[image: image2.png]OCRY

RECOGNISING ACHIEVEMENT





Support Material

GCE History A


OCR Advanced Subsidiary GCE in History A: H106


Unit: F963

This Support Material booklet is designed to accompany the OCR Advanced Subsidiary GCE specification in History A for teaching from September 2008.

Contents

2Contents

Introduction
3
Scheme of Work - History : H106 : F963                                                                           5
Lesson Plan - History : H106 : F963
66
Other forms of Support
80


Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to History A. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for History A. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE History A: H106. F963 British History Enquires: Mid-Tudor Crises 1536-1569

	SUGGESTED TEACHING TIME
	10

HOURS
	TOPIC
	1. INTRODUCTION AND OVERVIEW

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction (i)

	· Students could be provided with the essential information relevant to this Unit. This could include a brief summary of the scheme of work, an overview of assessment/homework requirements and a reading list.
	· Unit F963 Specification.

· OCR Reading List.

· OCR exemplar/past examination papers.

· AS planning & delivery resource pack. Heinemann.

· Bucholz R. & Key N. Early Modern England 1485-1714: A Narrative History, Blackwell (2003) 0-631-21393-7.
· Cressy D. & Ferrell L. A. Religion & Society in Early Modern England. A Sourcebook, Routledge (1996) 0-415-11849-2.
· Duffy E. The Stripping of the Altars. Traditional Religion in England 1400-1580, Yale UP (1992) 0-300-06076-9. 

· Fellows N. Henry VIII. Flagship Historymakers, Collins (2005) 0-00-719986-4.
· Fletcher A. & MacCulloch D. Tudor Rebellions, Longman Seminar Studies, 4th ed. 0-582-28990-4. 

· Haigh C. English Reformations. Religion, Politics & Society under the Tudors. Clarendon, Oxford (1993) 0-19-822162-2 

· Heal F. Reformation in Britain & Ireland. Oxford History of the Christian Church, Oxford UP (2005) 0-19-928015-0 

· Heard N. Edward VI and Mary: A Mid-Tudor Crisis? Hodder (1990) 0-340-53560-1.
· Hunt J. & Towle C. The Mid-Tudor Years. Longman (2000) 0-582-28282-3. 

· Key N. & Bucholz R. Sources & Debates in English History 1485-1714. Blackwell (2003) 0-631-21391-0. 

· Loades D. M. The Mid-Tudor Crisis 1545-1565. Macmillan (1992) 0-333-52337-7. 

· MacCulloch D. Tudor Church Militant. Edward VI & the Protestant Reformation. Penguin (2001) 0-140-28533-4. 

· Morris T. A. Tudor Government, Routledge (1999) 0-415-19149-1. 

· Newcombe D. Henry VIII & the English Reformation, Routledge (1995) 0-415-10728-8. 

· Palmer M. D. Henry VIII. Longman Seminar Studies, 2nd ed. (1983) 0-582-35437-4 

· Rex R, The Tudors, Tempus (2002). 

· Rogerson D., Ellsmore S. & Hudson D. The Early Tudors. England 1485-1558. Schools History Project, John Murray (2001) 0-7195-7484-6.
· Scarisbrick J. J. The Reformation & the English People, Blackwell (1985) 0-631-14755-1.
· Servini P. History at Source: The English Reformation, (1997). 

· Shagan E. Popular Politics & the English Reformation, Cambridge UP (2002) 0-521-52555-1.
· Sheils W. J. The English Reformation 1530-1570, Longman (1989) 0-582-35398-X.
· Tittler R. The Reign of Mary I. Longman Seminar Studies, 2nd ed.# 0-582-06107-5 

· Whiting R, Local Responses to the English Reformation, Macmillan (1998). 

· Williams P. The Late Tudors. England 1547-1603, Oxford UP (1998) 0-19-288044-6.
· The list reproduced here is not complete nor should it be interpreted as a ‘must read’ bibliography for either students or teachers. The availability of texts will vary between schools and colleges and where texts are available teachers will no doubt be familiar with them. For teachers and centres that are new to the course or topic, the list represents a good overview of the best books currently on offer that will cover every range of ability and, in places, allow opportunities for stretch and challenge.
	· Centres may find it useful to produce a ‘Course Booklet’. This may contain specification overviews and assessment criteria and may also contain directions to specific library titles or intra/internet links. This may be a completely online resource made available through virtual learning environments or school/college intranets.

· Unit F963 is a Document Studies Unit – this should be emphasised to students at the outset. Constant reference to document skills should be made throughout the delivery of the Unit.

· Teachers should consult recent Examiner Reports for detailed comments and suggestions on approaches to teaching Document Studies Units.



	Introduction (ii)

Studying the Mid-Tudor Period

Students new to the topic will need to be lead into the course, both in terms of skills and themes to be covered.
	· Teacher provides brief explanation of the chronology, narrative, key individuals and key concepts/issues associated with the Mid -Tudor Period.
· Issues to be outlined should include:

· Threats to monarchy

· Effects of economic and social change

· Significance of religious change

· Nature of local/regional protests in the period

· Teachers could encourage students to use basic timelines to highlight:

· Key problems and issues (social and economic)

· Key moments/issues of threat to the monarchy

· Key moments of unrest and instability

· Regions associated with unrest

· Teacher provides brief explanation of the skills to be developed as part of the course.
· Centres should note the particular focus on AO1 (a) and (b) and AO2 (a).
	· PowerPoint with reference to essential information pack (above).
· Teacher produced timeline of the period.

· OCR published guide to specification and teacher guides.
	· The critical evaluation of sources is essential to this paper.
· Centres should note the particular focus on AO1 (a) and (b) and AO2 (a).

	Introduction (iii)

Source Evaluation
	· Teachers may wish to take the opportunity at this stage to introduce students to the skills of source evaluation.

· Students could be provided with a source that would then be explained to them by the Teacher in terms of:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· Agreement

· Disagreement

· Teachers may then wish to develop skills by supplying students with four/five very short sources and a question and explain to them how to :
· Identify the debate introduced by the sources.
· Group the sources for and against the question.
· Explain how the sources ‘speak’ for the question.
· Explain how the sources ‘speak’ against the question.
· Arrive at a judgement
	· Teacher prepared ‘mini-question’ of the type that will be found in an exam but with much less text to read.
	· It is very important at this point that students are aware their progression through the course is very much based on skills.


	GCE History A: H106. F963 British History Enquires: Mid-Tudor Crises 1536-1569

	SUGGESTED TEACHING TIME
	20

HOURS
	TOPIC
	2. HOW STABLE AND WELL SERVED WAS THE MONARCHY IN THIS PERIOD? 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction

How stable and well served was the monarchy in this period?
Issues to be covered include:

· Age/gender of rulers

· Marriage and succession

· Faction

· Ministers  - Cromwell to Cecil

· Challenge to royal authority – rebellion and protest

The background to these topics will have been introduced in the earlier section.
	· Students are encouraged to explore the concept of ‘stability and well served’ in relation to sixteenth century monarchs. This could be achieved in a number of activities:

· Students could produce ‘threat’ and ‘stability’ charts of potential dangers and threats ranging from what they perceive to be the least to the most serious and areas of strength which provide stability.
· Students could be given single ‘threat’ cards by the Teacher and then asked to arrange themselves physically in the room from most down to least serious threat.

· Students could work in pairs/groups to do a mini-research project and presentation on ONE Tudor monarch that would illustrate the threats they had to deal with and areas of stability. A whole class plenary could follow where students decided who the most threatened Tudor monarch was.
· Students could work in pairs/small groups to prepare single PowerPoint slides of key events that illustrate potential moments of threat/crisis during the period 1536-69.
	· ‘Mid Tudor Years’ Hunt and Hill, (Longman). A good overview. Will not stretch more able students, however, ‘A Mid Tudor Crisis?’ Heard, (Longman). More detailed than the above, but will not cover late Henry VIII and Elizabeth I.

· ‘Early Tudors’ Rogerson. (SHP). Good for Henry VIII and the mid-Tudor monarchs.

· ‘Reign of Elizabeth’ Mervyn. (SHP). Good for Elizabeth.

· ‘England 1485-1603’ Murphy. (Collins). This provides a good overview of the whole period.
· All themes are covered in the books listed above. Page numbers will depend on which activities from the left-hand column are being covered. The books are all ‘student friendly’ and the content/index pages are easily navigable.
	· Students would greatly benefit from having the skills aspect of this Unit emphasised significantly from this point onwards in the Scheme of Work. The Tudor period is a particularly rich area for sources/extracts and documentary evidence and it would be possible to deliver the main body of study of threats to the Tudor state as a series of exercises in document skills.

· The skill being developed in this early activity is largely based on AO1 (a) which requires students to recall, select and deploy historical knowledge appropriately. 
· A source pack is available from OCR - The Mid-Tudor Crisis 1540-1560. (available from OCR Publications – order code HIS/SUP/2).


	Threat or Stability – Age and Gender of Rulers?
	· Teacher introduces the theme of ‘Threats or Stability?’ posed by the Age and Gender of Rulers. This could be consolidated with a simple reading and note-making exercise that could include differentiated reading which would allow all students to work to the best of their abilities.

· Students could work in pairs to complete a mini-research project comparing the reigns of Edward VI, Mary Tudor and Elizabeth based on the ‘threat’ posed by Edward’s and Elizabeth’s age and Mary’s/Elizabeth’s gender. Students would engage in independent research in the library/internet and may also be provided with a pack of relevant documents/sources.
· This activity could be concluded with a plenary session where students made contributions to an agenda set by the Teacher where levels of threat and stability are assessed.
	· Teacher produced PowerPoint or data sheet.

· Hunt and Hill would be suitable for less confident students with the more able tackling texts such as Heard.

· Teachers could produce resource-packs containing contemporary and secondary documents/sources relating to Edward, Mary and Elizabeth.


	· This activity could be highlighted in course evaluations as evidence of dealing with issues of equality and diversity.

	Threat or Stability? – Marriage and the Succession
	· Students could work to produce A3 charts showing the significance of marriage and succession as potential issues/threats/providing stability to the Tudor monarchy. The main source here could be a single document extract (primary/secondary) relating to marriage as an issue during the period. Students would be directed to include:

· Succession of Edward VI, Henry’s will etc
· Attempts by Northumberland to change the succession
· Succession of Mary Tudor
· Problems caused by Mary’s marriage
· Elizabeth’s succession and the issue of a ‘suitable’ husband
· Resources would be mostly document based
	· As above.
· A3 paper and pens.
· Teacher produced pack/selection of documents.

· Rogerson D., Ellsmore S. & Hudson D. The Early Tudors: England 1485-1558, Schools History Project, John Murray (2001) 0-7195-7484-6 will be particularly useful.


	· Preparation for this activity would make a good homework task.

· As part of the feedback for this task, Teachers may wish to encourage students to discuss their particular document with reference to:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· Agreement

· Disagreement
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Faction/Factions are a notoriously complex issue and needs to be covered here in breadth rather than depth. The following list may provide a useful suggestion of events and themes that could be developed within this part of the scheme:

· The Boleyn Faction - 1536

· Exeter-Carew – 1538

· Norfolk/Gardiner vs. Cromwell – 1540

· Seymour (Somerset) – 1547

· Northumberland (Dudley) – 1549

· Paget/Gardiner – 1554-58

· Norfolk – early Elizabethan

· Cecil – early Elizabethan

Topic closely linked to ‘ministers and servants’. Centres may choose to plot a route through the scheme that merges both points of content.
	· This topic could be introduced by Teachers who facilitate an understanding of the terms ‘faction’ and ‘factions’ in the Mid-Tudor period. 

· Students could then be given the opportunity to undertake independent research on all or some of the examples of patronage listed in the column to the left. In each case, students would be asked to concentrate on summarising the evidence that illustrates how/why each example was either a threat to any Tudor monarch or not.

· A more detailed exercise could involve greater use of documents and sources. Students could be provided with a brief selection of primary/secondary sources relating to each faction and asked to provide points of evidence from the sources that highlight a particular argument surrounding that faction and any threat to a Tudor monarch in order to comprehend a key issue.  
· A more succinct exercise might involve students being given the same collection of resources as above and asked to comment on the suggestion that: ‘Not all Tudor monarchs were threatened by factions’. Do you agree?
	· ‘Faction in Tudor England’ by EW Ives is essential reading (certainly for Teachers who are covering this topic for the first time) Available from the Historical Association. 
· Teachers may wish to sketch out the key details of Mid-Tudor factions (key individuals, key events, etc) as a brief set of PowerPoint slides.

· Teachers may wish to make collections of documents/sources/extracts relating to Mid Tudor factions. These may be paper based or stored on school/college VLEs, intranets etc.
	· Ives (see left) offers a strict definition of faction/s:

· Group of people with objectives seen in primarily personal terms.
· Objectives may be positive (gaining or keeping some patronage/position).
· Objectives may be negative (denying them to someone else).
· System where relationships are determined by groups thinking mainly of personal advantage.
· It is important to note, irrespective of which activity is used, that not all factions in the period represented ‘automatic’ threats to the Tudors.

· Detailed note-making activities from Ives may be developed for the more able students.
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Threat or Stability?– Ministers and Servants

This topic has clear links with Factions (see above) and it may be that some centres choose to teach Ministers and Servants through Factions or vice-versa. 
Ministers and servants to be discussed could include:

· Cromwell

· Cranmer

· Somerset

· Northumberland

· Cardinal Pole

· William Cecil

· Leicester

This is a very daunting task and there is considerable opportunity here for differentiation/stretch and challenge.
	· Students could be encouraged to work in pairs, each taking one of the key ministers/servants as their key area of research. Students could use A3 paper (or larger) to sketch profiles of the key individuals to make them appear ‘two faced’ (like the god, Janus). They could then use one side of the face to note the aspects of their individual that made them useful servants (stability) to the Tudors. The other ‘face’ could be used to note those aspects of the characters that made them dangerous or even threatening to the Tudors. The activity could be consolidated by requiring students to note the key points about each individual on a structured note-taking sheet.
· Alternatively, teachers may choose to collate a selection of documents relating to the individuals listed (left) and ask students to list them as most/least useful, most/least dangerous to the Tudors. Teachers may wish to preface this activity by referring back to the earlier section on source evaluation and re-emphasising the nature of the paper as a source-based skills assessment.
· Both activities could be consolidated with independent reading and note-making. 

	· Most of the key text books contain brief pen pictures of the key Tudor ministers and servants. Teachers may choose to produce ‘pairs’ of source documents for each individual: one source positive, the other negative.

· Structured (gapped) note-taking sheet.

· Key ministers and servants are covered in all the major texts - Rogerson D., Ellsmore S. & Hudson D. The Early Tudors. England 1485-1558. Schools History Project, John Murray (2001) 0-7195-7484-6 is particularly good.

· The relevant sections in Ian Dawson’s ‘The Tudor Century’ is also good. (Nelson)


	· Teachers may wish to cut to the chase and supply the ‘Janus’ outlines themselves. Images of all the key players are available in ‘Google’ and are easily manipulated, even by non-artist historians.

· Both books listed to the left would be useful for reading/note’ making.

· Morris T. A. Tudor Government, Routledge (1999) 0-415-19149-1 would be particularly useful as a stretch and challenge opportunity.



	Threat or Stability?– the nature of challenge to royal authority: rebellion and popular protest

Rebellions and popular protests to explore could include:

· Pilgrimage of Grace

· Western ‘prayer book’ Rebellion

· Kett’s Rebellion

· Wyatt’s Rebellion

· Northern Rebellion (1569)

There is clearly a large amount of work to cover here and the rebellions would obviously be dealt with individually. The rebellions will be covered in much greater detail elsewhere in the scheme.
	· Teachers could find a way into this topic by introducing the basic details of the rebellions listed (see left). Details could be restricted to cause/motivation, aims and outcomes. This may be achieved by producing a simple PowerPoint presentation or by setting students the task of producing A3 overview charts of all/some/one of the rebellions. 

· Students could then be encouraged to examine the rebellions from the perspective of threats to the crown, and how they were dealt with. Teachers may wish to make a small collection of documents relating to the rebellions (the demands would be particularly useful) and students could be asked to respond to the question: What do the sources reveal about popular attitudes to the monarchy in this period?
	· www.channel4.com/history
· Books listed above, and – ‘Tudor Rebellions’ Fletcher (Longman)
	· The rebellions will be covered in much greater detail elsewhere in the scheme. The purpose in this section is mainly to address the extent to which the crown was challenged by rebellion and popular protest in the period.

	How seriously threatened was the Tudor monarchy in this period?

Consolidation and Skills
	· Teachers could begin this part of the scheme by asking students to rate the ‘threat’ to the Tudors on a scale of 1 (not serious) to 10 (very serious). Students would have to produce a detailed analysis that supported their judgement by making reference to documents and sources. 
· As a skills exercise, students could be provided with an examination paper based on this theme that could be ‘dissected’ in detail (in class) by the Teacher. Teachers would be revisiting the ‘steps’ to getting good grades as already outlined above (reproduced here):
· Identify the debate introduced by the sources

· Group the sources for and against the question

· Explain how the sources ‘speak’ for the question

· Explain how the sources ‘speak’ against the question

· Arrive at a judgement
	· As above, plus student’s own notes.

· Teacher produced exam type paper.

· Mark Schemes.
	· Exam skills will continue to be developed throughout the Unit. Students will benefit from reviewing the mark scheme. The activities to the left will include detailed discussion of the mark scheme.

	
	· Having re-capped and consolidated their skills (above) students complete past/exemplar examination paper.   
	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· Homework or timed conditions task.


	GCE History A: H106. F963 British History Enquires: Mid-Tudor Crises 1536-1569

	SUGGESTED TEACHING TIME
	20 hours
	TOPIC
	3. WHAT WERE THE EFFECTS OF ECONOMIC AND SOCIAL CHANGE?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction

What were the effects of economic and social change?

This topic requires the students to explore the effects of economic and social change in the period and discuss the extent to which they may have contributed to ‘Mid Tudor Crises’ between 1536 and 1569. Issues to be developed should include:

· Population change

· Inflation

· Agrarian problems

· Unemployment

· Poverty

· Disease and Famine
	· Students could introduce this topic themselves in a number of ways. They could:

· Provide themselves with 16th century definitions of the phrases/terms in the list (see left). Or…
· Work in pairs to suggest ways in which the phrases/terms may have contributed to periods of crisis. Or…
· Work in pairs to research documents that illustrate ONE aspect of the list in relation to the period 1536-1569.
	· Chapter 6 - Heard


	

	Population Change
	· Teachers could explain the nature/effects of a rising population in Tudor England.

· Students develop their understanding with independent reading/homework that addresses the issue of the effects of population change. The section on economic and social change in Heard is good, less confident students may be safely guided to Chapter 3 in Hunt and Hill.
· Ideas and findings could be plotted in diagram or any other note form that individual students felt most comfortable using.
	· history.wisc.edu/sommerville/361/361-01.htm
· Heard N. Edward VI and Mary: A Mid-Tudor Crisis? Hodder (1990) 0-340-53560-1 

· Hunt J. & Towle C. The Mid-Tudor Years. Longman (2000) 0-582-28282-3 
· Teachers may wish to emphasise using OHT slides or a PowerPoint presentation.
	· Teachers may wish to make use of this topic to help students develop their skills in the analysis of sources containing statistical data.
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Inflation
	· Teachers could begin by explaining why inflation was a major contributor to the economic pressures of Mid-Tudor England.

· Students could then work to research and note (using Heard) the causes of inflation: rising population, rents and prices, coinage etc.  
· Students could then develop the theme by making a set of notes that show the links between inflation and popular unrest in the period 1536-1569, using Chapter 6 in Heard as clearly stated in the column to the right.
	· Chapter 6 in Heard provides a good overview.
	· Teachers may wish to make use of this topic to help students develop their skills in the analysis of sources containing statistical and numerical data. 

	Agrarian Problems
	· Teachers could introduce this theme by supplying students with a selection of extracts from a variety of sources that illustrate the various problems with agriculture in the period. Students could analyse the documents and draw conclusions about the state of Tudor agriculture. Sources are available at the Spartacus website (see right for link).
· Students could consolidate knowledge by reading and note-making from Heard, Ch 6.
	· spartacus.schoolnet.co.uk/TUDagriculture.htm - short sources available here

· Chapter 6 in Heard.


	

	Unemployment/Poverty
	· Students could be asked to make brief research notes on the scale of poverty and unemployment in Tudor England and the possible contribution of both factors to any ‘Mid Tudor Crisis’.

· Teachers will find this information in Heard, Ch 6, as noted in the column to the right.
	· spartacus.schoolnet.co.uk/TUDpoverty.htm - contains a brief description and some very short source extracts.

· Chapter 6 in Heard provides a good overview.

· bbc.co.uk/history/british/tudors/poverty_01.shtml
	

	Disease and Famine

Topic linked to most of the above
	· Students split into groups and asked to research one 5 year period between 1536 and 1569. Research notes could be summarised as a PowerPoint presentation that covered the following points:

· Nature of disease/famine

· Geography of disease/famine

· Impact of disease/famine

· Popular response to disease/famine

· Government response to disease/famine

· Teachers could then draw all the strands of research together as a whiteboard diagram that addresses the question: To what extent were disease and famine key factors in the Mid-Tudor Crisis?  The activity could be consolidated by examining a range of short documents based on the same theme.
· Alternatively Students could address similar question to those above by analysing a selection of documents chosen by the Teacher and available in texts already mentioned or in the websites listed (right).
	· bbc.co.uk/radio4/history/voices/voices salisbury.shtml
· tudorplace.com.ar/Documents/sweating_sickness.htm
· channel4.com/history/microsites/H/history/guide16/part06.html
· spartacus.schoolnet.co.uk/TUDtobacco.htm
· The above sites are all useful for brief narrative overviews or for short extracts from relevant documents.

· Chapter 6 (sec II) in Heard provides a good overview.


	

	Consolidation and Skills

What were the effects of economic and social change?


	· Teachers could begin this part of the scheme by asking the whole class to reflect on the factors introduced in this topic: which factors may have contributed most to the sense of a ‘Mid Tudor Crisis’? Ideas plotted on whiteboard.
· The central aspect of the feedback discussion on this point should be based around helping students target the relative importance of these factors and by identifying the most important.

· Teachers could then talk students through a sample exam paper that focuses on economic and social change. The standard checklist could once again be applied to the sources:
· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· Agreement

· Disagreement

· Students complete past/exemplar examination paper.
	· Student notes and contributions.

· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· Teachers may wish to take the opportunity at this point to re-cap on source skills. These include:
· For ‘A’, they should, where appropriate, be providing genuine comparison and/or contrast of both content and provenance and be evaluating qualities such as:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· Agreement

· Disagreement

· For ‘B’, students should be producing an excellent evaluation of sources with high levels of discrimination and using own knowledge to extend and enrich the quality of source evaluation. This can be encouraged and developed by constant emphasis and by allowing full access to good, exemplar responses produced in-house or obtained from senior developers in guidance documents from OCR.
· Homework or timed conditions task.


	GCE History A: H106. F963 British History Enquires: Mid-Tudor Crises 1536-1569

	SUGGESTED TEACHING TIME
	20 hours
	TOPIC

	4. HOW SIGNIFICANT WERE THE RELIGIOUS CHANGES OF THE PERIOD?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Introduction

How significant were the religious changes of the period?
	· Teacher explains the aims and learning objectives of this part of the course.

· Teacher provides overview of religious change and pays particular attention to key terms/language that may not be familiar to students.

· Teacher provides ‘snapshots’ of religion in 1536 and religion in 1569, pointing out major changes and developments between the two dates

· Having undertaken the preparation above - Student/teacher discussion: why might religious change cause unrest?  
· Student/teacher discussion: what might be the main religious events/policies leading to unrest in the period?  Students would be able to utilise the knowledge gained from the introduction to contribute to this discussion.

	· www.spartacus.schoolnet.co.uk/TUDreformation.htm
· www.spartacus.schoolnet.co.uk/TUDmonasteries.htm
· Teachers may wish to produce their own overviews or PowerPoint presentations.


	· Teachers may wish to continue to develop source and document skills by selecting a document from the start of the period and a document from the end of the period, each relating to religion and religious change.
· Differentiation could be achieved here by offering extra support to students who may still be coming to terms with the demands of source evaluation. More confident/able students may be directed to Duffy E. The Stripping of the Altars. Traditional Religion in England 1400-1580. Yale UP (1992) 0-300-06076-9 for extra reading and note-making.

	Religious policy and developments – Henry VIII

Introduction
	· Teacher provides ‘snapshot’ overview of Henry VIII’s Breach with Rome. This could be achieved by showing the relevant episode of the Simon Schama ‘History of Britain’ programme.

· Teacher provides ‘snapshot’ overview of Henry’s religious policies 1536-1547. These could include:

· 1536 - Dissolution of the lesser monasteries

· 1536 - the execution of Anne Boleyn.

· 1536 - Act of Ten Articles

· 1536/38 - Cromwell’s Royal Injunctions to the clergy

· 1538 - Henry’s excommunication 

· 1539 – Act of Six Articles

· 1539 – Dissolution of greater monasteries

· 1540 – Henry’s marriages to Anne of Cleves and Catherine Howard

· 1540 – Cromwell’s arrest and execution

· 1542 – Catherine Howard’s execution

· 1543 – ‘The King’s Book’ published

· 1544 – Litany in English

· 1545 – Chantries Act

· 1546 – Regency Council named – heavily Protestant  
	· ‘History of Britain’ Schama (BBC)

· This ‘snapshot’ could be a brief A4 handout or an equally brief PowerPoint presentation. These ‘snapshots’ will provide a useful overview of Henry’s religious policies and may serve as a basic account for those students unable to commit themselves to more detailed reading. Later document exercises could be linked back to these overviews to remind students of the key narrative facts/details.
	· The execution of Boleyn could be linked back to the earlier discussion on factions.

· Teachers may choose to highlight a small number of key events to develop. Such as:

· The monasteries

· The marriages

· The Ten/Six Articles
· The Regency Council
· These could be investigated in more depth by the students who could be asked to note the relative importance of the events in terms of the Breach with Rome.

	Henry VIII’s religious policies 
Monasteries
	· Students study extracts from a selection of sources and documents relating to Henry’s dissolution of the monasteries.
	· Teachers could develop a sheet/pack of relevant sources.
	

	Henry VIII’s religious policies 
Ten/Six Articles
	· Explore and discuss the content and differences between the two pieces of legislation.

· Students could go on to produce a table comparing the two Acts. 
	· Fellows N. Henry VIII: Flagship Historymakers, Collins (2005) 0-00-719986-4 
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Henry VIII’s religious policies 
The Marriages
	· Students explore the nature of both the Cleves and Howard marriages from the perspective of religion.

· Students could offer ‘advice’ to both parties in each marriage in the manner of a marriage guidance counsellor.
	· Duffy E. The Stripping of the Altars: raditional Religion in England 1400-1580, Yale UP (1992) 0-300-06076-9 

· Fellows N. Henry VIII. Flagship Historymakers: Collins, (2005) 0-00-719986-4 

· Heal F. Reformation in Britain & Ireland: Oxford History of the Christian Church, Oxford UP (2005) 0-19-928015-0 
	

	Henry VIII’s religious policies 
The Regency Council
	· Students conduct independent research into the religious nature of the Regency Council. This could be achieved through analysis of a selection of source extracts and documents.
	· Duffy E. The Stripping of the Altars: Traditional Religion in England 1400-1580, Yale UP (1992) 0-300-06076-9.
· Fellows N. Henry VIII: Flagship Historymakers, Collins (2005) 0-00-719986-4.
· Heal F. Reformation in Britain & Ireland: Oxford History of the Christian Church, Oxford UP (2005) 0-19-928015-0.
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Henry VIII’s religious policies 
Consolidation
	· Students produce mind-map diagrams showing the key religious changes in the reign of Henry VIII. These could be completed using mind-map software. Students would be developing a useful IT skill that could be used later as part of their revision. 

	· Duffy E. The Stripping of the Altars: Traditional Religion in England 1400-1580, Yale UP (1992) 0-300-06076-9.
· Fellows N. Henry VIII, Flagship Historymakers: Collins, (2005) 0-00-719986-4.
· Heal F. Reformation in Britain & Ireland: Oxford History of the Christian Church, Oxford UP (2005) 0-19-928015-0. 
	· Students could be offered the opportunity to develop their knowledge of this topic by producing answers to the questions:

· What were the key motives behind Henry’s religious reforms 1536-47?
· To what extent did Henry VIII create a Protestant country?

	Religious policy and developments – Edward VI

Introduction
	· Teacher explains the key religious changes and reforms in the reign of Edward VI. These would include:

· The Royal Visitations

· Cramer’s Book of Homilies

· The Chantries Act

· Act of Six Articles – repealed

· Treason Act – repealed (and new version)

· First/Second Prayer Books

· First  and Second Acts of Uniformity

· The Black Rubric

· 42 Articles

· Teacher could provide ‘snapshot’ of religion in England at the start and end of the reign of Edward VI.  ‘Snapshots’ are a useful tool, easily understood by students of all abilities. A good snapshot should simply illustrate the position of a theme/topic at the start/end of a defined period of history.
· Students could work in pairs to produce a detailed analysis of the painting ‘Edward VI and the Pope’ (unknown). What does the painting reveal about Edward and religion?  Students should use the standard list to make their comparison:
· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· Agreement

· Disagreement
	· Loades D. M. The Mid-Tudor Crisis 1545-1565, Macmillan (1992) 0-333-52337-7. 

· Heard N. Edward VI and Mary: A Mid-Tudor Crisis? Hodder (1990) 0-340-53560-1.
· Hunt J. & Towle C. The Mid-Tudor Years, Longman (2000) 0-582-28282-3. 
· A very good version of the painting can be found on pages 216-217 in Rogerson (SHP).
	· Teachers should note that this has become a very full unit. It may be appropriate at this point to provide a brief summary/recap of the religion issue so far.
· There are a number of texts listed here that may be utilised as stretch and challenge for more able and confident students. These include:

· Duffy E. The Stripping of the Altars: Traditional Religion in England 1400-1580, Yale UP (1992) 0-300-06076-9 

· Heal F. Reformation in Britain & Ireland: Oxford History of the Christian Church, Oxford UP (2005) 0-19-928015-0. 


	Edward VI and Religion
	· Students could develop the ‘snapshot’ activity above by developing A3 posters that illustrate the nature of religious change under Edward. The posters could use the metaphor of a car accelerator.  Alternatively, this can be a simple note-making activity that uses Heard and Hunt (opportunity for differentiation). Both activities could utilise the following questions:
· At what point was Edward’s foot flat to the floor and heading for a full Protestant reformation? 

· At what point did Edward takes his foot off the gas, and why? 

· 1553 – How fast (and in what direction) were Edward and English Protestantism going when he died?

· How significant were the changes introduced by Edward?
	· Heard N. Edward VI and Mary: A Mid-Tudor Crisis? Hodder (1990) 0-340-53560-1. 

· Hunt J. & Towle C. The Mid-Tudor Years, Longman (2000) 0-582-28282-3.

	· There are a number of texts listed here that may be utilised as stretch and challenge for more able and confident students. These include:

· Duffy E. The Stripping of the Altars. Traditional Religion in England 1400-1580. Yale UP (1992) 0-300-06076-9 

· Heal F. Reformation in Britain & Ireland: Oxford History of the Christian Church, Oxford UP (2005) 0-19-928015-0.


	Religious policy and developments – Mary I

Introduction
	· Teacher provides outline of Mary’s religious agenda in 1553. 
· Teacher provides outline of the key religious changes and reforms associated with Mary’s reign. These would include:

· Mary relinquishes title ‘Supreme Head’

· English and Roman Catholic churches reunited

· Latimer and Ridley burned

· Cranmer burned

· Burnings of Protestants.
· Skills could be developed/enhanced here by introducing sources/extracts from Foxe’s ‘Acts and Monuments’ and asking students to apply the 7 point criteria listed at various points in this scheme to a selection of sources. Use of Internet search engines would allow students to develop their IT skills whilst researching this topic. 
	· ‘Reign of Mary I’ Robert Tittler (Longman)

· www.spartacus.schoolnet.co.uk/TUDmary1.htm
· Heard N. Edward VI and Mary: A Mid-Tudor Crisis? Hodder (1990) 0-340-53560-1. 

· Hunt J. & Towle C. The Mid-Tudor Years, Longman (2000) 0-582-28282-3.

	· Teachers should note that this has become a very full unit. It may be appropriate at this point to provide a brief summary/recap of the religion issue so far.



	Mary I and Religion
	· Students could be provided with a selection of short extracts from key sources and documents. They could be asked to use the sources to draw preliminary conclusions about the nature and extent of religious change under Mary. 
· Alternatively students may be asked to comment in detail on a particular aspect of Mary’s reign – persecution of Protestants - through analysis of source material. The burnings would provide a rich source of material and discussion. 
	· www.spartacus.schoolnet.co.uk/TUDmary1.htm
· www.spartacus.schoolnet.co.uk/TUDheretics.htm
· Heard N. Edward VI and Mary: A Mid-Tudor Crisis? Hodder (1990) 0-340-53560-1. 

· Hunt J. & Towle C. The Mid-Tudor Years, Longman (2000) 0-582-28282-3. 

· Good selection of sources in - Rogerson D., Ellsmore S. & Hudson D. The Early Tudors: England 1485-1558, Schools History Project, John Murray (2001) 0-7195-7484-6.
	· More able/confident students may be asked to look more closely into the regional aspects of Mary’s religious persecutions.


	Religious policy and developments – Elizabeth I

Introduction
	· Teachers could introduce this section by showing the part of the film ‘Elizabeth’ where she presents her religious settlement to the bishops.

· The introduction could be developed by the teacher who could provide a ‘snapshot’ of English religion in 1558 and 1569.
	· ‘Elizabeth’ (1998) (dir. Shekhar Kapur)

· ‘Snapshot’ could be achieved by producing a one-side A4 handout for students.

· Doran S. Elizabeth I and Religion 1558-1603, Routledge (1993) 0-415-073529 

· Mervyn B. The Reign of Elizabeth: England 1558-1603, Schools History Project, John Murray (2001) 0-7195-7468-2 
	· The film isn’t strictly accurate but gives a sense of the flavour of the time and Elizabeth’s skill in getting the legislation passed.
· Students could be encouraged to make a detailed assessment of the film from the perspective of ‘film as a historical source’. 

	Elizabeth I and Religion
	· Students could complete a timeline of religious change under Elizabeth. Research could be conducted using text books or a selection of source extracts and documents. Key events would include:

· Act of Uniformity – 1559

· Act of Supremacy – 1559

· Removal of Catholic bishops – 1559

· Royal Injunctions – 1559

· Restoration of some Catholic practices – 1560

· Ban on clerical marriage – 1561

· 39 Articles passed by Convocation – 1563

· Mary Stuart arrives – 1568

· Northern Rebellion – 1569
	· www.spartacus.schoolnet.co.uk/TUDcatholics.htm
· ‘Reign of Elizabeth’ Mervyn (SHP) contains lots of good sources.

· Duffy E. The Stripping of the Altars: Traditional Religion in England 1400-1580, Yale UP (1992) 0-300-06076-9. 

· Doran S. Elizabeth I and Religion 1558-1603, Routledge (1993) 0-415-073529.
· Mervyn B. The Reign of Elizabeth: England 1558-1603. Schools History Project, John Murray (2001) 0-7195-7468-2.
· Williams P. The Late Tudors: England 1547-1603, Oxford UP (1998) 0-19-288044-6. 
	

	Elizabeth I and Religion

Case Study – The Acts of Uniformity and Supremacy
	· Students could conduct a source-based research project on the two key acts of 1559. This could be a pair exercise or individual homework. The purpose of the activity would be to establish the results (change) linked to the two key pieces of legislation. 
	· Doran S. Elizabeth I and Religion 1558-1603, Routledge (1993) 0-415-073529. 

· Mervyn B. The Reign of Elizabeth: England 1558-1603, Schools History Project, John Murray (2001) 0-7195-7468-2. 
	

	Elizabeth I and Religion

Consolidation 
	· Teachers could choose to manage a whole-class discussion on the question: How Protestant was England by 1569?

· Students could be given a selection of primary sources from the period and comment on them in terms of their usefulness, completeness etc. The issue would focus on the significance of the religious changes under Elizabeth up to 1569 and skills would be developed by further use of the seven point criteria already established. This activity could be linked to the section of the scheme that immediately follows this. 
	· Doran S. Elizabeth I and Religion 1558-1603, Routledge (1993) 0-415-073529. 

· http://www.schoolhistory.co.uk/lessons/elizabethi/objectives_elizabeth.html
· http://www.fordham.edu/halsall/mod/elizabeth1.html

	

	· Elizabeth I and Religion

· Skills
	· Teachers could talk students through a sample exam paper that focuses on religion and religious change under Elizabeth or the key issue of the settlement (link to activity above).  
· Students complete past/exemplar examination paper.

· Students could also be asked to supply a piece of writing that summarises the key points relative to this particular topic and key question.
	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· Teachers may wish to take the opportunity at this point to re-cap on source skills.

· For ‘A’, they should, where appropriate, be providing genuine comparison and/or contrast of both content and provenance and be evaluating qualities such as:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· For ‘B’, students should be producing an excellent evaluation of sources with high levels of discrimination and using own knowledge to extend and enrich the quality of source evaluation.

· Homework or timed conditions task.

	Conclusion & Consolidation

How significant were the religious changes of the period?
	· Students work in pairs to make a list of the key turning points relating to religion in the period 1536-1569. 
· Teachers could encourage students to develop their understanding further by suggesting independent reading and note-making around the key questions:

· What was the extent of religious change in the period 1536-1569?

· What were the key results of religious change in the period 1536-1569?
	· As above

· Student work

· Teachers may wish to direct students to specific texts based on ability and availability. There is some scope here for differentiation and stretch/challenge.
	· Teachers may wish to spend some time making sure that students are fully aware of ‘turning points’ as an important historical concept.

	Skills
	· Students could be supplied with the SAMs produced for this scheme of work and be asked to work in pairs to mark them.

· The exercise could be consolidated by the teacher taking the whole class through the points that made the responses good/bad/indifferent etc.

· The exercise could be further developed by requiring students to work in pairs planning a response to an exam type question.

· Teachers could take the opportunity (again) to stress the nature of the mark scheme and the requirements of effective source analysis.
	· As above

· Student work


	· Teachers may wish to continue to encourage the development of skills by emphasising the need to:

· Identify the debate introduced by the sources

· Group the sources for and against the question

· Explain how the sources ‘speak’ for the question

· Explain how the sources ‘speak’ against the question

· Arrive at a judgement.



	GCE History A: H106. F963 British History Enquires: Mid-Tudor Crises 1536-1569

	SUGGEST TEACHING TIME
	20

HOURS
	TOPIC
	5. WHAT WAS THE NATURE OF THE CHALLENGE TO ROYAL AUTHORITY?


	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction

How local and regional were the protests of the period 1536-1569?

Protests/rebellions to cover include:

· Pilgrimage of Grace – 1536/7

· Rural unrest – 1540/6

· Western Rebellion – 1549

· Kett Rebellion – 1549

· Wyatt Rebellion – 1554

· Northern Rising – 1569/70
	· Teacher explains the aims and learning objectives of this part of the course.

· Students use basic texts/internet to produce a simple time-line showing rebellion and protest in the period 1536-1569, or 

· The above idea could be developed in slightly more detail by requiring students to produce detailed table of the period that showed:

· Cause of protest/rebellion

· Geography of protest/rebellion

· Nature of . . .

· Government response . . .

· Success/failure?

· Or students could be supplied with A3 ‘blank’ maps of England and be required to annotate in such a way that shows the key events of unrest 1536-1569.
	· Cressy D. & Ferrell L. A. Religion & Society in Early Modern England: A Sourcebook, Routledge (1996) 0-415-11849-2. 

· Fletcher A. & MacCulloch D. Tudor Rebellions, Longman Seminar Studies, 4th ed. 0-582-28990-4. 

· Whiting R. Local Responses to the English Reformation, Macmillan (1998). 

· http://www.channel4.com/history/microsites/H/history/guide16/part11.html

	· Geography can occasionally be a weak point and a hurdle to the effective delivery of this type of topic. Some preliminary work with maps may be useful in order to establish a understanding of the geographical location of local/regional protests. Google Earth is particularly useful for this. 

	How local and regional were the protests of the period 1536-1569?

Case Study – The Pilgrimage of Grace


	· Students could be supplied with a selection of sources/document extracts relating to the Pilgrimage of Grace. These should be used to address the following questions:

· What do the sources reveal about the cause of the Pilgrimage?

· What do the sources reveal about the aims of those who took part?

· What do the sources reveal about the leadership of the Pilgrimage?

· What do the sources reveal about the response of the government?

· To what extent do the sources suggest that the Pilgrimage was a complete failure? 
· Teachers could consolidate this activity by arranging a whole-class discussion. The key issue to be discussed would be: What does the Pilgrimage of Grace reveal about religious change in the period?

	· Cressy D. & Ferrell L. A. Religion & Society in Early Modern England: A Sourcebook, Routledge (1996) 0-415-11849-2. 

· Fletcher A. & MacCulloch D. Tudor Rebellions, Longman Seminar Studies, 4th ed. 0-582-28990-4. 

· Whiting R. Local Responses to the English Reformation. Macmillan (1998) 
· http://www.channel4.com/history/microsites/H/history/guide16/part11.html

	· This would be an appropriate homework task.

· More able/interested students may be directed to Geoffrey Moorhouses’s ‘The Pilgrimage of Grace’. 
· Balance may be introduced by finding clips of Sean Bean’s portrayal of Robert Aske (Channel 4 – YouTube)

	How local and regional were the protests of the period 1536-1569?

Case Study – The Western Rebellion


	· Students work in small groups/pairs for this task. Each group/pair is given a small selection of sources relating to the causes of the Western Rebellion. These could include:

· Local social issues

· Local economic issues

· Religion

· A plenary session would allow each group to feedback their findings to the rest of the class.

· The activity could be developed by providing the whole group with the demands of the Western Rebels – how do they compare with the sources/findings of the previous activity?

· The activity could be consolidated by requiring students to undertake independent reading and note-making to provide a summary overview of the rebellion that would include government response and a judgement on success/failure.
· The key investigative points in all activities is to look at the interplay of religious, social, political and regional factors as they can be detected in the Western Rebellion.
	· http://www.tudorplace.com.ar/Documents/prayer_book_rebellion.htm
· Cressy D. & Ferrell L. A. Religion & Society in Early Modern England:  A Sourcebook, Routledge (1996) 0-415-11849-2. 

· Fletcher A. & MacCulloch D. Tudor Rebellions, Longman Seminar Studies, 4th ed. 0-582-28990-4. 

· Whiting R. Local Responses to the English Reformation. Macmillan (1998). 


	· Students may be encouraged to develop links (in terms of causation) with other rebellions studied. 

	How local and regional were the protests of the period 1536-1569?

Case Study – The Kett Rebellion


	· Teachers may find it a useful activity to encourage students to compare the Kett and Western Rebellions in terms of cause, aims etc. This could be done on A3 comparative charts. Which rebellion was the most dangerous to Edward VI?
	· Cressy D. & Ferrell L. A. Religion & Society in Early Modern England: A Sourcebook, Routledge (1996) 0-415-11849-2. 

· Fletcher A. & MacCulloch D. Tudor Rebellions, Longman Seminar Studies, 4th ed. 0-582-28990-4. 

· Whiting R. Local Responses to the English Reformation, Macmillan (1998). 

· ‘Two Tudor Conspiracies’ David Loades.
	· Students may be encouraged to develop links (in terms of causation) with other rebellions studied. 

	How local and regional were the protests of the period 1536-1569?

Case Study – 1549


	· Students need to investigate 1549 as a ‘crisis’ year for the Tudors. Taking a broad view of the year, students should produce a response to the question: How dangerous were the rebellions of 1549 for Edward VI’s government?
· Teachers could explain the consequences of the rebellions of 1549.
	· Teachers will find good extracts from historians relating to this question on pages 258-60 in Rogerson (SHP)

· PowerPoint presentation.
	· A later section of the scheme will outline briefly the concept of the Mid Tudor Crisis. More confident and able students could be directed to this debate now. 

	How local and regional were the protests of the period 1536-1569?

Case Study – Wyatt’s Rebellion


	· Students are given a selection of extracts and source materials relating to the Wyatt Rebellion. These sources should not cover the outcome of the revolt. Students are working for the Marian MI5 and are asked to produce ‘intelligence’ reports for Mary on the nature, leadership and strength of the rebellion.

· Having produced their intelligence reports, students brief Mary (the teacher) as to how dangerous the threat from Wyatt is. A whole-class discussion could follow on what Mary’s response to Wyatt should be. The activity should also investigate the local/regional aspects and nature of the Wyatt Rebellion.
· The activity is developed and consolidated by giving students sources that lead them to understand the outcome and consequences of the rebellion.
	· http://www.tudorplace.com.ar/Documents/Wyatt%20Rebellion.htm
· http://www.elizabethan-era.org.uk/the-wyatt-rebellion.htm
· ‘Two Tudor Conspiracies’ David Loades


	

	Case Study – Wyatt’s Rebellion

Skills
	· Teachers may choose to set an exam type question on the Wyatt Rebellion.
	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· Teachers may choose to deliver this as a classroom activity with the option of peer marking.  (Refer back to earlier sections of the course for advice/activities relating to the mark scheme).

	How local and regional were the protests of the period 1536-1569?

Case Study – Northern Rising


	· Students are supplied with an extract from the ‘manifesto’ of the Northern Earls – what do their demands appear to be?

· Students develop the activity by producing a very brief account of the rebellion.

· Independent reading should be encouraged to students address the following questions:

· Why did the revolt fail?

· What does the nature of the revolt reveal about protest and rebellion in England by the late 1560? and (Change and continuity) what does it reveal about the balance between local/national and religious/political factors?
	· www.tudorplace.com.ar/Documents/NorthernRebellion.htm

	· An extension activity could ask students to consider the nature of the challenge to royal authority that was posed by the Northern Rising. 

	How local and regional were the protests of the period 1536-1569?

· Local & national issues

· Interplay of religious, social, political and regional factors

· Change and continuity in the purpose and outcomes of protests
	· These themes have been covered implicitly in 
the case studies above. Teachers may 
choose to use this part of the scheme to 
develop source skills and/or examination 
technique. This could be achieved in a 
number of ways:

1. Students could re-visit and re-cap on all the 
sources they have used on this unit so far to 
arrive at conclusions on the nature of 
local/national issues as the main cause/trigger 
of rebellion and protest in the period 1536-
1569. Teachers may ask students to also 
consider the relative threats posed by 
local/national protests and revolts. Teachers 
could consolidate the task by facilitating a 
discussion on the nature of the sources used 
in terms of reliability, usefulness etc.  
2. 
Students could be grouped as advocates for 
religious, social and regional factors as the 
key causes of protest and rebellion in the 
Tudor period. Each group must produce a 
primary source and a historian’s source that 
supports their argument. Teachers could 
consolidate this activity by facilitation a brain-
storming session on the white/smart board 
that brings together all causal factors. 
Teachers may also choose to take the 
opportunity to discuss the nature of the source 
material used in terms of reliability and 
completeness. 
3. 
Students could be given a mock examination 
paper designed by the teacher that provides 5 
sources from the breadth of the period 1536-
1569. Questions could involve variations on 
change and continuity in the purpose and 
outcomes of events. Teachers may choose to 
provide a large sample of ‘A’ and ‘B’ questions 
in an attempt to develop exam skills in a 
relatively intense and focussed exercise. 
	· All above

· Whiting R. Local Responses to the English Reformation, Macmillan (1998) – is particularly useful.

	

	Conclusion

Concept of a ‘Mid-Tudor Crisis’


	· Students could be provided with a brief explanation of the historiography of the ‘Mid-Tudor Crisis’ concept.  
· Students could be provided with a small selection of secondary documents/extracts from key historians of the period engaged in debate/discussion on the validity of the concept of a ‘Mid-Tudor Crisis’. Extracts could be drawn from a range of historians including:

· J. Foxe

· A.F. Pollard

· S.T. Bindoff

· W.R.D. Jones

· J. Loach

· R. Tittler

· D. Loades

· D. Hoak

· D. MacCulloch

· Students could then complete a simple ‘arranging’ exercise of those historians for/against the idea of a ‘Mid-Tudor Crisis’, noting key points of argument as they did so. 
	· http://www.johnguy.co.uk/history

	· This is a Document Studies Unit. Although this exercise makes use of the views of historians this is simply to make the point regarding the particular historical controversy in this unit.

· Teachers may wish to direct more able students to wider reading early in the course. Texts could include: 
·  ‘Mid Tudor Crisis’ Jennifer Loach 
 (Historical Association pamphlet)




	gce hISTORY A: h106. F963 British History Enquires: The Condition of England 1815-53

	SUGGESTED TEACHING TIME
	17 Hours
	TOPIC
	1. HOW SERIOUS A THREAT TO GOVERNMENTS WERE THE PRE-CHARTIST RADICALS 1815-37? (KEY ISSUE 1) 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction (i)


	· Students could be provided with the essential information relevant to this unit. This could include a brief summary of the scheme of work, an overview of assessment/homework requirements and a reading list.
	· Unit F963 Specification.

· OCR Reading List.

· OCR exemplar/past examination papers.

· Essential information must remind both students and teachers that the new format contains either 5 sources of longer sources.

· Heinemann AS OCR History A: Primary and Delivery Resource, Spring 2008.


	· Centres should offer students a ‘Course Booklet’. This may contain specification overviews and assessment criteria and may also contain directions to specific library titles or intra/internet links. This may be a completely online resource made available through virtual learning environments or school/college intranets.

· Unit F963 is a Document Studies Unit – this should be emphasised to students at the outset. Constant reference to document skills should be made throughout the delivery of the unit.

· Tutors should consult recent Examiner Reports for detailed comments and suggestions on approaches to teaching Document Studies Units.

	Introduction (ii)

Source Evaluation
	· Teachers may wish to take the opportunity at this stage to introduce students to the skills of source evaluation.

· Students could be provided with a source that would then be explained to them by the Teacher in terms of:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· Agreement

· Disagreement

· Teachers may then wish to develop skills by supplying students with four/five very short sources and a question and explain to them how to:
· Identify the debate introduced by the sources

· Group the sources for and against the question

· Explain how the sources ‘speak’ for the question

· Explain how the sources ‘speak’ against the question

· Arrive at a judgement 

· Teacher provides brief explanation of the skills to be developed as part of the course.

· Centres should note the particular focus on AO1 (a) and (b) and AO2 (a)
	· Teacher prepared ‘mini-question’ of the type that will be found in an exam but with much less text to read.
	· It is very important at this point that students are aware their progression through the course is very much based on skills.

	Introduction (iii)

Studying the ‘Condition of England’

Students new to the topic will need to be lead into the course, both in terms of skills and themes to be covered.
	· Teacher provides brief explanation of the chronology, narrative, key individuals and key concepts/issues associated with the Condition of England Question. Issues to be outlined should include:

· Seriousness of threats to government from pre-Chartists radicals

· Problems arising in the treatment of the needs of children in the period and how effectively these problems were tackled.

· The significance of poverty and public health as major issues of the day

· The radical demands of the Chartists (political, social and economic) and to what extent, and why, they failed to achieve change

· Teachers could encourage students to use basic timelines to highlight:

· Key problems and issues (social, political and economic)

· Key moments/issues of threat to the government

· Key problems and issue relating to the treatment of children

· Examples of periods/instances of radical social, political and economic demands by the Chartists
	· PowerPoint with reference to essential information pack (above).

· Teacher produced timeline of the period.

· OCR published guide to specification and teacher guides.
	· The critical evaluation of sources is essential to this paper.
· Centres should note the particular focus on AO1 (a) and (b) and AO2 (a).

	How serious a threat to governments were the pre-Chartist Radicals 1815-1837?

Introduction

· Spa Fields 1816

· Blanketeers 1817

· Pentrich  1817

· Peterloo 1819

· Cato Street 1820


	· Teacher provides content overview of the period 1815-37 from the perspective of threats to government from pre-Chartist radicals. All events and groups should be covered. (see left)
· Students consider a set of sources relating to Peterloo. This exercise is designed to introduce the students to the skill of critical evaluation of sources. There are many good collections of sources – those found on pages 70-74 of the SHP text ‘Britain 1783-1851’ by Evers and Welbourne are particularly useful. Any short extract (or small collection) could be chosen. Students could be encouraged to look at the sources in terms of :
· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· Agreement/disagreement
· Teachers may then wish to develop skills by supplying students with four/five ‘fresh’ short sources and a question and explain to them how to :
· Identify the debate introduced by the sources

· Group the sources for and against the question

· Explain how the sources ‘speak’ for the question

· Explain how the sources ‘speak’ against the question

· Arrive at a judgement 
	· Revolution, Radicalism and Reform by Richard Brown (CUP 2000) – pp.21 to 27.

· Sources from.‘Britain 1783-1851’ by Evers and Welbourne (SHP)

· Teacher produced PowerPoint or briefing sheet.


	· Unit F963 is a Document Studies Unit – this should be emphasised to students at the outset. Constant reference to document skills should be made throughout the delivery of the Unit.

· It is very important at this point that students are aware their progression through the course is very much based on skills. Tutors should consult recent Examiner Reports for detailed comments and suggestions on approaches to teaching Document Studies Units.

· This exercise(s) is teaching students how to critically evaluate sources. The focus needs to be on the successful development of these skills in the first instance, not necessarily in the completion of work to examination standard. Skills development is the key – this is a skills module.


	How serious a threat to governments were the pre-Chartist Radicals 1815-1837?

Problems facing the government

· Population growth

· Unemployment

· Falling demand for textiles

· Demands for electoral reform
	· Students are provided with an overview of the key problems facing the government. This could be a short presentation by the teacher or could be a collection of four key briefing sheets (each relating to one problem).

· Students could then be provided with a small set of sources relating to one; some or all of the problems listed and be asked to decide which of the problems may have been the most serious of those that faced the government between 1815-1837.
	· Teacher presentation or set of briefing notes.

· Collection of sources (‘Britain 1783-1851’ by Evers and Welbourne (SHP)

· Extra reading from - The Forging of the Modern State (Pearson 2001) by Eric J. Evans pp. 227-237

· Reforming Britain 1815-1850 (Hodder Murray 2006) by Michael Scott-Baumann Chapter 2.
	· It is important that the problems facing the government are linked to specific aims and demands of the various groups/risings already introduced.



	How serious a threat to governments were the pre-Chartist Radicals 1815-1837?
Methods and leadership of radicals 1815-20/Government responses

· Radical MPs

· Spa Fields 1816

· Blanketeers 1817

· Pentrich  1817

· Peterloo 1819

· Cato Street 1820

· Suspension of Habeas Corpus

· Seditious Meetings Act

· Six Acts of 1819
	· Teacher re-caps on the aims/demands linked to the five events/groups listed in the column to the left and already discussed above.

· Students use texts to produce A3 charts showing the methods used by the individuals/groups linked to the various events (see left). Methods could be prioritised/ranked in terms of seriousness and threat to government.

· Students continue to use texts to link key individuals/leaders with the methods/aims discussed above.

· Students are supplied with 4/5 short extracts relating to how the government responded to the threats – both legislation and use of force. Students critically evaluate the sources and produce charts showing the scale/nature of responses (prioritising).

	· Students will need to use a suitable text for this exercise. Evans is good, as is the SHP text already mentioned. Brown provides a slightly more manageable text for students who may find Evans et al difficult.
	· Students could be encouraged to investigate why Liverpool’s government chose to react to the radical threat in the way that it did. 

· Students could be encouraged to examine the Cato Street Conspiracy as being a serious element of the radical threat or simply a violent rump.

	How serious a threat to governments were the pre-Chartist Radicals 1815-1837?

Campaigns for parliamentary reform and an untaxed press 1815-37

The list below highlights some of the key issues to be discussed.

· Stamp Duty on Newspapers Act 1819
· Cartwright and Hampden Clubs

· Benthamism

· William Cobbett

· Thomas Attwood and Birmingham Political Union

· Swing Riots 1830-1831

· Riots in October 1831

· ‘Days of May’

· The 1832 Reform Bill

· Prosecutions of radical journals 1830-1836
	· Teachers could introduce this topic by outlining the key events/developments and themes in the period linked to the campaign for parliamentary reform and the untaxed press 1815-1837.

· Students could then do a SWOT analysis on the nature of the campaign for parliamentary reform – weaknesses, strengths, opportunities and threats. The aim of the activity should always be to assess the nature of the threat – students should not be allowed to drift away from this focal point.

· Students could be supplied with a small selection of sources that they would use to test the argument that stamp duties on newspapers contributed to the threats faced by the government between 1815 and 1837.
	· Revolution, Radicalism and Reform by Richard Brown (CUP 2000) – Ch4.
· ‘Britain 1783-1851’ by Evers and Welbourne (SHP) Ch 4 and 5.
· The Forging of the Modern State (Pearson 2001) by Eric J. Evans pp. 256-274.
· Reforming Britain 1815-1850 (Hodder Murray 2006) by Michael Scott-Baumann Chapters 4, 5.
· Reform! The Fight for the 1832 Reform Act (Jonathan Cape 2003) by Edward Pearce.
· Wellington Pillar of State (Weidenfield and Nicholson 1972) by Elizabeth Longford Chapters 15, 16.

· Contemporary sources in Age of Peel (Arnold 1973) by Norman Gash pp.33-52.
	· Preparation for the SWOT activity would make a good homework task.

· The ‘war of the unstamped’ helped establish local radical networks and journalistic practices later used by Chartists.
· Students need to understand the growing importance of the middle class and government’s desire to detach them from alliance with the radical working-class. 
· Again, students need to understand that reformers such as Earl Grey did not want universal suffrage, let alone votes for women.


	How serious a threat to governments were the pre-Chartist Radicals 1815-1837?

Trade unionism

The following issues/developments may be explored
· Combination Acts of 1799 and 1800

· Luddites 1812-1815

· Friendly Societies

· Philanthropic Societies 1818

· Repeal of Combination Acts 1824

· 1825 Combinations Act

· Owenism

· GNCTU 1834

· Tolpuddle Martyrs 1834
	· Teachers explain the nature of early trade unionism as a threat to governments in the period 1815-1837.

· As a skills exercise, students could be provided with an examination paper based on the theme of early trade unionism that could be ‘dissected’ in detail (in class) by the Teacher. Teachers would be revisiting the ‘steps’ to getting good grades as already outlined above (reproduced here):

· Identify the debate introduced by the sources

· Group the sources for and against the question

· Explain how the sources ‘speak’ for the question

· Explain how the sources ‘speak’ against the question

· Arrive at a judgement


	· The Forging of the Modern State (Pearson 2001) by Eric J. Evans pp. 200-212

· Labour and reform: Working-Class Movements 1815-1891 (Hodder and Stoughton 2000) pp. 40-43

· Revolution, Radicalism and Reform (CUP 2000) by Richard Brown pp. 135-147

· Article on Robert Owen in History Today 8:11 (Nov. 1958) by W.H. Oliver

· Contemporary report on return of Tolpuddle Martyrs in Cleaver’s Penny Gazette of Variety (12 May 1838) – www.unionhistory.com

	· If geographically convenient a visit to one of the following:

· Tolpuddle Museum, Dorset

· Robert Owen Museum, Newport, Wales

· New Lanark World Heritage Site, Scotland

· Progress of trade unionism dependent more on economy than prevailing legal situation.
· Political radicalism more common among skilled trades threatened by industrialisation.
· Importance of union-sympathising journals such as Mechanics’ Magazine 1824, Voice of the People 1830.
· Despite efforts such as GNCTU most unions were small and local until the 1870s.

	How serious a threat to governments were the pre-Chartist Radicals 1815-1837?

Consolidation/Skills


	· Teachers could provide a summary re-cap of the content of this first key issue. This should not be an attempt to summarise the content but rather provide students with a checklist of the key areas they should be developing and reading around in their own study time.

· Teachers may wish to continue to develop the skills aspect of the course by explaining in detail the complexities of the mark scheme for F963 examination questions.

· Students could then be asked to produce a simple comparison/analysis of two sources relating to the content covered. It is probably too early to consider full exam papers, the focus here should be on developing skills through detailed paragraph construction using the skills checklist already introduced:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness
	· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· This would make a suitable homework task.

· Less confident students may be given single sources rather than collections of sources.
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	SUGGESTED TEACHING TIME
	18 HOURS
	TOPIC
	2. WHAT PROBLEMS AROSE IN THE TREATMENT OF THE NEEDS OF CHILDREN IN THIS PERIOD AND HOW EFFECTIVELY WERE THEY TACKLED? (KEY ISSUE 2)

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What problems arose in the treatment of the needs of children in this period and how effectively were they tackled?

Introduction


	· Students use the internet to prepare themselves an overview of the condition of children and families (working class) in the early part of the 19th century. Students could be asked to test the claims that :
· The factory system of the early 19th century was based on the ‘slavery of children’.

· By 1850, attitudes to child labour were changing.


	· www.spartacus.schoolnet.co.uk/IRchild
· Extra reading:
· Children’s Work and Welfare, 1780-1890 (CUP 1995) by Pamela Horn Ch.1 and 2.
· The Forging of the Modern State (Pearson 2001) by Eric J. Evans pp. 156-158.
· Children of the Dark. (Sutton 2003) by A. Gallop.
· 1838 Husker Pit Disaster – article in Daily Mail March 7, 2003 by David Leafe.
· Royal Commission on Factory Reform 1833.
· 1842 Report of Commission of Enquiry.
	· Teachers may wish to develop extra reading activities around the list to the left as a stretch and challenge opportunity.



	What problems arose in the treatment of the needs of children in this period and how effectively were they tackled?

Pauper apprentices and child labour
	· Teachers could provide a brief overview of the issues relating to pauper apprentices and child labour.
· Students could be provided with a selection of primary sources relating to pauper apprentices and child labour and be asked to develop a critical analysis of them in terms of their authenticity and completeness.


	· Children’s Work and Welfare, 1780-1890 (CUP 1994) by Pamela Horn Ch.3

· Revolution, Radicalism and Reform (CUP 2000) by Richard Brown Ch.11
· Contemporary sources in The Age of Peel (Arnold 1973) by Norman Gash Ch.8
· The Forging of the Modern State (Pearson 2001) by Eric J. Evans pp. 286-290    
	· Teachers may wish to develop extra reading activities around the list to the left as a stretch and challenge opportunity.



	What problems arose in the treatment of the needs of children in this period and how effectively were they tackled?

Supporters of Reform

· Paternalist Tories such as Michael Sadler and John Fielden

· Evangelicals

· Tory radicals such as Richard Oastler

· Tory humanitarians such as Lord Ashley
· Romantics such as Wordsworth and Cobbett

· Laissez-faire supporters such as Thomas Macaulay
	· Students (small groups/pairs) are given cards containing short extracts relevant to the groups and individuals listed (left). Each pair/group should feed back to a whole class activity that looks at the motivation of those involved in the campaign for reform. A wall display could be an effective outcome of this task that could be referred to during the course and especially during the revision period.
· Distinctions and differences between the supporters of reform could be explored in depth. 
· Focus could be achieved by asking student to engage in a case study on the Ten Hour Movement. Sources could be provided and students asked to test the claim that the Ten Hour Act (1847) was largely the result of extra-parliamentary pressure rather than any great desire for reform from within Parliament.
	· Britain 1815-1918 (Murphy et al) Collins 1998, provides a good overview for extra reading. (Ch 11)

· Pages 185-187 in the Evers/Welbourne SHP text are useful.

· The following would all be useful for extra reading and research –

· Children’s Work and Welfare, 1780-1890 (CUP 1994) by Pamela Horn Ch.3

· Revolution, Radicalism and Reform (CUP 2000) by Richard Brown Ch.11
· Contemporary sources in The Age of Peel (Arnold 1973) by Norman Gash Ch.8
· The Forging of the Modern State (Pearson 2001) by Eric J. Evans pp. 286-290.    

	· More confident students may wish to explore how the government handled the pressure from ‘elite’ critics such as Sadler, Oastler, Fielden, Ashley etc.

	What problems arose in the treatment of the needs of children in this period and how effectively were they tackled?

What were the reforms? Who opposed them?

· 1833 Factory Act

· 1842 Mines Act

· 1844 Factory Act

· 1847 Factory Act

· 1850 Factory Act

· 1853 Factory Act


	· Students work in small groups/pairs on ONE of the reforms listed (left). For their reform, each group must show:
· Why the reform was needed
· Who campaigned for it
· Who opposed it
· What the act/reform changed (briefly)
· SIGNIFICANCE/IMPORTANCE
· Students should make a brief (5 mins maximum) PowerPoint presentation on their reform.
· Whole-class plenary: students have to agree on which reform probably did the most to improve the treatment of children in the period.

· Teachers could explain to students that there was widespread evasion of the 1833 Factory Act.

· Students could be provided with a selection of sources that illustrate evasion to the act. Teachers could facilitate a discussion on the provenance of the sources used.

· Students could be introduced to exam type question based around the treatment of children and the evasion of measures designed to improve their condition.

· Exam focus in class – Question A.
	· Revolution, Radicalism and Reform (CUP 2000) by Richard Brown pp. 151-156.
· Reforming Britain 1815-50 (Hodder Murray 2006) by Michael Scott-Baumann pp. 97-100.
· Sir Robert Peel (Routledge 2006) by Eric J. Evans pp. 59-64.
· An Economic and Social History of Britain 1760-1970 (Longman 1987) by Trevor May pp. 60-63.
· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.

· Focus on the comparison in A.
	· The details of the various acts do not need to be covered in great depth. The connections and links between them, the development from one reform to another and the position at the start and end of the period are all more important.

· Exam skills will continue to be developed throughout the Unit. Students will benefit from developing a thorough awareness of the requirements of the mark scheme right from the outset.



	What problems arose in the treatment of the needs of children in this period and how effectively were they tackled?

Elementary education for the children of the poor:

Issues for discussion include:

· Religious rivalry

· 1833 Grant

· 1836 Central Education Society

· Select Committee on Education of the Poorer Classes 1837/8

· 1839 Whig proposals

· 1844 Factory Act

· Kay-Shuttleworth’s Reforms
	· Teachers could introduce the topic by encouraging students to discuss what they see as the key arguments surrounding educational reform today – what are the key issues? Why is there so little agreement between parties? Do they think education is more or less of a political issue now than it was in the early 19th century?

· Students could be provided with a selection of sources: some would represent arguments in favour of expanding elementary education in the period 1815-1833 and others would represent arguments against. The sources could generate a very detailed piece of source analysis and skills development.

· Categorisation of sources (for and against).
· Categorisation of arguments (for and against – what were the motivating themes in these arguments?).
· Analysis of the origins of support/opposition – church/factory owners/parents/government etc.
· Usefulness of sources

· Completeness

· Consistency

· Typicality
	· Revolution, radicalism and Reform (CUP 2000) by Richard Brown pp.156-160

· The Forging of the Modern State (Pearson 2001) by Eric J. Evans pp. 290-293

· Nineteenth Century Education ( Longman 1970) by Eric Midwinter pp. 31-35

· Britain 1815-51: Protest and Reform (Heinemann 2001) by M.Collier and P. Pedley pp. 55-59

· The Victorian Schoolroom (Shire 1998) by Trevor May pp.1-11

· A Social History of the English Working Classes, 1815-1945 (Arnold 1979) by Eric Hopkins pp.70-79


	· A Question A type homework could be set here.



	Skills/Consolidation
	· The more detailed source analysis covered above could lead to the first of a gradual ‘unveiling’ of the full exam paper.

· Teachers will need to pay particular attention to the complexities of the Mark Scheme by outlining to students the requirements for different bands of answer.
	· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.

· Focus on the skills in B.


	· Teachers may find it useful to produce their own ‘How To’ guide to answering document studies questions. These guides should make use of OCR teacher guidance documents and examination reports.

· An example may be found at - http://historyindeed.wordpress.com
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	SUGGESTED TEACHING TIME
	20 HOURS
	TOPIC
	3. HOW RADICAL WERE THE POLITICAL, SOCIAL AND ECONOMIC DEMANDS OF THE CHARTISTS, AND TO WHAT EXTENT AND WHY DID THEY FAIL TO ACHIEVE CHANGE? (KEY ISSUE 4)

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How radical were the political, social and economic demands of the chartists, and to what extent and why did they fail to achieve change?

Introduction

Reasons for emergence of Chartism

· European context

· Dissatisfaction with 1832 Reform Act

· Unemployment

· Luddism and growth of unions

· War of the Unstamped

· Opposition to 1834 Poor Law

· Ten Hour Movement

	· Teacher gives the demands of the Chartists to the students – how many are now in place? What is revealed about the nature of politics and government in the mid 19th century?

· Discussion on the nature of the Charter as a document – complete, authentic etc?
· The nature of Chartist aims – Bread and Cheese or Revolution? There is a very good collection of sources/activities in C.Evers and D.Welbourne pp. 183, 185-189
· Teachers could also lead students into a discussion on how radical the demands were.

· Students are supplied with a selection of sources that each introduce a basic fact/explanation about the reasons for the emergence of Chartism.

· Teachers encourage students to develop their research – how helpful were the sources? What information might still be missing? Where might the information be available from?

· Students could then be directed to the relevant sections of Royle to test the preliminary findings on the reasons for the emergence of Chartism. Teachers may wish to consolidate the theme into a white-board spider diagram. Students should be encouraged to prioritise their judgements into levels of significance and importance.
	· Labour and Reform: Working-Class movements 1815-1914 (Hodder and Stoughton 2000) by Clive Behagg pp. 38-48

· Chartism (Longman 1980) by Edward Royle Chs.1,2

· Britain 1783-1851 (John Murray 2003) by C.Evers and D.Welbourne pp. 183, 185-189

· www.spartacus.schoolnet.co.uk/chartism
· www.historyhome.co.uk/peel/chatopic  gives access to wide range of Chartist topics

· Many contemporary sources in Chartism (Longman 1980) by Edward Royle pp.88-125
· Britain 1783-1851 (John Murray 2003) pp. 190-191


	· Key points to note

· Many factors contributed to emergence of Chartism

· Growth of laissez-faire and decline of paternalism left workers more vulnerable

· Influence of William Cobbett  encouraged seeking of political reform

· Owenism had opposed capitalism 

· 1833 Irish Coercion Act alienated goodwill – there were links between Irish nationalists and English radicals

· Growth of local police forces from 1835 seen as alien to British traditions
· Key points to note
· The division into ‘physical force’ and ‘moral force’ Chartists is too simplistic

· Membership was not static; middle-class support drained away

· Membership was diverse with a variety of motives

· Advocacy of universal suffrage worried many middle-class supporters; others withdrew because of violent episodes

	Who were the Chartists?

Leadership:

· LWMA

· Lovell

· O’Connor

· Cooper

· Hetherington

· Harney

· Pease

· O’Brien

Supporters:

· by class

· by occupation

· by gender

· by location

How did Chartists try to achieve their aims?

· Petitions – 1838, 1842,1848

· Propaganda – e.g. The Northern Star

· Education

· Christianity

· Land Plan

· Newport Rising 1839

· Plug Riots 1842
· Why did Chartism fail?

Issues include

· 1848 Year of Revolutions in Europe

· 1848 Final Petition – ridiculed in parliament

·  May 1848 National Assembly dissolved

· 1851 winding up of Land Company

· 1852 Last issue of Northern Star. O’Connor declared insane


	· Students are asked to prepare brief PowerPoint presentations on one group/individual who could be regarded as part of the ‘leadership’ of the Chartist movement. The presentations should not concentrate on personality, but on aims, methods and relationship to the demands already discussed. In the feedback/presentation sessions, teachers will want to draw out the following:

· Differences

· Potential for conflict

· Realism/chances of success

· Most/least important

· The support for Chartism could be considered in several ways: by class, occupation, gender and location (geography). Research (using the sources listed – right) could provide brief responses to the suggestion that – ‘Chartism meant different things to different people in different places.’

· The exercise could be consolidated by encouraging students to engage with a selection of sources that affords them the opportunity to check and cross reference the preliminary findings noted above.

· Students could be asked to build on knowledge gained already of the period to address the issue of what tactics and strategies were most/least likely to succeed/fail when applied to the problem of social and political reform at this time.

· Teachers could provide a brief outline of Chartist strategies and tactics with specific reference to physical and moral force.

· Students could be provided with a selection of relevant sources on Chartist tactics and sort them into categories representing moral/physical force. Which was the most successful?
· Students could be given a selection of sources drawn from the texts (left). The sources should all reflect contemporary and modern views on the nature of Chartist success and failure and can be a combination of primary and secondary. Students should engage with the sources to evaluate the arguments for success and failure and to find ways in which the evidence can point to both conclusions. This is a detailed and possibly difficult task for some students therefore teachers may consider some degree of differentiation in the way that the source packs are put together and in the way they are allocated to students.

· Whole class discussion – Why did Chartism fail? Each student to make a contribution and to support his/her position by outlining critical evidence from one/two of the sources used.

· Development of this activity would be the production of a table showing ‘success’/‘failure’ and a summary of the arguments ‘for’ and ‘against’.

· Further development and understanding may be achieved by producing a chart that shows the strengths and weaknesses of Chartism in 1838 and 1848
	· Chartism (Longman 1980) by Edward Royle Ch.7, 8 and 10

· Chartism (Routledge 1999) by John Walton Ch.2

· Revolution, Radicalism and Reform (CUP 2000) by Richard Brown pp.188-190

· Video on Thomas Cooper: ‘Man made the slave’ (BBC 1981) – 20 minutes

· Labour and Reform: Working-Class Movements (Hodder and Stoughton 2000) by Clive Behagg pp.53-56

· Trials of John Warden and George Lloyd following 1839 Lancashire disturbances at www.historyhome.co.uk/peel/chartism/lloyd
· Chartism (Longman 1980) by Edward Royle pp.17-40 and Ch.6

· Chartism (Routledge 1999) by John Walton Ch.3

· Labour and Reform: Working-Class Movements 1815-1914 (Hodder and Stoughton 2000) by Clive Behagg pp. 56-63

· Revolution, Radicalism and Reform (CUP 2000) by Richard Brown pp. 190-197

· Britain 1793-1851 (John Murray 2003) by C.Evers and D. Welbourne pp.192-196

· www.fordham.edu/halsall/mod/1838chartism
· www.historyhome.co.uk/peel/chartism/char1848
· Britain 1783-1851 (John Murray 2003) by C.Evers and D.Welbourne pp. 183, 185-189

· Revolution, Radicalism and Reform (CUP 2000) by Richard Brown pp. 190-197
· Chartism (Longman 1980) by Edward Royle 

· Chartism (Routledge 1999) by John Walton 

· Labour and Reform: Working-Class Movements 1815-1914 (Hodder and Stoughton 2000) by Clive Behagg 

· Revolution, Radicalism and Reform (CUP 2000) by Richard Brown 

· Britain 1793-1851 (John Murray 2003) by C.Evers and D. Welbourne 


	· Key points to note
· Although there was agreement on the basic charter, there was frequently disagreement on strategy

· Separate strands of Chartism developed

· Support rose in times of economic stress

· The Land Plan was an example of ‘moral force’ by O’Connor

· Approaches to the Anti-Corn Law League via the New Charter Association were rebuffed

· Chartism took strength both from political ideas and times of depression for workers

· Little coordinated national strategy
· A possible stretch and challenge activity might allow some students to consider how influential the Chartist movement was on the development of working class politics and on the methods and aims of later 19th century pressure groups. 



	How did the government respond to Chartism?

What were the outcomes?


	· Students could be encouraged to lead themselves into this topic by being required to consider what the likely response of the government would be towards Chartism. They must justify their decisions and could be encouraged to look back at earlier sections of the course when the post-war radical threat was dealt with.

· This theme could be developed through careful consideration of source material. An initial judgement could be made as to how and why the government responded to Chartism in the way it did. The activity could then be scaffolded with sources of increased complexity and difficulty that could give some students the opportunity to question and challenge interpretations, possible suggesting their own. The activity must be structured in such a way as to ensure that less confident students are left with a basic overview of how and why the government responded to Chartism in the way it did.

· Students could now be asked to address a question on the extent to which it was the response of government which brought about the failure of Chartism. This could be achieved through the critical analysis of a selected selection of sources or more formally through an examination style question set as homework. Even at this relatively late stage in the course, teachers may wish to consider ‘framing’ these questions and continuing to give considerable guidance as to how they should be approached – particular reference and focus should be paid to the mark scheme.
	· Chartism (Longman 1980) by Edward Royle Chs. 5 and 12

· Labour and Reform: Working-Class Movements 1815-1914 (Hodder and Stoughton) by Clive Behagg pp.64-69

· Chartism (Routledge 1999) by John Walton Chs. 4 and 5

· Britain 1783-1851 (John Murray 2003) by C.Evers and D.Welbourne pp.197-201

· Short ten minute video on 1848 – What the papers said (Channel 4 Learning)
	· Unit F963 is a Document Studies Unit – this should be emphasised to students at the outset. Constant reference to document skills should be made throughout the delivery of the unit.

· Tutors should consult recent Examiner Reports for detailed comments and suggestions on approaches to teaching Document Studies Units.

	Revision
Key issue one
How serious a threat to governments were the pre-chartist radicals 1815-37?
	· Students are provided with a selection of sources and document extracts relating to the key question and are asked to critically assess the interpretation that – ‘the radical movement between 1815 and 1837 posed a serious threat to the government of the time.’
	· Class notes

· Revolution, Radicalism and Reform by Richard Brown (CUP 2000) 

· Sources from.‘Britain 1783-1851’ by Evers and Welbourne (SHP)


	

	Revision
Key issue two
What problems arose in the treatment of the needs of children in this period and how effectively were they tackled?

	· Students use their notes to produce a table showing arguments for and against the claim that the needs of children in this period were effectively tackled.

· Students could be asked to complete a source exercise based around a selection of five shorts extracts relating to the issue that asked students to:
· Identify the debate introduced by the sources

· Group the sources for and against the question

· Explain how the sources ‘speak’ for the question

· Explain how the sources ‘speak’ against the question

· Arrive at a judgement 
	· Class notes

· Revolution, Radicalism and Reform by Richard Brown (CUP 2000) 

· Sources from.‘Britain 1783-1851’ by Evers and Welbourne (SHP)


	

	Revision

Key Issue three
Why were poverty and public health such significant issues?

	· Students could be asked to respond to the following statements as part of their revision strategy –

· To what extent did the condition of poor people improve in the period 1815-53?

· Could government have done more to deal with problems of poverty and public health in this period?

· Students could be provided with a selection of documents relating to some aspect of public health and produce an analysis based on: 

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness

· Examination paper – possibly an unseen paper in timed conditions at this stage. This will require careful planning and students should be coached beforehand in the appropriate strategies for dealing with timed exams.
	· Class notes

· Revolution, Radicalism and Reform by Richard Brown (CUP 2000) 

· Sources from.‘Britain 1783-1851’ by Evers and Welbourne (SHP)


	

	Revision

Key Issue four
How radical were the political, social and economic demands of the chartists, and to what extent and why did they fail to achieve change?
	· Students are given a selection of sources and asked to address the interpretation – ‘the demands of the Chartists were too radical for any government to even consider.’

· Students could be asked to produce a set of revision notes/diagram around the claim that ‘Chartism failed because of weak leadership’. Another group could do a similar exercise with the theme of ‘government strength’ – other factors could be discussed and prioritised.
	· Class notes

· Revolution, Radicalism and Reform by Richard Brown (CUP 2000) 

· Sources from.‘Britain 1783-1851’ by Evers and Welbourne (SHP)


	


Sample Lesson Plan: GCE History A: H106.F963 Mid-Tudor Crises 1536-69

The Concept of a ‘Mid Tudor Crisis’ - Introduction

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students are introduced to the chronology of the Mid Tudor period.

	Objective 2
	Students begin to develop an awareness and understanding of the concept of a ‘Mid Tudor Crisis’.

	Objective 
	Students are introduced to several of the key criteria used in the evaluation of sources on this paper.


Recap of previous experience and prior knowledge

· Students may have some prior knowledge of the Tudors.

· Some students may have a sound grasp of the chronology of Tudor reigns.

· Some students may be familiar with key Tudor figures.

· Some students may understand the general concept of ‘crisis’.

· It is unlikely that many students will have an awareness of the concept of a ‘Mid Tudor Crisis’.

· A ‘picture arranging’ activity could be arranged that requires students to place pictures of the Tudor Kings and Queen in the correct order of their reigns. Attention could be drawn to the ‘Mid Tudor’ period
Content

	Time
	Content

	10 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	25 minutes
	· Students are sent to the College/school library or are asked to use the internet to find an example of a current ‘crisis’ in the world – Burma, Iraq, Darfur etc
· Students return to class and take it in turns to add their example of a ‘crisis’ to a spider diagram outline on the whiteboard.

· Teachers help move the class towards a definition of ‘crisis’ as a brief moment of extreme threat/danger.

	15 minutes
	· Students work in pairs.

· They are each supplied with a card containing a particular event from the Mid Tudor period that may be considered to constitute, or be part of, a ‘crisis’.

· Students are first encouraged to arrange themselves around the perimeter of the room according to the chronology of the events they represent – is there a particular year or period worthy of comment?

· Students are then asked to re-arrange themselves according to what they feel are the most serious/threatening events down to the least serious/threatening.

· General discussion on the chronology/time line of the Mid Tudor period.


Consolidation

	Time
	Content

	 10 minutes
	· Teacher re-caps on the key concepts discussed in the lesson and explains to students that in the next lesson they will begin to consider the views of historians on the concept of a ‘Mid Tudor Crisis’.

· Students are each given a short source/extract to consider in time for the next lesson. The sources all relate to some aspect of unrest/instability in the Mid Tudor Period. Students are also supplied with a set of criteria that can be used as a basic starting point from which to frame their brief responses.

· Criteria:

· Authenticity

· Completeness

· Consistency

· Typicality

· Usefulness




Sample Lesson Plan: GCE History A: H106.F963 Mid-Tudor Crises 1536-69

The effects of economic and social change: Inflation

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students begin to extend their knowledge of the cause of a Mid Tudor Crisis.

	Objective 2
	Students begin to see connections between different themes in history – social and economic etc.

	Objective 3
	Students develop an understanding of the concept of inflation.

	Objective 4
	Students begin to develop skills required for discussing the provenance of sources.


Recap of previous experience and prior knowledge

· Students understand the historical debate surrounding the concept of a Mid Tudor Crisis.

· Students have considered a number of events and interpretations that have allowed them to develop an understanding of the nature/extent of the threats to the Tudors in this period.
Content

	Time
	Content

	5 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	20 minutes
	· Teacher supplies students with document showing the price of food throughout the Tudor period.
· Students are asked to draw conclusions from the data.
· Teacher then supplies data for wages and rents in the same period.
· General discussion leading to explanation and note taking on definitions of ‘inflation’ and to emphasise the point that prices rose at different rates to wages and rents. 

	25 minutes
	· Students are supplied with a selection of documents from the period.

· Documents have been chosen in order to illustrate the causes of inflation: rising population, rents, coinage etc.

· Students prepare a brief analysis of the sources that tackles the issue of provenance of the sources used.
· Teacher checks that learning has taken place in whole class discussion where students take the opportunity to amend or add to the notes they have taken.


Consolidation

	Time
	Content

	10 minutes
	· Teacher re-caps on the key concepts discussed in the lesson and explains to students that in the next lesson they will begin to establish links between inflation and popular unrest in the Mid-Tudor period.  


Sample Lesson Plan: GCE History A: H106.F963 Mid-Tudor Crises 1536-69

Mary Tudor: Religious Policy and the Mid Tudor Crisis

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students develop their knowledge of religious change as a contributory factor to a possible crisis in Mid-Tudor England.

	Objective 2
	Students begin to develop their knowledge of religious policy and change under Mary Tudor.

	Objective 3
	Students begin to develop a critical awareness of some sources relating to Mary Tudor’s religious policies.


Recap of previous experience and prior knowledge

· Students have a sound grounding as to the extent of the threats faced by the Tudors in the period.

· Students have begun to see the dimension of the ‘crisis’ in terms of economic, social and political.

· Students are aware of the need to discuss the Mid-Tudor crisis in religious terms.

· Students are aware of the religious changes introduced during the reign of Edward VI.

· Students are developing their skills of source evaluation of documents/source relating to religion in the Mid-Tudor period.
· Students have an understanding of Mary’s religious agenda.

Content

	Time
	Content

	5 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	20 minutes
	· Teacher shows the clip from ‘Elizabeth’ (1998 – the Cate Blanchett film) where Ridley and Latimer are burned at the stake in 1555.

· Teacher encourages discussion: why were they being burned? What might the impact have been on those who witnessed the event? Why do people in the film rush forwards to throw more wood on the fire? Etc.

· Teacher explains the need to re-cap on the nature of religion at the end of Edward’s reign.  

	10 minutes
	· Film as a source: students are encouraged to critically evaluate film as a historical source. Whole class discussion.

	 15 minutes
	· Students are asked to consider a series of short documents/extracts relating to Mary’s religious policies. What is revealed about the extent of change from the sources used? What key criticisms can students begin to make about the nature of those sources that are mostly critical of Mary’s religious policies?


Consolidation

	Time
	Content

	10 minutes
	· Teacher re-caps on the key events and developments discussed in the lesson and explains to students how these will be developed in the next lesson where the focus will turn to Mary’s persecutions and the impact/contribution these had to a sense of ‘crisis’.


Sample Lesson Plan: GCE History A: H106.F963 Mid-Tudor Crises 1536-69

Local and Regional Protests: Introduction

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students begin to expand their knowledge of the Mid Tudor Crisis to accommodate the scale of unrest.

	Objective 2
	Students develop an awareness of the geographical aspects of the Mid Tudor Crisis.

	Objective 3
	Students begin the process of considering evidence that explains the different cause of local and regional protest.


Recap of previous experience and prior knowledge

· Students are by now aware of a number of perspectives relating to the concept of a Mid Tudor Crisis.

· Students are beginning to develop a good understanding of the interplay of factors that contributed to this sense of crisis.

· Students are also aware of the various causes of disorder.

· Students have an awareness that many examples of disorder and unrest in the Mid Tudor period were responses to specific local grievances.
Content

	Time
	Content

	5 minutes
	· Let me remind you - This type of warm up takes some organising and needs to be something that is done at the start of every lesson over a period of time. Students are aware that at the start of every lesson they will each take it in turn to come to the front of the class and provide a brief outline of the previous lesson. Ideally, for this lesson, this will be based around the key facts relating to the Pilgrimage of Grace. The teacher can use this as a useful means of differentiation and accommodation of different learning styles. The teacher needs to remind students at the end of each lesson who is summarising next time they meet. This is a useful strategy to ensure continuity between lessons.

	5 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	20 minutes
	· Students are provided with a selection of sources relating to local and regional protests during the period. Each source has been chosen to represent a particular cause of local/regional disturbances. Students are asked to consider the sources in the light of the statement: ‘Most local and regional protests in Mid Tudor England were caused mostly by a combination of economic and social factors’. The activity leads to a class discussion.

	20 minutes
	· Students are now supplied with a second set of source materials, relating this time ONLY to the Pilgrimage of Grace. The initial discussion will be on causation, before considering the nature of the sources in terms of authenticity, completeness, provenance etc.


Consolidation

	Time
	Content

	10 minutes
	· Teacher re-caps on the key points discussed in the lesson and explains to students that in the next lesson they will begin to strengthen their knowledge of local and regional protests by researching a case study on the Pilgrimage of Grace.

· Homework may be set. Reading and note-making exercise on the Pilgrimage.


Sample Lesson Plan: GCE History A: H106. F963 The Condition of England 1815-53

Child Employment in Mines (part of Key Issue 2)

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	To further students’ knowledge and understanding of child employment by a focus on mining 

	Objective 2
	To contrast two emotive accounts with objective information through source evaluation  


Insert Recap of previous experience and prior knowledge

· Students will have been introduced to issues of child welfare and child labour.

· Students will have had access to documents on pit disaster and Ashley’s speech.

Content

	Time
	Content

	7 minutes
	In groups students prepare bullet points on A3 paper (without recourse to notes etc.) summarizing their knowledge and understanding so far of one of topics covered: social control, the changing role and function of childhood, the overall pattern of child employment 1815-1853, children in factories

	10 minutes
	Bullet points displayed for whole class and teacher leads commentary on the key points that have been raised.

	4 minutes
	Sources made available on the Husker Pit Disaster

Teacher introduces Husker Pit Disaster reading by showing location of Barnsley and pre-teaching terms. E.g. collier, pit ponies, beagles, monopoly, exorbitant, calluses  (This could be made available in the previous lesson. Students could be asked to read and note as a homework task.)

	15 minutes
	Students explain their personal reactions to the document.



	12 minutes
	Students revisit Lord Ashley’s June 7, 1842 speech (with glossary) distributed for analysis in a previous lesson. They must identify the arguments being made and discuss nature, purpose, context, etc.


Consolidation

	Time
	Content

	7 minutes
	Feedback plenary on Ashley speech.

	3. minutes
	Teacher reminds class that very few children worked in mining industry and in many areas were not employed underground etc. (See scheme of work) Students could be supplied with sources from which they could draw their own conclusions in time for the next lesson.

	2 minutes
	Students produce a 1 minute paper – what skills have they used in this lesson? Useful starting point for next lesson.


Sample Lesson Plan: GCE History A: H106. F963 The Condition of England 1815-53

1848 Chartist Petition (part of key issue 4)

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	To reinforce skills needed for answering source-based questions

	Objective 2
	To consolidate and start drawing together Key Issue 4 by focus on 1848

	Objective 3
	To appreciate contemporary responses to 1848 petition


Insert Recap of previous experience and prior knowledge

· Students will have spent about fifteen hours so far on Chartism: this will have included reasons for its emergence; the 1837 Charter; analysis of leadership and supporters; methods employed in pursuit of aims; and consideration of whether a political movement or hunger protest. Most recently they will have done one or more past exam questions (see scheme of work) and completed for homework a table comparing strengths and weaknesses of Chartism in 1838 and 1848
Content

	Time
	Content

	15 minutes
	Return of practice exam question(s); emphasis and development of good points.

	10 minutes
	Recap on skills for completing effective exam type responses.

	2  minutes
	Teacher introduces short video on 1848 demonstration

	10 minutes
	Students watch video


	13 minutes
	Points of clarification dealt with then distribute written questions on video (e.g.  – Was the number of signatures on the petition more or less than had been expected? Which other countries had revolutions in1848? What conclusion did the Daily News draw from the fact that demonstrators travelled by train? What evidence is given to show the government was very worried before the demonstration?) and  show video again


Consolidation

	Time
	Content

	7 minutes
	Complete and check through answers to questions

	3 minutes
	Teacher points to apparent central paradox – a mass movement with huge support but failed to achieve any of its objectives in its life-time. Students urged to review their work on this key issue in preparation for June 2006 b) exam question …’Assess the view that decisive action by central government and local authorities was the main reason for the failure of the Chartists in the period from 1839 to 1848’ … to be done without notes the following lesson


Sample Lesson Plan: GCE History A: H106. F963 The Condition of England 1815-53

1834 Poor Law Amendment Act (Key Issue 3)

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Increase knowledge and understanding of reasons for 1834 Act

	Objective 2
	Complement previous research on Chadwick and workhouses

	Objective 3
	Understand main principles of 1834 Act and some of difficulties in implementation, partly by analysing and evaluating source material (to be continued following lesson)


Insert Recap of previous experience and prior knowledge

· Students will have previously spent about five hours studying concept of poverty; the ‘Condition of England’ question; the criticisms of the poor law by Malthus, Ricardo, and Bentham; and researching Workhouses and Chadwick. (See Scheme of Work)
Content

	Time
	Content

	3 minutes
	Round the class discussion of the key historical skills that students used in the last lesson. Teacher uses opportunity to emphasise the skills based nature of this course.

	20 minutes
	Class given extracts from sources relating to the Poor Law Amendment Act and the rationale behind the Act. What do the sources reveal about ideas and attitudes towards the poor? Followed by discussion

	20 minutes
	Students prioritise ideas/attitudes in terms of importance and significance.


Consolidation

	Time
	Content

	10 minutes
	Completion of written questions on tape e.g. How much was being spent on relief of the poor in the early 1830s? Why did the Royal Commission feel the position of the independent labourer was being undermined? Give four examples of workhouse ‘disorderly conduct’. 

	5 minutes
	Distribution of source materials and explanation of research tasks e.g. Summarize the argument in Peter Mandler’s article in Nov.1993 modern History Review or Study the contemporary cartoon on p.96 of Reforming Britain 1815-50 and consider to what extent it exaggerates workhouse conditions


Sample Lesson Plan: GCE History A: H106. F963 The Condition of England 1815-53

1832 Reform Bill (part of Key Issue 1)

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the lesson

	Objective 1
	To consolidate previous knowledge and understanding of political pressures around 1832 Bill

	Objective 2
	To critically evaluate sources relating to the threat posed by reformers in 1831/2


Insert Recap of previous experience and prior knowledge

· Students will have spent about eleven hours so far studying this key issue: this includes relevance of American Independence and French Revolution; the major problems such as population growth facing Britain, radical actions and government response 1815-20; and campaigns for parliamentary reform via Hampden Clubs, Birmingham Political Union etc.. Most recently they will have looked at Swing Riots, Riots in October 1831 and ‘Days of May’ crisis.
Content

	Time
	Content

	5 minutes
	Quick Q and A on basic knowledge and key terms added to their glossary (see scheme of work fist page) e.g. What is meant by ‘franchise’? How does a bill become an Act? What proportion of adult males had the vote in 1831?

	20 minutes
	Students must work in pairs to prepare brief presentations on how serious the threat of reform was to the government of the day. Considerable preparation would be required and students would need to be supplied with source material packs. The presentation element could be a simple PowerPoint of no more than 3 slides. (Homework time may already have been spent on this)



	20 minutes
	Presentations.


Consolidation

	Time
	Content

	5 minutes
	Summary chart on board – how serious a threat?

	5 minutes
	Pointers to next lesson


Other forms of Support

In order to help you implement the new History A specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.
Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
= Innovative Teaching Idea


The icon is used to highlight exceptionally innovative ideas.





= Stretch & Challenge Activity 
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Stretch and Challenge.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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