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Introduction

Candidates across the ability range continue to be able to engage effectively with A Level 
Paper 31 which deals with Rebellion and Disorder under the Tudors, 1485-1603.

The paper is divided into three sections. Section A contains a compulsory question which is 
based on two enquiries linked to one source. It assesses source analysis and evaluation skills 
(AO2). Section B comprises a choice of essays that assess understanding of the period in 
depth (AO1) by targeting five second order concepts – cause, consequence, change and 
continuity, similarity and difference, and significance. Section C comprises a choice of essays 
that relate to aspects of the process of change over a period of at least 100 years (AO1). Most 
candidates appeared to organise their time effectively and there was very little evidence of 
candidates being unable to attempt all three sections of the paper within the time allocated 
this summer. Examiners continued to comment on the fact that a significant minority of 
scripts posed some problems with the legibility of hand writing. Examiners can only give 
credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop 
reasoned inferences from the source for both enquiries and to evaluate the source 
thoroughly in relation to the demands of the two enquiries on the basis of both contextual 
knowledge and the nature, origin and purpose of the source.

In Section B, examiners were impressed by the number of responses that clearly understood 
the importance of identifying the appropriate second order concept that was being targeted 
by the question. Candidates should be aware of key dates, as identified in the specification, 
and ensure that they draw their evidence in responses from the appropriate time period.

In Section C, most candidates were able to engage with the elements of the process of 
change that are central in this section of the examination. This is a breadth question and the 
questions that are set encompass a minimum of 100 years. Candidates are reminded again 
that this has important implications for the higher levels in bullet point 2 of the mark 
scheme. To access bullet point 2 at level 5 candidates are expected to have responded ‘fully’ 
to the demands of the question. The requirements of questions will vary and key 
developments relating to the question may be more specific to the entire chronological range 
in some questions and options than in others. However, it was judged not possible for 
candidates to have ‘fully met’ the demands of any section C question unless at least 75% of 
the chronological range of the question was addressed. To access bullet point 2 at level 4 
candidates need to meet most of the demands of the question. It was unlikely that most of 
the demands of the question would be met if the answer had a restricted range that covered 
less than 60% of its chronology .

3 GCE History 9HI0 31



In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure 
understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. 
Some candidates explicitly state in the introduction to the essay that they are naming the 
criteria that they plan to use, when in actual fact they are referring to the issues or the factors 
that will be discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to 
the basis on which candidates reach their judgement, not the issues that are discussed in the 
process of reaching that judgement. There was some tendency this summer, in all sections of 
the paper, for some candidates to replicate the words and phrases of the mark scheme in 
their responses. It is the application of the requirements of the mark scheme that is crucial.
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Question 1

There were responses across the ability range to this question with many very good 
responses. These drew inferences from the source to address both enquiries and developed 
them using a range of precise knowledge. With regards to the reasons for Essex’s 
appointment as Lord Lieutenant in Ireland, for example, many candidates noted the backing 
of the Queen and his supposed record as a military leader, using their contextual knowledge 
to consider whether he was truly suitable for this service. Many candidates went on to 
examine the reasons for his failure, with many using their knowledge of the Nine Years’ War 
to evaluate whether he was truly responsible for the disasters of the 1599 campaign. As far 
as the provenance of the source was concerned, there was frequently a discussion of the 
uses and limitations of Moryson’s evidence, with many focusing on the author’s role as 
Mountjoy’s secretary.

Weaker answers often lacked knowledge of this stage of Tyrone’s rebellion and tended to 
take what was said in the source at face value. In attempting to evaluate the source’s use to 
the enquiries, they often fell back on stereotypical assumptions about Moryson’s motivation 
without reference to the source content.
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This answer analyses the source material effectively, making several 
reasoned inferences with reference to both enquiries. It deploys 
contextual knowledge to illuminate and to discuss the limitations of 
what can be gained from the source material and considers the weight 
the evidence will bear in coming to a judgement about the source’s 
value to the enquiries. It was given a low L5 mark.
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Question 2

This was the more popular question in Section B, and many candidates were able to use their 
knowledge and understanding of the reign of Henry VII to access Levels 4 and 5. The best 
responses martialled a range of precise and detailed evidence to contest the idea that Henry 
was fully secure on the throne by 1487, as well as considering the steps he had already taken 
by that date to make himself more secure. Some were able to consider the interaction of 
these factors in coming to convincing and impressive conclusions. Weaker responses tended 
to rehearse many of the steps Henry took in his early months in power to make his dynasty 
safer, but did not pay full attention to the word ‘fully’ or the date ‘1487’ in the question. In the 
weaker answers there was a noticeable lack of precision and accuracy in some of the 
material used.
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Here, the candidate does provide some analysis of relevant key 
features of the question and includes some accurate material to 
demonstrate some understanding of the conceptual focus of the 
question. However, the material in general lacks depth and is focused 
more on the means by which Henry may have secured his position on 
the throne by 1487, rather than on the degree of his security. It was 
given a high L3 mark.
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Question 3

Answers to this question tended to be knowledgeable of a range of causes for the rebellions 
in Lincolnshire and the north in the years 1536-37. The better answers were able to consider 
the religious motivations for the rebels in some detail, linking the King’s religious supremacy 
and the dissolution of the smaller monasteries directly to the actions of those involved. They 
then went on to consider the economic, political and personal reasons why the unrest 
developed in the way it did. Less strong responses tended more to describe the religious 
changes of the 1530s without being able to show how or why they resulted in rebellion. 
There was again some lack of precision and accuracy in the knowledge detailed in these 
answers and a tendency to assert rather than substantiate their judgements.
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In this essay, the candidate explores the key issues relevant to the 
question, while sufficient knowledge is deployed both to demonstrate 
understanding of the conceptual focus of the question and to meet 
most of its demands. Valid criteria by which to make a judgement are 
identified and applied, and the evaluation is supported. This essay was 
awarded a safe L4 mark.
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Question 4

There were some very impressive answers to this question. These accurately detailed the 
precise role of the Royal Secretary and were able to use the examples of Cromwell, the Cecils 
and Walsingham, among others, to evaluate its importance to royal government during the 
sixteenth century. Some were able to argue with some conviction that, during the mid-Tudor 
years, the post declined in importance following the division of its duties between two men 
and the importance of both Seymour and Dudley during Edward VI’s minority. Others argued 
that the vacancy in the office following Walsingham’s death was an indication of the post’s 
lesser importance alongside that of, say, Lord Chancellor.

However, a significant number who attempted this question had no secure understanding of 
the office of Royal Secretary, making assertions about its role, and those who held the office, 
which were mistaken. Some went on to argue the lesser importance of the position alongside 
other features of the period that were not similarly applicable to royal government. 
Candidates are reminded that any term appearing in the specification can be the basis for a 
question.
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This response attempts to evaluate the importance of the position of 
Royal Secretary, making some consideration of its role, the influential 
figures that occupied the office and the degree to which its importance 
changed across the sixteenth century. In places, the answer lacks a 
little depth and precision, but it was sufficient to merit a mid-L4 mark.
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Question 5

This was the more popular question in Section C with many candidates demonstrating a 
pleasing knowledge and understanding of the Laws in Wales Acts before introducing other 
factors which were important in increasing royal control of the localities during the years 
1485-1609. The stronger answers were able to argue convincingly that the Acts were 
significant through consideration of Wales’s reputation for disorder before 1535 and their 
longer-term impact on the law and politics in Wales. The weaker responses tended to 
consider the Acts much more briefly before evidencing a range of other significant factors at 
noticeably more length, notably the increased role of JPs, though even then, many struggled 
to link this material precisely to how it increased royal control of the localities.
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This L5 response sustains an analysis of the relationship between key 
features of the question and deploys knowledge sufficient to respond 
fully to its demands. Although the argument lacks clarity and precision 
in places, it is generally well organised and reaches a judgement based 
on valid criteria.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should ensure that they deal with both enquiries
Candidates should not simply paraphrase the content of the source; they should develop 
valid inferences with reference to the question, supported by material contained in the 
source
Candidates should avoid generic evaluation, eg it is a newspaper report so it is 
exaggerated because it is designed to sell papers
There is no requirement to argue that the source is better suited to one enquiry than the 
other; any comments made in relation to this will be rewarded according to how they fit 
with the three strands of the mark scheme.

Sections B and C

Candidates should avoid a narrative/descriptive approach; this undermines the analysis 
that is required for the higher levels
Planning of essays will help candidates develop an analytical approach
Candidates must be aware of key dates, as identified in the specification, so that they can 
address questions with chronological precision
Candidates should aim to range across the breadth of the chronology in Section C 
questions
Subject-specific terminology should be used precisely and accurately.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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