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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this 
Advanced Level paper 9HI0 1G.

The paper is divided into three sections. Section A and B comprise a choice of essays that 
assess understanding of the period in depth (AO1) by targeting the second order concepts of 
cause, consequence, change and continuity, similarity and difference and significance. 
Section C contains a compulsory question which is based on two given extracts. It assesses 
analysis and evaluation of historical interpretations in context (AO3).

Candidates in the main appeared to organise their time effectively, although some 
candidates failed to complete one of the three responses within the time allocated. This was 
most evident on Section C, as would be expected. Candidates who plan their responses to 
meet the time demands of the paper and respond directly to the questions tend to get the 
best outcome. For example, those who wrote direct question 5 responses that focused 
sharply on arguing and analysing the given views, rather than offering extensive explanations 
and quotes, tended to produce an effective response. Less successful candidates often failed 
to exemplify any comparative analysis and evaluation of the rival interpretations. Finally, 
examiners did note a number of scripts that posed some problems with the legibility of hand 
writing. Examiners can only give credit for what they can read.

Of the three sections of Paper 1, candidates are generally more familiar with the essay 
sections, and in sections A and B most candidates were well prepared to write, or to attempt, 
an analytical response. Stronger answers clearly understood the importance of identifying 
the appropriate second order concept that was being targeted by the question. A minority of 
candidates, often otherwise knowledgeable, wanted to focus on causes and engage in a main 
factor/other factors approach, even where this did not necessarily address the demands of 
the conceptual focus. Candidates in the main were able to apply their knowledge and 
understanding in a manner suited to the different demands of questions in these two 
sections in terms of the greater depth of knowledge required where section A questions 
targeted a shorter-period, as compared to the more careful selection generally required for 
the section B questions covering a broader timespan.

Candidates do need to formulate their planning so that there is an argument and a counter 
argument within their answer; some candidates lacked sufficient treatment of these. The 
generic mark scheme clearly indicates the four bullet-pointed strands which are the focus for 
awarding marks and centres should note how these strands progress through the levels. 
Candidates do need to be aware of key dates, as identified in the specification, and ensure 
that they draw their evidence in responses from the appropriate time period.
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In Section C, the strongest answers demonstrated a clear focus on the need to discuss 
different arguments given within the two extracts, clearly recognising these as historical 
interpretations. Such responses tended to offer comparative analysis of the merits of the 
different views, exploring the validity of the arguments offered by the two historians. The 
rival interpretations were often developed and critiqued in the light of the evidence from the 
within the extracts, and candidates’ own contextual knowledge. Such responses tended to 
avoid attempts to examine the extracts in a manner more suited to AO2, assertions of the 
inferiority of an extract on the basis of it offering less factual evidence, or a drift away from 
the specific demands of the question to the wider taught topic.
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Question 1

Question 1 asked candidates to consider how accurate is it to say that the weakness and 
eventual collapse of Weimar democracy, in the years 1919 – 33, was mainly caused by its 
constitution. This was by far the more popular question in Section A.

Candidates seem to have been well prepared for this question and the majority knew what 
the flaws in the constitution were, and why they undermined the pro-Weimar parties. Most 
candidates were also able to offer a range of other factors that could be weighed against the 
stated one. It was encouraging to see more candidates showing knowledge of the critical 
years 1929-33 too.

Successful candidates, who accessed level 4 and above, were able to show how the changing 
economic and political context made the constitution’s weaknesses more important. For 
example, there was often a good discussion of the way President Hindenburg and his coterie 
of advisers used article 48 to bypass and subsequently, through Hitler, end the Republic.

Weaker responses tended to narrate the series of violent putsches up to and including 1923, 
and to list other factors weakening the Weimar regime, but often ignoring the later years. For 
example, the hyperinflation of 1923 tended to get more emphasis than the more decisive 
economic crisis after 1929. A few candidates lacked knowledge of the Weimar constitution 
and were thus unable to access the higher levels of the award.
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This is an example of some work at level 4. The candidate shows a 
decent range of mostly accurate knowledge, and there is quite a good 
focus on the question. For example, this candidate distinguishes 
between factors that weakened the Weimar democracy and those that 
caused it to collapse. There is an attempt to explain how the factors on 
offer worked together to create weakness, and the time frame gets 
covered.
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Always offer a good amount of detail on the factor in the question. 
This is the proposition that needs to be evaluated. Once sufficient 
evidence is provided offer arguments for and against its importance, 
and bring in other factors to help make the argument stronger, and 
well considered. This will make for a sustained argument and a strong 
conclusion.
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Question 2

Question 2 asked candidates to consider how accurate is it to say that the worship of Hitler 
was the main consequence of Nazi educational and cultural policies in the years 1933 – 45.

Far fewer candidates opted for question 2, which is a pity because those who attempted it 
produced some of the most interesting answers on the paper.

Successful candidates were able to weigh the identified consequence, worship of Hitler, 
against a range of other outcomes such as increased racial hatred, changing perception of 
the role and status of women, and changing attitudes towards modern art and culture. At the 
top end candidates were successful in identifying the criteria by which a consequence can be 
judged. For example, Hitler worship was an important consequence in terms of creating a 
functioning dictatorship, whereas increasing racial hatred connected to laws leading to the 
exclusion and annihilation of Jews.

Less successful candidates mostly accepted the proposition in the question and supported it 
with evidence drawn in the main from Nazi education, Goebbels and the creation of the 
Hitler Myth.

The second order concept of consequence seems to be the hardest one to deal with for 
many candidates, and no doubt this is why question 2 had less take up. Obviously causation 
and consequence are connected and the tendency to turn a consequence focus into one of 
causation is an easy error to fall into. However, centres seem to have prepared candidates 
better to face this challenge.

The tendency to convert a consequence question into a causation one was relatively low.
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This response to question 2 makes an interesting read. The candidate 
is clearly very knowledgeable and offers a range of good detailed 
evidenced and a clear line of argument. The attractive feature of this 
response for the examiner is that the candidate has committed to an 
argument that is developed throughout. There is some careful 
consideration of the criteria used to make a judgement, and we would 
judge this response to have a sustained evaluative argument.
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When taking on a consequence question make sure that the 
consequence is judged as such. The consequences of educational and 
cultural policy in the Third Reich were numerous. A good way of 
thinking about a consequence is to talk about the impact it had on the 
population generally, or a specific group such as women or Jews, or 
other policies that affected Germany, such as war. Outcomes have to 
be evaluated in their own terms – not what might have caused them.
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Question 3

Question 3 asked candidates to consider how accurate is it to say that the nature of popular 
support for governments remained essentially unchanged in the years 1933 – 89.

Both questions in Section B were accessible to the majority of candidates and the take up 
was more or less equal. The second order concept of change and continuity was often 
appraised in terms of similarity and difference, but as the time period covers two contrasting 
forms of government this was perhaps inevitable.

Successful candidates explored the criteria by which the question could be judged. Analysis 
was offered on support or opposition from particular demographics and social classes, and 
this was often fruitful in developing a focused response. Many candidates were able to 
unpick ‘the nature of popular support’ by consideration of coercion and persuasion in the 
Nazi dictatorship and the FRG too. At the top end answers were often carefully considered, 
and took the issue of continuity into account throughout. The indicative content offered in 
the mark scheme was actually very well covered by these candidates.

Less successful candidates found it difficult to display their knowledge balanced between the 
two different regimes, and over so lengthy a time period. The most common response largely 
involved considerations of the different levels of control of the population by the respective 
regimes. At the bottom end the differences between the two regimes was the main 
consideration and answers tended to offer a lot on Nazi terror as compared to the FRG’s 
attempts to win support through persuasion, and thereby these candidates abandoned the 
change and continuity demands of the question.

20GCE History 9HI0 1G



21 GCE History 9HI0 1G



22GCE History 9HI0 1G



23 GCE History 9HI0 1G



24GCE History 9HI0 1G



25 GCE History 9HI0 1G



This is an example of work at level 3. The candidate provides an 
argument and makes a case that is valid and quite well argued. 
However, the question focus should be on change and continuity, and 
the candidate has turned this into a focus on similarity and difference. 
A number of candidates did this, and that is why we have chosen this 
example to illustrate the issue.

This example has no evidence of change and continuity over the 
period. There was change and continuity within the period 1933-45, 
and also 1945 – 89. The changes in the nature of popular support for 
the Nazis were huge as Germany started to lose the war. There was 
also a continuity of popular support from certain demographics that 
spanned the two periods, such as the support both regimes got from 
industrialists.

If the argument in this clip was focused on the demands of the 
question and illustrated with some evidence it would access level 4 
quite easily. As it is the criteria by which to arrive at a judgement are 
missing.

When planning a change and continuity response it should be done in 
two parts. Firstly, depending on the wording of the question, deal with 
the main feature of change. Develop the theme with evidence from 
across the time frame of the question. Then do the same for 
continuity. This will allow for a discussion and evaluation, and should 
get the response into level 4.
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Question 4

Question 4 asked candidates to consider how accurate is it to say that integration into the 
European economy was the most significant economic achievement of the FRG in the years 
1949 – 89.

Candidates attempting question 4 were, on the whole, well prepared. The majority of 
candidates were able to focus on the second order concept of significance and to develop the 
criteria by which this might be judged.

Successful candidates benefited from having a wide range of evidence that covered the time 
frame at their disposal. At the top end candidates offered a very convincing analysis of why 
integration into the European economy was significant. Many argued that it was indeed not 
only significant for Germany but was a hugely significant factor in European relations as a 
whole. It was also understood in terms of Germany actually becoming the leading force in 
the affairs of the EEC. Other factors candidates used to weigh significance were the 
‘economic miracle’ and the social market economy. At the top end, candidates were able to 
demonstrate how these factors overlapped and reinforced each other too.

Less successful candidates generally understood what integration meant but lacked the 
detail that was needed to make a clear judgement. At the bottom end answers generally 
involved a weak description of the social market economy, or how immigrant labour helped 
overcome the devastation of war. Many focused on Germany’s ability to overcome crises too. 
The main feature of these responses was that a lack of considered evidence led to an 
asserted judgement.
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This is an example of work in level 5. The candidate has a clear line of 
argument and a very good grasp of the necessary detail. Responses do 
not actually need the amount of statistical support on offer here, and it 
could be argued that the response would be better with more 
discussion and less numerical evidence. Nevertheless this is an 
authoritative essay with obvious strengths. There is good 
understanding shown of the importance of integration into the
European economy, and this is weighed against other factors. The 
candidate covers the time frame very effectively and there is a clear 
focus on the second order concept of significance.

When answering a question centred on significance the criteria by 
which it can be judged are important. In this case significance can be 
argued in terms of the outcome each factor had on the FRG's 
economic success and consequent political stability. This is why it is 
good advice to make a quick plan that is focused on the central 
concept of significance.

31 GCE History 9HI0 1G



Question 5

In Section C, question 5 asked candidates to use the extracts and their own knowledge to 
consider the view that the Second World War was caused by Hitler’s racist ideology.

Centres seem to have prepared candidates well overall. The vast majority of candidates were 
able to identify that the two extracts offered different interpretations. A considerable number 
of candidates feel the need to label the extracts as ‘intentionalist’ and ‘structuralist’ and this 
can lead them to force the content of the extracts into these boxes. The extracts proved to be 
accessible and there was little evidence that they could be easily misinterpreted.

Successful candidates at level 4 and above were able to analyse extract 1’s claim that Hitler’s 
racist ideology was a key reason for war in 1939. Even at the top end, the preferred method 
is to develop and critique extract 1 without reference extract 2. This meant most candidates 
could expand on Hitler’s thoughts in Mein Kampf, his other writings and his speeches. This 
line of development often produced the valid criticism that too much emphasis can be laid 
on ideology, and this set the scene for an analysis of extract 2. Most of the candidates at the 
top end favoured extract 2, largely because it offered what they perceived as a more multi-
causal approach. Only a few candidates seemed to be aware of A JP Taylor’s particular 
contribution to the historiography, and were thereby able to either criticise his argument as 
sounding like a partial justification for Hitler’s actions, or defend it in terms of its potential as 
a critical tool to use on extract 1. Nevertheless, successful candidates were able to take up 
the thrust of Taylor’s points concerning ‘other powers’ and German history and develop an 
analysis.

Less successful candidates spent much of their time on extract 1 and using their own 
knowledge to expand on Hitler’s attitude to Jews and Slavs. This often left them short of time 
to deal with extract 2 and led to a judgement asserted in support of the statement in the 
question. A further point should be made about candidates’ own knowledge. A few chose to 
write about the Second World War and the Holocaust as evidence of Hitler’s views rather 
than use material relevant to the question. A few candidates continue to use inappropriate 
analyses of data, origin and purpose of each of the authors to justify their preference.
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This is an example of work at the top of level 4, and, but for a weak 
conclusion, could have been level 5. The candidate deals with the 
extracts in turn and develops both the evidence required to make the 
interpretation more convincing, and offers a pretty solid critique. The 
handling of extract 1 is very effective. The candidate also makes a good 
comparison of the rival interpretations and it is a pity that the 
conclusion is not as robust as the preceding argument. The response 
leaves the examiner in no doubt the needs of the question have been 
met.
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Think carefully about the conclusion. A good idea is to write a 
paragraph that recaps and discusses the main points of the essay, and 
then write a conclusion that directly answers the question.
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This clip shows work at level 3. The candidate does understand that 
the two extracts offer different interpretations, but these are not the 
focus of the response. The extracts are used as a stimulus for the 
candidate's own explanation, which rests on the importance of the 
Treaty of Versailles. There is a little development of the extracts but 
this is adding own knowledge rather than discussing interpretations.

Always plan a response by carefully reading the extracts and picking 
out points of interpretation. Then look at how the extracts are 
potentially discussing the statement in the question. Contrast the 
points in the extracts, supplement them by own knowledge, then 
discuss and evaluate the merits of each case.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

Candidates paying close attention to the date ranges in the question
Sufficient consideration given to the issue in the question (e.g. main factor), as well as 
some other factors
Explain their judgement fully – this need not be in an artificial or abstract way, but 
demonstrate their reasoning in relation to the concepts and topic they are writing about in 
order to justify their judgements
Focus carefully on the second-order concept targeted in the question
Give consideration to timing, to enable themselves to complete all three question with 
approximately the same time given over to each one
An appropriate level, in terms of depth of detail and analysis, as required by the question – 
e.g. a realistic amount to enable a balanced and rounded answer on breadth questions

Common issues which hindered performance:

Pay little heed to the precise demands of the question, e.g. write about the topic without 
focusing on the question, or attempt to give an answer to a question that hasn’t been 
asked – most frequently, this meant treating questions which targeted other second-order 
concepts as causation questions
Answer a question without giving sufficient consideration to the given issue in the 
question (e.g. looking at other causes, consequences, with only limited reference to that 
given in the question)
Answers which only gave a partial response, e.g. a very limited span of the date range, or 
covered the stated cause/consequence, with no real consideration of other issues
Assertion of change, causation, sometimes with formulaic repetition of the words of the 
question, with limited explanation or analysis of how exactly this was a change, cause, of 
the issue within the question.
Judgement is not reached, or not explained
A lack of detail.
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Section C responses:

Features commonly found in responses which were successful within the higher levels:

Candidates paying close attention to the precise demands of the question, as opposed to 
seemingly pre-prepared material covering the more general controversy as outlined in the 
specification
Thorough use of the extracts; this need not mean using every point they raise, but a strong 
focus on these as views on the question
A confident attempt to use the two extracts together, e.g. consideration of their 
differences, attempts to compare their arguments, or evaluate their relative merits
Careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the 
sources, confidently using this to examine the arguments made, and reason through these 
in relation to the given question; at times, this meant selection over sheer amount of 
knowledge
Careful reading of the extracts, to ensure the meaning of individual statements and 
evidence within these were used in the context of the broader arguments made by the 
authors
Attempts to see beyond the stark differences between sources, e.g. consideration of the 
extent to which they disagreed, or attempts to reconcile their arguments

Common issues which hindered performance:

Limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited 
consideration of the other
Limited comparison or consideration of the differences between the given interpretations
Using the extracts merely as sources of support
Arguing one extract is superior to the other on the basis that it offers more factual 
evidence to back up the claims made, without genuinely analysing the arguments offered
Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real 
consideration of these related to the arguments in the sources
Statements or evidence from the source being used in a manner contrary to that given in 
the sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of 
detail without thought to the context of how it was applied within the extract
A tendency to see the extracts as being polar opposites, again seemingly through 
expectation of this, without thought to where there may be degrees of difference, or even 
common.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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