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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with the A Level

Paper 3:39, which deals with 39.1: Civil rights and race relations in the USA, 1850–2009 and 39.2:

Mass media and social change in Britain, 1882–2004.

This paper was divided into three sections: Section A was aimed at the in-depth evaluation and

analysis of source material (AO2); Section B focused on the evaluation of key features in depth

(AO1), exploring cause, consequence, change/continuity, similarity/difference and significance; and

Section C tested change over the longer term (AO1), at least 100 years.

In Section A the question requires the consideration of two enquiries. There was little evidence on

this paper of candidates failing to consider both in some way, although it is worth pointing out that

it is advisable to try to write evenly on both enquiries and better candidates were able to compare

the value of the source for each enquiry. In Section A advice about source analysis, with its

emphasis on value and weight, is becoming familiar to candidates. Nevertheless, some teachers

and candidates need to follow the requirements of the Section A mark scheme more carefully in

future series in order to be clearer about what is meant by 'value' and 'weight'. As in last year’s

examination, some candidates wrote too much generalised comment without regard to the source

material, or paraphrased the source without considering its value or reliability. The major weakness

was often in considering the provenance and comments were too often stereotypical, or too often

missing entirely. It is worth reminding centres that candidates should assess ‘weight’ by using

contextual knowledge to challenge or confirm what is in the source, or to discuss the values of its

audience, rather than just claiming that the source discusses an aspect of the topic, so it must have

weight. It is also necessary to analyse the nature, origin and purpose of the source through its

provenance in order to assess weight. Many responses were largely made up of comments about

what is missing from the source, suggesting that this made it less valuable, or carried less weight.

One piece of often-repeated advice is clearly not getting through: credit is given to comments
about what is not in the source only if it is possible to show that this material is missing for a
reason, for example because the source is a deliberate piece of propaganda, or, for example, the

author is not in a position to comment about key issues and that for this reason the source is

unrepresentative. The detailed knowledge base required to add contextual material in order to

support inferences was often good, but candidates need to understand that contextual knowledge

must be linked to what is in the source and used to confirm or challenge inferences from the

source itself, as well as to assess value or weight in the ways described above. ‘Detached context’, ie

that unconnected with the content of the source, of the variety ‘now I am going to tell you about

other features’, is a growing problem.

The continuing improvement in essay writing for the depth study in Section B is pleasing. Few

candidates produced wholly descriptive essays devoid of analysis. Candidates continue to identify

key themes in an introduction and to make a judgement in a conclusion. Structure was often very

sound. The generic mark scheme clearly indicates the four bullet-pointed strands which are the

focus for awarding marks and centres should note how these strands progress through the levels.

Candidates need to be aware of key dates, as identified in the specification, and ensure that they

draw their evidence in responses from the appropriate time period. As was the case last year, there

was virtually no statistical difference between responses to Sections B and C, a pleasing outcome

that indicates that candidates were able to identify key turning points and patterns of change. Most

candidates were well prepared in terms of their contextual knowledge of individual elements within

the period, but not all candidates fully engaged with the elements of the process of change that are

central in this section of the examination. Candidates do need to be aware that this is a breadth

question and that the questions that are set encompass a minimum of 100 years. This has

important implications for the higher levels in bullet point 2 of the mark scheme.
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To access Level 5 candidates are expected to have responded ‘fully’ to the demands of the

question. The requirements of questions will vary and key developments relating to the question

may be more specific to the entire chronological range in some questions and options than in

others. Nevertheless, it was judged not possible for candidates to have ‘fully met’ the demands of

any Section C question unless at least 75% of the chronological range of the question was

addressed. To access Level 4 candidates need to meet most of the demands of the question. It was

unlikely that most of the demands of the question would be met if the answer had a restricted

range that covered less than 60% of its chronology. Note that early starting and late end dates do

not satisfy these criteria if there is little supporting material in between. There was little evidence

on this paper of candidates having insufficient time to answer the question. The candidates'

performance on individual questions is considered in the next section. As the new specification is

now fully bedded in, we have mainly chosen examples of the very best practice to illustrate most of

the examiners' comments.
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Question 1 

Strong responses had a clear focus on the value of the sources in terms of revealing the nature of

race relations in Chicago in the 1930s and the impact of New Deal welfare on black Americans, but

most candidates were much better on the second enquiry, many failing to see that the first one was

confined to Chicago and so did not need lengthy explanations about why the source was limited

because it did not consider race relations in the South. At the highest level, candidates selected key

points from the source and made reasoned inferences about them, supporting each one with their

own knowledge of the historical context, for example, that the creation of the Congress of Industrial

Organisations, the Wagner Act and the National Labour Relations Board brought benefits to

unskilled workers, a disproportionate number of whom were black; or that race relations remained

poor in Chicago during the 1930s as deprivation brought out the worst in the some of the poorest

whites, so that lynching of black citizens rose to levels not seen since the First World War.

Comments about provenance were thoughtful and may have considered that, as a sociologist,

Cayton should take an expert detached view of the nature of the Depression without his views

being coloured by his personal experience. At lower levels, candidates often also made

stereotypical comments about a black American’s view being one-sided.
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This Level 5 response is a model of best practice.
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From the second paragraph onwards there is a sustained and successful

attempt to derive inferences supported from the source which are then

interrogated by the use of contextual knowledge. In this way evaluation is

made by a discussion of what weight the evidence will bear. Notice that

the candidate assesses what weight the evidence will bear partly by

discussing the provenance, but also by questioning inferences through the

use of contextual knowledge (eg questioning the idea that eviction of black

American tenants was purely and only a racist issue in the context of the

Great Depression). The candidate has a thorough knowledge of the values

of Chicago society. Analysis of the provenance shows that the candidate is

aware of the value of Cayton’s experience and the effect this has on what

he says.

Make sure you make inferences that you also support with your own

contextual knowledge. Use specific detail about the position the writer is

taking and/or her purpose in doing so.
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Question 2 

Weaker responses did not have a clear focus on the influence of Lord Haw Haw on his British

wartime audience and the attitudes of British people towards him in 1945. Such candidates did not

understand the need to make inferences from the source, for example that it indicates that people

found it hard to disbelieve what he was saying. Most candidates perceived that the source provides

evidence that most of the British audience was profoundly uneasy about the creepy presence of

Joyce in their homes. Many candidates failed to make inferences and simply supported quotations

with their wider knowledge about a figure of fun known as ‘Lord Haw Haw’ who, as a result of the

intonation of his voice, was widely parodied by comedians. Weaker candidates gave little weight to

the source simply because the writer was writing entertainment for a magazine. Others missed out

any comment about the provenance. However, stronger candidates noted that, as this source is

written after the end of the war, West reveals a certain hubris in her description of the cowardly

Joyce supporters. Also mentioned was the fact that reporting for an American audience, West may

have dramatised the court’s response. On the whole, contextual knowledge was strong in the view

that the scale of Joyce’s impact on his British audience alarmed the government and that he had

access to allied military disasters long before the BBC was forced to report them, but less was

mentioned about the fact that Joyce maintained a wide impact because the Political War Executive

did not jam his Radio Hamburg broadcasts, fearing German retaliation that would undermine

Sefton Delmer’s reciprocal propaganda.
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A succinct and beautifully structured Level 5 response.
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A very well-argued response which makes valid inferences before debating

their value with contextual knowledge, which is also used to support

evaluation, not only by enlarging on the provenance, but also by making

sustained attempts to confirm or question the author’s viewpoint.
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Look at the detail of the provenance of the source to see what might give

weight to the source - eg in this case the timing and intended audience.

Challenge or confirm the veracity of the source by using contextual ‘own

knowledge’ to discuss weight. Be aware of the values of the audience.
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Question 3 

Weaker responses indicated two main problems in this question. First, the target focus on federal
government Reconstruction was not widely understood, so some candidates took that to mean

just the constitutional amendments while others just the actions of Radical Republicans. Secondly,

candidates perceived the question as an excuse to write a rehearsed essay on whether or not

Reconstruction was successful. Comparatively few candidates noticed that the question asked

whether it was federal government action or some other factors that led to improvements for black

Americans. Most candidates simply weighed whether or not Reconstruction was an
improvement, a distinctly different focus. The most successful candidates understood the need

to balance the stated factor of federal action against, for example, the church giving black

Americans their first taste of self-help activities and a sense of community, or that black education

was supported mainly by philanthropic northern-based organisations. Too many candidates not

only missed the focus, but also went widely out of period by noting that Supreme Court decisions

were hostile to black civil rights, eg Plessy v. Ferguson (1896).
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A logically argued, sustained response at Level 5.
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This is a beautifully constructed response where the candidate uses a 'for

the stated factor versus other factors' approach in a series of well-chosen

and linked paragraphs. The introduction makes it crystal clear that the

candidate has understood the focus of the debate. Then, beginning with

what he or she believes are the most important elements of federal

Reconstruction, the candidate assesses the political and social and

economic improvements that came as a result. Next, the counter

viewpoint is clearly explained by the use of three factors outside the

control of federal government efforts. Notice there is also an attempt to

make comparative judgements about the relative importance of some of

these factors. The essay is rounded off logically with a well-judged

conclusion to the merits of the debate through a review of the key

features, outlined in the introduction, that were supported throughout the

response.
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Use the key phrases from the question throughout the essay. This will

help you to write a relevant analytical response. In this case, a focus on

improvements in black American lives is important. With this vocabulary it

is not justified to argue that federal Reconstruction did not work. If the

question phrasing had asked you to judge how far Reconstruction was

successful, you could have argued this. But the question asked for the

relative merits of federal Reconstruction in improving lives against other

criteria in improvement, such as self-help. Seeing this difference is vital at

A Level, where although the essay skills required are the same as at AS

Level, nuances in the question are likely to be more subtle. Take a

highlighter pen to the exam paper to emphasise key phrases in the

question.
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Question 4 

Candidates often found this question relatively accessible, with some excellent knowledge about

whether the status of black people in the United States changed in the years 1954–63. Most

responses understood that Supreme Court cases and incidents such as the Montgomery Bus

Boycott brought change, but only the best candidates weighed these outcomes in some degree as

tokenism. They also perceived that many black Americans continued to find their voting rights

challenged by intimidation or legal loopholes, especially in Southern states. Weaker candidates

merely offered the campaigns of SLCC, CORE and SNCC, without linking them to changes in status.

Some stronger responses moved out of the South for their examples and mentioned that both

rural and urban black Americans remained disproportionately poor, that restrictive covenants kept

blacks out of new Levittowns and that majority black inner-city ghettos remained poverty-stricken.
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A judiciously debated Level 5 response.
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In a clearly constructed essay the candidate sets out the criteria for

judgement in the introduction and carefully follows through on each one

in a series of linked paragraphs. Each criterion (economic, political, social

status) is debated for relative change, so that the whole argument is

sustained throughout the essay. Notice that in the concluding judgement

the candidate uses nuanced phrases like ‘complete transformation’,

‘marginal advances’, ‘little change’ and ‘yet to come’ in order to assess

comparative change.

Think about how to structure your essay – should it be organised around

factors for causes or does it require a yes (it did) - no (it didn't) response?

Or perhaps, as in this case, it requires a how much change (this much, but

not that much) approach. This will ensure that your answer is well focused

and reaches a clear judgement.
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Question 5 

Depth questions in Option 39.2 continued to attract very weak and very strong answers in relatively

equal measure. The biggest problem for weaker candidates in this question was in the lack of depth

of knowledge offered about the use of satire by the media against the church. The majority of

candidates knew about satirical programmes on TV. Better candidates argued that television

comedies and films merely played on an existing stereotype well known to their audiences, so they

had little influence on popular attitudes to the church. Those fully discursive responses often had a

detailed knowledge of relevant programmes, as well as other media. The best responses had

studied the most influential work on the changes in popular attitudes towards the church, the

seriously scholarly Honest to God, by the Bishop of Woolwich.
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This Level 5 response possesses the sustained width and depth that carries it to full marks.
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This response clearly sets out its argument in the introduction and hints at

the conclusion that will be reached. It follows the prescribed structure by

offering a detailed examination of the effects of satire before offering

other criteria that changed popular attitudes to the church in the 1960s.

The overall judgement is nuanced: other criteria were more important, but

they were, perhaps, influenced by the effects of satire.

Although there are time constraints, try to formulate a brief plan (as in this

example) and attempt to write at least four or five sides (depending on

handwriting size) to give yourself the best chance to explore range and

depth in this 'study in depth' section of the paper.
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Question 6 

There were very few responses to this question but it was very well understood, with candidates

setting the introduction of Channel 4 against other factors in assessing the most important factor in

promoting competition in the British media during the Thatcher years. In creating a counter

argument, most candidates focused on the Broadcasting Act (1990), which mandated that every

terrestrial channel had to commission a quarter of its programmes from independent production

companies, greatly increasing competition. The best candidates went beyond this to consider the

Cable and Broadcasting Act, 1984, which increased competition by allowing cables to carry as many

television channels into the homes of subscribers as possible. However, very few candidates

ventured much beyond these points to note other significant changes to media competition in the

1980s outside television and radio, such as the birth of the Today newspaper.
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A strongly worked debate, with detailed evidence for and against the proposition.
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This well organised Level 5 response benefits from a particularly clear and

hard-hitting introduction that leaves us in no doubt about where the

debate is headed. It features three main criteria, including the stated

target, Channel 4. The 1990 Broadcasting Act is seen as the most

important and so the candidate begins with a well-balanced and highly

detailed argument mainly in its favour. Having used the tactic of setting up

the alternative argument first, it would have been better to end with the

chosen focus argument (Channel 4) instead of sandwiching it between the

1990 Act and the influence of film. But otherwise this is a well-structured

response with a concluding judgement that attempts a hierarchy of

importance, with supported reasons.
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Think about the order of your factors when planning your essay - it is

usually best to start with any identified in the question before moving on

to alternatives. It is possible to do this the other way round, but don't put

the target focus in the middle. This will ensure that your essay is analytical

and well organised.
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Question 7 

There were some very full and knowledgeable responses to this question, with a clear focus on the

actual geography of civil rights issues in the USA in the years 1850-2009, a focus that was missed

by weaker candidates, who merely wrote about damage to black citizens without considering their

movement. Many candidates were able to identify key features of several issues involving such

changing geography, from movements after the ending of slavery, through the First and Second

Migrations to the slow drift back to the South. However, many responses did not go beyond the

1950s and many candidates only described movements and did not link those to civil rights issues.

Many who began in the 1860s and ended with the Second World War could not access higher levels

in bullet point 2 of the mark scheme, which required at least 60% coverage of the chronology at

Level 4 and 75% at Level 5 to satisfy sufficient breadth. This advice was clearly stated in last year’s

examiners’ reports across all options.
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This Level 5 response makes a virtue of comparative significance of turning points and sustains that

approach throughout an essay that covers nearly all of the chronology.
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This response is well organised (it follows the clear plan outlined in the

introduction) and makes a sustained comparative analysis of several

migrations across almost the whole chronology. It is a good example to

remind candidates of the importance of relative significance in all essays

in Sections B (depth) and C (breadth). In order to satisfy the criterion of

sufficient knowledge in bullet point 2 of the breadth question the

response should also cover at least 75% of the chronology (Level 5), or at

least 60% (Level 4). Depending on the wording in the question, it may not

be possible to cover all of it. Notice the candidate does not only cover

movement, but also why this movement was important for civil rights (eg

“it spread the ‘southern issue’ to the north, evidenced by the ‘red summer’

of 1919…”). The essay then uses quantitative criteria to judge the relative

importance of turning points before coming to an overall judgement

about which was the key turning point, carefully weighing four

possibilities.
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Sustained analysis is a vital feature of a Level 5 response. Let your

introduction set out clearly the main line of argument, and let the

conclusion make the overall judgement on that argument. In addition,

comparative significance of factors or issues can also be made clear at

several points within the body of the essay. In this way, argument and

judgement are sustained.
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Question 8 

This question was generally well answered because most candidates identified specific evidence

through film, book and television titles and (less often) iconic photographs. One of the biggest

problems, though, was that weaker candidates had prepared to write about films and ignored

other genres in answering the question. The other main problem was that candidates knew a great

deal more about material other than Roots, and wrote weak paragraphs on this target focus. Many

candidates saw that the immense popularity of To Kill a Mockingbird suggests that it made a great

impact on its audience, particularly as it opened up the detailed horrors of a particular ‘southern’

mindset to northern liberals and lawmakers. The best answers were aware of breadth by

suggesting that America is still facing some of the same challenges that Harper Lee clearly

addressed in To Kill A Mockingbird. Despite its popularity Roots was not the programme that

changed everything, as perhaps confirmed by The Help (2009). Nevertheless, the best candidates

saw that Roots transformed the role of black Americans on US television and played a major role in

changing perceptions of race and race relations, mainly because it became a topic of national

discussion and led to college courses based on the series. Film and television were well covered as

countering material to the idea of Roots as the key turning point, but often there was no logic to the

order in which candidates presented this evidence and many stuck rigidly to a very few books.

Mentioning only Uncle Tom’s Cabin (1852) and The Help (2009) as the outer coverings to Roots does

not constitute breadth, even though the start and end dates would suggest it does.
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A sustained argument about the relative importance of several key turning points. This response

achieves Level 5.
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The candidate has a thorough knowledge of the influence of Roots and

debates its significance as a turning point in the changing perceptions of

black Americans in detail. The work that the candidate considers the most

important, To Kill a Mockingbird, is then introduced and compared with 

Roots. Other possibilities are then introduced and there is a continual

weighing of relative importance, both against the candidate’s choice and

that of the question. Although only three turning points are discussed in

depth, the candidate covers the breadth by weaving other works into the

debate. In a clever and stimulating concluding judgment, the candidate

offers plausible reasons for the choice of Mockingbird as the key turning

point above three other possibilities.

Make sure that you pick a range of examples from a range of genres

across the period in the question.
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Question 9 

There were very few responses to this question on whether organised female protest was the most

important factor in improving women’s working lives in the years 1882-2004, but most were of a

very high quality. They were able to argue that organised direct action was sometimes successful in

improving work conditions in the late 19

th

 century, with almost every candidate focusing on the

Bryant and May matchgirls’ strike (1888). The best candidates were very knowledgeable about the

Dagenham Ford car factory strike (1968) and the National Joint Action Campaign Committee for

Women’s Equal Rights, which highlighted unequal pay and led to the Equal Pay Act, 1970. Also

noted was that improvements in women’s working conditions were often brought about by

government legislation not pressurised by direct action, eg the Holiday Pay Act (1938) gave many

women one week’s paid holiday a year. Weaker candidates failed to see that this was a question

about women’s working lives and not family lives. There was an opportunity to link the two, for

example by showing that family planning changes meant that women could stay at work, but some

moved to this area without showing such a link. Many candidates neglected to broaden their

support for improving working conditions beyond the 1970s by, for example, writing about

membership of the EEC (later EU) from 1973, which enforced changes in favour of women in the

workplace, eg the 2000 EU regulations on part-time workers, the majority of whom were women.
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Here is another sustained attempt (at Level 5) to measure the comparative significance of a number

of issues.
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The key issues relevant to women's working lives are explored by a

sustained analysis of the relationships between them. More than 75% of

the chronology has been covered and valid criteria by which comparative

significance can be weighed are included in the judgement. The candidate

takes a subtle swipe at the implication in the question by arguing that it

was unorganised or spontaneous protest rather than organised women’s

protest that was most significant in improving working lives, taking trade

union activity as ‘organised’. Other criteria are introduced and linked to

these two. The answer is well organised, the argument completely logical

and communicated with clarity, setting out the task in the introduction

and carrying it through to overall judgement.

Sustained analysis is a vital feature of a Level 5 response. Let your

introduction set out clearly the main line of argument, and let the

conclusion make the overall judgement on that argument. In addition,

comparative significance of factors or issues can also be made clear at

several points within the body of the essay. In this way, argument and

judgement are sustained.
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Question 10 

The major problem with answers to this question was that candidates misread the focus of the

question and wrote instead about reasons for changes in British holiday habits. They were asked

whether the rise of the foreign package holiday was the most significant change in British

holidaymaking in the years 1882-2004. Those who did understand most usually said that the

foreign package holiday caused a dramatic rise to 6 million in the number of Britons taking foreign

holidays from the 1970s onwards and damaged holiday camp revenues as well as the economies of

British seaside resorts. Few went much further, and the question seemed to attract very

generalised responses. It was surprising that few were aware that the foreign package holiday

phenomenon was so significant that Parliament passed the Development of Tourism Act (1969),

setting up the British Tourist Authority to reverse the fall in domestic holidays. Too many

candidates forgot that this was a breadth question and began around the end of World War II. This

meant that candidates could not access higher levels in bullet point 2 of the mark scheme, which

required at least 60% coverage of the chronology at Level 4 and 75% at Level 5 to satisfy sufficient

breadth. This advice was clearly stated in last year’s examiners’ reports across all options.
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A misreading of the focus on the significance of different changes across a broad chronological

period. This response achieves Level 4.
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The introduction in this essay is a sure sign that the candidate has misread

the focus of the question in the way discussed above. Most of the essay is

about the causes of change rather than the stated task, which was to

assess the significance of different changes. The response is rescued

somewhat in the section about the target focus, which does include some

comment on the significance of the change to package holidaying abroad.

Use the key phrases from the question throughout the essay. This will

help you to write a relevant analytical response. Here the candidate has

mixed up cause and significance. Seeing this difference is vital at A Level,

where although the essay skills required are the same as at AS Level,

nuances in the question are likely to be more subtle. Take a highlighter

pen to the exam paper to emphasise key phrases in the question.
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Paper Summary
Based on their performance on this paper, candidates are referred to the advice offered in the first

two examining sessions. Many candidates this year have not heeded some of this advice in the light

of their predecessors’ performance. This advice was:-

Section A Source Question (Q1 or Q2)

Candidates must be more prepared to make valid inferences rather than to paraphrase the

source.

Be prepared to back up inferences by adding additional contextual knowledge from beyond the

source.

Explore beyond stereotypical reactions to particular types of provenance. Not all old people are

blighted by poor memories; look at the specific stance and/or purpose of the writer.

Avoid discussions about what is missing from the source when assessing its value to the enquiry

unless there is a clear reason for the author missing such points.

Be prepared to assess the strength of the source for an enquiry by being aware that the author is

writing for a specific audience. Be aware of the values and concerns of that audience.

Try to distinguish between fact and opinion by using contextual knowledge of the period and

being aware of the values of the society within which the source is set.

In coming to a judgement about the provenance take account of the weight candidates may be

able to give to the author's evidence in the light of his or her stance and/or purpose.

In assessing weight, it is perfectly permissible to assess reliability by considering what has been

perhaps deliberately omitted from the source.

Ensure that you deal with both enquiries set out in the question.

Section B Depth Essay questions

Candidates must provide more factual details as evidence. Weaker responses lacked depth and

sometimes range.

Plan your answer more effectively before you begin.

Pick out three or four key themes and then provide an analysis of (eg) the target significance

mentioned in the question, setting its importance against other themes rather than providing a

description of each.

Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one content area

is more significant than another – the basis of that judgement is that one aspect is more

important, influential or significant.

Pay more careful attention to key phrases in the question when analysing.

Try to explore links between issues to make the structure flow more logically and enable the

integration of analysis.
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Section C Breadth Essay Questions

Candidates must provide more factual details as evidence over at least 75% of the stated period.

Weaker responses lacked range.

Plan your answer more effectively before you begin.

Pick out four or more key changes or turning points (as appropriate) and then provide an analysis

of (eg) the target aspect of change or turning point mentioned in the question, setting its

importance against other aspects rather than providing a description of each.

Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one aspect, or

one turning point, is more significant than another – the basis of that judgement is that one

aspect / turning point is more important, influential or significant in producing change.

Pay more careful attention to key phrases in the question when analysing.

Try to explore links between issues to make the structure flow more logically.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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