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Candidates across the ability range continue to engage effectively with A Level paper 2B which 
deals with Luther and the German Reformation, c1515-55 (2B.1) and The Dutch Revolt, c1563-
1609 (2B.2). 
 
The paper is divided into two sections. Section A contains a compulsory question which is based 
on two linked sources. It assesses source analysis and evaluation skills (AO2). Section B 
comprises a choice of essays that assess understanding 
of the period in depth (AO1) by targeting five second order concepts - cause, consequence, 
change and continuity, similarity and difference, and significance. Candidates appeared to 
organise their time effectively and there was very little evidence of candidates being unable to 
attempt both answers within the time allocated. Examiners continued to comment on the fact 
that a significant minority of scripts posed some problems with the legibility of handwriting. 
Examiners can only give credit for what they can read. 
 
In Section A, the strongest answers were able to develop reasoned and supported inferences 
from the sources. Such responses evaluated the sources thoroughly in relation to the demands 
of the enquiry based on both the contextual knowledge that was on offer, and through an 
awareness of the nature, origin and purpose of the sources. The question requires candidates to 
use the sources ‘together’ and it was pleasing to see that the vast majority of candidates 
continue to be aware of this requirement. It can be achieved using a variety of different 
approaches. There is still some evidence of candidates using often extensive contextual 
knowledge to drive an answer to the enquiry, rather than using it to illuminate and discuss the 
sources. This resulted in candidates not dealing with the sources adequately. 
 

In section B it was clear that most candidates had a secure knowledge base, but this was not 
always effectively used to address the specific focus of the questions posed. Stronger answers 
clearly understood the importance of identifying the appropriate second order concept that was 
being targeted by the question. Candidates are encouraged to ensure that they take the most 
appropriate approach to answering a question. Candidates also need to be aware of the 
chronological parameters of questions and to ensure that they write across the chronology, not 
merely using the start and end dates as bookends with little consideration of the events 
between. It continues to be the case that not all candidates have a secure understanding of what 
is meant by 'criteria' in terms of bullet point 3 of the mark scheme. Some candidates continue to 
explicitly state in the introduction to the essay that they are naming the criteria that they plan to 
use, when in actual fact they are referring to the issues or the factors that will be discussed in the 
response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on which candidates 
reach their judgement, not the issues that are discussed in the process of reaching that 
judgement.  

 
The candidates' performance on individual questions is considered in the next section. 
 
 
 
 
 
 
 
 
 



Paper Summary 
 
Based on their performance on this paper, candidates are offered the following advice: 
 
 
Section A 
• Candidates should go beyond paraphrasing the content of the sources to draw out 

reasoned, supported and developed inferences relevant to the enquiry 
• Candidates should move beyond stereotypical approaches to the nature/purpose and 

authorship of the source by, for example, looking at and explaining the specific stance 
and/or purpose of the writer 

• Contextual knowledge should not be used to list all the information that is missing from the 
sources, unless omission was the aim of the author 

• Contextual knowledge should be linked to the material provided in the source 
• Candidates should make use of the sources together at some point in the answer. 
 
Section B 
• Spending a few minutes planning helps to ensure that the second order concept is correctly 

identified 
• Candidates must provide more precise contextual knowledge as evidence. Weaker responses 

lacked depth and sometimes range 
• Candidates should avoid a narrative/descriptive approach; this undermines the analysis that 

is required for the higher levels  
• Candidates need to be aware of key dates as identified in the specification so that they can 

address the questions with chronological precision 
• Candidates should try to explore the links between issues rather than merely present a list of 

factors. 
 
 

Q1  

Responses to this question came from across the ability range. Stronger answers were able to 
identify, from both sources, several reasons why Charles V faced difficulties in dealing with 
Lutheranism in Germany in the mid-1540s. These included the strength and determination of the 
Lutherans themselves, as well as the possible intervention of the French and the Ottomans. 
Inferences were often supported and developed by a depth of knowledge specific to the period 
from which the two sources were taken. With reference to weight, the better answers identified 
Charles’ positivity in his autobiography, having been written after his victory in the Schmalkaldic 
War, and the more balanced observations of the Venetian ambassador. Such factors were used 
in coming to a judgement about the weight the sources would bear as part of the enquiry.  

Weaker answers tended not to engage fully with the content of the sources, a problem caused 
by rushed reading perhaps, but one which stymied candidates’ ability to engage with the 
enquiry. Many wrote extensively about the nature, origin and purpose of the sources often along 
stereotypical lines without attempting to apply this to the content of the sources in coming to a 
judgement. It was clear that some candidates lacked a sound knowledge and understanding of 
this part of the specification – these responses lacked depth, accuracy and precision. 



 



 



 



This response makes a number of inferences from both sources and supports them with 
material taken from the content in the form of brief quotes. On occasion, some contextual 
knowledge is added to these inferences to expand on them, though this is brief and 
undeveloped. In considering the provenance of the sources, a judgement is made with relation 
to the enquiry based on valid criteria but this lacks substantiation. It was given a top L3 mark. 

Q2  

There were a number of good answers to this question. These were able to use the evidence of 
both sources to make reasoned inferences about Philip II’s difficulties in crushing the revolt in 
the Netherlands in the mid-1580s. Prominent among these was the interference of England in 
Dutch affairs but candidates also touched upon Philip’s refusal to consider religious toleration 
and his financial problems. Such inferences were often supported and developed by a depth of 
knowledge with relation to the situation in the Netherlands in the period outlined in the 
question. When considering the weight of the evidence, many noted the balanced and informed 
nature of the ambassador’s comments in Source 3, also determined tone of the king himself in 
Source 4. 



Weaker answers tended not to engage fully with the content of the sources, a problem caused 
by rushed reading perhaps but one which stymied candidates’ ability to engage with the enquiry. 
Many wrote extensively about the nature, origin and purpose of the sources often along 
stereotypical lines without attempting to apply this to the content of the sources in coming to a 
judgement. It was clear that some candidates lacked a sound knowledge and understanding of 
this part of the specification – these responses lacked depth, accuracy and precision. 



 



 



 



 



This candidate makes a series of valid reasoned inferences from both sources in relation to the 
enquiry giving the answer a sense of interrogation of the material. Some contextual is added to 
expand upon these inferences but it is not extensive. The candidate does make some note of the 
position of the authors of each source, hinting at the use of the sources to the enquiry but not 
developing these observations. They also come to a judgement in relation to the enquiry. This 
achieved a mid L4 mark. 

Q3  

The better-performing candidates in this question had considerable knowledge of economic 
conditions in Germany in the early sixteenth century but were also able to link this convincingly 
to discontent with the Catholic church. Thus, many were able to evidence how a fall in rural 
earnings in some areas exacerbated peasant discontent with the Church’s demands for tithes 
and other payments for its services. They also noted how the newly rich merchant classes in 
German towns similarly resented the Church’s call on their wealth. These answers were balanced 
by a discussion of other factors that contributed to the rise in anti-clericalism, resentment at the 
behaviour of the clergy or the influence of humanism, with the best being able to evidence the 
complex interaction of causes in coming to a judgement. 

Less strong answers tended to describe rather than analyse the economic condition of Germany 
during the period. Many answers lacked range and depth of knowledge, and/or omitted 
consideration of economic factors altogether before writing about others. Their judgements 
tended to assertion rather than being based upon valid criteria. 



 



 



This essay analyses key issues relevant to the question, deploying sufficient knowledge to meet 
most of its demands. Valid criteria by which the question can be judged are established and 
applied in the process of coming to a judgement, which is supported by the evidence introduced. 



The argument is well organised though it lacks a little precision in places. It was given a top L4 
mark. 

Q4 

 There were, again, many strong answers to this question. There were some very impressive 
close analyses of Luther’s writings and publications and how these contributed to the 
development of Lutheranism, starting off with the Reformation Treatises themselves. Many good 
answers, whilst considering the pamphlets of 1520 in some detail, chose to argue instead that 
the Ninety-Five Theses, Luther’s condemnation of the Peasants’ Revolt or his translation of the 
Bible were more significant to the course of the German Reformation.  

Weaker candidates knew little of the Reformation Treatises, preferring instead to spend most of 
their answers describing the background to the production of the Ninety-Five Theses. 
Judgements tended to assertion rather than being based upon valid criteria. 



 



 



 



This safe L4 response focuses clearly on the impact of Luther’s writings, beginning with the 
Reformation Treatises but also considering the Ninety-Five Theses and other of Luther’s 
publications including his hymns. Sufficient knowledge is deployed to demonstrate 
understanding of these issues and to meet most of the demands of the question. The essay 
comes to a reasoned judgement based on valid criteria and, in general, the arguments are 
communicated with clarity. 

Q5 

 The better answers to this question were able to evidence, in some depth, the religious causes 
of the Iconoclastic Fury, particularly the influence of Calvinism in the Netherlands during the 
early 1560s but also the contribution made by Philip II’s refusal to consider any degree of 
religious toleration, and the effects this had on the regency government’s authority. They then 
went on to consider the political and economic causes of the Revolt, weaving all these factors 
together in coming to a reasoned judgement. At the lower range of responses, there appeared to 
be little depth of knowledge of the period and a lack of accuracy and precision generally. 
Judgements tended to assertion rather than being based upon valid criteria.  



 



 



 



 



 



 



 



This L5 essay offers a sustained analysis of the causes of the Iconoclastic Fury, deploying 
sufficient knowledge to respond fully to the demands of the question. Valid criteria by which the 
question can be judged are established and applied and their relative significance evaluated. The 
argument is generally well organised though it lacks clarity in places. 

 



Q6 

 Stronger answers to this question had a sound knowledge and understanding of both the 
activities of the Sea Beggars and how these contributed to the sustaining of the revolt against 
Spanish rule in the years between 1567 and 1573. Therefore, many considered how the Beggars 
kept lines of communication open with supporters in England after the failure of the 1568 
invasions but also how they were crucial in the fostering of revolt in Zeeland and Holland in 
1572. They went on to contrast this with the ways in which Beggar activity may have set 
opposition to Spanish rule back, and how other factors (notably Alva’s brutality) were more 
important in keeping the revolt alive. 

Weaker responses often had some knowledge of Beggar activity in these years, but they lacked 
depth, accuracy and precision. They were often happier detailing the features of Alva’s rule to 
the exclusion of the Sea Beggars. Judgements tended to assertion rather than being based upon 
valid criteria. 



 



 



Here, the candidate offers some analysis of key features relevant to the question. Some accurate 
and relevant knowledge is deployed to demonstrate some understanding of the demands and 
conceptual focus of the question though it lacks depth.  The judgement is weakly substantiated 
and overall, the argument lacks precision. It was given a mid L3 mark. 
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