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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to History A. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for History A. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	ASSESS THE CONDITION OF SPAIN AT THE TIME OF PHILIP’S ACCESSION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction to Unit F962


	Students should be provided with the essential information relevant to this unit

This should include a summary of the scheme of work, specification, assessment and homework requirements and a reading list
	Unit F962 specification

OCR reading list

OCR exemplar exam paper
	Unit F962 is an essay based unit and this should be emphasised throughout with clear and specific use of the mark scheme
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Spain in the fifteenth and sixteenth centuries


	Students could work in small groups to produce wall displays showing how Spain developed prior to the reign of Philip II

Topics to cover should include:

· Fifteenth century Spain

· Spain under Ferdinand and Isabella

· Charles I rules Spain

· Student work should focus on the changing political map of Spain

Displays should include:

· Images

· Evidence of the use of ICT

· The wall displays could be used as a focus for a brief presentation to the rest of the class
	· www.historylearningsite.co.uk

· www.historyshareforum.com – has PowerPoint presentation to download focusing on Philip’s character
	Student understanding of this unit will be much improved by providing a brief account of the key features of fifteenth and sixteenth century Spain

If the suggested approach of using wall displays is not considered time-effective as an introduction to the unit, a simple time-line approach can be adopted instead



	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	ASSESS THE CONDITION OF SPAIN AT THE TIME OF  PHILIP’S ACCESSION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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The condition of Spain in the last years of the reign of Charles I

	Students work in small groups to produce a PowerPoint slide and accompanying handout on one of the following aspects of Spain at the end of Charles’s reign

· Social conditions

· Economic factors/trends

· Religious development

· Political situation

· Spain’s prestige in Europe

Brief presentations to whole class
	Useful texts for tutors include, ‘Philip II’ by Henry Kamen (Yale U.P.), ‘Spain 1469-1714’ by Henry Kamen (Longman)

Useful sources for students include ‘Europe 1450-1661 Flagship History (Harper Collins) pages 192-195, or ‘Philip II’ by David McKinnon-Bell (Hodder and Stoughton) pages 12-19
	Students could produce their own revision summary at the end of this unit

Extension reading could be made available to increase understanding of Philip’s inheritance.  This work can be on-going during group work to account for students’ varying needs of time



	The Treaty of Cateau-Cambrèsis

The Abdication of Charles I
	Tutor facilitates narrative account of this event with a clear focus on why Charles I abdicated

A focus on the size of Philip’s inherited monarchia will be necessary here

· A large scale wall map could be created and displayed for future reference.  Students could be responsible (individually or in pairs) for the production of a word processed insert detailing the background/condition/acquisition of one geographic part of Philip’s empire
	· ‘Europe 1450-1661’ Flagship History, Harper Collins, has useful maps of Philip’s inheritance and the growth of his wider empire, pages 192-195 and 198-201
	Students should become familiar with a map of Philip’s monarchia, as this will help their understanding of the foreign policy topic

If the creation of a wall-map is not considered to be time-efficient, tutors may wish to discuss a simple hand-out of a map

Discussion can link to foreign policy issues created by the monarchia at this stage




	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	ASSESS THE CONDITION OF SPAIN AT THE TIME OF  PHILIP’S ACCESSION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	Plenary discussion should focus on the problems created for Philip by Charles’ abdication, both within Spain and within Spain’s empire
	
	·  The criteria for assessing seriousness/significance of problems needs to be developed with students to help equip them with the necessary analytical skills, language and approach to make successful and reasoned assessments
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Philip II’s legacy from 

Charles I
	Summary activity using information from previous elements of the topic

Text box exercise allocating positive and negative features of Philip’s inheritance from Charles, in pairs.  Class discussion should focus on prioritising and making a judgement with regard to Philip’s position

A first exam-type question could be set for homework with focus on the term “assess”.  Follow up lesson with feedback assessment from tutor
	
	There is potential here for the use of a smart board to “plot” the discussion/move factors.  If no ICT/smart board available, students could use card/A3 paper

Essay writing skills should be a focus throughout.  Tutors should stress the need to make judgements based on establishing a priority of factors.  The exam skills needed to approach the term ‘assess’ should be a key focus


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	20 HOURS
	TOPIC
	HOW SUCCESSFUL WAS PHILIP II IN HIS RULE OF SPAIN?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Philip’s personal style of government


	This part of the topic can be taught through documents, sources and extracts

Students could be provided with a range of opinions regarding Philip’s style of governing, and offer an interpretation for each one

A “Black Legend” view, contemporary supporters views should all be given, to introduce the idea of the varying views of Philip’s government

From the documents the students should:

· Highlight five key descriptions of Philip’s character

· Highlight five key features of his governing style

· Highlight five key problems that his character could cause for the government of Spain

· Decide if Philip was a strong or weak ruler


	‘Philip II’ by Sheila Randall, (Collins) contains detailed discussions of all the on-going debate surrounding Philip and has short extracts reflecting both contemporaries and historians views (pages 14-29).  McKinnon-Bell ‘Philip II’ also has some useful sections, pages 1-5 and 8-12


	A diagram handout could be compiled as an overview of Government structure under Philip (the conciliar system).  This could be used as an introduction, or given after the work on Philip’s character/suitability for governing
Point 3 should provide the basis for beginning to think about Philip’s “success” as a ruler, and whether his character was the cause of any limitation to this.  This is an opportunity to begin to identify the criteria for assessing ‘success’ that will be useful throughout the course
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	SUGGESTED TEACHING TIME
	20 HOURS
	TOPIC
	HOW SUCCESSFUL WAS PHILIP II IN HIS RULE OF SPAIN?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	These could be put onto card and placed around a large scale portrait of Philip using blu-tack to provide a discussion board to return to.  Students can add evidence from subsequent study that supports or refutes the notion of “weak” or “powerful”
	
	

	[image: image6.wmf]Philip’s policy towards:

Court factions 

(The Perez Affair)
	Students could be guided to compiling an outline narrative of the Perez Affair

Working in pairs they could have a set of ‘character cards’ and a set of ‘event cards’ and could match up the two

Feedback discussion should focus on the problems that faction posed for Spain

Students produce their own diagram version of this event


	‘Philip II’ by David McKinnon-Bell (Hodder and Stoughton) has a good outline description of this event on pages 30-33
	Creation of a classroom “rogues gallery” could begin at this point: it should include a visual image and brief explanatory text for all key individual studied

In producing a permanent display, students could be responsible individually or in groups for different aspects

This is a second opportunity to develop language and judgement skills for assessing seriousness/significance

There are also opportunities for extension reading here.  ‘Spain 1469-1714’ by Henry Kamen
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	SUGGESTED TEACHING TIME
	20 HOURS
	TOPIC
	HOW SUCCESSFUL WAS PHILIP II IN HIS RULE OF SPAIN?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Philip’s policy towards:

Provincialism 

(The Aragonese Revolt)
	Students to produce individually a ‘front page news’ report on this revolt.  They should be directed to include a section entitled ‘Was Philip to blame?’

Summary revision activity at this point to include Philip’s successes and failures so far
	McKinnon-Bell has a useful section on pages 43-45
	Report could be produced using MS Publisher or similar

This is another opportunity for developing/testing criteria/skills for assessing success and for the explanation of success/failure
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Philip’s policy towards:

Finance, the economy and inflation


	Students produce a think-bubble diagram of the problems facing Philip II with regard to his finances

Students should cover:

· Philip’s income

· Philip’s spending

Additional problems with the economy could include:

· Population

· Inflation

· Agriculture

· Industry

· Trade

As a follow up activity students could hot-seat the topic ‘Was Philip II to blame for the three bankruptcies during his reign of Spain?’


	‘Europe 1500-1600’ JAP Jones, (Nelson) has a useful chapter pages 295-298

McKinnon-Bell ‘Philip II’ chapter 6 pages 78-91 is also useful


	Students often confuse ‘finance’ and ‘economy’ so a handout detailing these and other key terms would facilitate the understanding of this topic

There is a clear link between this topic and Philip’s foreign policy.  Students could be directed back here, once foreign policy has been covered.  A useful revision chart could link the dates of financial crisis with Philip’s foreign policy decisions

There is an opportunity here to develop an explanation of reasons and their linkages


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	20 HOURS
	TOPIC
	HOW SUCCESSFUL WAS PHILIP II IN HIS RULE OF SPAIN?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	This could be recorded onto DVD and posted on the intranet for students to use as a visual aid to revision.  The addition of a tutor summary focussing on exam skills would be beneficial
	
	

	Philip’s policy towards:

Religion

The defence of Catholicism

The condition of the Catholic Church in Spain

Reform of the Church and the implementation of the Tridentine Decrees

Use of the Inquisition

The Morisco Problem
	Tutor facilitates narrative overview of the state of the Catholic Church in Spain in 1556

Students could undertake independent research on Philip’s reform measures and his use of the Inquisition

Discussion could focus on the amount of success Philip had, using source material for evidence

Brief PowerPoint presentation on the nature of the problem and how Philip dealt with it

	David McKinnon-Bell, Philip II. London: Hodder and Stoughton, pages 58-74 is useful here

There is an episode of Monty Python which could be used to introduce the topic.  It would provide a useful starting point for a later discussion on whether the Inquisition deserves its reputation for torture.  Find it on: www.youtube.com.  Its from episode 15 of the Flying Circus TV show


	There is a range of material on the Spanish Inquisition which students will find interesting.  Time constraints mean that further study of this would be better kept to additional individual research
‘The Spanish Inquisition’ by Henry Kamen (Phoenix) would be a challenging read

There is an opportunity here for discussion of the significance of religion and its influence on Philip’s domestic policy.  This would lead on to the discussion of the relative importance of different influences, linking back to other topics so far covered


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	20 HOURS
	TOPIC
	HOW SUCCESSFUL WAS PHILIP II IN HIS RULE OF SPAIN?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The condition of Spain at the end of Philip’s reign
	Students could work in groups to produce summary revision material (e.g. handout/poster/slide presentation) on:

· Government

· Faction and opposition

· Finance and the economy

· Religion
	
	A useful ‘lead-in’ activity to this activity could be a true/false activity or quiz

The visual image of a suitcase full of successes can be created using clipart/ICT or as an A3 paper diagram



	
	Focus should be on Philip’s successes/failures: a brief presentation could be given.  A plenary session should include prioritising of this

Students ‘pack a suitcase’ for Philip (i.e. all his successes in the case, all failures left behind)

Tutor to summarise the condition of Spain at the end of Philip II’s reign

Student could be provided with four model answers to essay questions and asked to mark them using the mark scheme

Full question to be set as homework
	
	


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	HOW SUCCESSFUL WAS PHILIP II’S FOREIGN POLICY?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Corsairs and Turks:

How successfully did Philip deal with the Turks in the Mediterranean?

Lepanto
	Students work on A3 maps of the Mediterranean to plot events 1556-1581.  Key factors/places to enter would include:

· Djerba

· Malta

· Cyprus

· Lepanto
Students should focus on an explanation of what problems the Turks caused Philip and why

Students could complete a case study here.  It should include:

· Why the battle was a major success

· Long term effects of Lepanto

· An assessment of Philip’s role

Documents could be used to gain evidence about Philip’s enhanced prestige in Europe as a result of this battle

· A useful homework activity would be to write a brief article reporting the Battle of Lepanto as a propaganda opportunity
	A useful chapter for tutors is in ‘Philip II’ by Geoffrey Woodward (Longman) pages 72-90

Philip II by McKinnon-Bell has some extracts pages 96-102

Paintings by Titian and El Greco could also be used as an introduction to this topic.   (See also ‘Philip II’ by McKinnon-Bell page 101)
	The wall map (or file based maps) produced during work on the first key issue will be useful here

Remember to link this topic with the topic on finance


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	HOW SUCCESSFUL WAS PHILIP II’S FOREIGN POLICY?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Relations with Papacy:

What was Philip’s relationship with the papacy?


	Working in pairs, students could be provided with several judgements about Philip and religion, based on their understanding so far, and asked to choose which they felt to be true

The purpose of the lesson would then be to develop an understanding of Philip’s relationship with the Papacy before returning to the students’ original choice of judgement to see if their opinions had changed

This could be done through working with primary source material (correspondence between Philip and the Pope)
	A PowerPoint presentation on this topic is available through: www.historyshareforum.com
Sheila Randall’s book has a good range of comments on pages 40-41

Philip’s correspondence with the Papacy can be found in McKinnon-Bell on page 71
	A range of judgements would be needed in dealing with Philip’s religious role.  These could be distributed in the form of short quotes

A key focus here is Philip’s inability in Europe to prevent the spread of Protestantism, and how his relationship with the Pope is affected as a result

	Aims in Europe:

Philip’s aims … offensive or defensive?

The role of religion in the monarchia in determining aims
	Tutor facilitates outline of topic based around map work and secondary sources

‘Think Bubble’ exercise using a portrait of Philip II would be useful to highlight the main factors of this topic
	Sheila Randall in ‘Philip II’ gives a range of interpretations of Philip’s foreign policy, pages 44-48
	A link back to the previous topic is relevant here to establish rivalry with the papacy as a foreign power

Students would benefit from a geographical input in order to understand the nature of Philip’s monarchia


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	HOW SUCCESSFUL WAS PHILIP II’S FOREIGN POLICY?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How did relations between Spain and Portugal change between 1556 and 1609?
	Students could be provided with Philip’s own comments on his acquisition of Portugal in 1580 “I inherited, I bought, I conquered” and directed to expand on each phrase, using secondary sources

Plenary discussion could comment on the phrase written on the coin struck to commemorate Philip’s take over: “The World is Not Enough”, linking this to other aspects of foreign policy
	This is a brief exercise based on a short account from a secondary source

McKinnon-Bell ‘Philip II’ pages 107-109 is useful here
	The implications for the growth of Philip’s empire as a result of the annexation of Portugal should be noted here, especially with relation to the growth of the Atlantic trade

	How did relations between Spain and France change from peace to war between 1556 and 1609?
	Provide students with an A3 chronology sheet which starts with the Treaty of Cateau-Cambrèsis and has blank columns for student input.  Students could:

· Develop key events e.g. Cateau-Cambrèsis, 1568 death of Elizabeth of Valios, 1584 Henry of Navarre becomes heir to French throne

· Indicate any turning points

· Indicate periods of peace and war

· Indicate Philip’s successes and failures
	Any standard text will provide the necessary information to do this, but McKinnon-Bell has information on pages 103-104 and 114-117.  This author takes 1584 as a turning point to show a before/after situation
	A glossary sheet of the biographical details of key individuals would facilitate student understanding of this topic if a ‘rogues gallery’ is not being kept
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	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	HOW SUCCESSFUL WAS PHILIP II’S FOREIGN POLICY?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How did relations between Spain and England change from peace to war between 1556 and 1609?


	Provide students with an A3 chronology sheet which starts with the marriage of Philip to Mary Tudor

Blank columns on the chart can be filled in by the student to:

· Develop key events further e.g. Mary’s death, trade rivalry 1567/8, the role of Mary Queen of Scots from 1568, the 1585 Treaty of Nonsuch

· Indicate any turning points

· Indicate any periods of peace and war

· Decide Philip’s successes and failures
	McKinnon-Bell pages 104-107 and 117-121


	A glossary sheet of key individuals would facilitate student understanding of this topic

If a variety of tasks are required, this section could be done as a  cartoon strip or flow-chart diagram



	How successful was Philip’s foreign policy?

The Papacy

England

France

Portugal


	Select five students to “be” Philip II focusing on the Turks, the Papacy, England, France and Portugal

Remainder of the group could interview Philip in pairs with questions focusing on how much success he achieved in each area

Students could then produce a summary mind-map diagram of the results

Full exam question set for homework with students self/peer marking before a formal tutor assessment
	Mind maps on foreign policy are available on: www.historyshareforum.com
Use Sheila Randall’s book ‘Philip II’, chapter 3 especially for a consideration of whether Philip had a ‘Grand Strategy’

‘Europe 1450-1661’ (Flagship) has a good summary pages 209-212
	A useful ‘lead-in’ to this topic would be to provide students with cards indicating key events in foreign policy.  They then move around the room in order to produce a ‘living chronology’.  Students can then be questioned on ‘their’ event


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	WHY DID PHILIP II FACE OPPOSITION AND REBELLION IN THE NETHERLANDS?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The origins of the Dutch Revolt

Introduction
	Tutor could facilitate a narrative overview of the nature of the Netherlands in 1556
Emphasis should be placed on the differences between the 17 provinces in terms of:

· Culture, language and customs

· Religion

· Economic prosperity

· There should also be a focus on the geographical features of the provinces as a whole
	‘Flagship’ is useful here for a map and a clear explanation of the government of the Netherlands

‘Spain 1474-1700’ by Colin Pendrill (Heinemann) has an excellent chapter which is useful for the whole of this topic
	Students would benefit from the production of a map showing the provinces of the Netherlands and also its position in relation to Spain. As before this could be a whole class, group or individual task
Potential problems for Philip can be highlighted at this stage


	The causes of opposition to Philip
	Students could complete a supported self-study topic covering the various reasons why the Dutch revolt began. This is designed to offer a range of differentiated activities and learning outcomes to be used at the discretion of the tutor
Students could complete all the assignment topics individually, or they could be shared as a group project with plenary feedback

	The following sources are useful: ‘Philip II’ by McKinnon-Bell pages 45-48, ‘Philip II’ by Geoffrey Woodward pages 61-66 and ‘Spain’ by Colin Pendrill’, pages224-226
	Tutors should stress the multi-causal nature of the revolt
This is a key opportunity for the tutor to explore analytical and evaluative writing with the students. The relationship of causes and their value in causing the revolt is a key focus. Long-term and short-term can also be addressed here when deciding the contributory value of the various causes. This is also a key opportunity for the teacher to explore with students analytical and evaluative language and writing how are the different causes related/interconnected,
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	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	WHY DID PHILIP II FACE OPPOSITION AND REBELLION IN THE NETHERLANDS?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	The following topics should be covered:

· Philip’s policies towards centralisation, religion and taxation

· Regional traditions and differences

· Calvinism growing in significance

· The economy of the Netherlands

· Economic problems of Spain

Summary activities could include:

· A diagram which categorises the above factors into social, economic, political and religious problems

· A diagram highlighting Philip’s responsibility for the problems he faced, compared with those he had no control over

· A diagram showing long and short-term grievances about Spanish rule

· A diagram prioritising the causes of opposition to Philip

Full exam style essay question as a homework task with tutor assessment and feedback
	
	
are some cause of more direct relevance than others and how could you argue this, which are contributory or background and which long  term/short term etc. There is an opportunity   here for role-play as a summary activity
Students could be given named character cards which establish them as different citizens of a Dutch community e.g. peasant, pastor, doctor, baker, businessman etc

A “town meeting” could be held in which citizens air their views in speeches about their grievances and each identify the chief cause of their problems
Tutor leads the debate into theoretical decision making e.g.

What should be written in protest to Philip

Whether to join the rebellions of a neighbourly town etc


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	WHY DID THE REVOLT IN THE NETHERLANDS LAST SO LONG?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Spanish Policies and actions

Who was involved in the rebellion up to 1566 and why?

Asses the role of The Duke of Alva
	Students could be given a detailed chronological overview of the events of the revolt from 1565 to 1609

Tutor facilitates understanding of the initial phase of the revolt, and students highlight which social groups are active and why.Emphasis should be placed on why each group joined the revolt in order to aid analysis/explanation

After and introduction which focuses on the circumstance around why Alva was sent to the Netherlands, students could complete pair-work research on Alva’s rule
This should include:

· Council of Blood

· Penal reform

· Taxation

· Attitude of people to Alva

Plenary discussion could be introduced in the form of a debate: “Do you agree that The Duke of Alva brought civil war to a peaceful country?”
	McKinnon-Bell has a useful short chapter pages 45-54

Blank hand out to be filled in with two columns entitled “policies” and “actions”
Use of the Breughl painting “Massacre of the Innocents” is recommended here as evidence of the Dutch view of Alva. Find it at: www.artinspiration.org
McKinnon-Bell has a range of extracts which are useful here.Pages 49-52 includes a brief profile of Alva and primary extracts 
	An outline of events will be useful for students, but it is important not to focus solely on the “story”

A thematic approach will avoid over-concentration on narrative And aid an analytical approach

The chronology will be a valuable reference and stimulus for the rest of the unit

The role of Protestant propaganda could be considered here. Visual images readily available in texts would provide a good opportunity for extension work.Students could research these images to establish authorship and begin to evaluate the role of propaganda in the success of the revolt as a whole, for example making links with foreign support for the rebels and the creation of ‘The Black Legend’ with regard to Philip
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	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	WHY DID THE REVOLT IN THE NETHERLANDS LAST SO LONG?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Compare the success of the following Spanish governors 
Requesens and Don Jon
	Students could complete a ‘policies and actions’ sheet on Requesens and Don John as a homework task


	
	This would make a good starter activity for the next session, e.g. “true/false” or “top and tail” statement cards

	Parma
	Students could use their chronology to highlight the actions of Parma, developing each one factually to enable an assessment of his role in slowing the success of the revolt His achievements can then be contrasted with the actions of the other Spanish Governors in the next activity 

A comparison sheet could be produced as a revision activity comparing all governors successes and failures
	‘Spain’ by Colin Pendrill has a good section on the leadership of the Spanish Governors, pages226-236
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	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	WHY DID THE REVOLT IN THE NETHERLANDS LAST SO LONG?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Assess William of Orange’s leadership during the revolt:

Aims

As a political leader
As a military leader

Foreign intervention:

What effect did the intervention of England, France and the Turks have on the outcome of the Dutch revolt?

England

France

The Turks


	Tutors could provide a outline drawing of William of Orange, size A3
Students could produce speech bubble diagrams showing William speaking his key aims, with brief biographical detail to be written on his body
Sort card exercise. Students could be given cards with information about how William led the revolt politically. They could sort them into two piles as evidence of his leadership, – one positive, and one negative. A third pile could feature those aspects which could argue either way
Sort card exercise to mirror the previous exercise so that the students are making the same decisions about William’s military skill. The same 3 piles can be created in order to lead to the follow-up activity
Follow-up activity would be to identify:

· Six key strengths

· Six examples of his importance to the revolt
· These factors could be placed around a blank six-point star to highlight their importance
	‘The Netherlands: Revolt and Independence’ by Martin Rady (Hodder and Stoughton) has good material on William of Orange in the summary chapter

A useful short text for tutors is ‘William the Silent and the Revolt of the Netherlands’ by Koenrad Swart, (Historical Association pamphlet)

Pendrill, Colin Spain 1474 to 1700. (Heinemann) has a very good chapter on this pages 236-242

Pendrill’s chapter deals with each country separately and in addition ‘Philip II’ by Geoffrey Woodward has a chapter on foreign policy which is also divided country by country

	A display of the best of these would make a useful reference point for the next few lessons
At the end of the topic students could be asked whether he achieved what they had stated as his aims

Cards can be cut from a prepared handout which would then be given to the students for their files
Tutors will need to give guidance to help students assess contribution/significance/success. A key word in essay skills is ‘effective’ and this can be covered here too
Teachers will need to give guidance/advice to help students devise strategies for assessing contribution/significance/success and on how to argue/assess effectively

Add to the “rogues gallery” the outlines of the English, French and Ottoman key characters. E.g. Coligny, Duke of Anjou, Earl of Leicester etc
This topic provides an opportunity for teachers to explore exam skills of analysis


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	WHY DID THE REVOLT IN THE NETHERLANDS LAST SO LONG?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Religion:

How important was Calvinism to the success of the revolt?

North and South
	Possible homework could be to work with SAMs, to practice essay writing skills, focusing on William of Orange’s contribution to the success of the revolt

Students work in small groups focusing on one country to identify:

· Evidence of direct help for the rebels

· Evidence of indirect help

· Students then regroup to create a “jigsaw” of the topic, with each new group containing at least one student who has focused on each country

· Students then “teach” each other

A plenary session should focus on how important foreign intervention was to the success of the Dutch

There should be the opportunity for individual student research on this topic, focusing on the importance of the role of Calvinism to the success of the revolt
	
	Further consolidation of exam skills is possible here

Martyn Rady’s  theory that the ‘over-lapping’ nature of the revolt was a key factor in the revolt’s success could be investigated here either as a topic for extension reading or as a topic for debate


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	WHY DID THE REVOLT IN THE NETHERLANDS LAST SO LONG

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	Tutor facilitates narrative summary of the differences between North and South in terms of actions and support for the revolt in a brief power-point presentation. This should lead directly into a summary activity, practice essay writing skills and over-view of the topic “Why did the revolt last so long?”
A card-sort prioritising exercise could be completed prior to a full exam style essay question
	
	


	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	WHY WERE THE NORTHERN PROVINCES ABLE TO WIN THEIR INDEPENDENCE BY 1609?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The union of Utrecht


	This topic can be taught through documents (primary and secondary)

Students need to highlight:

· The nature of the Union

· The grievance of the Dutch

· The strength of the Alliance
	Colin Pendrill ‘Spain’ is useful here pages 243-249
	

	Foreign intervention
	Students could fill in an ‘actions and consequences sheet’ produced by the tutor

Countries to cover are:

· England

· France

· The Ottoman Turks
	Colin Pendrill ‘Spain’ is especially good here, pages 236-242
	Refer back to the role of foreign intervention on the previous key question

Tutor should note Philip’s lack of prioritising of the Dutch revolt

Students could mark on their chronology those instances when other countries became Philip’s priority

	Geographical Factors

The strategic position of the Northern Provinces


	Individual research (use chronology) to identify examples of times when geographic features favoured the Dutch.  Students could focus on: 

· Rivers

· Sea and flooding

· Fortified towns and sieges
	‘Europe 1500-1600’ by JAP Jones pages 245-249 has a useful source exercise on the character and geography of the Netherlands


	Tutors could introduce for discussion the theory of Pietr Geyl, now challenged, that the three great rivers were such a strong barrier to Spanish progress that they protected the Northern provinces and formed a natural border between the United Provinces and the Spanish Netherlands




	GCE History A: H106. F962 Philip II, Spain and the Netherlands 1556-1609

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	WHY WERE THE NORTHERN PROVINCES ABLE TO WIN THEIR INDEPENDENCE BY 1609?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	

	This is an opportunity for the use of ICT as students could produce PowerPoint slide/word processed hand-out on these topics

Class activity could be to vote on which geographical resource was the most important for the Dutch
	
	This exercise and the next highlights the prioritisation of factors and time should be taken to practice the skill of justifying relative importance



	Maurice of Nassau
	Students could research Maurice’s contribution to the revolt as a homework activity

As a follow-up divide the class into 2 groups.  Students could use post-its to create a discussion board on the subject ”Maurice of Nassau contributed more to the formation of the United Provinces than William of Orange”
	‘Europe’ (Flagship) has a useful section pages 238-239


	The work of Jan Van Oldenbameveldt could be introduced here to explain Maurice’s focus on military affairs

There is an opportunity here for the tutor to ensure that students are developing the skills, language and approaches that will facilitate the substantiated assessment of relative importance


	Stalemate/Ceasefire and Truce of 1609
	Tutor facilitates summary activity explaining how the revolt culminated

Summary activity should include a focus on “Dutch strengths and Spanish weaknesses” as a pair or whole group activity

Exam essay question
	Chronology sheet

‘Spain’ by Colin Pendrill is a useful text for the tutor here.  Spanish weaknesses are covered on pages 226-248 and Dutch strengths on pages 248-258.  Revision cards could be produced to simplify each factor
	Essay writing skills are vital for the development of sixth form historians and there is an opportunity here to develop the analytical language and approach necessary for assessing causes... long term/short term, direct/indirect, necessary but not sufficient etc. plus the skills foe establishing linkages/interdependence of causes




	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	1. HOW SUCCESSFUL WAS TSAR NICHOLAS II IN DEALING WITH THE PROBLEMS HE FACED BETWEEN 1894 AND 1905?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction to Russian History/How can somewhere like Russia be ruled?


	Provide a series of facts to pupils, size of country, population etc. Discuss problems of governing such a country
Show pupils a selection of images of Russia in the 19th Century
Pupils to bullet point their initial impressions of the difficulties involved in ruling Russia
	Any standard atlas

Peter Oxley: Russia 1855-1991 ppg8-21
http://www.harpercollege.edu/mhealy/geogres/maps/rugif/map3russiasm.gif for a blank map
More able pupils maybe encouraged from the beginning to read some of the more academic books available on the period such as Orlando Figes: A Peoples’ Tragedy or Richard Pipe: The Russian Revolution
	Blank maps are generally available via internet. Homework could be to mark on key cities, railroad, mountains etc 

Pupils should start a glossary of key terms here. Tsar, Imperial, Peasant, Orthodox Church are good ones to start with


	What differences between groups in Russia were there pre-Nicholas II?
	Discuss with pupils how we define differences in society today – class/race/gender etc. Provide statistical data to graph aspects of Russian society
Pupils to create a Venn diagram of differences that were economic/social and political
Pupils to choose one of the three and talk “just a minute” style with no interruptions, pauses, or repetition
	Data to potentially be provided and mapped  on a spreadsheet

Plenty of statistical information in Oxley pp8-21 as above, and Michael Lynch: Russia and Revolution pgs2-19


	For more able groups this could be expanded to a more analytical exercise: pupils to write under the heading: “Assess the difficulties facing Russia’s rulers in the late 19th Century”
The Venn diagram allows them to group difficulties under headings and begin to make links


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	1. HOW SUCCESSFUL WAS TSAR NICHOLAS II IN DEALING WITH THE PROBLEMS HE FACED BETWEEN 1894 AND 1905?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Who were the Tsars?
	Pupils to create family tree up to Nicholas II
When complete, split group into two to research Alexander II and III. Look for actions on serfdom, civil rights, the law, education etc
	http://www.ac.wwu.edu/~stephan/Rulers/romanov.html has a detailed Romanov family tree
It may be an idea to create a blank family tree for pupils to make notes around

	Family tree can be made “human” with one student representing each person. Working from the top each person must be able to explain who they are, where they fit on the family tree, and one fact about their life
A selection of activities in this scheme can be recreated in human form; it is at a teacher’s discretion how many they choose to follow in this format

	Who were the Tsars?
	Class to create a court case around the theme of Alexander III as a reactionary against Alexander II as a great reformer
	Oxley pp22-38, ppg42-64

Lynch pp1-19
Provide a selection of sources which can be used as witnesses in the court case

See: http://www.spartacus.schoolnet.co.uk/RUSalexander2.htm
For sources
	The first three topics provide an introduction to the period. They clarify the difficulties of ruling Russia and the differing methods of the Tsars before Nicholas. A good opportunity for a brief recap/test


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	1. HOW SUCCESSFUL WAS TSAR NICHOLAS II IN DEALING WITH THE PROBLEMS HE FACED BETWEEN 1894 AND 1905?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Character, attitude, and abilities of Nicholas II


	Pupils to mind-map his beliefs, values, and early methods. Discuss whether he was ready for the throne. Class could quiz teacher in role of Nicholas – “hot seating”

Pupils to write one paragraph, explaining their view of Nicholas II. It should follow the P.E.E. format, and be titled:” How far do you agree that Nicholas II was a weak leader”
	Lynch pp11-13

John Hutchinson: Late Imperial Russia 1890-1917 pp30-41


	Hutchinson is more suitable for higher ability pupils

This could be extended for higher ability pupils into an analytical question: Assess the character, attitude, and abilities of Nicholas II

	Opposition


	Provide pupils with a grid with main opposition groups across the top. Down the side leadership, methods, ideas and divisions. Pupils to fill in the spaces
	Lynch pp19-27

Oxleypp52-56

Hutchinson pp33-42
Grid for pupils
	This activity can be easily differentiated. It can either be given as a standalone activity, with the pupils completing all the research. It can be given after a short period of teaching about each opposition group, or given after the short period of teaching, with some of the blanks filled in

	
	Debate/discussion. How should Russia be governed? Split class into groups representing factions
	Completed notes as above
	


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	1. HOW SUCCESSFUL WAS TSAR NICHOLAS II IN DEALING WITH THE PROBLEMS HE FACED BETWEEN 1894 AND 1905?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Nicholas’ policies. 
Minorities, Pobedonostsev, Witte


	Class to split into three
Research one area/person (Minorities, Pobedonostev, Witte) and present back to the rest of the group
Each group to be responsible for the rest making adequate notes
	Hutchinson Ch1&2, pp1-24

Oxley pp42-64

Lynch pp9-19
	Presentations could be made using ICT in a number of ways depending on facilities such as PowerPoint, Video, or Web Design

	Russo- Japanese War


	Mind-map causes of conflict with class. Create a timeline activity. Class to work out reasons for defeat. Should then attempt to rank these reasons in order of importance
This can then be expanded into an analytic question/written piece: “Assess the reasons for Russia’s defeat in the Russo-Japanese War”
	Blank mind-map

Blank timeline

Hutchinson pp44-47

Lynch 30-33

Oxley 57-59
	Both timeline and ranking activity can be created in human form. For ranking give pupils a reason each and they must agree an order of importance and stand in it. A photo can be taken of the final agreement

	The Causes of the 1905 Revolution


	Brainstorm potential reasons for anger. Provide various examples of frustration with the regime. Pupils to organise these for grievances of main groups in Russian society: peasants, land owners, middle class, working class, national minorities

Pupils discuss with teacher how historians would define the importance of causes: long term/short term, direct/indirect etc

	Diamond Nine worksheet
An unrelated example of how to complete a Diamond Nine is here:

http://www.goodhealthinfo.org.uk/SoulFood/Diamond9.asp
There is a blank Diamond 9 worksheet at:

http://networkedlearning.ncsl.org.uk/knowledge-base/tools-and-resources/diamond-9-questions.pdf
	Diamond Nine can again be done in human form
Teachers may feel they need to draft an example paragraph or two before setting the assessment

	
	Pupils to then agree a “Diamond Nine” of importance

This should be followed by an assessed piece against agreed criteria. Assess the causes of the 1905 Revolution
	and an interactive diamond 9 tool at: www.classtools.net
Lynch is good for researching the informationpp33-41
	

	Consolidation


	Provide an agreed set of key words
Pupils to produce mind-map around the key question
Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme
	Past examination questions


	Ensure glossary is up to date


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	2. HOW STABLE WAS RUSSIA BETWEEN 1905 AND 1914?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The nature, extent and consequences of the 1905 revolution 


	Provide a timeline of events. Pupils then to storyboard events  
	Lynch tells the story clearly pp33-41
	Storyboard can be acted out and videoed for revision



	
	Focus on Bloody Sunday. Pupils to investigate Father Gapon and discuss his role  
	Sources exercise in Oxley pp60-61 

http://www.spartacus.schoolnet.co.uk/RUSgapon.htm



	

	
	Potemkin Mutiny. Provide pupils an account of what happened. Pupils to distil what happened into five sentences

Pupils to discuss why Potemkin may have been seen as such a threat

Pupils should be asked to write a short piece assessing the threat to the Tsarist regime of either Bllody Sunday, the Potemkin Mutiny, or both 
	http://www.youtube.com/watch?v=Kr_5qtVbydc  Modern day sight of where troops marched down steps at Odessa

http://www.youtube.com/watch?v=ZTET6NupL1U 1925 Film, pro- Bolshevik of same


	

	Assess how effectively the Tsar and His Allies dealt with the threats posed by the 1905 Revolution
	Provide examples of Witte’s influence in drawing up the manifesto. Pupils to bullet point main points of manifesto

Was the revolution as success? Pupils to compare gains with previous grievances
	Most texts have details of Manifesto-Oxley pg61 or Lynch pp38-39 for example

Use notes from previous section to help with this
	These lessons cover the nature of the 1905 revolution. The next cover the immediate extent and consequences

	
	Split group to investigate groups in depth. Following lesson recount successes/failures for differing groups in Russia
Pupils must then attempt an assessed question as given in the topic outline
	
	Pupils may need some assistance in judging the “how effectively” part of the question. Teachers may wish to draft an answer or part of an answer with a class

	Assess the Tsar’s intentions/aims in passing the Fundamental Law
	Provide copy of main points Pupils to identify similarities and differences with October Manifesto
Ask pupils to consider the Tsar’s intentions in passing the Fundamental Law. Class to write a paragraph using the P.E.E. method giving their view of the Tsar’s aims 
	Most texts have details. Oxley pp66-67 is detailed
Also Hutchinson: Late Imperial Russia pp55-57


	Could simplify this and provide similarities and differences for pupils to discuss and sort

	How far did the Dumas meet the needs of Russia’s people?
	Explain make up of the Dumas. Provide evidence of changing patterns. Pupils to investigate differences between Dumas 1&2 and 3&4
Provide sources showing changes to Dumas across the period, and their reaction to the Tsar and is authority. Pupils to chart how “rebellious” they feel the Dumas were across the period
This could then be extended to a paragraph or mini-essay based on the topic title
	Oxley has a chart of the make up of Dumas pp67-68 along with a selection of sources charting the progress of the Dumas

Hutchinson pp54-57

http://www.spartacus.schoolnet.co.uk/RUSduma.htm have more sources
	


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	2. HOW STABLE WAS RUSSIA BETWEEN 1905 AND 1914?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Assess Stolypin’s success in stabilising Russia
	Provide students with sources about Stolypin’s ideas, methods, support, opposition, and the views of the Tsar
Pupils to draw a Venn diagram with the titles land, education and other. They should firstly summarise his reforms under these headings
They should then look for evidence of opposition and support under each heading and mark it on the Venn diagram (perhaps using different coloured pens)

Finally, above the diagram, pupils should mark on any evidence of the Tsar’s attitude

Split group into two. One group to find evidence that his methods were a success. The other to find evidence that they were not
 Pupils should work in their group to produce two paragraphs summarising their argument (one based around land reform, one around other factors)
The groups should then merge and discuss how they would write a full essay on the topic
	http://www.spartacus.schoolnet.co.uk/RUSstolypin.htm
Lynch pp44-49

Oxley pp70-72

Hutchinson pp65-67
	More able pupils could be asked to extend this into a full essay 


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	2. HOW STABLE WAS RUSSIA BETWEEN 1905 AND 1914?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How likely was Revolution in 1914?
	Provide a selection of images of Russia in 1914. Ask pupils how far Russia appears to have progressed

Split group into two to argue how far Russia had progressed. Each group to find evidence under the headings of economic, social and political. One group should look for evidence suggesting that revolution was possible, the other that is was not

Each group should produce a paragraph under one of the headings (Economic, social or political) arguing their case
	Oxley pg 76 has sources and a basis for debate
	This can again be extended to a full scale essay

	Consolidation
	Provide an agreed set of key words

Pupils to produce mind-map around the key question

Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme
	Past examination questions
	Teachers are free to use their judgement as to the best questions to set on this topic. There are a selection of analytical areas which can be extended into full scale essays


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	3. WHY WERE THERE TWO REVOLUTIONS IN RUSSIA IN 1917?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Assess the Impact of World War One on the decline of Tsarism
	Provide pupils with information of main problems brought by war: food shortages, inflation etc
Split class in two to complete half each. Boil each area down to max 4 bullet points. Each group then swaps notes
Class to think of mnemonic to help remember the problems

Class to consider how each area may have fuelled anger at the Tsarist system. They should be asked to write a paragraph using the P.E.E. format addressing the key question using one area of their research – economic problems for example
	Lynch pp67-77

Hutchinson has a very detailed chapter pp70-82
	

	How far was Rasputin responsible for the decline of Tsarism?
	Show pupils short film of his life and death. Pupils to research and write a more historically accurate or less exaggerated soundtrack
Their soundtrack should focus on the extent of Rasputin’s role in destabilising Tsarism, and less on the various myths surrounding him 
	http://www.history.com/media.do?action=clip&id=mysteries_rasputin_broadband for film

	The Boney M song is quite interesting to discuss, perhaps as a starter. Lyrics at:

http://www.lyricsdepot.com/boney-m/rasputin.html


	Assess the reasons for the Revolution of March 1917
	Independent research on the events. Pupils then to present a flow chart of events to class
Provide group with information as to reasons for revolution. Pupils to list as many as they can. Then sort into diamond nine of importance
	Lynch pp77-81

Oxley pp84-87

Hutchinson pp79-82
http://www.johndclare.net/Russ3.htm has lots of information including a podcast taken from the BBC

Provide pupils with blank Diamond Nine Sheet

www.classtools.net has an interactive version

	Flowchart and diamond can be presented to the class, or put in human form and videoed and used for revision
Pupils must link back to the events discussed in the first two topic areas
Pupils may need assistance in judging how to sort importance
This can be extended into a full essay as per the topic title

	Assess the extent of the success of the provisional Government and Petrograd Soviet
	Provide pupils with diagrams/details of the organisation, programme and membership of the new government
Discuss the difficulties faced. Pupils should be aware of the difficulties facing a dual organisation, and the competing for authority
Pupils could then complete written work, or split into two to debate successes/failures
	Oxley pp109-111

Lynch pp95-103


	Various mini essays are possible here, including the possibility of success/failure

	Return of exiles and April Theses

Assess the extent and development of support for the Bolsheviks during this period

	Provide pupils with an outline of events. Pupils to investigate the conflicting views of Lenin and Trotsky
Role play a discussion between them. Draw pupil’s attention to Lenin’s victory and his strategy for a Bolshevik takeover
Provide sources about support for the Bolsheviks. Pupils to discuss these and write a class paragraph on the topic question
	Framework for discussion

Oxely pp100-101 has sources
	This could be expanded into a full essay

	Assess the significance of the July Days and the Kornilov Revolt 


	Provide pupils with key dates/events. Pupils to take one date/event each (depending on the size of the group) and research
They should write a maximum of ½ side of notes. The group then reforms and creates a human timeline to tell the story
Provide group then with sources surrounding the events. Pupils to assess significance and write a paragraph using the P.E.E. method
	Events are clearly recounted in Oxley, who also has sources pp101-104

Useful PowerPoint at:
http://www.kgv.edu.hk/history/Y12-13/Russia/Between%20the%20Revolutions.ppt#11

	This could be videoed for revision



	Assess the reasons for the November Revolution
	Provide details of events. Pupils to create cartoon strip or flowchart
Concentrate then on why it happened. Brainstorm and research reasons. Diamond 9 of importance when done
This should then be extended into a full length essay
	Blank cartoon strip

Blank Diamond Nine

Oxley pp106-7 and Lynch pp103-111 both good for the details of events


	Easy to differentiate. Cartoon strip can be partly complete for example
Pupils should be more capable of assessing importance on their own at this stage, but weaker pupils may still need assistance

	Assess the roles of Lenin and Trotsky in early Bolshevik success
	Pupils to brainstorm influence of each separately. Then debate who was most influential. Could split class in two to investigate
Write a class paragraph: “We think Lenin/Trotsky was most influential because…”
	Previous notes, also Phillips pp144-155, Lynch pp111-113 and Stephen J. Lee: Lenin and Revolutionary Russia (Routledge 2003) pp131-130


	

	Consolidation
	Provide an agreed set of key words
Pupils to produce mind-map around the key question.

Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme
	Past examination papers
	Pupils should have written at least one full essay about this topic. There are a choice of analytical questions which teachers may choose at their own discretion to set as further essays


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	13 HOURS
	TOPIC
	4. HOW EFFECTIVELY DID LENIN DEAL WITH THE PROBLEMS HE FACED BETWEEN 1917 AND 1924?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What were the early problems?
	Provide pupils with details of problems. Pupils to suggest methods of dealing with these. Independent research on actual methods the Bolsheviks used
	Lynch pp121-126 
	Use discretion on how far to take this introduction, as material can be covered again later

	To what extent did the formation of the Constituent Assembly represent a break with Tsarism?
	Provide figures of votes/seats for assembly. Did this represent either socialism or Tsarism? Pupils to investigate Lenin’s motives and methods along with other reactions to the crushing of the assembly and report back
	Lynch pp126-128

Oxley pg115

Phillips pp132-134

All have details of membership of assembly
	

	Assess the differing positions of the varying forces in Russia post 1918
	Pupils to create A4 election style posters for each group – the White/Green and Red forces - explaining what they believed and what they wanted
	Oxley is good on the differences between groups. pp119-129
	Need to know something of the different ‘White forces’

	Assess the factors behind Red victory in the Civil War
	Pupils to create a storyboard of events. Brainstorm then diamond 9 reasons for Red Victory

This can then be extended into a full length essay
	Oxley pp119-129

Blank storyboard

Blank Diamond nine

www.classtools.net
	Can video for revision



	Assess the reasons for the failure of foreign intervention
	Create a muddled up list for students to sort under the headings of: who were the interventionists? Where were the interventions? Why did they fail?
	Lynch pp140-146
Muddled up list
	Possibility here to differentiate easily

Teachers may prefer to teach this section before the previous section on reasons for victory in the Civil War

	Assess the significance of the Red Terror
	Provide information about Cheka and the Red Army. Brainstorm methods. Pupils to create a chart showing methods
	Blank flow chart
	The significance of the Red Terror also includes the following two topics about War Communism and the Murder of the Tsar
More able students could be asked to complete a full essay on this


	Murder of Tsar 


	Provide details. Pupils to discuss how representative this was of the Red Terror. Could then tell the story “just a minute” style
	Lynch pp146-147
	

	War Communism


	Provide details. Pupils to further research and create a flowchart. Aims → Reaction → Response → Results → Positives/ Negatives

All pupils should now be asked to write a concluding piece assessing the significance of the Red Terror
	Oxley pp128-129

Lynch pp149-153
	Some pupils may need guidance in how to assess significance

	How significant was the Krondstadt Rising?
	Pupils to storyboard origins/form/key demands/government response/aftermath

Again pupils should be asked to complete a written piece assessing the significance
	Oxley pp130-131
	Storyboards can be easily differentiated. Can also be expanded and filmed as revision tool

	Was the N.E.P. the “Great Defeat” that Lenin later described?
	Provide pupils with a brief outline of N.E.P. Split group into four to independently research:

Reasons for introduction
	Stephen Lee: Lenin and Revolutionary Russia has a detailed chapter 

Also Lynch pp157-161and Oxley pp131-132
	

	
	Main Features

Lenin’s reasoning

Consequences

Groups to decide the best way of passing their research on to the rest of the class

Provide pupils with a selection of information about the impact of the N.E.P.  Pupils to find evidence for and against Lenin’s statement in the topic outline
	
	

	How far is it fair to describe Russia’s government as totalitarian?
	Provide pupils with a diagram of the government. Pupils to consider what would make a totalitarian regime. Bring contemporary and historical examples, pupils to decide best definition. Could then create a montage showing how far Russia had become totalitarian


	Phillips has a useful chapter on this pp131-144

Sources about totalitarian regimes: examples could be found in history – Nazis for example, or from the news Burma in 2007 for example
	

	Strengths and weaknesses of Lenin as leader
	Provide plenty of information for both sides of the debate. Pupils then to put Lenin on trial. Pupils to act the role of Lenin, judge, jury, prosecution, defence and witnesses
Consider differing historical schools of thought, Marxist, liberal etc


	Phillips has an interesting chapter  pp144-155 about differing interpretations of Lenin 
	Again could be filmed for revision

	Consolidation
	Provide an agreed set of key words.

Pupils to produce mind-map around the key question

Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme
	Previous examination papers and mark schemes
	All pupils should complete at least one full essay on this section of the scheme. There are a selection of analytical questions in each topic outline which could be adapted if necessary

Pupils should also be adept at using the mark scheme at this stage, and could complete an “even better if” exercise, improving their own or another student’s work


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	5. WHY AND HOW WAS STALIN ABLE TO GAIN AND CONSOLIDATE HIS POWER BETWEEN 1924 AND 1941?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Assess Stalin’s Character and abilities
	Brainstorm what pupils know and remember of Stalin. Provide students with a selection (10-15?) of sources and quotes about Stalin at this time. Various activities are then possible. Pupils could:

Arrange chronologically

Divide into primary/secondary

For and against Stalin

Most/least useful

Pupils to create a display of negative/positive/mixed views of Stalin among historians and contemporaries

Display can be created electronically if sources saved on a shared area or equivalent
	http://www.spartacus.schoolnet.co.uk/RUSstalin.htm has plenty of sources

Peter Oxley:” Russia 1855-1991” (OUP 2001) pg 142 has more quotes

Most textbooks will provide some information

Steve Phillips: “Lenin and the Russian Revolution” (Heinemann 2000) has a chapter about historical “schools of thought” which more able pupils could discuss
	Differentiated by difficulty of sources. A good opportunity for paired work with one weaker and one stronger pupil



	Assess the reasons for Stalin’s victory in the race to succeed Lenin


	Pupils to research each and create historical “top trumps”. Class to decide together what categories to include after some initial research.

Rivalries in the Communist Party: Trotsky, Bukharin, Kamenev, Zinoviev
	Oxley pg151 has an example of this

http://www.spartacus.schoolnet.co.uk/RussiaRevolt2.htm has a list of revolutionaries
	The question in the topic outline covers the remaining topics also

	Stalin’s Tactics


	Provide an outline of “socialism in one country”. Pupils to debate why this won the backing of some rather that the idea of “permanent revolution”

Class to create posters or placards demonstrating each idea
	Phillips pg82/3

Need to give full details of books
	

	
	Provide details of the defeat of Trotsky, the left and the right. Pupils to create a storyboard or presentation
	Oxley pp155-158 is good here 


	This can easily be expanded into a revision and/or ICT activity with the use of Power Point

	Growth of the Police State


	Students to define what a police state is/ was. Provide examples from modern world if necessary, or examples from other studies

Pupils to research actions of OGPU and NKVD. They should then note how far these actions match their definition of a police state
	http://www.spartacus.schoolnet.co.uk/RUSnkvd.htm has plenty on the NKVD
	

	The role of propaganda and the growth of a personality cult around Stalin
	Provide pupils with examples of Stalin’s propaganda. Split pupils into groups to examine different forms of propaganda: posters, radio etc. Each group to consider how effective it was, and how it may have contributed to the cult of personality. Pupils should also consider if there were any negative points
	www.spartacus.schoolnet.co.uk/rus has links

http://www.marxists.org/reference/archive/stalin/ has plenty of speeches

http://www.jhindin.com/posters/ is a huge collection of Stalin era posters
	

	Highlight and assess the affect of purges
	Provide details of the nature and extent of purges. Could recreate a purge interview using a pupil as the victim. Perhaps concentrate on how up to date the student is with his/her work!
Provide pupils with examples of show trials. Ask them to decide on their purpose, and potential effectiveness

	Oxley has plenty on purges. Pp189-203


	

	Gulags
	Provide a quote from Solzhenitsyn or a picture as starter. Pupils to describe the conditions they see/read. Pupils to research Gulags further, and write own short (possibly fictional) passage describing life inside. Should aim to be as accurate as possible
	Oxley has quotes from Solzhenitsyn pg201
http://gulaghistory.org/exhibits/nps/ has lots of detail of life inside.
	Possible essay here about how accurate description and/or pictures may be

	Assess the reasons for Stalin’s victory in the race to succeed Lenin
	Pupils should now be able to complete a diamond nine style activity as previously described, followed by an essay
	www.classtools.net
previous notes
	The essay could be altered to: Assess the reasons why Stalin was able to maintian his power 1924-41

	Consolidation
	Provide an agreed set of key words

Pupils to produce mind-map around the key question.

Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme
	Previous examination papers

Mark schemes

Exemplar answers (if available)
	Pupils should be au fait with the mark scheme, and be confident in completing an “even better if” exercise


	GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	6. HOW SUCCESSFUL WERE STALIN’S ECONOMIC POLICIES IN THE 1930S?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction
Assess the Success of Stalin’s Economic Policies
	Discuss Stalin’s ideas with pupils and outline the methods he would use to achieve them
This should include the concept of the Five Year Plan, and the varying ways in which it was to be achieved
	Peter Oxley: “Russia 1855-1991” (OUP 2001) pp176-178 has a clear introduction
	

	How successful was Stalin’s policy of Gosplan?
	Provide pupils with details of Gosplan and its targets. Pupils to discuss and note why these aims, and how they were to be achieved
This can be extended into an analytical paragraph using the P.E.E. format: Gosplan was a success/failure because….
	Oxley pp175-176
http://www2.warwick.ac.uk/fac/soc
/economics/staff/faculty/harrison/papers/gosplan.pdf is a brief article discussing the role of Gosplan
	Need to stress Stalin’s aims

	How effectively did Stalin “Build Socialism in the Countryside”?

1/ Kulaks
	Again provide pupils with a definition. Pupils to research further and draw a flow-chart showing how de-kulakisation worked
Ask pupils to consider the effects of this process. Would it help build socialism? Are there any links they can draw with Stalin’s methods elsewhere?
	Oxley pg 165 
	The following three sections tie together. This should allow students to have a full picture of Stalin’s policies in the countryside. The focus should be on the effects of his policies – their successes and failures
Students may need some guidance on how to judge the success of the policies

	2/ Collectivisation
	Split group into two. One to investigate reasons for collectivisation, the other to investigate how it was achieved
Again pupils should consider the success or not of the policy
	Pupils could present back using Power Point or similar
	Oxley has a sources exercise about life in a collectivised village. Pg 172&173



	3/ Mechanisation and industrialisation
	Pupils to brainstorm what they understand by these words. How long did a similar process take in the UK? What obstacles could there be in Russia?

Again pupils should judge the success or failure
	Oxley pg172-187 
	Pupils could be asked to write an analytical paragraph at the end of each subsection, or teachers may prefer to set a full essay at this stage

	Assess the success of Stalin’s Five Year Plans in achieving his aims
	Provide details of the plans in terms of statistics. Pupils to discuss how achievable these aims were. Pupils then investigate methods used to achieve the aims

	Statistical data in Oxley pp181-186
http://www.spartacus.schoolnet.co.uk/RUSfive.htm has a brief introduction

This lesson can be taught very successfully using the information provided at:

http://www.learningcurve.gov.uk/heroesvillains/pdf/g4cs3_all.pdf

	The Learning Curve site provides plenty of opportunity for differentiation. Differing sources can be used as extension work for example

	Assess the Economic, social and political effects of collectivisation and Five Year Plans
	If necessary define political, economic and social. Discuss with the pupils what would constitute success in each area
Pupils to debate whether success would have to include all three areas.

Provide a selection of sources suggesting success/failure
Pupils to organise onto two Venn diagrams split success/failure and between economic/social and political
Pupils then choose most significant successes/failures in each area
This can again be expanded into a full essay
	Oxley has plenty of material. pp181-186
Perhaps the best material is again at:

http://www.learningcurve.gov.uk/heroesvillains/pdf/g4cs3_all.pdf
This material can again be easily differentiated
http://activehistory.co.uk/updates/key-stage/igcse-gcse-history/stalins-economic-policies-online-simulator/
An interactive game requiring pupils to think clearly about the Plans

	Pupils can expand on this work and plan or write an essay “How successful were Stalin’s Economic Policies in the 1930s?”

There are a number of other activities that pupils can complete on this topic, ranging from simple comprehension, through to a full class debate on the success/failure of Stalin’s policies
Students may still need guidance in how to argue about the relative success/failure or different type of impact. Teachers may wish to repeat exercises from earlier in the scheme such as the Diamond 9 technique

	Consolidation
	Provide an agreed set of key words
Pupils to produce mind-map around the key question.

Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme


	Previous examination papers

Mark schemes

Exemplar answers (if available)
	Ensure glossary is complete
Pupils should have completed at least one full essay no the topic. They should be fully au fait with the mark scheme and therefore able to improve their own or another’s work


	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	1. HOW STRONG WAS WEIMAR GERMANY IN THE 1920S?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction
	Teachers may find that the understanding of pupils is much improved by providing some background to the history of Germany before 1919
This may involve the creation of a simple timeline which pupils then research further to produce display work. It may be useful to cover the following areas:

· 1871 – Unification

· 1890-1914 – Wilhelmine Germany

· 1914-18 – World War One

· 1918 – Chaos after World War

· 1919 – Formation of Weimar Government
	www.spartacus.schoolnet.co.uk
Hite and Hinton: “Weimar and Nazi Germany” (Hodder Murray 2000) pp1-5


	It may also be useful for pupils to have a glossary of key words that are used in the topic. The words included are at the teacher’s discretion, but could include: Nationalism, Socialism, Fascism, Radical, Conservative etc
The extent of the introductory topic will depend on a teacher’s knowledge of the students and their previous learning
More able students should be encouraged from the beginning to read around the topics. More academic books by the likes of Ian Kershaw are perfectly suitable for able students to “dip into to”

	Assess the effect World War One had on governing Germany in the immediate post-war period
	Provide pupils with outline of main consequences. These should include: Economy; deaths and injuries; political developments; living conditions and the terms of the Armistice
Provide pupils with a selection of sources. Pupils to arrange sources under the headings of economy, politics etc
Class to create an analytical paragraph: The most important problem facing Germany’s government was…
	www.spartacus.schoolnet.co.uk has plenty of sources

http://www.historylearningsite.co.uk/wei1.htm has a brief introduction

Hite and Hinton cover the main points clearly pp1-16


	This can be easily differentiated. Different sources can be provided both written and pictorial, and more able pupils can be asked to write a full essay 

Analysing Germany’s problems in 1918/1919

	How great a burden for the Weimar Republic was the Treaty of Versailles?
	Provide pupils with five headings. War Guilt, Reparations, Territory, the German Military, and The League of Nations. Split group into five, each group should research one point. Provide an A4 sheet for each group to investigate the other groups’ research
Pupils could be asked to write a paragraph summarising their research. The Treaty of Versailles was/was not a burden because…
	Hite and Hinton have plenty on the terms of the treaty pg36 pp134-135

Parts of the terms of the Treaty are stored at:

http://www.yale.edu/lawweb/avalon/imt/parti.htm
Stephen J Lee: “The Weimar Republic” (Routledge 1998) p34-47covers the fallout from the treaty clearly.

It may be useful to make the note taking sheet star shaped. A five pointed star makes the point visually about the areas covered at Versailles
	Teachers may find it useful to set homework ensuring that all areas of the Treaty are fully noted 

Note – The “Stab in the Back” theory will be studied later, though it may be worth discussing with pupils

	Assess the strengths and weaknesses of the Weimar constitution
	Provide pupils with a blank table of aspects of government across Britain, Weimar and the Second Reich e.g. who is the head of state and how are they chosen. Pupils then to investigate the various aspects and fill in the table

Pupils to then draw a second table simply split between strengths and weaknesses. Give the students a copy of the constitution and ask them to decide which parts would be strengths or weaknesses
They should then be asked to write an analytical paragraph on one section of the constitution for example proportional representation or presidential powers
	Hite and Hinton have an example of this, and diagrams of the Second Reich and Weimar system.pp25-27

Lee pp15-34

Constitution is in Hite and Hinton pp26-27
	Finding out about Britain could have been set as a previous homework task
Differentiated by either leaving table blank, or filling in a few sections, or making this a sorting exercise

Pupils may need guidance on what would be strength or a weakness. It may also be an idea to provide a simplified version of the constitution

	Explain the difficulties of Coalition government in Weimar Germany
	Discuss with pupils the potential problems of coalition governments
Pupils to learn political parties and where they fit on political spectrum
Pupils to study statistics covering government, parties and elections during the period. They could be asked to work out approximate times in office, the number of different governments during the Weimar period, or how many changes followed elections, for example
Pupils should then be asked to write a short piece explaining the difficulties of coalition government
	http://www.thinkinghistory.co.uk/resources/weimarpartygames.htm have some excellent ideas of fun ways to learn the names and viewpoints of political parties.

Hite and Hinton pp62-63 have relevant statistics

Lee pp15-34


	Students need to understand why it was so difficult to form a successful coalition, why they broke down so often and why some parties were opposed to the democratic system

	Assess how serious the political threats were to the Weimar Government in the early 1920s

1/ Communist Revolts

.
	Provide pupils with a list of uprisings from left and right between 1919 and 1923. Pupils to sort onto timeline
Should then investigate the left wing revolts further and suggest possible reasons for their failure
Pupils should then write a paragraph (or create one as a group) assessing how serious the communist/leftist threat was 
	Hite and Hinton have a timeline and some suggested reasons for failure pp40-41


	These three topics group together with the possibility of an essay at the end
Differentiate by giving some pupils potential reasons for failure



	2/ The Kapp Putsch 


	Pupils to storyboard the events of the Kapp Putsch. Discuss the events and list possible reasons for its failure

Again pupils should write an analytical paragraph
	http://www.historylearningsite.co.uk/kapp_putsch.htm provides a clear outline of events

Hite and Hinton pp42-44
	Ensure that pupils are aware of the meaning of key words such as Friekorps

	3/ The Munich Putsch


	Provide pupils with a mixed up list of events. Pupils to arrange into correct order
Pupils to consider whether the putsch was a failure
Pupils should again write an analytical paragraph, before possibly pulling all the work together to consider the overall question
	http://www.youtube.com/watch?v=U6mU4ynquTQ has a short film of events
Hite and Hinton have a cartoon of events which is ideal for the sorting exercise pp51-55 
	Pupils to consider propaganda benefits, Mein Kampf and any long term effects
Pupils may need general assistance in considering the seriousness of threats 

	How important was the invasion of the Ruhr in destabilising the Weimar government
	Provide pupils with a map showing the Ruhr and its economic capacity. Pupils to discuss how important the area was in paying reparations
Provide then a mixed up guide to how the invasion led to hyperinflation. Pupils to organise into correct order
	Hite and Hinton have a chart showing the causes of hyperinflation which is ideal for the sorting exercise
http://www.spartacus.schoolnet.co.uk/GERruhr.htm is a simplified introduction

A map is available at: http://en.wikipedia.org/wiki/Ruhr_Area
	

	Assess the importance of Stresemann in the later Weimar period


	Pupils to research Stresemann and create a “pen-portrait” of him
Pupils then mind-map a list of the problems facing Stresemann in 1923
	http://nobelprize.org/nobel_prizes/peace/laureates/1926/stresemann-bio.html is a detailed biography

http://www.historylearningsite.co.uk/gustav_stresemann.htm is more straightforward

	This key question covers the next three topics also
It may be worth increasing the students’ glossary at this point to include a selection of economic terms
Pupils could attempt to suggest solutions to some of Germany’s problems

	1/ Dawes and Young Plans

Did renegotiating reparations help German recovery?


	Provide pupils with details of what each plan agreed. Provide pupils with data about payments agreed, made and % of national income between 1925 and 1932. Ask pupils to graph data, and consider what it means in terms of which plan was most lenient. Ask pupils to consider which was more important: short term levels of reparations, or the final total. Why?
	Hite and Hinton have the data pp82-83

Data can be transferred to a spreadsheet and plotted that way


	

	2/ Foreign Loans

Assess the impact of foreign loans on Germany’s recovery
	Provide evidence of extent of American loans
Pupils to flow chart why America was happy to make these loans
	Hite and Hinton have a graph of the extent of loans pg80


	

	3/ Golden Years


	Pupils to timeline major events of 1924-1929

Timeline should include:

· Election of Hindenburg

· German membership of League of Nations

· Locarno Pact

· Treaty of Berlin etc

Pupils to take one area each and report back to group in detail

Pupils should then return to their previous work about Stresemann. They should add in what they have learned from their research, and attempt an analytical paragraph in one of the areas

For example: Stresemann was/wasn’t important in the area of (reparations) because…

Pupils could be asked to write paragraphs on separate areas, and the paragraphs could combine to help write a class essay
	Ruth Henig: “The Weimar Republic” (Lancaster Pamphlets 1998) has a section specifically about “The Golden Years”

As does Lee pp61-67

http://www.johndclare.net/Weimar5.htm is a clear overview with links
Hite and Hinton are more general


	Reports back can be completed using PowerPoint

Pupils may need some guidance on how to judge importance. Long/short term, important but related to other factors etc
More able students may be able to write a full analytical essay



	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	1. HOW STRONG WAS WEIMAR GERMANY IN THE 1920S?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Assess the opinion that the Weimar Republic was secure in 1929
	Provide pupils with a selection of sources both for and against the opinion that the Weimar Republic was secure by 1929

Pupils to sort them into Yes/No/Maybe So order

Pupils should go back over their previous work and look for more evidence on either side of the argument

This should again be expanded into an analytical paragraph. Perhaps split the group into two to write for and against paragraph. This can then be set as a full scale essay


	http://www.schoolshistory.org.uk/ASLevel_History/successofgermanrecovery.htm provides evidence for both sides of the argument

Hite and Hinton have a similar exercise pp96-98
	This can be differentiated depending on the sources given, or some already sorted into order

This can be expanded into a full scale essay immediately for more able students

Pupils may need guidance on how to assess the opinion. They could be encouraged to use the P.E.E. formula for their paragraphs

	Consolidation
	Ensure glossary is complete

Pupils to produce mind-map around the key question

Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme
	Previous examination questions


	Pupils should be asked to complete a full scale answer at this stage if they have not already. Each topic area has titles that can be adapted
Pupils may need guidance on how to argue effectively – for example about relative importance. They should be encouraged to ensure that their answers are analytical even at this early stage 


	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	2. HOW AND WHY DID THE NAZI PARTY COME TO POWER IN 1933?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To what extent did the “Stab in the Back” theory hold back the Weimar Government?
	Recap with pupils the terms of Treaty of Versailles.  Pupils to discuss what effect they had on Weimar Germany, and what alterations there were by 1929
Introduce pupils to the “stab in the back” theory. Pupils to research the origins, validity and significance of the myth. . Present back to the group their findings
Each group to write one paragraph using the P.E.E. formula answering the key question
	Hite and Hinton: “Weimar and Nazi Germany” (Hodder Murray 2000) pp14-15

Geoff Layton: “Germany The Third Reich” (Hodder Murray 2005) has an introductory chapter discussing the fall of the Weimar and some of the factors behind it

	Presentations could be completed using PowerPoint or other ICT
The paragraphs could be developed or improved as a group using ICT similarly
Pupils may need guidance throughout on "to what extent" or "how important" style questions

	Assess the position of the Nazi party in 1928
	Provide pupils with a copy of Nazi Programme from 1920. Pupils to organise under headings of nationalist, socialist, racist/anti-Semitic

Provide pupils then with main events relating to the Nazis 1920-1928. These could be mixed up and made into a timeline
Finally provide statistics of Nazi membership, votes, and SA membership by 1928. Discuss with pupils what it would take to move a party from this position into power within five years
Pupils to write one paragraph on one area of the Nazi Party – e.g. membership or programme – this should analyse their position at the time
	Hite and Hinton pp114-130

Layton pp2-8


	Pupils could be given additional information from Mein Kampf or elsewhere to categorise
Timeline can be further split into events helping/hindering the Nazis’ rise
More able pupils could be asked to write a full essay at this point, assessing the Nazi’s position across a number of areas


	To what extent did the Depression lead to increased support for extremism?


	Provide pupils with a brief outline of the Depression 

Provide pupils with statistics of unemployment, wages, and national income 1928-32. Compare this with the rise in the Nazi share of the vote
Pupils to discuss any correlation between the two. Would this come automatically? Would the Nazis need to act further? 

Pupils to write a paragraph either supporting or arguing against the question in the topic outline
	Hite and Hinton have statistics pp106-108

Layton pp4-6
	Teachers may find a brief recap of the causes of the depression to be useful depending on previous experience of students
Could extend this to a mini essay: “To what extent do you agree with the view that increased unemployment led to increased support for extremism in Germany 1928-1932?”

	Assess the reasons for the break up of the Grand Coalition
	Pupils to create timeline of events 1928-1933. Must include all elections and appointments of Chancellors 

This could be expanded into a living graph. This would chart attitudes to the Weimar Republic across these years
Pupils to write a paragraph answering the key question
	http://www.thinkinghistory.co.uk/resources/shortandsimple/livinggraph.htm
Explains living graphs

Hite and Hinton pp131-135 and Layton pp2-8 both explain the differing governments


	The focus here should be on increasing extremism, and a move away from Weimar ideals
Individuals will be covered later
The timeline could be joined to the earlier one

	Assess the possibility that Germany could have turned to communism
	Pupils to consider the question: “Could Germany have turned to Communism”? 

Split class into two to research and debate the point
Each side to write a concluding paragraph. These paragraphs can then be discussed and improved using ICT if available
	Hite and Hinton pp140-141 have a good introduction to this


	Pupils should consider number of votes, membership of KPD, propaganda, violence etc

	Rise and Appeal of Nazism

Assess the reasons why people supported the Nazis
	Collate evidence for the pupils about differing groups and their support for the Nazis
Pupils use this to create a list of reasons why people supported the Nazis
All students should write a paragraph explaining one reason for support using the P.E.E. method
Pupils should then collate their reasons using the diamond 9 method and discuss as a class the importance of each one
An extension or homework task of writing a full essay could then be set

	Hite and Hinton pp119-125 are good for sources
www.classtools.net for interactive diamond9
	This can be expanded to cover different groups – why working class? Why women? Religious differences etc
More able pupils may be able to make links between groups – women who are also Catholic, working class men etc
Can also be differentiated by sources used
Pupils may need assistance in discriminating between the reasons and assigning importance


	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	2. HOW AND WHY DID THE NAZI PARTY COME TO POWER IN 1933?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How important were Hitler’s speeches in the Nazis’ rise to power?
	Pupils to watch/listen to film of Hitler speaking

Pupils to mind-map reasons for Hitler’s success
	Film at: http://194.3.120.243/humanities/igcsehist/term2/rise_to_power/1933.htm
Podcast at: http://www.johndclare.net/Weimar7.htm
Hite and Hinton and Layton both have written details pp112-114
	It is important here to hear or see Hitler speak. It is difficult to gain the same impression from the written word

	How and why was Hitler appointed Chancellor in January 1933?
	Pupils to storyboard the events leading to Hitler’s appointment 

Pupils then to play parlour game of sticking a post it note to their forehead and asking other student’s questions to identify who they are meant to be

Pupils to identify motives of each of the key players and draw a pen picture of each one

They should then identify factors that brought the elites and the Nazis together. These should be represented diagrammatically - a picture of Hitler surrounded by arrows to be written in by students may be a good visual idea

Pupils should be asked to write an extended piece using the key question, which both describes and analyses Hitler’s appointment
	Storyboard can be part created or cut and stick exercise

Hite and Hinton pp142-144


	Students need to understand the different factors at play during this crucial period – and the motives of the different players


	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	2. HOW AND WHY DID THE NAZI PARTY COME TO POWER IN 1933?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Assess the importance of the Reichstag fire in the Nazis’ consolidation of power
	Provide pupils with detail of events. Pupils to make notes under headings of what happened (narrative) and why it was important (analysis)
	Layton is good on the fire p10-11
http://www.spartacus.schoolnet.co.uk/GERreichstagF.htm is a clear introduction
	Pupils may need guidance in identifying the importance of events

	Assess the reasons for the result in March 1933
	Provide details of result and turnout. Pupils to work backwards and try and extrapolate why result was 

Pupils to write a paragraph analysing at least one reason for the result
	
	More able pupils may be able to write a full scale essay assessing the reasons for the result 

	Consolidation
	Ensure glossary is up to date

Pupils to produce mind-map around the key question

Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme
	Examination papers


	Mind-map is vital here. It may be worth reusing the podcast to help pupils’ understanding of the many and varied reasons behind the rise of the Nazis

All pupils should have written at least one full essay by this stage. If they are au-fait with the mark scheme, they could attempt an “even better if” exercise with their own, or another pupil’s answer


	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	3. HOW EFFECTIVELY DID THE NAZIS MAINTAIN THEIR POSITION IN POWER AFTER 1933?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Gleichschaltung
	Explain that Gleichschaltung was not one process but many. It can be best explained by breaking it down into three areas

Action towards the federal states
The trade unions

And other political parties
Provide information and references for pupils to research each of the three areas. Explain that they need to explain what the Nazis did in each area, but also consider how successful the Nazis were
Now place three sheets of sugar paper around class. Pupils work in groups to add details about each area to one sheet. After 10 minutes move the groups around. Continue the process until you and the groups are happy that the notes are suitable
Pupils should then write a paragraph explaining their view of the success (or not) of the policy
	Hite and Hinton have plenty on Gleichschaltung see pp172,244,366

Also Lynch pp12-16
	Sources and information can be varied to differentiate
More able pupils may be able to extend this to a full length analytical essay: Assess the success of the Nazi policy of Gleichschaltung
All pupils may need some guidance in defining success

	Enabling Act and the creation of a one party state
	Provide copy of main aspects of act. Ask pupils to compare with what they recall of Weimar constitution
To what extent did the Nazi Enabling Act undermine the Weimar constitution? 
	Hite and Hinton have details of Enabling Act pp168-172

Lynch pp11-12 
	Teachers may find it useful to have details of Weimar Constitution to hand

	Death of Hindenburg
	Simply provide information about Hindenburg’s death. Ask pupils to suggest what happened next
Provide pupils with an account of events, and ask pupils to compare their opinion with the facts
	Layton p20

Hinton p179
	Pupils may need reminding of Hindenburg’s dislike of Hitler and his previous “intrigues”
This could also be turned into an essay/ paragraph. “Assess the importance of the death of Hindenburg in Hitler’s move to dictatorship”

	Night of the Long Knives
	Provide pupils with a mixture of statements. Some relating to reasons for the Night of Long Knives, some relating to the events, and some to its significance. Pupils to arrange into correct columns
This could be extended into an assessed piece:

· “Assess the importance of the Night of the Long Knives in Hitler’s consolidation of power”
	Hite and Hinton pp174-179 and Layton pp19-22 both have sections dealing with the Night of the long knives
	Can be differentiated with some done already, or varying the number of statements
Explain at this point that Hitler and the Nazis are now an effective dictatorship. The following lessons help explain how they maintained that position

	Machinery of Terror (SS, Gestapo, Concentration Camps)
	Provide pupils with a list of events involving SS/Gestapo 1933-39. Pupils to plot these on a timeline, on one axis with a scale on the other axis showing how powerful pupils feel  the SS/Gestapo were at that time (1-10) 
Teachers may wish to discuss how an historian would judge the power of the SS/ Gestapo first
Provide pupils with a list of major concentration camps. They should firstly plot these on a blank map also including the dates the camps were instigated. Ask if any conclusions can be drawn from this  
Pupils to investigate who was sent to the camps, the reasons why, and what conditions they faced when they arrived Pupils should produce a simple table of Group (Jews, Asocials etc) and number of victims
Pupils to investigate other forms of terror: murder, beatings, censorship etc. Provide a picture of an “average” German and a number of different sized arrows. Pupils to write on arrows form of oppression 
– size depends on how effective they feel it was. This can be set up as an ICT based exercise using MS Publisher or similar
	http://www.spartacus.schoolnet.co.uk/GERconcentration.htm has plenty of detail about the Camps

Hite and Hinton are good on the rise of the SS pp201-205

Hite and Hinton also have a detailed section about the groups sent to concentration camps pp333-343

http://fcit.usf.edu/Holocaust/resource/resource.htm has a selection of maps and other educational materials

Layton Ch4 pp92-107 is clear on 
	It is difficult to provide a full picture of the horror of some of the Nazi methods. It may be worthwhile suggesting to pupils that they investigate some of the films or literature about the period-Schindler’s List or Primo Levi for example

	Treatment of Opposition
	Pupils to investigate groups who opposed the Nazis, the form this opposition took, and how the Nazis dealt with it. Should then produce a table showing the main facts
Pupils to then write a paragraph: “Assess the significance of one of the various forms of opposition in Nazi Germany” This should follow the P.E.E. format
	Hite and Hinton pp316-334 and Layton pp64-67both have sections focussing on opposition 
	This could be made quicker by altering to a sorting exercise
Pupils may need some assistance in defining significance. They should focus on long tem/ short term, numerical significance etc

	Religious Policy
	Provide pupils with an outline of existing churches in Germany and their following
Pupils to produce a flowchart of Nazi attempts to control weaken and replace the existing churches. Then provide a selection of sources. Pupils to use sources to ascertain the success/failure of Nazi policy 
	Hite and Hinton have a model exercise. pp308-312
	

	Benefits of Nazi rule
	Provide pupils with a selection of sources about various aspects of Nazi policy such as economic, social, and foreign policy.  Pupils to select which sources suggest the Nazis brought benefits. Could then plot these further and split into various social groups
	http://www.bbc.co.uk/scotland/education/bitesize/higher/history/nationalism/nazi4_rev.shtml provides a simple introduction.

Hite and Hinton

Economic pp210-244

Social pp275-357

Foreign 370-406

Have lots of detail. Each section has a clear review that may be a good place to start
Noakes and Pridham: Nazism a Documentary Reader Volume Two, provides plenty of source material
	Source activity could be differentiated by sources provided
More able students could consider differences among any benefits – across time, area, social group etc. Again this could be differentiated by the sources given
· Note that this topic should be an outline of the benefits of Nazi rule. The next unit covers much of this in more detail

	Consolidation

Assess how effectively the Nazis maintained their position in power after 1933
	Ensure glossary is up to date
Pupils to produce mind-map around the key question
Explore previous exam questions on the topic or answer the key question given in the topic outline
Mark own or another student’s answers using mark scheme
	Examination Papers
	


	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	4. HOW SUCCESSFUL WERE HITLER’S ECONOMIC AND SOCIAL POLICIES 1933-45?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The Nazi Economy:

Assess the success of Hitler’s economic policies 1933-45

Schacht’s Four Year Plan and Goering’s New Plan.

The War Economy and Total War

Public works, conscription, Autarky


	Pupils to work in pairs to produce a piece of project work based around the Nazi economy
Provide pupils with a table showing Nazi economic aims, important individuals, key measures and success/failure. This should then be split into the periods 1933-36 (Recovery), 1936-39 (Rearmament) and 1939-45 (War)
This table should be completed with as much intervention as the teacher deems necessary
The table then forms the basis of the remainder of the rest of the project. The project must include a short written piece about both Schacht and Goering. It also needs statistical data explaining the success/failure of Nazi policy. It must also include a timeline showing changes in policy. It should include a glossary of key terms
All pupils should complete the economy project before choosing one of the following four topics
All projects can be completed and/or presented using ICT

	Hite and Hinton pp210-244 have large amounts of data and detailed information

www.spartacus.schoolnet.co.uk has biographical data
Noakes and Pridham: “Nazism 1919-45 Vol 2 Economy and Society” (University of Exeter Press 2000) also has large amounts of data and source information

Teachers should choose a range of sources covering areas such as employment, production, wages, self sufficiency, GNP and military spending
The actual sources chosen can vary, and may need to be adapted to students needs
	The original table can be created as a fill in the gaps or cut and stick exercise
The Nazi economy is a complex topic that needs to be understood as a whole. Teachers may find that teaching the topic chronologically in outline will be necessary before starting the project work
Covering this area in a project format reduces the teaching role of the teacher. Teachers must be confident that their students are capable of such work. They should act as facilitators of their students’ learning, ensuring that students remain on track
Teachers may feel that they need to provide general guidance on how to assess the success/failure of a policy before allowing pupils to begin



	Assess the success of Nazi policy towards workers
	Pupils to work in pairs to produce a piece of project work based around Nazi policy towards workers

Provide pupils with a table showing Nazi aims, measures (1933-39, and 1939-45), effects, and success/failure
The table should be completed with as much assistance as the teacher deems necessary
The table then forms the basis of the rest of the project. The project must include a short written piece on the success/failure of Nazi policy. It must also include statistical or other documentary evidence to back this up. It must include a timeline and a glossary of key words
Pupils must decide on how to create notes for the remainder of the class and how best to report back
	Hite and Hinton have details pp232-235

http://www.schoolhistory.co.uk/year9links/nazigermany/leisure.pdf is a simple outline aimed at KS3 but with some useful sources
Layton pp56-59

Noakes and Pridham for more sources


	Students may need guidance on how to assess success/failure



	Assess the success of Nazi policy towards women
	Pupils to work in pairs to produce a piece of project work based around Nazi policy towards women
Provide pupils with a table showing Nazi aims, measures (1933-39, and 1939-45), effects, and success/ failure. The table should be split into topics such as marriage, births, employment etc
The table should be completed with as much assistance as the teacher deems necessary
The table then forms the basis of the rest of the project. The project must include a short written piece on the success/failure of Nazi policy. It must also include statistical or other documentary evidence to back this up. It must include a timeline and a glossary of key words
Pupils must decide on how to create notes for the remainder of the class and how best to report back
	Hite and Hinton pp296-301

Noakes and Pridham for sources

Layton pp73-76

www.spartacus.schoolnet.co.uk for research


	Students may again need advice on how to assess success/failure



	Assess the success of Nazi policy towards young people
	Pupils to work in pairs to produce a piece of project work based around Nazi policy towards young people
Provide pupils with a table showing Nazi aims, measures (1933-39, and 1939-45), effects, and success/failure
The table should be completed with as much assistance as the teacher deems necessary
The table then forms the basis of the rest of the project. The project must include a short written piece on the success/failure of Nazi policy. It must also include statistical or other documentary evidence to back this up. It must include a timeline and a glossary of key words
Pupils must decide on how to create notes for the remainder of the class and how best to report back
	Hite and Hinton pp276-291

Noakes and Pridham for sources

Layton pp62-68

www.spartacus.schoolnet.co.uk for research


	Students may need guidance on how to assess success/failure



	Assess the effects and “success” of Nazi racial policy
	Pupils to work in pairs to produce a piece of project work based around Nazi racial policy 

Provide pupils with a table showing Nazi aims, measures (1933-39, and 1939-45), effects, and success/failure
The table should be completed with as much assistance as the teacher deems necessary
The table then forms the basis of the rest of the project. The project must include a short written piece on the success/failure of Nazi policy. It must also include statistical or other documentary evidence to back this up. It must include a timeline and a glossary of key words
Pupils must decide on how to create notes for the remainder of the class and how best to report back
	Hite and Hinton pp334-357

Noakes and Pridham for sources

Layton pp93-108

www.spartacus.schoolnet.co.uk for research


	Students may need guidance on how to assess success/failure




	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	4. HOW SUCCESSFUL WERE HITLER’S ECONOMIC AND SOCIAL POLICIES 1933-45?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Consolidation
	Ensure glossary is up to date

Pupils to produce mind-map around the key question

Pupils should be asked to write a longer written piece answering the key question: How successful were Hitler’s economic and social policies 1933-45

Mark own or another student’s answers using mark scheme
	Examination Papers
	Teachers must be confident at this point that students have understood each point of the specification, and may need to revisit any points they feel necessary before starting the essay




	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	5. WHY, AND WITH WHAT CONSEQUENCES, WAS GERMANY DIVIDED AFTER THE SECOND WORLD WAR?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Assess the immediate impact of World War Two on Germany
	Provide pupils with a selection of sources about Germany in 1945. Pupils to produce a montage showing visually and in writing the condition of Germany

Pupils to create a timeline of events in Germany 1945-1949
	Sources including pictures, statistics, and historical viewpoints

Alan Farmer: “An Introduction to Modern European History” (Hodder Murray 2000) has suitable statistics

Lothar Kettenacker “Germany Since 1945” (Opus 1997) has a statistical appendix and chronology of events
	Timeline should be a very simple outline of events, aimed at making the chronology of the rest of the unit clear

	Assess the consequences of the Potsdam Agreement
	Provide pupils with an outline of discussions at Potsdam

Pupils to create a flow chart showing aims of the participants – the agreement – the consequences

Pupils to write a paragraph assessing the consequences of the deal
	http://www.spartacus.schoolnet.co.uk/2WWpotsdam.htm
http://www.fco.gov.uk/servlet/Front?pagename=OpenMarket/Xcelerate/ShowPage&c=Page&cid=1119529514880
http://www.historylearningsite.co.uk/potsdam_conference.htm
All provide details of the conference in varying detail
	

	Assess the position of Germany after division
	Map-work: pupils to study maps of Germany and Berlin at the time. Mark on blank versions the alterations brought about at Yalta

Pupils should understand what infrastructure was in each area – e.g. most food produced in Russian zone, to help understand later problems

Maps can be recreated physically to make the same points

Pupils to draw a venn diagram listing any social, political, or economic problems they identify

They should then be asked to write a paragraph on one factor
	http://www.rootsweb.com/~wggerman/map/germany1945.htm has a very clear map

Kettenacker pg2 also has a map
	More able students could be asked to write a full essay exploring the economic, social, and political effects of division

	Compare how Denazification was applied across the different zones in Germany
	Remind pupils that this was agreed at Potsdam and what it was to involve. Pupils then to research how it was applied in Soviet, American and French/British zones 

Report back then to rest of class and try and identify similarities/differences in how applied

Pupils to write one paragraph on their zone. Compare/contrast these with other zones
	Kettenacker pp16-19
	

	Assess the reasons for developing enmity between the Soviet Union and the Western allies
	Provide pupils with details of events. Pupils to develop a “choices” style game in the role of USA or USSR. They must provide a step by step account of developments and three choices each country could have made. They must explain why the choice was made. The last choice should be Stalin’s blockade of Berlin after the introduction of a new currency
	Farmer

Wolfson and Laver: European History 1890-1990 (Hodder Murray 2001)

David Williamson: Europe and the Cold War (Hodder Arnold 2006)


	


	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	5. WHY, AND WITH WHAT CONSEQUENCES, WAS GERMANY DIVIDED AFTER THE SECOND WORLD WAR?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Assess the reasons for, and consequences of, the Berlin Blockade
	Provide picture of Stalin. Pupils to surround it with thought bubbles explaining why he launched the blockade. Ensure that they include long and short term factors

Story of the blockade could be a simple storyboard, or could be extended to a short piece of drama. Pupils to provide props necessary to tell the story ensuring they identify why the blockade was resolved peacefully

Provide pupils with a mixture of consequences of the blockade. Pupils are to separate these into long term and short term, and assign each a value out of ten depending how important they feel each one is
	Haydock: A City Under Siege is a very detailed account

http://www.spartacus.schoolnet.co.uk/COLDberlinairlift.htm
http://www.trumanlibrary.org/whistlestop/study_collections/berlin_airlift/large/docs.php
Varying degrees of detail are available via the web
	The question of why Stalin launched the blockade, and why the USA chose to launch the airlift, can be turned into mini essays

Pupils may still need guidance on how to assign importance to factors 



	Assess the reasons for the split
	Provide pupils with details of events. Pupils to study maps of the area at the time

Pupils to further research and then create a list of reasons why the split happened

Pupils then to assign importance to the reasons, this could be done using the diamond nine format

Pupils to then write a paragraph explaining the most important reason in their opinion using the P.E.E. format
	Farmer pp83-87

Kattenacker pp37-52

www.classtools.net for Diamond 9 template
	More able pupils may be able to extend this into a full essay

	Consolidation
	Ensure glossary is up to date

Pupils to produce mind-map around the key question

Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme
	Exam papers/mark schemes
	All pupils should have completed at least one full essay on this topic. The topic outlines provide a selection of questions which can be used or adapted

Pupils should be clear on what is expected from a good answer by now. Could try an “even better if” exercise where grade C answers are provided and passed around the group, with each person/pair suggesting improvements


	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	6. HOW SUCCESSFUL WAS ADENAEUR AS CHANCELLOR FROM 1949 TO 1963?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Evaluate the effectiveness of the Basic Law and Constitution
	Pupils to discuss what kind of law and constitution they would expect to see develop in Germany after the experiences of Weimar and Nazi Germany
Compare their discussion with the actuality
	http://en.jurispedia.org/index.php/Introductionto_the_basic_and_the_constitutional_law_%28de%29#II._The_basic_law.E2.80.99s_content holds a version of the law and constitution in English
	

	Compare and contrast the views of the  differing political parties in 1949
	Pupils to complete “washing line” exercise on pieces of A4 paper, showing political parties from left to right. Other parlour games can also be played
Pupils to create one page pen picture of Adenaeur
	http://en.wikipedia.org/wiki/German_federal_election%2C_1949 lists results of election
Lothar Kettenacker: Germany Since 1945 pp37-53
	Ensure pupils are clear on the new idea of Catholics and Protestants working together in one party – The CDU

	Assess the factors involved in creating the German economic miracle
	Pupils to create large diagram of factors creating economic miracle. This could take the form of large arrows pointing at the word “miracle” in the middle of the page. The arrows should then include the following:

Marshall Plan

Modern Machinery

No military spending

Korean War stimulating steel in the Ruhr

Good Labour relations

Bundesbank

Pupils to then write one paragraph about what they feel is the most important factor
	Kettenacker pp37-53 and appendix

http://www.germanculture.com.ua/library/facts/bl_economic_miracle.htm


	Pupils may need guidance on assessing importance
More able pupils may be asked to extend this into a full essay

	Assess the reasons for Germany’s co-operation with Europe

1/ Rapprochement with France


	Provide pupils with a selection of sources. Pupils to analyse and suggest a number of reasons behind rapprochement
Give pupils text of 1963 Elysee Agreement. In pairs pupils to highlight what they feel are they most important points
Pupils to write one paragraph explaining the most important reason for rapprochement in their opinion
	Lothar Kettenacker: Germany Since 1945 pp53-80
http://www.sovereignty.org.uk/features/eucon/elysee.html
http://news.bbc.co.uk/1/hi/world/europe/2681923.stm

	The key question covers the next two topics
Pupils may need some assistance with questions of importance

More able pupils may be set a full essay on the topic

	2/ EEC


	Pupils to create a timeline of the growth of co-operation in Europe

The timeline could be highlighted to show events which encourage greater German involvement, and events that discouraged it
Pupils to write a paragraph explaining one reason for Germany’s closer ties with the EEC
	Kettenacker pp53-80

http://europa.eu/abc/history/1945-1959/index_en.htm

	

	Assess Germany’s foreign policy outside the EEC

1/ Rearmament and NATO
	Pupils to research debates around Germany’s entry to NATO
Then to go into roles for a round table discussion, with pupils representing the German view, American, French Etc
	http://www.nato.int/docu/review/2005/germany_eng.pdf

	More able students may be able to write a full essay on this topic

	2/ Policy towards USA and USSR/DDR


	Split pupils into groups. Each group to research policy towards one of the three
Groups to report back to remainder of class, and provide notes for others to use. Pupils to decide on best format for presentation and notes
	Kettenacker pp53-80


	

	Compare the elections of 1953, 1957 and 1961
	Provide pupils with details of the results of each election. Pupils to track the changes between them
Pupils to identify differences in campaigns each time, differing coalitions and any issues after each election
Pupils to note the political and social stability of the period, and compare with Germany’s recent past
	http://en.wikipedia.org/wiki/German_federal_election,_1957#Issues_and_Campaign
http://en.wikipedia.org/wiki/German_federal_election,_1953
http://en.wikipedia.org/wiki/German_federal_election,_1961 Have results of each election
	Results can be mapped on spreadsheet

	Assess the impact of the Der Spiegel Crisis on Adenauer’s decline and fall. 

1/ Adenauer’s decline and the Der Spiegel crisis of 1962
	Pupils to storyboard the crisis with reference to events, and finishing with Adenauer’s reputation afterwards
	Kettenacker pg134 

http://faculty.users.cnu.edu/bpuaca/Spiegel%20Affair.html
http://www.spiegel.de/static/spon1996/english/e_gruss_inside.html

	The next two topics are covered by the same key question


	GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-1963

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	6. HOW SUCCESSFUL WAS ADENAEUR AS CHANCELLOR FROM 1949 TO 1963?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	2/ West Germany in 1963


	Pupils to create a montage of Germany’s political, economic and social state in 1963

Pupils to then identify and prioritise reasons for Adenaeur’s fall. This can be done using the Diamond 9 method

Pupils to write one paragraph explaining what they think was the most important reason for Adenauer’s resignation
	Kettenacker pp125-159


	Pupils may need assistance assigning importance

More able pupils can expand this into a full scale essay

	Consolidation
	Ensure glossary is up to date

Pupils to produce mind-map around the key question

Explore previous exam questions on the topic

Mark own or another student’s answers using mark scheme
	Exam Papers/Mark Schemes

Model Answers


	All pupils should have completed at least one full essay on this topic. The topic outlines provide a selection of questions which can be used or adapted

Pupils should be clear on what is expected from a good answer by now. Could try an “even better if” exercise where grade C answers are provided and passed around the group, with each person/ pair suggesting improvements


Sample Lesson Plan: 
GCE History A: H106.F962 European and World History Period Studies

Philip’s relationship with Papacy

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to understand the factors influencing the relationship between Philip and the Papacy

	Objective 2
	Students to practice the selection of appropriate historical knowledge

	Objective 3
	Students to analyse a range of source material

	Objective 4
	Students to arrive at substantiated judgements of causation following a categorising exercise


Recap of previous experience and prior knowledge

Brief card loop activity.  Completed cards showing statements about Philip’s reforms are cut in half to form ‘tops’ and ‘tails’.  Students are given a mixed bag and asked to reform statements recapping previous knowledge.  This should be based on Philip’s role and reforms in the Spanish church leading to the idea that he was the “Champion of Catholicism” (10 minutes).

Content

	Time
	Content

	10  minutes
	· Students should be given a pack of quotations from historians commenting on Philip’s role in the Spanish Church as “Champion of Catholicism” and his motives.  In pairs students decide which they agree and disagree with, based on their knowledge so far.  Brief plenary discussion, during which students keep their results face down in front of them.  Tutor indicates that results will be returned to at the end of the lesson.  (The majority of students will probably see him as motivated by religion at this stage).  Use chapter 2 of Sheila Randall’s ‘Philip II’, pages 30-43.

	15 minutes
	· Students work with primary source material on Philip’s correspondence with Sixtus V, 1587-1590.  In pairs one student works out Philip’s attitude to the Pope, the other works out the Pope’s attitude to Philip.  They fill in “thought-bubble” diagrams to compare.  Tutor facilitates understanding, and poses the question: “Why were relations between the two men so poor?”

	10 minutes
	· Working with a narrative outline, students colour code causes under political/religious/economic headings.  There is the opportunity here for the teacher to discuss with the class and ask for reasons to develop a discussion of relative significance.  This is an important exam skill and will need emphasis prior to the mini essay.  Plenary discussion in consolidation is also important in stressing the need to substantiate judgement.  A hierarchy of factors could be produced to facilitate this.


Consolidation

	Time
	Content

	10 minutes
	· Return to students’ initial choice of quotations.  Tutor asks if anyone has changed their mind.  Brief plenary discussion follows.  Students to produce a mini-essay for homework: ‘How far does examination of Philip’s relations with Pope Sixtus support the view that he was a Champion of Catholicism?’


Sample Lesson Plan: 

GCE History A: H106.F962 European and World History Period Studies

Summary lesson: To what extent was Philip’s rule of Spain successful?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the lesson

	Objective 1
	Students to understand the key features of Philip’s reign

	Objective 2
	Students to practice communication of History in a clear and effective manner

	Objective 3
	Students to make substantial judgements on the key concepts of significance

	Objective 4
	Students to complete exam skills practice of organising and prioritising


Recap of previous experience and prior knowledge

This is an end of topic lesson for revision/review.  Start with a card loop exercise organised to cover the main aspects of Philip’s reign.  Cards are produced with tops and tails of key statements covering Philip’s rule of Spain.  They are then cut in two, muddled up and the students work in groups of 2 or 3 to reassemble them (5 minutes). 

Content

	Time
	Content

	10 minutes
	· Starter activity.  Students are given blank A3 and asked to draw a map of the Spanish peninsular without reference to books.  Key features can be added (e.g. Madrid, Granada, Portugal etc.)  Follow up questioning and display of work.  Students can vote on most accurate/colourful/artistic/worst etc.  Make this relevant to objective 1 by asking students to mark on some key events in their geographical context e.g. the annexation of Portugal, the revolt of Aragon, the building of the Escorial etc. 

	15 minutes
	· Provide students with factual information on cards which detail Philip’s actions in Spain.  In pairs students sort these into two piles: successes and failures.  The cards could contain some new information, as well as facts that the students are already familiar with.  Brief plenary discussion conducted to establish a general trend.  This would be an opportunity to explain, illustrate, remind students of what a substantiated judgement is, using the point/evidence/explain formula or the ‘yes, but…’ approach if students suggest that some things can be seen as both a success and a failure.


	Time
	Content

	10 minutes
	· Divide class into four groups: religious, political, social and economic.  Each group then resorts the cards to select actions relevant to their topic, and agrees on a selection of Philip’s greatest success and greatest failure in this topic area.  Students could then come to a judgement of their area overall using the ‘yes, but… ‘ formula to present to the rest of the class.

	10 minutes
	· One student from each group ‘is’ Philip and summarises the group’s conclusions to the rest of the class.  Tutor to plot decisions on Smartboard/Whiteboard for plenary discussion.  This could lead to a discussion about how to judge success, what criteria to apply… aims/context/outcomes... which will help with the essay.


Consolidation

	Time
	Content

	10 minutes
	· Students vote for Philip’s greatest success and failure.  Tutor provides handout of factual information from which the cards were cut.

	Homework
	· Assignment in form of exam essay question.  “To what extent was Philip as king of Spain successful in his domestic policies?”

· There is a summary diagram on page 37 of ‘Philip II’ by McKinnon-Bell.

· There is a summary diagram on page 61 of ‘Philip II’ by Sheila Randall.  Colin Pendrill ‘Spain’ chapter 3 pages 70-118 has a ‘success/failure’ approach to Philip’s rule.


Sample Lesson Plan: 

GCE History A: H106.F962 European and World History Period Studies

Key events in the course of the Revolt of the Netherlands

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to understand the key events in the Revolt of the Netherlands

	Objective 2
	Students to arrive at substantiated judgements of change

	Objective 3
	Students to select and deploy historical knowledge appropriately


Recap of previous experience and prior knowledge

Brief true/false quiz using mini whiteboards to provide an overview of the topic and recap previous knowledge (5 minutes).

Content

	Time
	Content

	10 minutes
	· In pairs students complete a card-sort exercise to produce a time-line chronology of the Revolt of the Netherlands.  Students choose events which they believe to be important turning points.  There is a very detailed chronology in ‘Europe’ (Flagship) pages 214-215, but no more than 10-15 events, including military and political incidents should be needed.

	10 minutes
	· Tutor conducts plenary discussion and plots 4/5 possible events on the board taken from students suggestions e.g. the death of William of Orange, the Spanish Fury, the arrival of Alva, the removal of Parma to fight the French etc.  There is an opportunity here for the teacher to lead a discussion and develop students’ ability to judge significance of events.

	10 minutes
	· Tutor divides class into small groups, each group with a different turning point.  The groups must produce a ‘living photograph’/’freeze-frame’ of their event.  Their presentation should provide:

· A reasoned argument as to why the event is a turning point.  Using the point/evidence/explain formula

· A reasoned argument as to why their chosen event is more crucial than others.


	Time
	Content

	15 minutes
	· Each group presents to the class followed by a discussion so that the whole class can come to an agreement on the most crucial turning point as a basis for a written exercise.


Consolidation

	Time
	Content

	5 minutes
	· Students agree on the most convincing presentation.  Each group produces a hand-out/PowerPoint slide to use as a starter activity next lesson.  This should take the form of a summary of their turning point and the reasoning behind it.


Sample Lesson Plan: 

GCE History A: H106.F962 European and World History Period Studies

Philip II’s defence of Catholicism: The Spanish Inquisition

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to understand the historical debate surrounding the sixteenth century Inquisition

	Objective 2
	Students to analyse why the Inquisition has been represented in different ways

	Objective 3
	Students to demonstrate understanding by reaching a substantiated judgement on the consequences and impact of the Inquisition


Recap of previous experience and prior knowledge

Students complete a simple graphic summary of knowledge so far, based on a star symbol with one way in which Philip defended Catholicism in Spain entered on each point of the star (10 minutes).

Content

	Time
	Content

	5 minutes
	· To introduce the topic students watch a brief video clip of Monty Python’s “Trouble at the Mill”, showing a common perception of the role of the Spanish Inquisition.

	10 minutes
	· In pairs, students discuss:

· What do I know?

· What did I learn?

· What do I need to find out?

· A brief plenary discussion conducted.  Tutor clarifies the fact that the role of the sixteenth century Spanish Inquisition is still controversial.

	10 minutes
	· Students work in pairs: one using John Motley’s view of the Inquisition, and one using that of Henry Kamen.  They work out the key aspects of “their” view, before explaining these to their partner.  Use Sheila Randall ‘Philip II’ chapter 2 pages 34-40.

	15 minutes
	· Provide students with a factual outline of the work of the Spanish Inquisition.  Students use these facts/statistics to:

· “Test” each view

· Make a substantiated judgement on the success/failure of the Inquisition based on their own developed criteria

· Judge the success/failure of the Inquisition

· Make a conclusion on which view of the Inquisition is the most convincing


Consolidation

	Time
	Content

	10 minutes
	· Re-run video clip.  Brief plenary discussion: did Monty Python get it right?

· Students create discussion boards around the question, ‘Did the work of the Inquisition strengthen the Spanish Church?’ using post-its of their key ideas, which are to be returned to next lesson.


Sample Lesson Plan

GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941 

What were the Causes of the 1905 Revolution?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To understand the causes of the 1905 Revolution

	Objective 2
	To debate the importance of those causes

	Objective 3
	To make links between the causes


Recap of previous experience and prior knowledge

Set a five question test about Russia’s problems prior to 1905. Should include: What were Nicholas II’s policies? What were the roles of Witte and Pobedonostsev? How were minorities treated? What opposition groups were there; what were their objections to the Tsarist regime? Why did Russia lose the Russo-Japanese War?

Content

	Time
	Content

	10 Minutes 

 (Including Recap)
	· Warm up activity. Pupils to think of questions based on recap. Write down the questions and put in a hat. Pupils to take turns in answering each other’s questions. 

	5 Minutes
	· Pupils to discuss what issues different groups had with the Tsarist regime. Make brief notes of these reasons on a grid that can be cut up later. (Attachment One). Pupils should aim for four to five reasons. These could include the disenchantment of each of the major social groups in Russia; the oppressive nature of the regime at that stage or the more immediate concerns following Bloody Sunday.

	 15 Minutes 
	· Pupils to research further issues using internet or relevant textbook. They should aim to have a total of 12-15 reasons including their previous ideas. 

· These reasons could include several specific grievances of each social group – for example 

· Relevant websites include:

· http://www.thecorner.org/hist/russia/revo1905.htm
· http://www.historystudystop.co.uk/php/displayarticle.php?article=72&topic=meu
· Suitable Textbooks:

· Michael Lynch: Reaction and Revolution Russia 1894-1924 pp33-41

· Steve Phillip: Lenin and the Russian Revolution pp85-92

· Peter Oxley Russia 1855-1991 pp45-56

· These ideas should be written down on a grid (Attachment One)  It may save time to provide the pupils with ready made cards

	15 Minutes 
	· Discuss with pupils what may make a factor important, ensure that they are aware of some appropriate terms: long term/short term; direct/indirect; necessary but not sufficient alone etc.

· Pupils to share their ideas with another pupil. They should narrow the list down to the nine they feel are most important. This may involve grouping some factors together e.g grievances of the peasants  
· Pairs then merge with another pair and repeat the exercise: discussing which nine they think are most important. 
· Depending on the size of the group this should be repeated until the whole group have nine factors they agree are the most important. 

· These factors should be written on sheets of A4 paper along with an explanation of its importance. 

	10 Minutes 
	· Set a strict ten minute limit. http://www.online-stopwatch.com/  has an online stopwatch.

· Share the factors ideally one per pupil. 

· Pupils now arrange themselves into a human “Diamond Nine” formation. They must discuss the importance of each factor and come to agreement.

· This arrangement can also be done on paper or via projector using (attachment two) or using the interactive tool at www.classtools.net

· Encourage pupils to discuss whether any of the factors are linked. 

· They must come to an agreement within the time limit! 


Consolidation

	Time
	Content

	5 Minutes 
	· Pick pupils randomly to talk about what they have learned. They should explain why one of the factors was/wasn’t that important in 30 seconds without saying yes/no. 
· If time allows, develop two class paragraphs ‘The most important reason for the 1905 Revolution was … because ….For example, …’ ; This reason was more important than X because ….For example… This should otherwise be set as homework or as a starter for the following lesson.


Sample Lesson Plan

GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941 

What Opposition Groups Faced Tsar Nicholas II 1894-1905?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To know that opposition groups grew to face Nicholas II

	Objective 2
	To explain the beliefs of those groups

	Objective 3
	To understand the differences in opinion among and within opposition groups


Recap of previous experience and prior knowledge

Recap with pupils Nicholas II’s policies and problems. An outline of some standard questions is here (attachment one). Pupils to have done some prior reading about opposition groups, perhaps as homework from the previous lesson.

Content

	Time
	Content

	10 Minutes  (including recap)
	· Play “Mallet’s Mallet” with pupils. This is a quick fire word-association game. One pupil says a word and the other then has to reply immediately with a word that is in some way inherently linked. For example “Tsar” leading to “Nicholas”. If a pupil does not answer straight away hit them with a proverbial mallet. Two mallets and they are out of the game. The game continues around the class until there is a winner.

	Time
	Content

	15 Minutes 
	· Provide pupils with a blank chart (attachment two).

· Pupils to fill in the blanks using their own knowledge or research

· The task can be differentiated by using any combination of the answers provided in (attachment three). The chart could be partly completed, or the task could be turned to a cut and paste activity.

· Provide and keep to a strict time limit before sharing answers with pupils

If pupils are researching this relevant textbooks include:

· Michael Lynch: Reaction and Revolution: Russia 1894-1924 pp19-27

· Peter Oxley: Russia 1855-1991 pp52-57

· John Hutchinson: Late Imperial Russia 1890-1917 pp28-38

	15 Minutes 
	· Split pupils into groups representing the main opposition groups

· Further split the Social Democrats into Bolsheviks and Mensheviks

· Pupils to consider how their group would rule Russia if they were able. 

· Pupils to complete a copy of (attachment four) in each group

· Further research as per the books above if necessary page references as above. 

	15 Minutes 
	· Introduce the rules of debate to pupils

· Pupils complete debate using those rules
· A simple version of rules of debate is at:

· http://news.bbc.co.uk/cbbcnews/hi/newsid_4540000/newsid_4540800/4540877.stm


Consolidation

	Time
	Content

	5 Minutes 
	· You Say, We Pay. One pupil sits at the front of the class. Project or write the name of an opposition group or leader behind them. Rest of class have to give enough clues for the pupil to work out who or what is written.


Sample Lesson Plan

GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941 

What Influence did Rasputin have on Russian Politics during World War One?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To investigate how Rasputin has been portrayed

	Objective 2
	To understand that the story of his life may have been exaggerated 

	Objective 3
	To produce a balanced account of his influence over Russian politics and that of other factors during World War one.


Recap of previous experience and prior knowledge

Quick quiz to recap the effect that World War One had on Russia. Ensure that pupils remember areas such as food shortages, transport problems and inflation. Pay particular attention to political instability.

Content

	Time
	Content

	5 Minutes 

(Including recap)
	· Play Boney M’s song “Rasputin” as pupils enter the room. 

· Provide pupils with a copy of the lyrics. 

· Pupils to identify what kind of man is portrayed as within two minutes by underlining words and phrases.

· Lyrics are available at: http://www.lyricsdepot.com/boney-m/rasputin.html

	10 Minutes 


	· Show class this video from the History Channel:
· http://www.history.com/media.do?action=clip&id=mysteries_rasputin_broadband
· Pupils to discuss their initial impressions of the portrayal of Rasputin in the film. What kind of man does he appear? What influence could such a man have over Russia?

· Discuss the interpretations of Rasputin given in song and film. 

· Ask pupils to consider what problems this may cause a historian.

	35 Minutes 
	· Pupils to research into Rasputin’s life – concentrating on his influence on Russian politics and the Tsar. 

· In groups of three, pupils to create their own five minute documentary in as balanced a way as possible.
· One pupils should concentrate on the simple life story of Rasputin, the second his influence on Russian politics, and the third should set the context and comment on what other influences there were at the time, paying particular attention to the effect of World War One

· This can be presented or filmed if equipment available

· The following textbooks all have useful sections about Rasputin:

· Michael Lynch: Reaction and Revolution: Russia 1894-1924 pp74-76

· Steve Phillips: Lenin and the Russian Revolution pp21-3

· John Hutchinson: Late Imperial Russia 1890-1917 pp67-8

· Peter Oxley: Russia 1855-1991 pp81-3

· Useful websites include:
· http://www.spartacus.schoolnet.co.uk/RUSrasputin.htm
· http://www.channel4.com/history/microsites/M/masters_darkness/rasputin.html
· http://news.bbc.co.uk/1/hi/world/europe/678502.stm


Consolidation

	Time
	Content

	10 Minutes 
	· Split class in half, write on the board: “Rasputin was a huge threat to Russian stability during World War One”. Half the class are to provide evidence in favour of the statement, half the class against. 

· Give the class five minutes to think of their replies, then begin writing them on the board in turn, one for, then one against, the statement. Each group must copy the arguments for both sides.

· The winner is the group who does not run out of arguments.


Sample Lesson Plan

GCE History A: H106. F962 From Autocracy to Communism Russia 1894-1941 

What were Lenin’s Strengths and Weaknesses as Leader of Russia?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To know the Lenin has been said to have had both strengths and weaknesses

	Objective 2
	To understand what some of those strengths and weaknesses were

	Objective 3
	To provide a reasoned judgement  of how far the strengths outweighed weaknesses (or vice-versa)


Recap of previous experience and prior knowledge

Quick quiz covering Lenin’s time as leader. Include crushing of Constituent Assembly, the Civil War, the Red Army, War Communism, NEP, and Kronstadt Rising. 

Content

	Time
	Content

	10 Minutes (Including Recap)
	· Contrast. One teacher provides an opinion of Lenin. (1-2 minutes)

· After this time, leave the room and ask another teacher to give a contrasting view. 

· Both teachers leave the room for 1 minute as pupils vote on who had the most convincing view.

· Teachers can either give their own opinion, or use a range of secondary sources.

· Peter Oxley: Russia 1855-1991 has a range of Historian’s views and primary evidence  pp134-141
· http://www.spartacus.schoolnet.co.uk/RUSlenin.htm has primary and Secondary sources that can be adapted.

	15 Minutes 
	· Explain that pupils are going to put Lenin on trial. 

· The charge is that he was a weak leader of Russia

· Split group in half – prosecution and defence

· Provide pupils with a variety of sources about Lenin. Oxley has examples pp134-141 as does http://www.spartacus.schoolnet.co.uk/RUSlenin.htm 

· Pupils to read sources in pairs and create “killer” questions they would ask of Lenin to establish his guilt, or questions that would help him establish his innocence.

· Split the class into two for defence and prosecution. Each side to “brainstorm” their best questions. Teacher then collects these questions and passes those for the defnce to the prosecution and vice versa.

	10 Minutes 
	· Pupils now have 10 minutes to find evidence defending Lenin against the allegations in the “killer” questions or to find evidence questioning the statements of innocence.

	15 Minutes 
	· One pupil from each pair takes it in turns to play Lenin, answering whichever question or statement they have with whatever evidence they have found. 

· When complete, pupils stand on a continuum of 1-10 running from guilty to not guilty depending on what they believe

· Ask pupils to justify why they have stood at a particular point 

· Pupils to write a paragraph for their notes. “I think Lenin was …… of the charge of being a weak leader of Russia.” 

· Sources are available in the following books:

· Peter Oxley: Russia 1855-1991 pp134-141

· Stephen Lee: Lenin and Revolutionary Russia pp82-3

· Michael Lynch: Reaction and Revolution 1894-1921 pp167-176

· Steve Phillips: Lenin and the Russian Revolution pp144-155


Consolidation

	Time
	Content

	10  Minutes 
	· Ping Pong. Split group into half – reverse the groups from the main part of the lesson.

· Point at a pupil from each side in turn

· Pupil to provide one piece of evidence that Lenin was strong/weak–depending on group

· If he/she cannot provide evidence quickly then he/she sits down

· Carry on until there is a winner


Sample Lesson Plan

GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-63 
Was the Munich Putsch a Failure for the Nazi Party?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To gain a clear understanding of the events of the Munich Putsch

	Objective 2
	To understand that there are different interpretations of the success/failure of the Putsch

	Objective 3
	To give a reasoned judgement on how successful the Putsch was


Recap of previous experience and prior knowledge

Quick quiz covering the early problems of the Weimar Republic and the various revolts against it from left and right, including the Kapp Putsch.

Content

	Time
	Content

	10 Minutes (Including Recap)
	· Show pupils the following video clip: http://www.youtube.com/watch?v=U6mU4ynquTQ
· Ask them what questions it evokes about the topic. Does it suggest that the Putsch was a failure or success – why? This should be a “snap” judgement. Explain that the lesson will allow them to make a more reasoned one. Perhaps take a vote at the beginning and end. 

	15 Minutes 
	· Pupils to arrange events surrounding the Munich Putsch in correct chronological order (Attachment One)

· Pupils to then create storyboard of events using the internet and MS Power Point 

	15 Minutes 
	· Provide pupils with “other people’s views” sheet (attachment two)

· Provide pupils with sources assessing the success/failure of the Putsch–both long and short term. 

· Pupils given five minutes to consider their point of view and their evidence and reasons for it

· Pupils then swap opinions filling in the points on the sheet (they must also provide some evidence for their reasoning -  a source reference for example)

· Sources are available at:

· http://www.spartacus.schoolnet.co.uk/GERbeer.htm
· http://www.historylearningsite.co.uk/beer_hall_putsch_of_1923.htm
· http://www.ngfl-cymru.org.uk/vtc/ngfl/history/120/1923/The%20Munich%20Putsch/Munich%20Putsch%20Worksheet.doc
· Also books such as:

· Hite and Hinton: Weimar and Nazi Germany pp53-55

· Stephen J. Lee: The Weimar Republic pp17-19

	10 Minutes 
	· Discuss with pupils how an historian would judge the success of the Putsch,. Ask them to consider long term/short term factors, propaganda, what the aims of the Putsch were for the Nazi Party, whether Hitler’s aims were any different etc. 

· Pupils should now consider all the evidence they have gathered and speak in turn about their opinion of the overall success/failure of Putsch to provide a reasoned judgement.


Consolidation

	Time
	Content

	10 Minutes 
	· Key Words. Give pupils five key words from the lesson.

· Pupils must write a paragraph including all of the words explaining what they have learned during the lesson. 
· This paragraph must be a reasoned judgement of the success/ failure of the Putsch, and should begin. I believe the Munich Putsch to have been…


Sample Lesson Plan

GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-63
How strong was Weimar Germany in 1929?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To know that Weimar Germany had some strengths and weaknesses in 1929

	Objective 2
	To understand that there is a debate as to how far the strengths or weaknesses outweighed the other

	Objective 3
	To be able to give a reasoned judgement on the strength of Weimar Germany in 1929


Recap of previous experience and prior knowledge

Quick quiz recapping the problems of the early years of Weimar followed by the so called Golden Years.

Content

	Time
	Content

	10  minutes (Including recap)
	· Following on from recap, give pupils two minutes to draw a picture (happy face, sad face etc) representing what position they feel the Weimar Government was in by 1929. If available, small whiteboards and pens are ideal for this. 

· Choose a selection of the pictures. Pupils to explain why they picked that image. 

	15 minutes
	· Write or project on board: “The Weimar Republic was falling apart by 1929”

· Provide pupils with a selection of sources around Weimar in 1929

· In pairs, pupils to sort these into ones that offer some support to the statement, those that do not, and those that are in-between. (Yes/No/Maybe so!)

· Each pair then reports back as to whether they feel the sources suggest yes, no or maybe so to the statement.

· Sources and information available at:

· http://www.historyhome.co.uk/europe/weimar.htm
· http://www.schoolshistory.org.uk/ASLevel_History/successofgermanrecovery.htm
· http://www.johndclare.net/Weimar5.htm
· Hite and Hinton: Weimar and Nazi Germany has detailed information.pg98, pp156-160

	15 minutes
	· Split pupils into Yes/ No/ Maybe in pairs

· Pupils have 10 minutes to research further before reporting back

· Pupils to use their own notes, and any of the sources above to add more detail to their argument. 

· Ask one pair for each argument to report back to the rest of the class.

	15 minutes
	· Explain to group that they will be producing a piece of extended writing for homework: “How far do you agree with the view that the Weimar Republic was falling apart by 1929”

· Choose one aspect of period to concentrate on – eg. Economic progress.

· Class to write an internal paragraph of an essay explaining how far this aspect was a strength or weakness.

· This can be done individually, in pairs or as a group at the discretion of the teacher. 

· Repeat the process to create a concluding paragraph.


Consolidation

	Time
	Content

	5 Minutes 
	· Ask pupils to stand in order of 1-10 depending how far they agree with the statement. 

· Homework would be to complete the piece of extended writing


Sample Lesson Plan

GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-63 

The Role of Hitler’s speeches in the Nazis coming to power in 1933 
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To know that Hitler was a powerful speaker

	Objective 2
	To understand how far this influenced people in supporting him

	Objective 3
	To introduce the concept that Hitler’s speeches were only part of a wider campaign of propaganda  


Recap of previous experience and prior knowledge

Quick quiz to recap to weaknesses of Weimar, the rise of the Nazis to 1933, and the impact of the Depression.

Content

	Time
	Content

	10 minutes (Including Recap)
	· Pupils to play “Have I Got News for You” style Odd One Out game. The trick is that there is no real correct answer! (Attachment One)

	15 minutes
	· Explain to pupils that lesson will concentrate on effects of propaganda and speeches in particular

· Pupils to listen to examples of Hitler speaking

· Ask pupils to discuss what made his speeches so successful based on what they have heard

· Pupils to begin mind-map of reasons for Hitler’s success using the evidence of his speech(es) only 
· Examples of Hitler’s speeches at:

· http://search.bbc.co.uk/cgibin/search/results.pl?q=hitler+speech&uri=%2Fhistory%2Finteractive%2Faudio_video%2F

	15 Minutes 
	· Show pupils video and discussion of Hitler’s speeches and reasons for their success

· Discuss what differences there are in seeing as well as hearing him speak

· Pupils to continue and complete mind-map

· Play video again as pupils complete mind-map – pupils should now be able to judge that Hitler’s words were only part of what made his speaking so successful.

· Provide pupils with an outline of other methods of propaganda used by the Nazis. 

· Pupils to add these methods to their mind-map

· Hite and Hinton  “Weimar and Nazi Germany” have a clear diagram of the variety of methods of propaganda on pg243, followed by a selection of examples pg244-275

· Video at:

· http://194.3.120.243/humanities/igcsehist/term2/rise_to_power/1933.htm

	10 Minutes 
	· Provide pupils with a copy of one of Hitler’s speeches (or part)

· Split the pupils into pairs, and the speech into manageable sections

· Pupils to highlight which parts they feel are fact or opinion

· Then identify which sections would be most likely to persuade Germans to vote for the Nazis 
· Hitler’s 1927 speech at Nuremburg is here:

· http://www.calvin.edu/academic/cas/gpa/rpt27c.htm


Consolidation

	Time
	Content

	5 Minutes 
	· Pupils to discuss which of the three methods (listening/seeing/reading) helped them understand Hitler’s speeches most clearly.

· Why do they think Hitler used the methods he did?

· They should briefly consider whether Hitler’s speeches would have worked on their own.

	5 Minutes 
	· Project a picture of Hitler and a speech bubble. 

· Pupils take it in turns to write one thing they think he may have been saying and who would have been attracted to his statement.  


Sample Lesson Plan

GCE History A: H106. F962 Democracy and Dictatorship in Germany 1919-63
How thorough was the Nazi Process of Gleichschaltung?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To know what Gleichschaltung was

	Objective 2
	To understand that the process covered different sections of German society

	Objective 3
	To give an opinion about how thorough the process was


Recap of previous experience and prior knowledge

Quick quiz to recap how and why the Nazis were able to come to power in 1933, including the appeal of the Nazis, the role of propaganda, and the use of terror.


Content

	Time
	Content

	   5 minutes 
(Including Recap)
	· Give pupils miniature white boards and pens if available.

· Put word “Gleichschaltung” on board for 30 seconds. 

· Remove word and ask pupils to write correct spelling on their board

· Any correct win a prize 

· Repeat until all are correct

	   10 minutes
	· Split pupils into three groups and arrange tables so groups are able to sit around them

· Provide each group with a copy of (Attachment One) expanded to at least A3 size

· Provide pupils with information about what Gleichschaltung means

· Pupils then decide as a group how best to make notes about this on the diagram.

	   30 minutes
	· Put information about the three main areas of Gleichschaltung on separate tables. 

· Pupils have ten minutes to sort through the information, and decide what should go on the diagram.

· After eight minutes pupils must move to next table, one student should add detail about the previous area they looked at, the remainder research which area is on the new table.

· Repeat the process a third time, so each group has looked at and noted each set of information.

· Hite and Hinton: “Weimar and Germany” pgs 172,246,366 and

· Layton: “Germany: The Third Reich 1933-1945” pp12-16 have plenty of information to use as a basis. 

· http://www.history-ontheweb.co.uk/concepts/concept72_gleichschaltung.htm
· http://www.spartacus.schoolnet.co.uk/GERenabling.htm also provide accounts of events

	  10 minutes
	· Discuss with pupils how an historian would judge the success of Gleichschaltung – long term/short term, how would it be measured?

· Pupils now must decide how thorough they feel the process of Gleichschaltung was 

· This should be added to their diagram

· The diagrams can be stuck around the room, as a reminder for future lessons.


Consolidation

	Time
	Content

	   5minutes
	· Pupils to talk for one minute on one of the areas of Gleichschaltung – “just a minute” style, with no repetition or pausing.

· Set a homework task. Pupils to write a paragraph titled “Gleichschaltung – a complete success” How far do you agree with the statement?


Other forms of Support

In order to help you implement the new History A specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate and free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE History for first teaching in September 2008 [publication – Spring 2008]
David Williamson & Professor Mary Fulbrook
Democracy and Dictatorship, Germany 1919-63 Student Book and LiveText CD ROM
ISBN: 978-0435312251

Nick Fellows & Mike Wells
Democracy and Dictatorship, Germany 1919-63 Planning and Delivery Pack with Live Text CD ROM
 ISBN: 978-0435312268
Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.
Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.




































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


The icon is used to highlight exceptionally innovative ideas.
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