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Introduction
It was pleasing to see candidates continue to be able to engage effectively across the ability range

with A Level paper 33 which deals with the Witchcraze in Britain, Europe and North America,

1580-c1750.

The paper is divided into three sections. Section A contains a compulsory question which is based

on two enquiries linked to one source. It assesses source analysis and evaluation skills (AO2).

Section B comprises a choice of essays that assess understanding of the period in depth (AO1) by

targeting five second order concepts - cause, consequence, change and continuity, similarity and

difference, and significance. Section C comprises a choice of essays that relate to aspects of the

process of change over a period of at least 100 years (AO1). Most candidates appeared to organise

their time effectively and there was very little evidence of candidates being unable to attempt all

three sections of the paper within the time allocated this summer. Examiners continued to

comment on the fact that a significant minority of scripts posed some problems with the legibility

of hand writing. Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop reasoned

inferences from the source for both enquiries and to evaluate the source thoroughly in relation to

the demands of the two enquiries on the basis of both contextual knowledge and the nature, origin

and purpose of the source. It is pleasing to note that last summer’s advice was taken on board by

many candidates and there were fewer examples this summer of candidates suggesting that weight

can be established by a discussion of what is missing from a source. This summer there was some

evidence of more candidates using often extensive contextual knowledge to drive an answer to the

enquiry, rather than using it to illuminate and discuss the source. This resulted in candidates not

dealing with the source adequately.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. However, it continues to be the case that weaker candidates often wanted to turn

questions into a main factor/other factors approach, even where this was not appropriate to the

focus of the question. Candidates should be aware of key dates, as identified in the specification,

and ensure that they draw their evidence in responses from the appropriate time period.

In Section C, most candidates were able to engage with the elements of the process of change that

are central in this section of the examination. This is a breadth question and the questions that are

set encompass a minimum of 100 years. Candidates are reminded again that this has important

implications for the higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at

Level 5 candidates are expected to have responded ‘fully’ to the demands of the question. The

requirements of questions will vary and key developments relating to the question may be more

specific to the entire chronological range in some questions and options than in others. However, it

was judged not possible for candidates to have ‘fully met’ the demands of any Section C question

unless at least 75% of the chronological range of the question was addressed. To access bullet

point 2 at Level 4 candidates need to meet most of the demands of the question. It was unlikely

that most of the demands of the question would be met if the answer had a restricted range that

covered less than 60% of its chronology.

In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure

understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. Some

candidates explicitly state in the introduction to the essay that they are naming the criteria that

they plan to use, when in actual fact they are referring to the issues or the factors that will be

discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on

which candidates reach their judgement, not the issues that are discussed in the process of
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reaching that judgement. There was some tendency this summer, in all sections of the paper, for

some candidates to replicate the words and phrases of the mark scheme in their responses. It is

the application of the requirements of the mark scheme that is crucial.

The candidates' performance on individual questions is considered in the next section.
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Question 1 

Most candidates were able to make several inferences from the source. Often these were reasoned

and were relevant to the two enquiries. Equally, most candidates attempted to address both

enquiries, although candidates were more confident in addressing the first enquiry, regarding the

beliefs in the power of witches, which was covered well. A number of responses said that the

source was not useful in showing how witch-hunts were organised, showing a lack of

comprehension of the source. In lower scoring answers, candidates often called upon limited own

knowledge that was sometimes only vaguely relevant to the question. Another issue that was more

prevalent this year was the inclusion of own knowledge from other case studies, or general points

about witchcraft that were not necessarily relevant to the two enquiries. Most candidates

attempted to address the provenance of the source with varying levels of success. Higher scoring

candidates were able to utilise the provenance of the source when making judgements, and

showed genuine insight into the reasons for Potts’ inclusion of certain material (eg his agenda was

to report on the extreme danger posed by witches and he therefore selected material that focuses

on the harm and deaths they caused). However for many provenance was often used in a simplistic

fashion, asserting that because Bromley checked and revised the account he must have falsified it.

In a significant minority of lower scoring answers, too many candidates concentrated on what the

source didn’t include rather than what it did, particularly when candidates were attempting to

explain the limitations of the source (eg including information that was simply missing from the

source without explaining why this may have been missed out by the author).
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This is a Level 5 response where the candidate fully considers both

enquiries and only brings in contextual knowledge to weigh up and

evaluate what is in the source. The candidate also explores the

provenance of the source in some detail and uses this to weigh up the

value of the source.

Make sure you are including contextual knowledge which is linked to and

explains what is in the source, rather than focussing on what is not

included.
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Question 2 

This question was selected by the majority of candidates of the two depth questions. Overall this

was done well. Candidates were clearly well prepared for this question and this is reflected in the

number of answers that received Level 4 or above. Most candidates were able to explain the

various economic issues facing Germany in the 1620s and 30s, with many linking this to the Thirty

Years’ War. Most candidates were able to provide substantial evidence on economic hardship,

particularly the adverse weather conditions, inflation, plunder during the Thirty Years' War and the

profits the Prince-Bishops were able to make. Surprisingly, only a minority of candidates were able

to adequately explain other causes of inflation (eg coin clipping and the decline of silver imports

from America). Most candidates compared economic issues to a range of other factors, including

the role of Prince Bishop von Dornheim, the use of torture and the context of the Counter-

Reformation. Lower scoring candidates tended to present these issues in a list-like approach

without evaluating the relative importance of the factors.
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In this Level 5 response the candidate has a range of detailed evidence to

back up the points made. Each factor is compared back to the stated

factor before the response reaches a convincing conclusion where this

evidence is weighed up.

Make sure you compare the alternative factors back to the stated factor at

the end of each paragraph.
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Question 3 

Although this question was less popular than Question 2, the candidates that did attempt it were

generally well prepared and were often able to provide detailed knowledge of the period. Higher

scoring candidates discussed in detail the role of children, both before the trials and during their

peak (eg through the use of spectral evidence). Better scoring candidates were also able to provide

links between the role of children and other issues in Salem, such as the trauma they may have

experienced as a result of Indian attacks. Lower scoring candidates focused too closely on a small

number of issues, such as the role of Tituba, without putting them into context or providing

comparisons between factors. The key issue with answers to this question was the level to which

candidates addressed the term severity. The best answers tried to measure the severity by

measuring the number of victims resulting from a particular factor but most simply focused on the

causes of the Salem hunt. These answers tended to describe the role of children before the trial

and compare them to other causal factors.
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The candidate focuses clearly on the stated factor before considering

alternative factors in this response, although these comparisons could be

slightly stronger. The candidate also has detailed supporting evidence to

support the arguments made which means that this response is just into

Level 5.

Make sure you are clearly comparing the alternative factors back to the

stated factor at the end of each paragraph - this will ensure that you are

analytical throughout.
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Question 4 

This was the most popular of the breadth questions and candidates were largely able to provide a

variety of material from across the period. Higher scoring candidates included detailed knowledge

of Bekker’s work and significance, putting Bekker in a clear contextual position, linking his work to

the Demon Drummer of Tedworth case and assessing his reaction across Europe. Some lower

scoring candidates failed to address Bekker at all, or gave only a superficial or vague overview of his

work. These candidates clearly preferred to discuss other sceptical cases and publications. At

higher levels, candidates were able to closely evaluate the various authors and thinkers, often

presenting their drawbacks as well as their strengths. At lower levels, the achievements of sceptical

writers and thinkers were listed with little analysis and many responses were generic discussions of

sceptical publications and fraudulent cases, without analysing them against the relative significance

of Bekker. It also appeared many candidates were hoping for a ‘Science’ question and it is

worthwhile remembering that in Section C both questions may be on one breadth study.
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In this Level 5 response the candidate has both range across the period

and depth, particularly on the stated factor of Bekker. Here the candidate

very effectively compares Bekker to alternative significant events and

publications before reaching a well supported conclusion.

In the breadth questions make sure you have a range of examples that

cover the whole time frame in the question.
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Question 5 

Most candidates were able to discuss Holt’s influence, notably his acquittal of those accused and

his subsequent influence over the lower courts, and were able to place the work of Holt in context,

often referring to the fact that he was a product of a changing intellectual climate. The majority of

candidates were able to bring in other factors such as publications before Holt, fraudulent cases

and the persistence of popular belief in witchcraft in order to come to some sort of judgement.

Where criteria were made clear there was some good evaluation of impact over time, which

naturally devalued Holt’s position, and the impact on popular or elite attitudes. Weaker answers

tended to basically list the key stepping stones in the period without focusing very clearly on

‘changing attitudes’, and failed to cover the time frame of the question. Stronger answers pleasingly

were able to use quite a bit of detail in order to reinforce their argument.
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In this Level 5 response the candidate has detailed supporting evidence on

the stated factor before including a range of alternative examples from

across the time period in the question. The candidate then reaches a

conclusion where the stated factor is effectively weighed up and a

supported judgement is reached.
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Make sure that you spend enough time on the stated factor in the

question before moving on to alternatives, and that you compare back to

this factor throughout your response.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should ensure that they deal with both enquiries.

Candidates should aim to draw out reasoned and developed inferences that go beyond

comprehension of the sources.

Candidates should move beyond stereotypical approaches to the nature, origin and purpose of

the source. Comments about this should be specific to the provided sources rather than generic

comments that might apply to any source.

Contextual knowledge should be used to illuminate and discuss what is in the source, rather than

provide an answer to the enquiry.

Sections B and C

Candidates should not assume that every question will require a main factor/other factors

approach.

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels.

Candidates must be aware of key dates, as identified in the specification, so that they can

address questions with chronological precision.

Candidates should aim to range across the breadth of the chronology in Section C questions. This

entails not just the bookend dates but some range across the whole chronology within the

parameters of the specification.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

52     GCE History 9HI0 33

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx


GCE History 9HI0 33     53



Pearson Education Limited. Registered company number 872828

with its registered office at 80 Strand, London WC2R 0RL.

Powered by TCPDF (www.tcpdf.org)

http://www.tcpdf.org



