content

	Time
	Content

	5 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	 30  minutes
	· Students are given a selection of sources relating to elements of social change and society in the FRD. These could include:

· Women

· Young people and education

· Employment / labour relations and standards of living

· Housing

· Press freedom / travel

· Arts and culture
· Protest and protest movements

· Students work in pairs to develop ideas based on their evaluation of the sources used in relation to one of the groups above.

· Ideas are cascaded back to the group as a summary spider-diagram on the whiteboard. This activity could be given added depth by allowing all students to look at all the sources before the group work. 
· Teacher asks students to make comparative points with the DDR throughout the exercise. Teachers may wish to develop this as a homework task. 

	 15  minutes
	· Students are informed that in the next lesson they will begin the process of assessing how far western economic structures succeeded in the Federal Republic.

· Students produce a sketch table showing successful and less successful policies. This sketch table will be the starting point of the next lesson.  This activity could also/or require students to put policies in some sort of order of success in groups, given limited time.


Consolidation

	Time
	Content

	10  minutes
	· Teacher recaps today’s learning and emphasises the progress to be made in the next lesson.


Other forms of Support

In order to help you implement the new History A specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Hosted Network Events

OCR runs a number of successful network events, hosted by our Customer Support Managers. These enable you to meet colleagues from other centres and share best practice. The events are about peer learning and provide an excellent opportunity to carry out standardisation activities and receive updates from OCR.

For more information, please contact the Networks and Regional Coordinator on 024 7649 6396.
Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE History A for first teaching in September 2008 [publication – Spring 2008]
David Williamson & Professor Mary Fulbrook  Democracy and Dictatorship, Germany 1919-63 Student Book and LiveText CD ROM  

ISBN: 978-0435312251

Alistair Armstrong  AS Heinemann Advanced History: The German Reformation 1517-1546 ISBN: 978-0-435-31261-9

Martin Collier  AS Heinemann Advanced History: The Unification of Italy 1815-70  
ISBN: 978-0-435-31263-3

Nick Fellows & Mike Wells  AS Heinemann Advanced History: Planning and Delivery Resource
ISBN: 978-0435312329

Nick Fellows & Mike Well  Democracy and Dictatorship, Germany 1919-63 Planning and Delivery Pack with Live Text CD ROM

ISBN: 978-0435312268
Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
= Innovative Teaching Idea


The icon is used to highlight exceptionally innovative ideas.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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