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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to History A. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for History A. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

PDF format – for immediate use

Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE History A: H106. f961 Lancastrians and Yorkists 1450-1485

	Suggested teaching time
	2 hours 
	Topic
	1. Introduction

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction
Course Details
	· Students could be provided with the essential information relevant to this Unit. This could include a brief summary of the scheme of work, an overview of assessment/homework requirements and a reading list. The essential information pack will also emphasise the skills nature of the course.
	· Unit F961 Specification.

· OCR Reading List.

· OCR exemplar/past examination papers.
· OCR endorsed CUP textbook 

· Pickering A. Lancastrians to Tudors. England   

· 1450-1509. Cambridge UP (2000)0-521-
· 55746-1 

· OCR Collection of Primary Sources 

· The Wars of the Roses 1450-85 (available from  OCR Publications – order code HIS/SUP/1) 

· Teachers may find the following texts useful and may wish to include them in the essential information pack when and where they are available.

· Bennett M. The Battle of Bosworth. Sutton 0-86299-426-8 

· Carpenter C. The Wars of the Roses. Politics & the Constitution in England c.1437-1509. Cambridge UP (1997) 0-521-31874-2 

· Cook D. R. Lancastrians & Yorkists: The Wars of the Roses. Longman Seminar Studies (1984)   0-582-35384-X 

· Cunningham S. Richard III. A Royal Enigma. The National Archives, The Public Record Office (2003) 1- 903365-45-7 
· Dockray K. Edward IV, A Sourcebook. Sutton (1999) 0-7509-1942-6 
· Dockray K. Richard III, A Sourcebook. Sutton (1992) 0-7509-1479-3 

· Dunn D. (ed.) War & Society in Medieval & Early Modern Britain. Liverpool UP (2000) 0-853-23885-5 

· Griffiths R. A. The Reign of Henry VI. Sutton 0-7509-1609-5 

· Griffiths R. The Fourteenth & Fifteenth Centuries. Shorter Oxford History of the British Isles, Oxford UP (2003) 0-19-873141-8 

· Hicks M. The Wars of the Roses 1455-1485. Osprey (2003) 1-84176-491-4 

· Hicks M. English Political Culture in the Fifteenth Century. Routledge (2002) 0-415-21764-4 

· Horrocks R. Richard III. A Study in Service. Cambridge UP (1991) 0-521-40726-5 

· Lander J. R. Government and Community: England 1450-1509. Arnold (1980) 0-713-161523 

· Lander J. R. The Wars of the Roses. Sutton (1992) 0-7509-0018-0 

· Murphy D. England 1485-1603. Collins Flagship

· Parker G. (ed.) The Cambridge History of Warfare. Cambridge UP (2005) 0-521-61895-9

· Pendrill C. The Wars of the Roses & Henry VII: England 1459-c.1513. Heinemann Advanced History (2004) 0-435-32742-9 

· Pollard A. J. The Wars of the Roses. Macmillan (1988) 0-333-40604-4 

· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-2 
	· Centres may find it useful to produce a ‘Course Booklet’. This may contain specification overviews and assessment criteria and may also contain directions to specific library titles or intra/internet links. This may be a completely online resource made available through virtual learning environments or school/college intranets.

· Unit F961 is a British History Period Studies Unit – this should be emphasised to students at the outset. 

· Tutors should consult recent Examiner Reports for detailed comments and suggestions on approaches to teaching Period Studies Units
· http://www.warsoftheroses.com/index.htm   [timeline of the battles of the Wars, from ' Wars of the Roses', a private site] 

· http://www.battlefield-site.co.uk/bosworth_map.jpg  [map of the Battle of Bosworth, from 'The Battle of Bosworth', an illustrated article about the battle on 'The Battlefield Site', a private site] 

· http://www.r3.org/bosworth/maps.html  [maps of the Battle of Bosworth showing different views of what took place, and where, from the Richard III Society]
· http://www.bl.uk/onlinegallery/features/flemish/flemish111lge.html  [digital image of an allegory celebrating the House of Tudor, English illuminated manuscript c.1509-16, from the British Library] 



	Introduction
Overview 1450-1509
	· Students could be provided with a card sorting exercise. The first set of cards would show dates of reigns 1450-1509. Students would research then arrange cards. Teachers could then feed more cards into the exercise: key events, key individuals etc. The exercise could be consolidated with a whole class discussion -  

· What are the key events?

· A time of war, or peace?

· Who are the key players?

· What are the key themes?

· Teachers could also provide a ‘snapshot’ of the period by providing a ‘reverse narrative’ from the death of Henry VII back to the reign of Henry VI. Key events could include:

· Henry VI loses Normandy, Cade’s Rebellion 1450

· Henry becomes insane 1453

· First Battle St Albans 1455

· Henry Tudor born 1457

· Battle of Blore Heath 1459

· Edward VI at Battle of Towton 1461

· Edward IV flees England 1470

· Edward returns, Henry VI killed 1471

· Edward dies 1483

· Edward V usurped by Richard III 1483

· Bosworth 1485

· Marriage to Elizabeth of York 1486

· Stafford/Lovell Conspiracy 1486

· Simnel 1487

· Warbeck 1491-97

· Stanley Conspiracy 1494

· Cornish Rebellion 1497

· Arthur dies 1502

· Elizabeth dies 1503

· Henry dies 1509

· Students could then do a further consolidation exercise as homework that requires them to produce an A3 timeline/diagram of the period 1450-1509. Students could be encouraged to use different colours for different Kings, times of peace/war etc.
	· Pollard A. J. The Wars of the Roses. Macmillan (1988) 0-333-40604-4 

· Carpenter C. The Wars of the Roses. Politics & the Constitution in England c.1437-1509. Cambridge UP (1997) 0-521-31874-2 

· Cook D. R. Lancastrians & Yorkists: The Wars of the Roses. Longman Seminar Studies (1984) 0-582-35384-X 


	· Teachers could encourage students to develop their skills base by requiring them to make simple judgements based on what they think are the most important events, the most important key players etc.

	England in 1450
	· Students would benefit from understanding how Britain was governed in 1450 and about general topics such as population, size of cities, etc. The tasks in this part of the scheme would also allow students to begin to develop skills of individual research and structured reading/note-making. There are a number of ways in which this could be achieved: 
1. Teacher provides simple A4 handout containing key facts and figures and talks through this with students showing how the handout could be used as a starting point for the next exercise.

2. Teacher provides a 20 Point ‘True or False’ quiz sheet followed by a general discussion leading to student research on the key points and production of A3 mind-maps/diagrams of the state of England in 1450
3. Students could note key points from PowerPoint presentation produced by teachers or this could be e-mailed to them later as a consolidation exercise
	· http://www.engsem.uni-hannover.de/angli/synopse/z1440.doc
· http://www.middle-ages.org.uk/timeline-of-king-henry-vi.htm
· http://history.wisc.

· http://history.wisc.edu/sommerville/
· http://www.bbc.co.uk/history/

· www.bbc.co.uk/history/historic_
· A4 teacher produced handout

· 20 Point ‘True or False Quiz’

· PowerPoint presentation on ‘England in 1450’


	· For more detailed research: http://www.st-andrews.ac.uk/~histweb/medhist/dunn/09.pdf
· This part of the scheme allows students the opportunity to begin to develop skills of individual research and reading alongside skills of source choice and selection


	Henry VI 

Why did war start?
	· Students need to have a clear understanding of the reigns of Henry VI. This could be achieved in a number of ways:

1. Teachers could provide students with 30 statements about Henry’s reigns. Half of them would be true, half false. Students do the research then take part in a whole class discussion 

2. Students work in group of three to research, prepare and deliver 15 minute versions of ‘Henry VI: This is Your Life’. One student would be the narrator; one student would be Henry VI while the third student would be the key characters in Henry’s life. Henry and the key characters would react with each other as key events of his reign were explained to the group

3. Students undertake an activity that requires them to research and make notes on the reigns of Henry VI using headings: key events, key individuals, main problems, high/low points etc. Teachers may choose to consolidate this activity in the shape of a whole group activity that examined Henry’s reign in terms of success/failure
4. Teacher provides simple A4 handout containing key facts and dates. Whole class discussion could highlight key elements/themes in Henry’s reigns. Alternatively, students could suggest ten key events/dates in Henry’s reign. This would encourage them to start prioritising events and they could also suggest different events. This would force them to argue and defend their choices thus helping them to develop a vital skill 
5. Students research the key points and produce A3 mind-maps/diagrams of Henry’s reigns
6. Students note key points from PowerPoint presentation produced by teachers
	· Griffiths R. A. The Reign of Henry VI. Sutton 0-7509-1609-5 

· Pickering A. Lancastrians to Tudors – Chapters 1 and 2

· For other books, refer to list at the start of the Scheme.

· http://www.bbc.co.uk/history/historic_figures/henry_vi_king.shtml 


	· Students could include the following for both activities 2, 3 and 4:

· 1421 – birth

· 1422 – becomes King, problems with the minority

· 1444 – betrothed to Margaret of Anjou

· 1445 – married to Margaret

· 1450 – loses Normandy to the French, murder of Suffolk and the Cade Revolt

· 1452 – York’s first insurrection

· 1453 – Henry becomes insane, has son, Edward

· 1454 – York’s first protectorate

· 1455 – end of protectorate, Henry’s recovery, Battle of St Albans and second protectorate

· 1459 – Blore Heath

· 1460 – Battle of Northampton and death of York

· 1461 – Mortimer’s Cross, Edward IV usurps throne, Battle of Towton

· 1465 – Henry captured

· 1469 – Warwick’s invasion, Edward’s flight, Henry VI’s restoration

· 1471 – Edward IV returns, Battles of Barnet, Tewkesbury, Henry killed in Tower

	Henry VI

Specific Problems after 1440 
	· Students need to be aware of Henry’s problems 1440-1455. Some of the long term problems will already have been alluded to in earlier activities but would stand consolidation here. Understanding of this could be achieved in a number of ways:

1. Students research and produce mini-projects that focus on the problems of Henry’s reign between 1440 and 1455. These problems would include:

· Losses in France

· Rivalries between powerful English families

· Ambitious individuals

· Cade’s Revolt (corruption, misgovernance)

· Henry’s madness/lack of ‘kingship’

· Richard of York as Protector

· Henry’s ‘recovery’/Wars of the Roses

2. Students work in pairs to take one of the bullet points in (1) and prepare brief presentations that they present to the rest of the class. Teachers may wish to set homework of independent reading and note-making that ties all the key points together. Also, teachers could adapt this activity as a starting point for a debate where groups of students could argue that their particular problem was the most serious faced by Henry.
	· Griffiths R. A. The Reign of Henry VI. Sutton 0-7509-1609-5 

· http://www.bbc.co.uk/history/historic_figures/henry_vi_king.shtml 

· http://www.spartacus.schoolnet.co.uk/MEDhenry6.htm 
	· These activities would help students to develop the idea of prioritisation and being able to justify arguments. This is an important skill for students to develop



	GCE History A: H106. f961 Lancastrians and Yorkists 1450-1485

	Suggested teaching time
	11

hours 
	Topic
	2. Why were there wars between Lancastrians and Yorkists

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Problems after 1440

Case Study: ‘Over-mighty subjects’
	· This activity needs to emphasise and develop the point introduced above regarding ambitious individuals. This could be achieved in a number of ways:

1. Teachers could provide a basic understanding of the origins of the Yorkist/Lancastrian rivalry. This could be achieved by providing students with the family tree of descendants of Edward III (this activity will be particularly useful later in the course when discussing the claim of Henry VII)
2. Teachers may wish to understanding of this complex topic by taking students through the key points on either a A4 ‘key facts’ hand out or a PowerPoint presentation
3. Students produce flip-chart posters showing the threat/challenge posed by: 
· Edmund Beaufort, Duke of Somerset

· William de la Pole, Duke of Suffolk

· Humphrey, Duke of Gloucester

· Richard, Duke of York

· Richard Neville, Earl of Warwick

4. Teachers may wish their students to undertake detailed research on Warwick and provide ready made overviews/summaries of the other key characters. Detailed discussion points on Warwick could include:

· Family connections/background

· Character

· Ambition

· Support

Students may instead produce PowerPoint presentations to the rest of the class with each group taking one aspect
	· Griffiths R. A. The Reign of Henry VI. Sutton 0-7509-1609-5 

· Pickering A. Lancastrians to Tudors – Chapters 1 and 2

· http://www.bbc.co.uk/history/historic_figures/henry_vi_king.shtml 

· http://www.spartacus.schoolnet.co.uk/MEDhenry6.htm
	· Students should be encouraged to compare ‘over mighty’ subjects with other problems facing Henry VI in this period. Comparison of these problems and developing a sense of relative importance is a key skill for students to develop
· Flip chart posters of the ‘over mighty subjects’ could be illustrated with images downloaded from the internet. Posters could be displayed around the classroom and used as points of reference throughout the remaining parts of the section of the scheme
· (Teachers may choose to leave Warwick as ‘Kingmaker’ and the discussion of his relationship with Edward IV until later in the scheme)


	Henry VI

Problems after 1440

Issues between Lancastrians and Yorkists
	· Teachers could begin this section of the scheme with a 10 Point Recall Test – what have students remembered about Lancaster and York from the previous part of the course? This activity could be consolidated by then revisiting the family tree of the key descendants of Edward III and re-capping on the split into Yorkist and Lancastrian families/claimants
· The issue could be developed by reminding students of the need to see Henry VI as a Lancastrian King and the rivalry that existed with Richard, Duke of York, the leader of the Yorkist family. At this point, students could be asked to review their course notes and provide a written summary of the reasons for, and nature of, the Yorkist/Lancastrian rivalry up to 1455
· Students could produce a piece of extended writing that could explain the reason behind the rivalry
· Teachers may wish instead to provide their own summary/overview in the form of a PowerPoint presentation or single-side A4 handout
	· Carpenter C. The Wars of the Roses. Politics & the Constitution in England c.1437-1509. Cambridge UP (1997) 0-521-31874-2 

· Cook D. R. Lancastrians & Yorkists: The Wars of the Roses. Longman Seminar Studies (1984) 0-582-35384-X 


	· Students should be encouraged to compare the various issues between Lancastrians and Yorkists with other problems facing Henry VI in this period. Comparison of these problems and developing a sense of relative importance is a key skill for students to develop

· At this point in the Scheme students should be starting to develop their skills of extended writing

	Reasons for intermittent warfare to 1470
	· Students could introduce this topic by researching and producing A3 timelines of the key events in the Wars of the Roses 1455 (St Albans) to 1471 (Tewkesbury). 
	· Carpenter C. The Wars of the Roses. Politics & the Constitution in England c.1437-1509. Cambridge UP (1997) 0-521-31874-2 

· Cook D. R. Lancastrians & Yorkists: The Wars of the Roses. Longman Seminar Studies (1984) 0-582-35384-X 
	

	Why were there wars between Lancastrians and Yorkists?

Consolidation
	· Students begin with brainstorming activity that identifies the reasons for war. Each student could develop one reason and explain its importance. These ideas could them be pulled together by the teacher as a whiteboard activity/summary.


	· Dunn D. (ed.) War & Society in Medieval & Early Modern Britain. Liverpool UP (2000) 0-853-23885-5 

· Lander J. R. The Wars of the Roses. Sutton (1992) 0-7509-0018-0 

· Parker G. (ed.) The Cambridge History of Warfare. Cambridge UP (2005) 0-521-61895-9

· Pendrill C. The Wars of the Roses & Henry VII: England 1459-c.1513. Heinemann Advanced History (2004) 0-435-32742-9 

· Pollard A. J. The Wars of the Roses. Macmillan (1988) 0-333-40604-4 
	· Alternatively, students may work in pairs to produce a summary that outlines why one key factor contributed to the conflict between Lancastrians and Yorkists. These summaries could be photo-copied for the rest of the group and then discussed
· Here, students are beginning to develop skills of prioritising the reasons behind a particular event
· Students could also be tutored at this point in the importance of opening sentences when writing an analytical paragraph

	Why were there wars between Lancastrians and Yorkists?

Skills
	· Teachers may choose to take the opportunity to begin to develop essay and examination skills. The following question could be considered and developed in a number of ways: Assess the reasons why the Yorkists had won the crown by 1461
1. Teachers may wish to take the question and show students how a good response to the question might look. The session could then develop to explore how a good response is crafted
2. Teachers may show students how to structure and plan an essay and then require them to practice using the question above or by producing paragraphs
	· OCR SAM scripts
· OCR Examiner Reports and Mark Schemes
· Exemplar examination papers
	· Homework or timed conditions task

· A good analytical paragraph explaining one reason would be appropriate at this stage. All the paragraphs could be put together for a full essay or work on improving paragraphs by peer marking etc.
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Edward IV – Introduction
	· Students could be supplied with a copy of the painting of Edward in the National Portrait Gallery and be asked to give their impression of him
· Students could then be asked to fill in the blanks of an imaginary questionnaire completed by Edward IV shortly before his death in 1483. The questionnaire could be in the format of those used in weekend papers, especially Saturday’s ‘Guardian’ and the ‘Sunday Times’. Some responses could be still readable but others have been ‘eaten by moths’. Questions could include:

· When were you happiest?

· What is your greatest fear?

· What is the trait you most deplore in yourself?

· What was your most embarrassing moment?

· What makes you depressed?

· What do you most dislike about your appearance?

· What or who is the greatest love of your life?

· Which living person do you most despise and why?

· How do you relax?

· What is the closest you’ve come to death?

· What do you consider your greatest achievement?

· How would you like to be remembered?

· Teachers may choose to consolidate the task above by providing a brief overview of the two reigns of Edward IV
	· Dockray K. Edward IV, A Sourcebook. Sutton (1999) 0-7509-1942-6 

· Chapter Two in Pickering would supply students with the information they require or they could visit the following websites.

· http://www.bbc.co.uk/history/historic_figures/edward_iv_king.shtml 

· http://www.spartacus.schoolnet.co.uk/MEDedward4.htm
· http://www.channel4.com/history/microsites/M/monarchy/biogs/edward_iv.html 
	· The ‘Starters’ Question and Answer page in the Saturday magazine is a good place to get ideas from
· Teachers may wish to give students a copy of a questionnaire completed by someone they will know. Students could even devise their own questions for Edward


	Edward IV – management of government from 1470 (to include relations with the nobility and royal finances)
	· Teachers could negotiate with their students the most appropriate way of collecting and presenting information on Edward’s management of government 1469-71 and 1470-1483. This would be an opportunity for students to work in a way that most suited their preferred learning style. Some students may choose to produce a traditional set of notes others may wish to make PowerPoint’s and others may wish to mindmap or brainstorm each key point. Areas to concentrate on should include:
· Successful handling of challenges to Crown in 1469. 1471 onwards could include:
· Handling of Duchies and land 
· Handling of powerful nobles (especially Warwick)
· Effective use of Council
· Producing an heir
· Weak claim of Lancastrians (Henry Tudor)
· Law and order, authoritative government
· Reasonable levels of taxation
· Teachers may wish to consider ways of consolidating this exercise. This could take the form of individual or small group tutorials, whole-class plenary or pair/group presentations supported by structured reading and note-making to produce summary overviews. While these tutorials take place, students could be required to prepare themselves for the next topic or be given a specific review/revision exercise
	· Dockray K. Edward IV, A Sourcebook. Sutton (1999) 0-7509-1942-6 

· http://www.bbc.co.uk/history/historic_figures/edward_iv_king.shtml 

· http://www.spartacus.schoolnet.co.uk/MEDedward4.htm
· http://www.channel4.com/history/microsites/M/monarchy/biogs/edward_iv.html
· Pickering A. Lancastrians to Tudors. England 1450-1509. Cambridge UP (2000) 0-521-55746-1 


	· Alternatively, students could be provided with a chart that would allow them to assess how successful Edward was in each of these areas. Teachers could make a choice, dependent on ability, whether or not to expect students to do the assessment on their own or through group discussion

	Edward IV - Consolidation
	· Students could be reminded of the key question: How far did Edward IV restore order? Responses to the question could be formulated in a number of ways:

1. Students produce two column tables with arguments for and against the assumption that Edward IV did restore law and order. These could be compared and discussed in a whole class plenary

2. Students could be split into pairs/groups and be asked to argue a particular response to the question. Teachers could then organise feedback in such a way that all views/conclusions were noted by all students
3. Opportunity for ‘boxing match’ approach to decide ‘How far.’ Some students present arguments others are the referee etc, they can decide if there is a knock-out blow or point’s victory. Once again it will help develop the ideas needed to sustain an analytical argument
	· All above plus student’s own notes
	· These activities allow students to develop the important skills associated with ‘assess’ and ‘how serious/important/successful’ type questions


	GCE History A: H106. f961 Lancastrians and Yorkists 1450-1485

	Suggested teaching time
	11 hours 
	Topic
	3. How far did Edward IV restore order? 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Edward IV - Skills
	· Teachers could introduce this activity by revisiting with students what has already been said about essays and essay writing. Students could be asked to recall that key elements of a ‘good’ essay
· Students could then work in pairs to consider the question: How effectively did Edward IV deal with the challenges to his rule between 1471 and 1483? Students could be asked to:

1. List the evidence that suggests Edward was mostly effective in dealing with the challenges to his reign and then list the counter arguments
2. Students could then be asked to formulate a basic plan to the essay
3. Teachers could consolidate the exercise by the production of a ‘master plan’ on smart/white board that all students could then use/adapt to complete the essay in full
	· OCR SAM scripts
· OCR Examiner Reports and Mark Schemes
· Exemplar examination papers
	· Homework or timed conditions task


	Richard III – Introduction
	· Teachers may choose to begin the topic by reading students extracts from Shakespeare
· Teachers may also wish to show students extracts from the two very different film versions of Richard III – Olivier’s and McKellan’s more recent re-telling
· There are a number of portraits of Richard that students could analyse as an introductory exercise. Photographs of the stained glass window at Penrith Church could also be used
· The existence of a ‘Richard III Society’ also affords an interesting starting point: what is their view of Richard?

· Teachers may again find it useful to go back to the earlier exercise with Edward III’s family tree and find Richard’s place within it. Whole group discussions (consolidated by independent reading and note-making) could be developed around the nature of Richard’s relationship to Edward IV and the English Crown. Other introductory activities could include:

· Students research and produce a timeline of Richard’s life (with close emphasis on his reign)
· Teachers could introduce Richard as one of the great villains of history: Students could do the research and produce evidence to suggest why this is the case. Teachers could then add to this the more positive aspects of Richard’s reign
· Teachers could provide an outline overview of Richard’s reign that included the key reforms, legislation, events and eventual overthrow. This could be done as a brief PowerPoint presentation. 
	· Seward R. Richard III

· Pickering A. Lancastrians to Tudors

· Dockray K. Richard III, A Sourcebook Sutton (1992) 0-7509-1479-3 

· http://www.richardiii.net/
· http://www.richard111.com/
· http://www.bbc.co.uk/history/historic_figures/richard_iii_king.shtml

	

	Richard III – Reasons for accession
	· Students could be asked to produce a guide to kingship called ‘Getting the Crown: the Richard of Gloucester Method’. In this imaginary work, students would show knowledge of the following aspects of Richard’s rise to power and would begin to make judgements and assessments on the relative merits of each aspect. This is an important skill
· Relationship with/to existing King

· Marriage

· Military skills

· Support from family

· Support from other nobles

· Dealing with troublesome nephews

· For each aspect of Richard’s rise, students would show how Richard took advantage of certain key developments and how he dealt with any problems and/or obstacles
· Students could develop this further by being asked to assess how successful he is in each area
· Teachers could consolidate this activity by providing an A4 handout of the key points and testing learning with a 20 point quiz
	· Seward R. Richard III

· Pickering A. Lancastrians to Tudors
	· Students could work on this as an individual homework task or on a particular section in a pair/group activity
· Students are developing the skills of making judgements as to success and failure in terms of the achievements of a key individual


	Richard III – government, administration and Parliament, relations with the nobility
	· Teachers could inform students that ‘Getting the Crown: the Richard of Gloucester Method’ has been a runaway literary success. As a follow-up, a film has been commissioned about Richard’s reign from 1483 to 1485. Students would be required to:

· Understand how films are occasionally planned as ‘story boards’

· They would then work in pairs to produce a series of A3 storyboards for a particular aspect of Richard’s reign. These could include: 

· His handling of the nobility/benevolences

· His legal reforms

· His relationship with Parliament

· His response to the Buckingham revolt

· His financial policies and reforms

· His foreign policy (Scotland)

· Wife and family

· The ‘cult’ of Henry VI

· Students would then ‘pitch’ their storyboard to the rest of the class
· Teachers could provide a gapped handout so that structured note-making could take place during the ‘pitching’ activity
	· Seward R. Richard III

· Pickering A. Lancastrians to Tudors
	· This activity could be developed to enhance student skills by asking them to make judgements on what they already feel to be the most and least successful aspects of Richard’s reign
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Richard III – government, administration and Parliament, relations with the nobility

Consolidation
	· Students could use all the information collected so far (plus text books) to produce a written piece of work that provided points of evidence/argument that might be used to respond to the question: How well did Richard III govern England between 1483 and 1485?
· Teachers may wish to further check that learning has taken place by arranging a whole class plenary/discussion on the question

	· Seward R. Richard III

· Pickering A. Lanca strians to Tudors
	· Students could be offered an essay title at this point for those wishing to do some extra/extension work. How much support was there for Richard III after he became King? Explain your answer 


	Introduction
Richard III – defeat by Henry Tudor

	· Back to the family tree. Who was Henry Tudor? 

· What claim (if any) did he have on the English throne? 

· Was his claim valid/strong?
	· As above
	· Students could be encouraged to develop their essential skills by writing paragraphs that compared Henry’s claim against those of other key figures


	GCE History A: H106. f961 Lancastrians and Yorkists 1450-1485

	Suggested teaching time
	11

hours 
	Topic
	4. How able a king was Richard III? 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Reasons for Richard’s unpopularity


	· Students research and note the main reasons for Richard’s unpopularity during his brief reign. Having completed the note-making on a structured/gapped handout a whole class discussion could take place in an attempt to prioritise the reasons for unpopularity. These may include:
· Suspicion of child murder
· Suspicion of wife murder
· He had usurped the Crown
· Favoured cronies from the North

· Use of forced loans

· Supported (and supported by) the ‘wrong’ factions (Woodvilles)

· Inglorious foreign policy (Scotland)
	· Seward R. Richard III

· Pickering A. Lancastrians to Tudors
	· Students could be encouraged to develop their essential skills by writing paragraphs that compared the reasons for Richard’s unpopularity and made a judgement as to the most and least serious

	Richard III – defeat by Henry Tudor

Bosworth


	· Teachers could introduce this part of the scheme by outlining the key events from Henry Tudor’s landing in Wales through to the Battle at Bosworth
· Students could then be split into two sets of groups. One group represent Henry Tudor and are sent to spy on Richard and his forces and then report back to Henry
· Who is supporting him?

· How many?

· How many key nobles?

· Morale etc 

· Groups spying for Richard report back to the King with similar intelligence on Henry
· A whole class discussion could address the question: On the eve of Bosworth, who may have looked most likely to win?

· Students could be asked to prepare a commentary on an extract from Polydore Vergil’s ‘Anglica Historia’ (1513) that gives a version of the events at Bosworth. Teachers could provide a structured hand-out on which students could make notes and then encourage a discussion on the nature of this particular kind of source material
· Teachers could provide a summary overview of the events at Bosworth (deciding how much military detail to include) and provide a checklist of key points that illustrate why Henry and not Richard was victorious at Bosworth
	· Pages 20-21 in Rogerson’s ‘The Early Tudors’ (SHP) contain an interesting exercise on Bosworth that requires students to pretend they are bookmakers laying odds on either Richard or Henry prior to Bosworth
· Bennett M. The Battle of Bosworth. Sutton 0-86299-426-8 

· Vergil extract – Rogerson (SHP) page 23

· As a flourish at the end of this topic, teachers may consider showing the last 20 minutes of the Ian McKellan version of Shakespeare’s ‘Richard III’. Students need to be aware that Richard did not have tanks nor did Henry Tudor possess dive bombers
	· Teachers may also wish to take the opportunity to discuss Bosworth in the broader context of the Wars of the Roses already discussed in detail elsewhere in the scheme of work
· The skills aspect of the topic could be developed and enhanced by requiring students to write a paragraph or an essay plan that showed some prioritisation of the key factors surrounding the reasons for Henry’s victory and Richard’s defeat

	Richard III - How able a King was Richard III?

Consolidation and Skills
	· Students should review all their notes and pay particular attention to their earlier consideration of the question: How well did Richard III govern England between 1483 and 1485?
· Teachers may find it useful to lead students back to the earlier discussion relating to Richard’s reputation. Do judgements that were made earlier still stand?

· If time allows, teachers may arrange a mock ‘trial’ of the ghost of Richard III where students work in groups to prepare cases for and against Richard’s ‘villainy’ 

· Students could plan and produce a response to the following essay question(s):
· Assess the reasons why Richard was able to become King in 1483
· Assess the problems facing Richard III before his defeat at Bosworth
· Assess the claim that Richard III achieved more as King than his reputation sometimes suggests
	· OCR SAM scripts
· OCR Examiner Reports and Mark Schemes
· Exemplar examination papers
	· Homework or timed conditions task


	Henry VII - Introduction
	· Students could be supplied with a selection of images of Henry VI – Henry as a young man (with apple), the ‘grasping’ painting (in the National Portrait Gallery) and the painting of him with Empson and Dudley. These and others are easily available through Google ‘images’. What are student’s initial reactions to Henry?

· Students should be directed back in their files to the previous discussion of Henry Tudor and his claim to the throne 
· Teachers could facilitate discussions and/or summary note-making that summarises the nature of Henry’s claim to the throne and his relationship with the Yorkists. It would be useful if students were made aware of other individuals with claims to the throne in 1485
	· Student notes

· Griffiths R. A. The Reign of Henry VI. Sutton 0-7509-1609-5 

· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-

· http://tudorhistory.org/henry7/
· http://www.historylearningsite.co.uk/henry7.htm
· http://www.bbc.co.uk/history/historic_figures/henry_vii_king.shtml
· http://www.tudorplace.com.ar/aboutHenryVII.htm
	· Students could be encouraged to produce a simple A3 timeline, ‘Henry Tudor – From Cradle to Crown’, that illustrated the key points of his life up to and including Bosworth. The SHP text ‘Early Tudors’ would be useful for this task


	GCE History A: H106. f961 Lancastrians and Yorkists 1450-1485

	Suggested teaching time
	10 hours
	Topic
	5. How dangerous to Henry VII’s monarchy were the Yorkists?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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The nature and extent of support for the Yorkists in England
	· Students research the Yorkist situation in 1485 and prepare ‘Team York’ ‘formation’ posters on flip chart paper. These should show the key Yorkist challenger to Henry as the centre forward etc. These posters could be displayed around the classroom for the duration of this topic. 
	· Flip chart paper and pens
· Student notes

· Griffiths R. A. The Reign of Henry VI. Sutton 0-7509-1609-5 

· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-
	· Alternatively, students could use A3 blank maps of Europe to show the geographical spread of Yorkists and Yorkist supporters. This would also allow students to develop the necessary geographical skills and awareness needed for later discussions on foreign policy

	The nature and extent of support for the Yorkists in England

Case Study – Lambert Simnel
	· Students could produce mini-research projects into the nature of the threat posed by the Lambert Simnel rebellion. Key headings in the project could include: 
· Timeline of key events
· Why Ireland?
· Aims of the rebels
· Key figures/individuals
· Support from abroad
· Why the rebellion failed
· Henry’s response/aftermath

· The activity could be consolidated by a whole-class sharing of projects/discussions. Teachers may then wish to lead a session summarising notes on the whiteboard under the heading: What does the Simnel revolt reveal about Henry’s situation in 1485?

· Alternatively, the activity could be developed to stress the skill of analysis: how serious was the threat of Simnel (write paragraph)
	· tudorhistory.org/secondary/henry7/c4.html
· http://historylearningsite.co.uk/lambert_

	· Students should be encouraged to spend less time on the various comings and goings of Simnel and concentrate mainly on the event from the perspective of threats to Henry
· It is important in this activity that students are being encouraged to develop the skill of assessing the nature of the threats posed
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The nature and extent of support for the Yorkists in England

Case Study – Perkin Warbeck

Introduction
	· Teachers may wish to introduce this topic by providing an overview of the key narrative points. It should be emphasised to the students that the complicated travels of Warbeck are not necessarily the most important aspect of his story and that they should not get bogged down in what, where, why and when he was engaged in any particular activity. 

	· www.channel4.com/history/microsites/H/history/n-s/perkin.html
· Channel 4 programme – ‘The Princes in the Tower’

· ‘Perkin Warbeck: Story in Deception’ Ann Wroe


	· Alternatively, students may be provided with a brief account of Warbeck and his rebellion and be asked to develop them into an A3 comic strip
· Alternatively, students could be given a copy of Warbeck’s ‘confession’ for analysis prior to whole class discussions on motivation, identity etc.

	The nature and extent of support for the Yorkists in England

Case Study – Perkin Warbeck

Development
	· Students work in pairs/groups to research and note aspects of the Warbeck rebellion. These include:
· Aims
· Key individuals
· Supporters (especially abroad)
· Outcomes and failure

· These points could now be developed as a whole class activity where students consider, discuss and note the following points:

· Henry’s responses throughout the rebellion’s duration
· The seriousness of the threat posed by Warbeck
· Significance of failure for the Yorkists
	· www.channel4.com/history/microsites/H/history/n-s/perkin.html
· Channel 4 programme – ‘The Princes in the Tower’

· ‘Perkin Warbeck: Story in Deception’ Ann Wroe

· ‘Perkin Warbeck Conspiracy’ Ian Arthurson


	· There is a skills opportunity here to discuss the criteria to be used when assessing seriousness

	The nature and extent of support for the Yorkists in England

Case Study – Perkin Warbeck

Consolidation
	· Students could be asked to consider the following statement: ‘Perkin Warbeck’ was a serious threat to Henry because of the international support that he attracted.’ Consolidation could then be achieved in a number of different ways:

1.  Students produce overview tables that show the extent of international support for Warbeck and how Henry dealt with this aspect of the threat
2.  Students produce summary overviews that show other factors that caused Warbeck to be a serious threat to Henry
3.  Students compare the nature of the threats posed by Simnel and Warbeck. This could be achieved on a simple two-column comparison chart. Students could develop skills of analysis here by discussing the extent to which Simnel and Warbeck were threats or simply nuisances
	· ‘Perkin Warbeck: Story in Deception’ Ann Wroe

· ‘Perkin Warbeck Conspiracy’ Ian Arthurson

· http://www.channel4.com/history/microsites/H/history/n-s/perkin.html
· http://tudorhistory.org/secondary/henry7/c7.html
· http://www.richard111.com/perkin_warbeck__imposter_or_pri.htm
· http://historylearningsite.co.uk/perkin_warbeck_rebellion.htm
· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-


	· Here, students are developing skills of analysis and interpretation

	The nature and extent of support for  the Yorkists in England

Other Yorkist plots and sympathisers
	· Students conduct independent reading and note-making on the following Yorkist individuals and sympathisers. They could also conduct group research and produce a PowerPoint on each;
· Warwick
· Edmund, Earl of Suffolk
· Richard de la Pole
· Sir James Tyrell

· Teachers may wish to emphasise the threat posed by Suffolk by developing the following themes for this particular rebellion:
· Suffolk rebellion in the context of Henry’s family and recent deaths
· Foreign support for Suffolk
	· Flip chart ‘Team York’ posters (see above)
	· There is a skills opportunity here to discuss the criteria to be used when assessing the seriousness of individual threats to Henry from key Yorkists

	How dangerous to Henry VII’s monarchy were the Yorkists?

Consolidation
	· Teachers may wish to introduce this section of the scheme by leading a group note-making session on the whiteboard. Students could be asked to contribute their views towards answering the following question: 

· ‘To what extent was Henry free from Yorkist threats once Perkin Warbeck had been dealt with? (or) 

· ‘Assess how far Henry was secure from Yorkist threats by 1489.’


	· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-
	· Other consolidation activities could include:

1. Students use all the materials and notes they have generated on this part of the course to produce a hierarchy of Yorkist threats to Henry showing the seriousness of each. Opportunity also to discuss criteria to be used when considering seriousness
2. Rebellions could be given a ‘score’ out of 10 relative to the threat they posed to Henry.  There is a good basis for this in the SHP text on the Early Tudors

3. Students could produce an ‘end of term’ report for Henry that summarises his skills and methods used when dealing with Yorkists and their sympathisers

	How dangerous to Henry VII’s monarchy were the Yorkists?

Skills
	· Re-cap on essays and essay skills
· ‘Essay Expo’. Students negotiate an essay title from the ten supplied on ‘History Indeed’ (see right). They produce plans of the essay that are then photocopied for the rest of the group and discussed
· Class agree on two essays: one to be completed as a homework task, one to be completed in timed, examination conditions
· Follow up with students marking each others and selecting good paragraphs to illustrate particular skills, such as assessment or narrative etc.
	· http://historyindeed.wordpress.com/henry-vii-yorkist-threats/ - essay plan

· http://historyindeed.wordpress.com/henry-vii-pretendersprotest-essay-questions/ - essay questions
	

	How effective was Henry VII’s domestic government?

Introduction
	· Students are told they have the opportunity to be ‘King for a Day’. What laws would they pass or repeal? What rules would they make or break? How would they measure the effectiveness of their changes? What would be the main motivation in making their decisions? What factors might limit the decisions they can make? Teachers could frame feedback discussions here to reflect the key skill of deciding on ‘effectiveness’ and ‘success’
· Students could then re-cap on earlier work and discussions:

· Structure of 15th century state and government

· Expected roles of aristocracy and nobility

· Role of Church

· Nature/understanding of royal authority
	· Student notes and materials from earlier in the scheme

· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-
	

	Henry’s relations with the nobility

Nature of the problem
	· Students could be introduced to this topic by reading a dramatic case study of how Henry dealt with a noble family before going on to discuss the experiences of others and to ask how typical this was of the way Henry handled these problems? (The SHP text will be very useful here)
· Teachers could also provide snapshot/overview of the issues involved in Henry’s relations and dealings with the English nobility. Some of these points will already be partially developed from the discussions on Pretenders and Yorkist threats. Students would also need to be aware of the role of the nobility at this time
· Students could move on to develop the theme by addressing the statement ‘Difficult to live with yet can’t live without them’ in relation to Henry and the nobility. Independent reading and research should produce two sets of examples/evidence that illustrate both sides of the statement. Teachers could consolidate this activity and check learning by arranging a whole-class feedback session that would produce a master list on the whiteboard
	· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-

· SHP Early Tudors, Rogerson, Ellsmore and Hudson


	· Students would be developing important skills of comparing and contrasting evidence available to sustain an argument


	Henry’s relations with the nobility

Henry’s strategies
	· Teachers could outline Henry’s ‘carrot and stick’ policy towards the English nobility
· Students could work in groups to prepare brief presentations on Henry’s strategies. These would include:
· Bonds and recognisances
· Acts of Attainder
· Patronage
· Use of King’s Council
· Order of the Garter
· Use of crown lands
· Checks on retaining
· Use of feudal dues
· Each presentation could be in the form of a one-slide PowerPoint or flip-chart poster that would then be used to feedback to the rest of the group
· Students could produce chart showing carrot and stick element to each policy. Good summary of this in SHP text

· Teachers could consolidate and check learning of this topic by requiring students to prepare/revise for a test that would require them to provide accurate explanations of the devices and strategies used by Henry to control the nobles
	· The ‘carrot and stick’ approach is developed and resourced in great depth on pages 60-62 in Rogerson (SHP)

· Teachers could produce PowerPoint presentations on Henry’s handling of the nobility
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Henry’s relations with the nobility

Consolidation and Skills
	· Teachers could take the opportunity here to re-cap on what makes a good essay
· Students could be asked to work in pairs to consider the question: ‘Assess how far Henry VII’s treatment of the nobility can best be described as cautious rather than ruthless.’ 
	· http://historyindeed.wordpress.com/2007/07/31/henry-and-the-nobility/ - essay plan available here

	· The essay could be set as an additional extension task


	GCE History A: H106. f961 Lancastrians and Yorkists 1450-1485

	Suggested teaching time
	10 hours
	Topic
	6. How effective was Henry VII’s domestic government?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Henry and the strengthening of Royal finances
	· Teachers may wish to open this topic for discussion by outlining the historical debate surrounding Henry and his finances
· Students could be issued with cards containing statements/interpretations and then material for students to sort to justify each statement
· Students could read and note the differences between ordinary and extraordinary revenues
· Students could produce a summary balance sheet of Henry’s financial strategies that showed how he collected money and what he spent it on. Students would need to be aware of the ways in which Henry used finance to his advantage
· Consolidation and development of learning in this section could be achieved by utilising a number of key questions, either as debate/discussion points or as ‘prompts’ for individual re-cap reading and notemaking: This could be done as individual research on each question and then a presentation.
1. Did Henry die rich?

2. Was Henry greedy?

3. Why was finance so important to Henry?

4. Was Henry showing any innovation in the way he handled royal finances?
	· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-

· http://www.activehistory.co.uk/Miscellaneous/menus/A_Level/Early_Modern/Early_British/Henry_VII.htm
· http://www.johnguy.co.uk/history.php?&content=stability.html
· http://historyindeed.wordpress.com/2007/07/31/henry-vii-and-ordinary-extraordinary-revenue/ - gapped handout for ‘ordinary/extraordinary’ activity available here

	

	Henry and the strengthening of Royal finances

Consolidation and Skills
	· Again, teachers may wish to take the opportunity to continue to develop essay/examination skills. This may be achieved in a number of ways:

1. Students ‘mark’ an exam board exemplar essay
2. Students plan and then peer ‘grade’ essay questions relating to finance
3. The whole class selects a question then plan responses individually. Teachers could coordinate feedback by plotting key paragraphs, ideas and evidence on the board until a ‘master plan’ had been produced that students would then be free to develop
	· http://historyindeed.wordpress.com/henry-vii-and-finance-essay-questions/ - essay questions available here

· http://historyindeed.wordpress.com/2007/07/31/henry-and-finance-essay-plan/ - essay plan available here
	

	Henry and government/ administration

Introduction
	· Teachers could outline the key elements of this part of the course by re-capping on the state/structure/organisation of government and state since 1450. Students could be told to begin considering the question: ‘To what extent was Henry an innovator in terms of governance?’ Teachers may also take the opportunity to make links here with the ‘New/Medieval Monarchy’ debate
	
	· Students could also be given evidence cards relating to Henry’s ‘innovation’ and be asked to make  and explain judgements on ‘most important’, ‘how successful’ etc.
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Henry and government/
administration

Henry and Government – Case Study
	· Students undertake independent reading and research to produce a mini-project on Henry and Government. The format of the report may be negotiated to allow the students to utilise their preferred learning styles. What ever form the project takes, the following key questions should be addressed:

· Assess the importance of Henry’s key objectives in government?

· What were the most important parts of Henry’s system of government and administration, and why?

· Was Henry an innovator in terms of the way he governed?

· Did Henry manage a successful and effective system of domestic government? 
· Areas of research should include:

· The Royal Court and Household

· The Royal Councils/Council Learned

· Parliament

· Local government and local courts/JPs

· The Church
	· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-

· SHP Early Tudors, Rogerson, Ellsmore and Hudson


	· Students may be offered the opportunity to conduct a separate case study into any one part of Henry’s system. The Council Learned would be a good choice
· To further develop their analytical skills, students could be asked to assess the relative importance of these key areas of government

	Henry and government/ administration

Consolidation and Skills
	· Students could plan and produce a response to the following essay question:

· To what extent was Henry an innovator in government?

	· OCR SAM scripts
· OCR Examiner Reports and Mark Schemes
· Exemplar examination papers
	

	Henry’s foreign policy

Introduction
	· Students are given a map of Europe showing late 15th century boundaries and capitals. Teachers supply ‘objects’ from each capital that Henry (the students) must then visit. Students must link object to the right capital city
· Teachers could then outline the content of this particular part of the course, making reference to the Course Booklet where/if one has been supplied
· Teachers could explain to students how Henry’s foreign policy will be studied in four distinct periods:

· 1485-1487

· 1487-1493

· 1493-1502

· 1502-1507 (little to discuss after this) Teachers could then move on to discuss the basic geography of Henry’s foreign policy. This could be achieved by:

1. Students could be given blank maps of Europe and be asked to draw boundaries of 15th century states. This could then be consolidated by the teacher providing a printed map (most textbooks will contain one). Maps will need to show:

· Scotland

· Ireland

· Portugal

· Spain

· France

· Holy Roman Empire

· Italian States

· Burgundy

· Brittany

2. This activity could then be developed by requiring students to research the states listed above and to then design a table that shows:
· Those countries that are potential allies and friends

· Those countries who represent potential threats, or who may be future enemies

· Those countries who are not threatening, but they’re powerful and ambition. Henry will need to keep his eye on these.

· Those countries who are weak, and therefore represent no real threat
3. The activity could be consolidated with a whole class discussion where students discuss a particular question
	· Course booklet

· Pickering A. Lancastrians to Tudors. England 1450-1509. Cambridge UP (2000) 0-521-55746-1 

· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-2 

· Murphy D. England 1485-1603. Collins Flagship

· Teachers may wish to produce a timeline showing key events and a broad overview of the significance of the four periods
· www.eduplace.com/ss/maps/europe.html - download blank maps here

· Teachers may consider producing packs of cards, one for each country, that provides basic details for the exercise
· http://historyindeed.wordpress.com/henry-vii-foreign-policy-situation-in-1485/ - blank table
	· Students often find foreign policy a difficult area to grasp. Two tips to help them develop their understanding is to make sure at the outset that they have a firm grip of the geography involved, and second, ‘chunk’ the content into easily defined and meaningful periods
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Henry’s foreign policy

Aims and objectives
	· Teachers facilitate a whole class discussion that generates a mind-map on the classroom whiteboard. Students contribute ideas for Henry’s aims in foreign policy. The activity could develop into a prioritising exercise. Students should be made aware that this discussion will be revisited at the end of the discussion of foreign policy
	· http://www.johnguy.co.uk/history.php?&content=foreign.html
· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-2 

· Murphy D. England 1485-1603. Collins Flagship


	· Students could be given the opportunity to undertake extra reading and note-making on this issue
· http://tudorhistory.org/secondary/henry7/c9.html


	How successful was Henry’s handling of foreign affairs in the period 1485-1487?
	· Students research and make notes on this first period of Henry’s foreign policy. This could be achieved by requiring students to note key problems and Henry’s solutions to them in the form of a chart. The key problems include:

· Threat from Scotland

· Threat from France, English claim to French throne

· Establishing good relations with Brittany

· Establish good relations with Spain

· Problems posed by Burgundy

· The activity could be consolidated by requiring students to produce a one-side piece of writing that makes a judgement of Henry’s handling of foreign affairs in this period
	· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-2 

· Murphy D. England 1485-1603. Collins Flagship


	· Students would be developing their judgement skills by writing brief paragraphs outlining the main dangers and threats to Henry at this point

	Henry’s foreign policy

1487-1493
	· Teachers could provide students with a PowerPoint overview of the main problems and Henry’s solutions. Students could supply their own judgement of Henry’s foreign policy skills at this time
· Alternatively, students could produce a summary of the period that explained:

· Key areas of concern

· Key treaties and agreements

· Role of key individuals

· Judgement/assessment of Henry’s skills as a manager of foreign policy

· The exercise could be consolidated and learning could be checked by requiring students to cascade and share information prior to a 10 point factual test
	· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-2 

· Murphy D. England 1485-1603. Collins Flagship


	· Students would be developing their skills of ordering and prioritising key arguments

	Henry’s foreign policy

1487-1493
	· Students could be required to address the statement: ‘The years 1487 to 1493 represent the high point of Henry’s skills at handling foreign policy’. Ask the students to agree or disagree and ask them to provide evidence for their judgement
	· http://historyindeed.wordpress.com/henry-vii-foreign-policy-1487-1493/ - overview and questions
	· Students are here developing their skills of argument and judgement

	Henry’s foreign policy

1502-1507
	· Students could be asked to imagine themselves as one of Henry’s chief advisers in 1507. Henry has asked them to produce a report on the foreign situation and English interest in them for the past two years. What would the advisers write?
	· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-2 

· Murphy D. England 1485-1603. Collins Flagship
	· Students are using their historical skills to make an evaluation of the foreign policy situation between 1502 and 1507

	Henry’s foreign policy

Consolidation
	· Students could be directed back to the earlier exercise on Henry’s aims and objectives. Pair work should aim to develop answers to the following questions:

· How many of Henry’s aims had been achieved?

· How many of his original aims did Henry fail to achieve, and why?

· What/who caused Henry the most problems in relation to foreign policy?

· This activity could then be developed into a much larger piece of writing that addressed the question: How successful was Henry VII’s handling of foreign policy?
	· Student notes from earlier exercise
	· Students are using their knowledge and historical skills to make an assessment of Henry’s handling of foreign policy

	Henry’s foreign policy

Skills
	· Essay Fair – students work in small groups to produce essay plans to a variety of foreign policy essay questions that cover the broad spectrum of skills that have been developed during the course/topic:
· Assess the extent to which Henry was an effective manager of foreign affairs during his reign
· How important were issues of trade when Henry was framing his foreign policy strategy?
· Compare Henry’s handling of foreign policy with other aspects of his effectiveness as a ruler
· How successful had Henry been in securing prestige and security for England abroad by 1509?
· How serious were the foreign policy problems faced by Henry during his reign?
	· OCR SAM scripts
· OCR Examiner Reports and Mark Schemes
· Exemplar examination papers
	· Homework or timed conditions task


	Henry VII 

The strength of Henry VII’s monarchy
	· Students could prepare a list of all the factors that might suggest that in 1485 Henry may have been a ‘weak’ monarch. This could be consolidated with a class discussion where lists are compared, amended, added to etc.

· Students could now prepare a second list that shows Henry at the end of his reign: what factors appear to suggest that Henry had become a ‘strong’ King? This could be consolidated with a class discussion where lists are compared, amended, added to etc.

· The third part of the activity could require students to provide answers to the following questions: 
· What were the main reasons for Henry’s survival as King?

· Assess the extent to which Henry’s success as King was a consequence of his handling of the nobility
· How important were financial policies in securing Henry’s grip on the throne?

· How far do you agree that Henry was never entirely secure as King?
	· Rogers C. & Turvey R. Henry VII. Hodder Access to History, 3rd ed. (2005) 0-340-88896-2 


	


	gce History A: h106. f961 Domestic ISSUES 1918-1951

	Suggested teaching time
	10 hOURS
	Topic


	1. What was the impact of the First World War on the main LABOUR AND LIBERAL by 1918 and why did the Labour party gain and lose power in 1924? 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Background
	· Pupils to produce montage of main political parties/leaders pre 1918. Should include their beliefs and a brief history

· Should also produce a timeline of key events in the rise of democracy to this point-to include reform acts from 1832, the women’s suffrage movement and key individuals in years leading up to WWI

· Should then provide a chart of different parties and who was in government – 1900-1922 (Prime Minister and coalition)
	· Peter Catterall (ed) Heinemann History Briefings: Britain 1918-1951

· Robert Pearce: Britain: Domestic Politics 1918-39 Hodder and Stoughton Access to History Series

· Michael Lynch: Modern British History 1900-99 Hodder Murray 


	· The background section can be at the discretion of the teacher, and should be tailored to the needs of individual students

· Pupils should begin a glossary of key words at this point

	The outcome of the 1918 Election
	· Pupils to debate what issues there may be in an election campaign held so soon after the end of a war

· Provide a selection of sources. Pupils to interpret main areas of campaign from the sources

· Explain the concept of the “coupon” to pupils. Provide a copy of final figures of votes cast (number and percentage) and seats gained. Students to graph these statistics

· Pupils then take a picture of Lloyd George and surround it with all the problems they think he still had after 1918 election

· Pupils to complete a paragraph using the Point, Evidence Explain  (PEE) method, under the title: 

· “The most important reason for Lloyd George’s 1918 victory was…” (AO1a)
	· Pearce

· Catterall

· http://www.spartacus.schoolnet.co.uk/GE1918.htm has details of the statistics.  These can be plotted using a spreadsheet

· More sources at:

· http://www.spartacus.schoolnet.co.uk/vs20.htm

· http://www.historylearningsite.co.uk/1918_coupon_election.htm

· http://www.liberalhistory.org.uk/item_single.php?item_id=58&item=history&PHPSESSID=32f74420ec33

	· Pupils may become confused with the amount of change in terms of representation and how important this was in comparison with other more generic factors

· This can be countered by asking pupils to list the factors and give a mark 1-10 for how far they feel they affected the result

· More able pupils could read Kenneth O. Morgan’s “British Politics and the War” in Catterall’s “Britain: 1918-51” for more detail
· There is also an interesting view given in Paul Foot’s “The Vote” (Viking Books) pg240-255 that may provoke debate



	The fall of Lloyd George’s coalition 1922
	· Recap problems Lloyd George faced after 1918 election

· Provide pupils with information of events 1921-22. Pupils to draw similar picture of Lloyd George’s downfall

· Should include:

· Economic problems

· Ireland

· Cuts at home/Geddes Axe

· Rise of Baldwin

· Pupils to then split into pairs, each taking one of the factors above. They should research the area and speak “Just a Minute” style about why it is important

· When each group is finished, pupils have to decide which of the other factors was least important, they should vote, and remove “Big Brother” style the one with the most votes. Continue until there is a winner (AO1b)

· This final reason should again be written up as a paragraph beginning: The most important reason why Lloyd George’s coalition failed was…
	· Catterall

· Lynch

· Modern History Review and New Perspectives for articles if available
	· More able pupils may be able to expand this section into an extended answer under the title: Assess the Reasons why Lloyd George’s Coalition Fell in 1922

	Divisions among the Liberals
	· Pupils to create pen pictures of Asquith and Lloyd George

· Provide sources for both men. Pupils to explain the differences in opinion between them, and why they could not work together in coalition government
	· www.spartacus.schoolnet.co.uk
· http://www.number-10.gov.uk/output/Page140.asp
· http://www.bbc.co.uk/history/historic_figures/asquith_herbert.shtml

	· This could be expanded to a debate between the two men, and their supporters

· At the teacher’s discretion, this section could be completed before the last section

	The 1923 election
	· Timeline events from 1922-1923. Include:

· 1922 election

· Housing Act (or other early success)

· Bonar Law’s resignation

· 1923 Election

· Macdonald forms minority government

· Pupils to compare results of the 1922 and 1923 elections

· Pupils to investigate the reasons for the differing results. Split class in three to look for:

· Labour strengths

· Conservative weaknesses

· Reasons for Liberal Unity

· When complete pupils to list as many reasons as they can for Labour victory

· Give pupils a “Diamond Nine” style worksheet. Split them into pairs, they are to consider what they think are the nine most important reasons. When complete move pupils into groups of four, then eight, until all class agrees on the reasons and the order agreeing at least on  atop three

· Pupils then to complete the question: The Three Most Important Reasons for Labour Forming a Government in 1923 were…”

· They must write three paragraphs, using the Point, Evidence, Explain method.  (AO1b)
	· Pearce

· http://www.spartacus.schoolnet.co.uk/GE1922.htm
· http://www.spartacus.schoolnet.co.uk/GE1923.htm for election results

· Example of diamond 9 lesson at: http://www.teachit.co.uk/attachments/6030.pdf

	· Lesser able pupils may need help to complete this. Ideas could be ready prepared for use in the Diamond. Alternatively, an ICT exercise is relatively easy to prepare, asking pupils to move factors into place on a diamond
· More able pupils may be able to expand this into an “Assess the Reasons… “Style answer. Encourage these pupils to look for links between factors, and to consider the difference between long and short term reasons


	Macdonald’s aims in government
	· Provide pupils with a mixed up selection of information. Some to be pressures on Macdonald: trade unions, left wing MPs etc; others to be his thoughts: aims for “respectability”
· Student to sort the two onto two sheets of paper. One for external pressures, the other for his own “internal” pressures. Around each piece of information, pupils explain why each source fits that definition 

· Could then expand into a diagram with Macdonald’s picture in the centre and pressures and aims either side
	· Pearce

· Lynch

· Kenneth O. Morgan article at:

· http://www.users.globalnet.co.uk/~semp/ramsay.htm
· www.spartacus.schoolnet.co.uk

	

	Domestic Reforms
	· Pupils to suggest what reforms they would expect the government to enact

· They should then investigate reforms in a variety of areas: pensions, housing, unemployment relief etc

· Split pupils into groups to further investigate the reforms. Each group should present back to the group about the nature and extent of the reforms. They should provide adequate notes for the rest of the group to use

· Each pupil should then put themselves on a physical scale 1-10 of how far they think Labour went with its reforms. Pick pupils at random to explain why they placed themselves where they have on the scale
	· Pearce

· Lynch
	· Pupils’ presentations could be videoed for revision purposes

	Foreign Relations
	· Pupils again to suggest how they feel a Labour government would act in foreign affairs

· Investigate a selection of areas: India, Iraq, Dawes Plan and diplomatic recognition of Soviet Russia being the major ones
· Should then put themselves on a physical scale 1-10 of how far they think Labour went with its reforms

· Pupils to then create a table, listing what they consider Labour’s successes and failures, both domestic and abroad

· They should write two paragraphs: ‘I think the Labour government’s policies were successful/a failure because…’
· Ensure pupils use the PEE method
	· Pearce

· Lynch
	· More able pupils can expand this work into a mini essay using the material from both lessons: How effective was the Labour Government of 1924?
· Encourage able pupils to consider why the Labour government may have been interpreted and represented in different ways. (AO2b)

· Other similar methods of explaining good writing techniques such as “burger” technique are equally valid

	Defeat in 1924
	· Start with results of 1924 election. Ask pupils if Labour’s record merited such a defeat

· Provide pupils with evidence and sources for the reasons behind the 1924 result. Pupils to investigate reasons for Labour’s defeat

· Pupils then to complete similar diamond nine activities about the reasons for the defeat

· All pupils to complete a full essay: “Assess the Reasons for Labour’s defeat in the 1924 Election”

· This could then be expanded to include a debate about whether Labour truly was defeated. Ask pupils to look closely at the number of voters for each party. Who had lost out, or improved since 1923? Was there anything else that Labour could be proud of?
	· http://www.history-ontheweb.co.uk/noticeboard/82_docs_firstlabourgvt.pdf has a selection of source based questions about the defeat.

· Pearce

· Catterall

· Lynch

· http://www.liberalhistory.org.uk/item_single.php?item_id=61&item=history&PHPSESSID=32f74420ec33 is clear on Liberal decline

· http://www.spartacus.schoolnet.co.uk/GE1924.htm has details of the 1924 election
	· Mark essay in conjunction with generic mark scheme. It may be wise to share this with pupils before setting the work 


	Consolidation
	· Ensure glossary is up to date

· Pupils to produce mind-map around the key question

· Explore previous exam questions on the topic discuss with students what is expected in each question. Look at different questions starters: Assess, how far, who was more important etc

· Mark own or another student’s answers from last lesson using mark scheme
	· Examination Papers
	

	The condition of the Conservative Party in 1918
	· Pupils to revisit their montage of the main parties pre 1918 from the last section. Ensure that they recap the Conservative party’s role in the War coalitions under Asquith and Lloyd George

· Provide pupils with information about the state of the Conservative Party in 1918. This should cover the social basis of their support, the organisation of the party, and their position in the House of Commons after the 1918 Election

· Pupils should note on pieces of card what they feel were the strengths and weaknesses of the party

· These strengths and weaknesses could be recorded in a “fishbone” format with strengths and weaknesses on opposing sides of the fish

· Ask pupils to write one paragraph assessing either the strengths or weaknesses of Conservative Party organisation in 1918

· More able pupils could be asked to extend this to a full essay: Assess the position of the Conservative Party in 1918

	· Stuart Ball: “Conservative Dominance 1918-40” in Peter Catterall: Britain 1918-1951 (eds) Heinemann 1994 provides a clear article on this topic

· More general coverage is in Robert Pearce: Britain: Domestic Politics 1918-39 (Hodder and Stoughton 2000)

· Michael Lynch: Modern British History 1900-99 Hodder Murray

· http://www.classtools.net/main_area/fishbone.htm has an electronic “fishbone”
	· Teachers should make clear that there is a debate about the level of success enjoyed by the Conservatives during this period, and that they may have paid a price for the long period they enjoyed in power or in coalition

· More able students could be given a book such as Robert Blake.  “The Conservative Party from Peel to Major” to provide more detail across the topic



	The Leadership of Bonar Law and Baldwin
	· Recap with pupils the fall of the 1922 coalition from last section

· Provide pupils with both primary and secondary sources on both Bonar Law and Baldwin

· Pupils should create a pen picture of each man

· Pupils could be asked to provide a commentary for the film footage of Bonar Law’s cabinet


	· http://www.number-10.gov.uk/output/Page138.asp
· http://www.number-10.gov.uk/output/page137.asp
· http://www.youtube.com/watch?v=ZVBweT9TW_E for film of Bonar Law’s cabinet.

· http://www.spartacus.schoolnet.co.uk/PRbaldwin.htm
· http://www.spartacus.schoolnet.co.uk/PRbonar.htm for background and sources

· also Pearce, Lynch and Catterall as above. 
	· Again Blake for a more detailed view

· More able pupils could be asked to assess the strengths and weaknesses of Bonar Law and Baldwin
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	Suggested teaching time
	10 hours
	Topic
	2. How successful was the Conservative party from 1918 to 1929?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The end of the coalition with Lloyd George
	· Pupils to recap the failure of the coalition from the Liberal perspective

· Provide pupils with information about the fall of the coalition

· Pupils to storyboard the following events:

· Economic depression 1920-21

· Increasing unease among MPs and activists

· Bonar Law resigns due to ill health

· Austen Chamberlain seems autocratic

· A revolt rises from the grass roots of the party

· The Carlton Club meet, oust Chamberlain and de facto Lloyd George’s coalition


	· http://www.conservatives.com/tile.do?def=party.history.page has the official Conservative History by Stuart Ball

· http://politics.guardian.co.uk/election2001/comment/0,9407,503935,00.html is a brief outline of Austen Chamberlain’s political career

· Pearce pgs33-34 has speeches from the Carlton club

· More general information in Lynch
	· Pupils could be asked to develop this into a dramatic version of events, to be filmed for later revision



	The ministries of 1922-29
	· Ask pupils to think about how they would define a successful government in this period

· Provide them with detailed accounts of policies pursued at the time

· Ask pupils to create a yes/no, maybe so style chart listing the successes/ failures, and debatable areas from their research

· They should then write one paragraph, ‘The Conservative ministries of 1922-29 were a success/ failure because...’
· This could be organised by allocating pupils an area to look at, the answers could then be compiled into a fuller answer

· More able pupils could expand this to a full essay: To what extent could the Conservative ministries of 1922-29 be considered successful?
	· Lynch, Pearce, Catterall

· http://www.conservatives.com/tile.do?def=party.history.page

	· Teachers may feel the need to help pupils consider what makes a successful government; they may also need to remind pupils to place their research in the context of the time. Was avoiding revolution in 1926 a success for example? What was the international context?

	Churchill as Chancellor of the Exchequer
	· Pupils to investigate the question: Was the return to the gold standard in 1925 “the most dramatically disastrous error by a government in modern economic history”?

· Provide pupils with an account of 
	· Pearce pgs57-58 is useful

· Lynch, Catterall are more general

· http://news.bbc.co.uk/1/hi/events/budget_99/budget_briefing/279928.stm has one side of the argument
	· Pupils may need some explanation of what “The Gold Standard” means

	
	· what happened and the differing opinions of events

· The class should each write a paragraph explaining what returning to the gold standard meant

· Then the class should split in two. One half should investigate the view that it was disastrous. The other half should counter that view

· They should find one piece of evidence to support each view. Nominate a spokesperson for each side. They should explain their evidence and explain how it supports their view

· The class should then write two paragraphs supporting and disagreeing with the statement using the P.E.E. method
	· http://www.spartacus.schoolnet.co.uk/PRchurchill.htm scroll the sources 5&6

· http://www.schoolhistory.co.uk/studentforum/index.php?showtopic=269 has a clear explanation of the gold standard


	

	Chamberlain’s reforms
	· Provide pupils with details of the reforms

· Pupils to firstly note what reforms were made

· Give pupils information to read considering the extent and effect of the reforms

· Challenge the pupils to read and write a P.E.E. style paragraph under the title I feel that the most/least successful of Chamberlain’s reforms was…

· Discuss with pupils afterwards which reform they picked and why
	· Pearce pgs 59-61 is ideal for this exercise

· http://www.blacks.veriovps.co.uk/content/3086.html is a clear downloadable article covering the reforms
	· Teachers may have to explain some of the more detailed reforms, or provide some background information such as the history of the poor law, or how Chamberlain’s reforms have been seen by some as providing the basis for the post-war welfare state

	Consolidation
	· Pupils to discuss meaning of success. They should remember the context of the 1920s

· Pupils to plan and answer a full essay:

· Assess the success of the Conservative Party 1918-1929

· They should mark their own essay in conjunction with mark scheme

· They could then mark another pupil’s work and suggest methods for improvement
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	Suggested teaching time
	10 Hours
	Topic
	3. What were the causes and significance of the General Strike (1926)? 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The General Strike:

“Great event in working class history or nine day wonder”?

An Independent Investigation


	· This topic can be used to introduce the idea of individual study to students

· Split pupils into pairs to research each of the sub-sections listed. Pupils must provide notes for the other groups to use, and produce a five minute presentation

· Pupils then to list reasons why the strike may be seen as a great event or a nine day wonder

· Class to write two paragraphs together. The General Strike was a great event because…

· The General Strike should be seen as a nine day wonder because…

· Pupils should use the P.E.E. method to write these

· These then form the basis for a seminar style discussion of the strike using the question in the topic outline as a title
· One pupil should be asked to speak on each area in the seminar, followed by a discussion of the meaning of the strike (maybe prompted by the teacher) and a vote on the key question

· The pupils should then be set an essay: To what extent do you agree with the view that the 1926 General Strike was a great day in working class history/Nine Day wonder? (Delete as appropriate)
	· Robert Pearce : Britain: Domestic Politics 1918-1939 (Hodder and Stoughton)
· Peter Catterall: Britain 1918-1951 (Heinemann) for general reading

· www.spartacus.schoolnet.co.uk
· http://www.marxist.com/History/british_gen_strike_1926.html for one side of the debate

· Laybourn: The General Strike Day by Day – for detail


	· The aim of this investigation should be to improve knowledge and understanding (AO1a and AO1b). The debate should enable pupils to analyse and evaluate how the strike has been interpreted and represented in different ways (AO2b)

· Books and resources relevant to each section are listed in each section

· Teachers may find it useful to teach a general outline of events before allowing pupils to research the specifics

· In the seminar, it may be useful for the teacher to provide a series of prompts for discussion. For example:

· What long term effects did the strike have?

· Could the strike have succeeded?

· Was the strike a revolutionary act?



	Post-war economic conditions
	
	· W.R. Garside: British Unemployment 1919-39 (C.U.P. 2002)

· Rex Pope: The British Economy since 1914 (Longman)
	

	The problems of the mining industry
	
	· http://www.spartacus.schoolnet.co.uk/TUgeneral.htm
	

	“Red Friday”
	
	· http://www.unionhistory.info/generalstrike/buildup.php has a selection of sources from the time
	

	The immediate causes of the General Strike
	
	· http://uk.encarta.msn.com/encyclopedia_781530891/General_Strike_of_1926.html
	

	The roles of government, trade unions and popular opinion
	
	· Anne Perkins: A Very British Strike (Macmillan 2006)
	

	Reasons for the failure of the strike
	
	
	· http://www.nationalarchives.gov.uk/educationservice/as.htm#a8
· The National Archives offer a selection of sources for those able to visit

	Consolidation
	· Ensure glossary is up to date

· Explore previous exam questions on the topic

· Mark own or another student’s answers using mark scheme to the essay set after the seminar
	· Exam papers
	

	The 1929 Government
	· Pupils to compare ideas of three main parties in lead up to election. What differences/similarities were there? 

· Split class into three groups. Groups to read the manifesto of one of the main parties. They should then boil down the main ideas onto one side of paper for the other groups to use as notes

· Choose one pupil to represent each party as well as a chairperson. Then create a BBC Question Time style debate. Pupils to think of at least one question that they would like to ask the “panel”. (AO1a)

· Display results of 1929 election on board and provide pupils with a copy. Ask pupils to produce graphs of the votes cast and seats won

· Pupils to consider what options there were in forming a government. Ask them to consider what issues there may have been for a Labour Government
	· Pearce

· http://www.labour-party.org.uk/manifestos/1929/1929-labour-manifesto.shtml
· http://www.libdemmanifesto.com/1929/1929-liberal-manifesto.shtml
· Election result available at:

· http://www.spartacus.schoolnet.co.uk/GE1929.htm

	· Teachers may wish to have a selection of standard questions ready for question time debate

· The debate can also be videoed for extra “authenticity” and later revision

· If available, it may be worth showing pupils clips of the modern question time. Available at: http://news.bbc.co.uk/1/hi/programmes/question_time/default.stm
· Graphing of results can be done on a spreadsheet if available. It maybe an idea to provide part produced graphs if time is short



	Macdonald as Labour Prime Minister
	· Recap on previous political life. Provide pupils with a picture of Macdonald

· Ask them to use their notes from previous work, and books if necessary, to find as many facts about his previous political life as they can to write around the edge of the picture. Give a strict time limit of ten minutes

· Split group in groups of five. Draw a table on the board with columns for each group. Ask groups for one fact each, carry on going round, until they run out of ideas. The last group to provide a fact is the winner

· Provide a selection of sources for pupils to identify what his priorities were said to be. Pupils should write a paragraph using the PEE method: Macdonald’s main aim in government was… (AO1b)
	· http://www.bl.uk/collections/britirish/modbrichron_20.html (scroll down to 1929) speech by Ramsay Macdonald

· Pearce

· Lynch for general reading. 

· For sources:

· Kevin Morgan: Ramsay Macdonald (Haus 2006) is a clear introduction.

· http://www.spartacus.schoolnet.co.uk/PRmacdonald.htm
	· This section provides pupils the opportunity to recap Macdonald’s motives and background. It should build into an idea of what his priorities were. For the final section each pupil should produce a paragraph. More able pupils may be able to write a mini essay: Assess Macdonald’s priorities in 1929

· The writing of the paragraph may be done as a group activity

	Snowden as Chancellor of the Exchequer
	· Pupils to create brief pen-portrait of Snowden

· Then create a mixture of causes and consequences of the decision to cut unemployment benefit in 1931
· Pupils to work out which is which and recreate in diagram form

· Pupils should write two paragraphs: The most important reason/most important consequence for the cut in unemployment was… Again use the PEE Method. (AO1b)
	· http://www.spartacus.schoolnet.co.uk/REsnowden.htm
· Pearce

· http://www.blacks.veriovps.co.uk/my/XG9hg1anx/Qoxo8o46Dv.pdf is a detailed article partly about the economic problems that beset the Labour Government
	· The mixture of causes and consequences is an easy task to differentiate. The list can be fully, or partly prepared by the teacher, or it can be left to more able pupils to research themselves

· Before writing their paragraphs, discuss with pupils how a historian may assess importance

	Domestic Reforms and foreign policies
	· Pupils to investigate successes/failures in both areas. Should include:

· Young Plan

· Relations with Soviet Union

· Removal of troops from Rhineland

· Coal Mines Act

· Early success in unemployment

· Pupils then to talk “just a minute” style about one of these

· Pupils to write one paragraph: Macdonald’s government was a success/failure because… Again use PEE method
	· Pearce
· For the Labour Party’s own view; http://www.labour.org.uk/historyofthelabourparty  
	· Opportunity here for a recap/mini-essay: How far did Macdonald’s government achieve its aims?

	Formation of the National Government
	· Pupils to storyboard the events that led to the formation of the National Government
· Pupils to then discuss reasons for the formation of the National Government

· Pupils should make a brief note of their reasons on pieces of card

· Discuss with pupils how historians assess the importance of factors

· Ask pupils in pairs to agree on nine factors and arrange these into a “diamond nine”

· Move pupils into groups of four, and again ask that they agree on nine factors and their order of importance

· Bring group together to agree as a group an order. Pupils must justify their arguments

· Set as an assessed piece an essay: Assess the Reasons for the Formation of a National Government in 1931
	· Pearce

· Lynch

· Nick Smart: The National Government

· http://www.spartacus.schoolnet.co.uk/GE1931.htm for 1931 election results

· An ICT version of Diamond 9 is available here:
http://www.classtools.net/main_area/diamond9.htm 
	· This can be recreated as a short piece of drama. Groups of two/three pupils to recreate events on storyboard. This can be filmed for future revision
· This should form the key assessment for this topic and should be marked in accordance with mark scheme


	gce History A: h106. f961 Domestic ISSUES 1918-1951

	Suggested teaching time
	10 hours
	Topic
	4. Why was a National Government formed in 1931 and how successfully did the National Governments of 1931-39 deal with their domestic problems?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Macdonald and Baldwin as Prime Ministers
	· Pupils to play “Who’s round the table” with members of 1931 government:

· Macdonald

· Baldwin

· Snowden

· Chamberlain
	· http://www.thinkinghistory.co.uk/resources/shortandsimple/whosroundthetable.htm for instructions

· http://en.wikipedia.org/wiki/UK_National_Government for membership of government.

· Pearce

· Lynch
	· This exercise can be recreated with Baldwin’s first cabinet later in course if necessary

	Economic problems / Unemployment
	· As pupils enter classroom play a selection of comments about living with unemployment in the 1930s, and show a selection of images. If available, show sections from “Love on the Dole”
· Ask pupils for their initial thoughts about the experiences of the people they see/ hear about. Encourage pupils to “put themselves in those shoes”. How would these people feel? What problems did they have? What could they do? 

· Provide pupils with a further selection of source material

· Pupils to work in groups of three. One looks at the problems, a second the policies adopted, and a third the success or failure. The pupils decide how to present this to the rest of the class
	· Pearce

· Lynch

· http://thinkinghistory.co.uk/resources/1930sunemploymentsimulation.htm is an interesting method of illustrating some of the problems

· http://www.blacks.veriovps.co.uk/content/3156.html has a detailed article

· http://www.bbc.co.uk/scotland/history/scotlandonfilm/media_clips/index_topic.shtml?topic=work&subtopic=misc has a selection of audio and video clips
	· This provides an ideal opportunity for visual study, and a history of the local area

· Pupils could be asked to compare their local area with national averages and the “best” or “worst” areas

· Ensure that pupils are aware of the means test

· More able pupils to be encouraged to read George Orwell’s Road to Wigan Pier

	Extent of recovery by 1939: “Hungry Thirties” or period of growth?
	· Split the class into two to debate this point. Half must find evidence suggesting that the thirties were a period of growth, the other half evidence for the “hungry thirties”


	· http://www.historystudystop.co.uk/php/displayarticle.php?article=64&topic=mbr
· Pearce

· Lynch

· Literature of the time e.g. George Orwell: Down and Out in Paris and London or the Road to Wigan Pier
	· Ensure that pupils note local differences here

	Consolidation (option One)
	· Provide pupils with a copy of the SOW

· In groups of three they should create a presentation aimed at GCSE pupils explaining what they have being learning

· If teachers have some younger pupils available ask them to rate the AS students work out of 10 for clarity, how informative it was, and how interesting
	
	

	Consolidation (option two)
	· Ensure glossary is up to date

· Pupils to produce mind-map around the key question

· Explore previous exam questions on the topic

· Mark own or another student’s answers using mark scheme
	· Examination Papers
	· Teachers may feel that they should complete both or either of the consolidation sections

· It is important that an assessment is completed, and the students have chance to revisit their learning
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	Suggested teaching time
	10 hours
	Topic
	5. What was the relationship between war and welfare developments 1939-51?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The effects of war on food, women, industry, health and housing
	· Introduce the topic with a film from the National Archive collection. Ask pupils to brainstorm what changes they think the war may have brought to society

· Provide pupils with a selection of sources based around the home front. These should cover the areas covered in the topic outline

· Put pupils into pairs to create a mind-map on a large sheet of paper around the title “changing attitudes to welfare?” Each group should start on a different area (food, women etc) 

· Give pupils 10 minutes to find as much evidence as they can of changing social attitudes based around wartime changes for one area from women, food, industry etc

· After ten minutes ask the groups to move round onto the next poster. Continue until each group has covered each area

· Ask pupils to look then for any links between the changes they have identified, for example did changes in industry affect women and vice versa? They should draw areas on their mind-map representing the linkage

· Ask pupils to write two paragraphs about the areas covered;
· Paragraph one should begin: How far do you agree with the view that the war saw great changes in social attitudes to…

· Paragraph Two should begin with: This links to the changes that the war saw in….

· Both paragraphs should follow the P.E.E. formula
	· http://www.learningcurve.gov.uk/focuson/film/film-archive/archive.asp?catID=2&subCatID=7 has a selection of films

· http://www.historyonthenet.com/WW2/home_front.htm
· http://www.learningcurve.gov.uk/homefront/
· http://www.spartacus.schoolnet.co.uk/2WWhome.htm all have many sources which are suitable

· There are also a variety of books covering the social history of World War Two and mass observation which have a variety of information which can be adapted for this topic. A recent example is Simon Garfield (ed): “We are at War” (Ebury Press 2006)


	· This section is aimed at improving pupils’ knowledge of the effects of World War Two, but also their skills at making links between factors as required for AO2b

· Teachers may feel the need to explain or recap the extent of Welfare prior to World War Two



	Wartime reports (Beveridge, Butler and education)
	· Provide pupils with photos of war damage (ideally from their local area). Pupils to discuss what they think people would want done about it

· Explain the “Five Evils” defined by Beveridge

· Split group into pairs. Each pair to define what one “evil” meant. They should provide notes for each other group to use

· All pupils then to discuss what they think the government could do

· Provide details of 1944 Education Act. Pupils to discuss if remaining evils may have affected the election result
	· Lynch

· http://www.nationalarchives.gov.uk/pathways/citizenship/brave_new_world/welfare.htm has a copy of the Report

· http://www.spartacus.schoolnet.co.uk/2WWbeveridgereport.htm
	

	The Labour Government 1945-51 and its record on national insurance, health, housing, education and nationalisation
	· Provide pupils with sources information covering the Labour Government’s policies and achievements 1945-51

· Pupils to create a montage of events and pictures using the heading of: The Labour Government, and the sub headings as per the topic heading
	· http://www.unionhistory.info/timeline/1945_1960.php
· http://www.spartacus.schoolnet.co.uk/Linsurance1946.htm
· http://www.spartacus.schoolnet.co.uk/Lhealth48.htm

	· These areas are returned to in the next unit. The focus here should simply be on what measures were passed

· More able pupils could be asked to compare the record with what they felt people would have demanded during wartime



	Consolidation
	· Pupils should now be able to answer a full essay question

· Assess the impact of World War Two on the British public’s opinion of welfare

· Pupils could peer mark each others work before handing to the teacher using a generic mark scheme
	
	· Pupils could have their work returned and asked to complete an “even better if” exercise. They must explain what would improve their essay grade


	gce History A: h106. f961 Domestic ISSUES 1918-1951

	Suggested teaching time
	10 Hours
	Topic
	6. Why did the Labour Party win the 1945 Election but lose in 1951?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The issues in the 1945 election
	· As an attention grabbing starter, teachers could play a “slow release” game with pupils. A picture of the V.E Day celebrations is revealed section by section, and pupils must say what they can see and what they think is happening

· Ask pupils to consider what one of the people in the picture might be thinking about the end of the war

· Pupils to discuss what they think the issues would be at the end of a long hard war. Would the people in the picture represent all opinions, if not why not?

· Pupils to investigate the campaigns of Labour and the Conservatives

· Pupils to discuss the positives and negatives of each campaign. The pupils should create a table listing conservative failures and labour successes
	· http://www.bbc.co.uk/politics97/background/pastelec/ge45.shtml
· Lynch 

· http://www.nationalmediamuseum.org.uk/Learning/britonsatwar/topic_display.asp?topicnum=6 has a selection of V.E. Day photos and films. 

· http://www.historylearningsite.co.uk/2049.htm

	· Ensure that pupils are aware of Churchill’s “Gestapo” quote

· More able students could be set reading from books such as Roy Jenkins: Churchill (Pan 2002) or David Howell: Clement Attlee (Haus 2006)

	Reputation of the Labour and Conservative Parties
	· Pupils to recap previous work about governments of 1920s and 1930s. Pupils to decide who would have the most positive reputation in 1939. Had anything changed during the war? Why? 
· Split pupils into pairs. Each pair should write a paragraph: The Labour/Conservative Party had the more positive reputation in 1945 because…

· Pupils must use the P.E.E. method

· Pupils to read their paragraphs to class. The class should then vote on who has the most convincing argument
	· Previous notes
	

	Reforms planned during the war (Beveridge Report, education)
	· Provide pupils with photos of war damage (ideally from their local area). Pupils to discuss what they think people would want done about it

· Explain the “Five Evils” defined by Beveridge

· Split group into pairs. Each pair to define what one “evil” meant. They should provide notes for each other group to use

· All pupils then to discuss what they think the government would do

· Provide details of 1944 Education Act. Pupils to discuss if remaining evils may have affected the election result
	· Lynch

· http://www.nationalarchives.gov.uk/pathways/citizenship/brave_new_world/welfare.htm has a copy of the Report

· http://www.spartacus.schoolnet.co.uk/2WWbeveridgereport.htm

	

	Outcome of the election
	· Provide pupils with a copy of the election result

· Pupils to place it in the middle of a large sheet of paper and surround it with reasons for Labour’s victory

· Pupils then to complete an essay under the title: Assess the view that the 1945 General election was lost by the Conservatives, rather than won by the Labour Party
	· http://www.spartacus.schoolnet.co.uk/GE1945.htm
· Lynch
	

	Attlee as Prime Minister
	· Pupils to produce a pen picture of Attlee. Include what they believe his biggest challenges would be in 1945
	· http://www.spartacus.schoolnet.co.uk/TUattlee.htm
· http://www.number-10.gov.uk/output/Page133.asp
· Also Attlee’s autobiography: As It Happened

· Francis Beckett: Clem Attlee

· David Howell: Clement Attlee
	

	Government policies and achievements
	· Provide pupils with a list of the Attlee government’s policies and Acts of Parliament as a recap from previous unit

· Ask pupils to create a list of criteria they would use for how successful each of the policies was

· Pupils then to create a timeline, and investigate each area in turn

· Should include:

· 1946 National Insurance Act

· 1946 Industrial Injuries Act

· 1948 National Assistance Act

· 1946 NHS Act

· Split pupils into pairs, each pair to write a paragraph: The 1946 NHS Act was a success/failure because….. They must use the PEE. method

· When their paragraphs are complete, ask pupils to swap with another pair, and look for methods of improving the paragraph

· Pupils could then play parlour games to help remember what each act did. Just a minute for example
	· Lynch

· http://www.spartacus.schoolnet.co.uk/Linsurance1946.htm
· http://www.spartacus.schoolnet.co.uk/Lhealth48.htm
· http://www.unionhistory.info/timeline/1945_1960.php

	· Remind pupils also of the 1944 Education Act, and 1945 Family Allowances Act, both passed before Labour came to power, but enacted by Attlee’s government

· Discussions of the compromises made by the government, especially with doctors, could be introduced here

· More able pupils could attempt a longer essay: Assess the success of the Labour Governments reforms after 1945

	Problems (balance of payments, rationing, wage freezes)
	· Pupils to produce large diagram based around the question: “Why did the Labour Governments experience serious financial problems?”

· Their diagram should include reference to each of the following:

· Nationalisation

· Balance of Payments problems

· Loans from America and Canada

· The “Dollar Gap”

· Defence spending

· Wage Freezes
	· Lynch

· http://www.users.globalnet.co.uk/~semp/conflict.htm is a detailed article by Professor Kevin Jeffreys
	

	Internal divisions
	· Class to investigate the split over prescription charges and defence spending. Pupils to focus on the personalities involved and their arguments. They should then role play some of the arguments involved, with pupils taking the parts of Gaitskell, Bevan, Attlee, and Wilson


	· http://www.thinkinghistory.co.uk/ActivityBase/WhoIsRoundTheTable.html has clear instructions for “Round the Table” role play

· Catterall
	· Further debate could be made around the question: “Did the fact that the welfare state fell short of expectations diminish the achievement of setting it up?”

	Conservative re-organisation
	· Pupils to discuss how the Conservative Party may have reacted to the general consensus around the Welfare State. They should then produce a brief manifesto of what they think the Conservatives would have done

· Compare their manifesto with what measures the Conservatives actually took
	· http://www.conservatives.com/tile.do?def=party.history.page
· Lynch
	

	Consolidation 
	· Ensure glossary is up to date

· Pupils to produce mind-map around the key question

· Explore previous exam questions on the topic

· Mark own or another student’s answers using mark scheme

· Alternatively, teachers may wish to allow pupils to put the Labour Government on trial. Split class into a judge, jury, prosecution, defence and witnesses

· They should have one lesson to prepare for the case using information gathered in previous lessons.
· The second lesson should take the form of a trial


	· Exam Papers/Mark Schemes

· Sample Answers


	· Pupils should be clear on what is expected from a good answer by now. Could try an “even better if” exercise where grade C answers are provided and passed around the group, with each person/pair suggesting improvements



Sample Lesson Plan: History A: H106. F961 Lancastrians, Yorkists and Tudors 1450-1509

Henry VI - Introduction

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson.  
	Objective 1
	Students to develop their knowledge of the significance of the historical context of Henry VI.

	Objective 2
	Students begin to evaluate the significance of key events in the chronology of the reigns of Henry VI.


Recap of previous experience and prior knowledge

· Students will have some knowledge of Henry’s troubled times as King. Students will be aware of this from the work they have already completed on the condition of England in 1450 (completed at the start of the course).
· Students will recognise Henry as a key figure in the origins of the Wars of the Roses.
Content

	Time
	Content

	5 minutes
	· ‘Last one standing’ warm up activity. Class all stand and teacher nominates one person to remind the class of one fact that was learned in the last lesson. The student then sits down and nominates the next student until all the class are seated. The teacher may wish to highlight and emphasise one or two of the key points that have been made and explain how they link to this lesson.

	2 minutes
	· Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions. Sessions prior to this lesson will have looked at some of the general background to the Wars of the Roses and later reigns. Future lessons will look in greater detail at the reigns of Edward IV, Richard III and Henry VII.

	25 minutes
	· Students attend the lesson with detailed notes on the life of Henry VI which they have completed as a homework activity.

· Students now work in groups of three and use their notes to prepare a 15 minute version of ‘This is Your Life – Henry VI’. 
· One student will be the narrator, one student will be Henry VI while the third student would be the key characters in Henry’s life.

	10 minutes
	· Groups of three combine and present their version of Henry’s life to each other.

	10 minutes
	· Teacher leads plenary session where the key events and individuals in Henry’s life are plotted as the most important and significant on the board as part of a general class discussion.

· Students take notes during activity.


Consolidation

	Time
	Content

	5  minutes
	· Teacher provides summary and overview of the lesson and explains how this learning will be developed in the next lesson.

	5 minutes
	· As a concluding activity, students are given scraps of paper on which they write a question that they could now answer based on the learning that has just taken place.

· Students then read their question to the rest of the class and the class supply the answer.

· The questions are then placed into an envelope and the teacher takes control of them.

· The questions become the starting activity for the next lesson when the envelope is handed around the room and each student takes a question and nominates a class member to provide the answer.


Sample Lesson Plan: History A: H106. F961 Lancastrians, Yorkists and Tudors 1450-1509

Richard III – Government, administration, Parliament and the nobility

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson  
	Objective 1
	Students to begin the process of evaluating key aspects of Richard III’s handling of government and administration. 

	Objective 2
	Students begin to develop the skills of prioritising the relative importance of aspects of Richard III’s reign. 


Recap of previous experience and prior knowledge

· Students have an understanding of how Richard came to the throne.

· How did Richard become King? Students each contribute a factor that could be used to explain Richard’s accession.
Content

	Time
	Content

	5 minutes
	Extended sentence warm up.

· Teacher asks one student to remind the class of one fact/theme that was learned in the previous lesson. 

· The student then nominates another member of the class to repeat the original statement before adding his/her own. 

· The two statements are then passed to a third student who adds another, and so on with each student repeating facts and adding extras. In larger classes, students may complete this activity in pairs. 
· Teachers may wish to control the activity in such a way that includes differentiation by ensuring the more able students are some of the last to take part.

	5 minutes
	Introduction to main activity.

· Teacher explains how films are often planned as ‘storyboards’.

· Students then work in pairs to produce a series of A3 storyboards that illustrate a particular aspect of how Richard III managed the government and administration of England.

	20 minutes


	Students work to complete the story boards. These could include:
· His handling of the nobility/benevolences

· His legal reforms

· His relationship with Parliament

· His response to the Buckingham revolt

· His financial policies and reforms

· His foreign policy (Scotland)

· Wife and family

· The ‘cult’ of Henry VI

	15 minutes
	· Students ‘pitch’ their storyboard to the rest of the class.

· Teacher provides gapped handout to facilitate note making during this activity. Teacher may also wish to add points of his/her own that students may have omitted to include.

· Teacher begins to frame the discussion in such a way that students are beginning to prioritise and evaluate the relative significance of the key factors and themes associated with Richard’s reign.


Consolidation

	Time
	Content

	10 minutes
	· Teacher provides brief re-cap and sets a piece of written homework that will consolidate the activity and assess that learning has taken place. This could require the students to produce a detailed paragraph that took one of the factors introduced in the story board and explain and evaluate the importance of the factor in more detail. It may be possible to arrange the activity so that all the factors are evenly distributed and then discussed and prioritised in a later lesson.

· Teacher outlines links to next lesson, this lesson will begin to look at the problems associated with Richard’s reign.

	5 minutes
	· ‘And in the news today’…each student makes a contribution to the conclusion in the style of a newsreader reading a key point from the lesson. Each student chooses the next person to make a contribution.


Sample Lesson Plan: History A: H106. F961 Lancastrians, Yorkists and Tudors 1450-1509

How able a King was Henry VII? 

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson 
	Objective 1
	Students re-cap and show understanding and knowledge of Henry’s aims and objectives as a King of England.

	Objective 2
	Students begin to develop skills of evaluation and prioritisation of Henry’s government and legal reforms.


Recap of previous experience and prior knowledge

· Students understand how Henry came to power.

· Students understand the nature of Henry’s weak claim to the throne

· Students have started to develop an insight into Henry’s character and personality.

· Students are now in a position to begin to analyse Henry’s effectiveness as a ruler.
Content

	Time
	Content

	5 minutes
	· Warm-up: Text Message - Teacher announces to the group that there is someone sitting in the social area that knows nothing about the nature of Henry’s aims and objectives as a King of England (which was covered in the last lesson). Can students help the teacher compose a text message to help this poor unfortunate? Teacher sketches text message on the board. General re-cap discussion on Henry’s aims and objectives.

	5 minutes
	· Introduction: Teacher establishes the learning outcomes for the lesson.  This will show students how the lesson will begin to help them evaluate the government and legal reforms of Henry VII.
· Teacher explains the context of the lesson – Henry’s handling of government – and sets the lesson in the context of previous lessons pointing to future developments and discussions.

	15 minutes
	· Students are given packs of cards with each card containing a specific administrative and legal reform passed by Henry.

· Students sort the cards to represent a scale of priorities for Henry: which were the most important, and why? Students will already have discussed the general aims and objectives of Henry so will be able to make the links with specific reforms and legislation.

· Teacher leads feedback discussion and develops white/smart board spider diagram that draws all the reforms together. This set of notes should be begin to develop understanding of the reforms in terms of their effectiveness and importance.

	10 minutes
	· Students take the spider diagram a step further by using source materials provided by the teacher to comment on the effectiveness of Henry’s reforms. These source materials could be information sheets provided by the teacher or could be references to written/internet sources. Teachers would be able to use this as a differentiated activity guiding students of different ability to the most appropriate source materials.

· Teacher re-caps on the effectiveness of legal/administrative reforms and checks that learning is taking place with quick question and answer session.

	15 minutes
	· Students work in pairs to develop overviews of one other aspect of Henry’s consolidation of power and handling of government. These could include:
· Handling the nobles
· Relationship with Parliament
· Response to Pretenders
· Foreign Policy
· Finance
· Teacher informs students that the next lesson will begin with them making brief presentations to the rest of the group about the aspect of Henry’s reign they have studied. These presentations could be single-side A4 handouts or single-slide Powerpoint presentations.


Consolidation

	Time
	Content

	5 minutes
	· Teacher re-caps on the lesson and outlines to students what they have learned in terms of both content and skills. The key skill that the students should have been developing in this lesson is the skill of assessing the effectiveness and importance of Henry’s government and legal reforms. 

	5 minutes
	· Students conclude the lesson by telling the rest of the class one key fact about Henry’s consolidation of power and government that they will be explaining in more detail at the start of the next lesson.


Sample Lesson Plan: History A: H106. F961 Lancastrians, Yorkists and Tudors 1450-1509

Henry VII and the Pretenders: Perkin Warbeck - Introduction

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson 
	Objective 1
	Students begin to develop an awareness of the narrative of Perkin Warbeck with particular reference to dangers he presented to Henry VII.

	Objective 2
	Students analyse the seriousness of the threat posed by Perkin Warbeck to Henry VII.

	Objective 3
	Students begin to develop a critical awareness of the historical problems that are raised by ‘mysterious’ figures such as Warbeck.


Recap of previous experience and prior knowledge

· Students understand how Henry came to be King.

· Students understand the weak nature of Henry’s claim to the throne.

· Students have developed a good understanding of Henry’s relationship with the nobility.

· Students are aware of the problems Henry has with disgruntled Yorkists.

· Students are familiar with the concept of ‘Pretender’
Content

	Time
	Content

	5 minutes
	· Warm-up: Countdown - Teacher produces a number of ‘Countdown’ anagram cards made up of key themes/concepts/ideas from the previous lesson and flashes each one to the class in turn whilst doing the famous ‘Countdown’ theme tune: dum dum de dum dum doodley doo – pooooh…’ Students take it in turn to work in pairs to remind the class of the key phrase/concept from the last lesson and why it’s important. Teacher may then link these ideas to the current lesson.

	5 minutes
	· Introduction: Teacher establishes the learning outcomes for the lesson and makes students aware that the key skills being developed here is to assess the seriousness of the threat posed by Perkin Warbeck.

· Teacher explains the context of the lesson – the threat to Henry from Perkin Warbeck – and sets the lesson in the context of previous lessons pointing to future developments and discussions.

	10 minutes
	· Teacher supplies students with a brief overview of the life and time of Perkin Warbeck. Students read and highlight key points. A good cartoon strip version may be found in the SHP ‘Early Tudors’ text book.

	10 minutes
	· Students are supplied with more information on Warbeck (this could be a teacher produced hand-out, direction to pages in text book etc).

· Students are asked to prepare a list of factors that explain WHY Warbeck was a threat to Henry.

	20 minutes


	· Students use all the information they have to begin to analyse the seriousness of the threat that Henry faced from Warbeck.

· Students are asked to prepare a brief response to the suggestion that: ‘Henry was never really threatened by Warbeck. He was more of an annoyance.’

· Students must explain WHY they agree or disagree.


Consolidation

	Time
	Content

	 5 minutes
	· Teacher recaps on what has been learned in the lesson, what skills have been used and outlines how the next lesson will look in more detail at the means used by Henry to deal with Warbeck.

	5 minutes
	· Story time – start this by asking a confident student to begin a story that takes a key theme from the lesson as its starting point. The story might begin with ‘So there were these Yorkists and they wanted to get rid of Henry. One day,in Ireland . …’ and another member of the group picks up the story at that point. Students will soon get the idea and will feel increasingly confident in the way they respond in this activity. The activity could also be ‘replayed’ as a starter for the next lesson.


Sample Lesson Plan: History A: H106. F961 Domestic Issues 1918-1951
To explain the Key Events in the formation of the National Government in 1931
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson 
	Objective 1
	To know that a new government was formed in 1931.

	Objective 2
	To communicate their knowledge of this events in detail (AO1a).

	Objective 3
	To be able to explain the main reasons for this event (AO1b).


Recap of previous experience and prior knowledge

Quick quiz to recap the formation of the Labour government in 1929 and the political characteristics of the main players, including MacDonald and Snowden.
Content

	Time
	Content

	   10 minutes (including recap)
	· Show pupils short video of Macdonald preparing to resign

· Pupils to discuss what could have prompted the Prime Minister to resign
·  http://heritage.scotsman.com/videos.cfm?vid=264 for video

	 10  minutes
	· Give pupils a copy of storyboard 

· Pupils to draw a picture in each box to represent each event

	 30 minutes
	· Split pupils into six groups

· Each group is to research one box on the storyboard

· They create a scene representing the box to be acted later

· They must also write a short paragraph explaining why their scene is important in explaining the formation of the National Government

· Pupils will then have two minutes to act out their scene. 

· Groups to discuss which scene was most important and why in formation of National Government.

· Work could be filmed or photographed for later use

· http://www.spartacus.schoolnet.co.uk/PRmacdonald.htm
· http://www.scran.ac.uk/database/record.php?usi=005-000-000-353-
  C&PHPSESSID=cfe928f64&scache=41gzhpn07t&searchdb=scran&PHPSESSID=cfe928f64

· Also Pearce: “Britain: Domestic Politics 1918-39” and Thorpe: “”The 1931 Crisis” in Catterall Ed: “Britain 1918-1951” have detailed information to help students.


Consolidation

	Time
	Content

	   10 minutes
	· Put some movie taglines up on the board using selection from wikipedia below
· Ask pupils to create their own tagline for the formation of the National Government
·  http://en.wikipedia.org/wiki/Tagline has some famous examples.



Sample Lesson Plan: History A: H106. F961 Domestic Issues 1918-1951
How far did the Main Political Parties meet the Aspirations of People in 1945?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To understand the differing policies laid out in the Conservative and Labour Manifestoes of 1945.

	Objective 2
	To be able to explain the aspirations of a variety of differing groups in 1945.

	Objective 3
	To consider the significance of each manifesto to the election result.


Recap of previous experience and prior knowledge

Quick quiz to recap the problems of the 1930s, the formation of the National Government, and the operation of government during wartime.
Content

	Time
	Content

	10 minutes (including Recap)
	· Show pupils checkerboard style PowerPoint Presentation

· At each stage pupils to guess what is happening

· When all of the picture is visible, allocate pupils one person in the picture (housewife, soldier, and policeman may be a good place to start)

	20  minutes
	· Pupils then imagine what their allocated person may want from the government after the war

· They should list their ideas under the headings of social and economic. (Using Attachment Two)

· Pupils should have access to at least one of the many books devoted to the social history of World War Two. For example: Janice Anderson “The War Years”, Simon Garfield “We are at War” or Richard Broad (Ed) “Nella’s Last War”. It may be worth providing a ready collected selection of quotes.

	 25  minutes
	· Provide pupils with copies of the 1945 election manifestos of the Labour and Conservative parties

· Pupils to study each manifesto and find any sections where they match the perceived needs of their allocated person (housewife, soldier etc)

· When complete, pupils to discuss their findings with someone allocated a different person

· Pupils then to come together as a group and vote on which manifesto best me the aspirations of the people they were allocated. 


Consolidation

	Time
	Content

	  5 minutes
	· Provide pupils with “post-it” notes

· Project onto whiteboard a different picture form V.E day

· Pick a person at random from the picture

· Pupils to write down one sentence describing what their aspirations may be

· “Best” is stuck on the whiteboard

· Process repeated as many times as time will allow.


Sample Lesson Plan: History A: H106. F961 Domestic Issues 1918-1951
To explain what reforms were planned during World War Two along with the reasons for these reforms
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson 
	Objective 1
	To understand and communicate what reforms were planned during World War Two (AO1a).

	Objective 2
	To analyse and evaluate how each of the main parties reacted to demands for reform (AO2b).

	Objective 3
	To investigate and explain some of the motivations for the reforms (AO1b).


Recap of previous experience and prior knowledge

Quiz to recap economic problems of 1930s, domestic organization of war, and changing social attitudes.
Content

	Time
	Content

	   10 minutes (including recap)
	· Show pupils photos of war damage preferably from their local area

· Pupils to identify what they can in the pictures

· They should then give five adjectives describing how they feel people would have felt about the damage
· http://www.birmingham.gov.uk/printer/GenerateContent?zCONTENTITEM_ID=58323&CONTENT_ITEM_TYPE=0&MENU_ID=5249 – has a selection of photos from Birmingham and questions prepared as an example

	   30 minutes
	· Provide pupils with a copy of section of the Beveridge Report referring to the “Five Evils”

· Pupils to read the report carefully and define what they believe each of the five evils meant

· Split class into five groups

· Each group to write the “The Five Evils” in the middle of a large sheet of paper

· Provide each group with a copy of the Labour and Conservative Manifestos from 1945

· Pupils find the relevant sections and write on their paper what each party would do about one of the “Evils”

· Groups then pass their notes around so each sheet of paper now has the details of two “Evils”

· Repeat until all five are complete

· Pupils to compare any differences between the two parties 

· Pupils to discuss what each party saw as the main problems                                 

· http://www.nationalarchives.gov.uk/pathways/citizenship/

· brave_new_world/welfare.htm has the relevant section of the report

· http://www.conservativemanifesto.com/1945/

· 1945-conservative-manifesto.shtml

· http://www.labour-party.org.uk/manifestos/1945/

· 1945-labour-manifesto.shtmlAre copies of the two main manifestos
· http://www.spartacus.schoolnet.co.uk/EDbutler.htm

· Ensure pupils are aware that the Education Act was passed in 1944

	   15 minutes
	· Ask the pupils to research ordinary people’s reactions to the Beveridge Report

· They should prepare a list of bullet points of what ordinary people said about it

· Ask pupils to compare people’s reactions with the reforms planned by Labour and the Conservatives. How closely aligned are they? 

· Set pupils homework of finding a selection of reactions of the time from family/ books etc. 
· Pupils to use this material as a basis for future lesson on the reasons for Labour’s victory in 1945
· http://search.bbc.co.uk/cgi-bin/search/results.pl?uri=%2Fww2peopleswar%2Findex.shtml&q=beveridge+report%2Bww2&x=13&y=14 The BBC People’s War is a good place to find memories
· http://www.time.com/time/magazine/article/0,9171,774087,00.html

· http://openlearn.open.ac.uk/mod/resource/view.php?id=189868 for reactions to report


Consolidation

	Time
	Content

	  5 minutes
	· Display Power-point of the Five Evils 

· As the slides flash round ask pupils to shout out the name of the previous evil

· Anyone who gets it wrong is out

· If it appears too easy speed up the transition, or reverse the order until there is a winner

· Pupils should be clearly aware of what each of the evils were
· If time extends so pupils have to recall a potential solution to the evil based on their work previously in the lesson.


Sample Lesson Plan: History A: H106. F961 Domestic Issues 1918-1951
Why did the Labour Party Lose the 1951 Election?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To understand and communicate that Labour lost the 1951 Election (AO1a).

	Objective 2
	To explain that there were a number of reasons for this defeat (AO1b).

	Objective 3
	To investigate and prioritise these reasons  (AO1b).


Recap of previous experience and prior knowledge

Quiz to recap knowledge of the reasons for Labour’s victories in 1945 and 1950, Attlee as Prime Minister, and some of the government’s actions and successes. 
Alternatively play 1 vs. 100 in the style of the National Lottery. One pupil to answer a series of questions in competition with the rest of the group. See http://en.wikipedia.org/wiki/1_vs._100 for general instructions

Content

	Time
	Content

	  10 minutes (including recap)
	· Show pupils video clip of Attlee’s decision to call an election

· Discuss with pupils what the clip suggests about the political scene at the time.

· http://www.bbc.co.uk/bbcfour/documentaries/features/attlee.shtml


   has the video

	  20 minutes
	· Ask pupils to think about reasons why Attlee may have lost the election using their own knowledge
· Make notes of some of these reasons onto worksheet 

· They should have four/five reasons

· Provide pupils with further information to help them complete the rest of the sheet

· When the grid is complete, the individual factors should be cut out

· http://www.users.globalnet.co.uk/~semp/conflict.htm is a detailed article

· Also Jeffreys: ”Attlee Governments 1945-51” in Catterall (eds): “Britain 1918-1951”

	 15 minutes
	· Pupils share their ideas with another pupil

· They should narrow down their selection to nine

· Pairs then merge with another pair and repeat the exercise: discussing which nine they think are most important

· Depending on the size of the group this should be repeated until the whole group have nine factors they agree are the most important

· These factors should be written on sheets of A4 paper



	  10 minutes
	· Set a strict ten minute limit. http://www.online-stopwatch.com/ has an online stopwatch

· Share the factors ideally one per pupil.

· Pupils now arrange themselves into a human “Diamond Nine” formation

· They must discuss the importance of each factor and come to agreement

· This arrangement can also be done on paper or via projector using 

· Encourage pupils to discuss whether any of the factors are linked

· They must come to an agreement within the time limit!


Consolidation

	Time
	Content

	  5 minutes
	· Pick pupils randomly to talk about what they have learned. They should explain why one of the factors was/wasn’t that important in 30 seconds without saying yes/no




Other forms of Support

In order to help you implement the new History A specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

Better published support, available when you need it, tailored to OCR specifications 

Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

More resources for specifications with lower candidate entries

Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE History A for first teaching in September 2008 [publication – Spring 2008]
Colin Pendrill
AS Heinemann Advanced History: Church and State


ISBN: 1529-89 978-0-435-31260-2
F961
A Study topic 4
Nick Fellows & Mike Wells
AS Heinemann Advanced History: Planning and Delivery Resource
ISBN: 978-0435312329
F961 A Study topic 4 F961 B Study Topic 2
David Paterson
AS Heinemann Advanced History: Liberals and Conservatives


ISBN: 1846-1895 978-0-435-31262-6 
F961 B Study Topic 2

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.
Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.




































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


The icon is used to highlight exceptionally innovative ideas.
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