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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with the A Level

paper 2H, which deals with 2H.1: The USA, c1920–55: boom, bust and recovery and 2H.2: The USA,

1955–92: conformity and challenge.

This paper was divided into two sections: Section A was aimed at the in-depth evaluation and

analysis of source material and Section B focused on the evaluation of key features in depth,

exploring cause, consequence, change/continuity, similarity/difference and significance. It was clear

that standards in Section A are now in line with those in Section B and clearly advice about source

analysis, with its emphasis on value and weight, is familiar to candidates. Nevertheless, some

teachers and candidates need to follow the requirements of the Section A mark scheme more

carefully in future series in order to be clearer about what is meant by 'value' and 'weight'.

As in previous series, some candidates wrote too much generalised comment without regard to the

source material, or paraphrased the source without considering its value or reliability. The major

weakness was often in considering the provenance. Answers were too often stereotypical or too

often missing entirely. It is imperative that centres teach candidates to assess ‘weight’ by using

contextual knowledge to challenge or confirm what is in the source, or to discuss the values of its

audience, rather than just claiming that the source discusses an aspect of the topic, so it must have

weight. It is also necessary to analyse the nature, origin and purpose of the source through its

provenance in order to assess weight. It continues to be the case that many responses are largely

made up of comments about what was not in the source, suggesting that this makes it less

valuable, or carries less weight.

Credit is given to comments about what is not in the source only if it is possible to show that this

material is missing for a reason, for example because the source is a deliberate piece of

propaganda, or, for example, the author is not in a position to comment about key issues and that

for this reason the source is unrepresentative. In Section A the question requires the use of sources

together. There was little evidence on this paper of candidates failing to use the sources together in

some way, although it is worth pointing out that this does not mean that responses should cross-

refer between the two sources for comparison and contrast of content. This was an assessment

criterion of previous A Level specifications, not this one. Comparison of value and weight was a

strength of many responses. It remains important to realise that Section A and Section B questions

may be set from any part of any Key Topic, and, as a result, full coverage of the specification is

enormously important. The detailed knowledge base required to add contextual material in order

to support inferences was often good, but candidates need to understand that contextual

knowledge must be linked to what is in the source and used to confirm or challenge inferences

from the source itself, as well as to assess value or weight in the ways described above.

The continuing improvement in essay writing is pleasing. Few candidates produced wholly

descriptive essays devoid of analysis. Candidates continue to identify key themes in an introduction

and to make a judgement in a conclusion. Structure was often very sound. The most common

weakness in Section B essays continues to be the lack of a sharp focus on the precise terms of the

question and/or the second order concept that was targeted. There was little evidence on this

paper of candidates having insufficient time to answer the question. The ability range was very

diverse, but the design of the paper allowed all abilities to be catered for. The candidates'

performance on individual questions is considered in the next section.

GCE History 9HI0 2H     3



Question 1 

Strong responses had a clear focus on the value of the sources in terms of the objectives of the

Second New Deal towards business. At the highest level, candidates selected key points from the

sources and made reasoned inferences about them, supporting each one with their own

knowledge of the historical context of, for example, uniform business rates are not in the public

interest, hence a Second New Deal objective is to align business taxation with progressive taxes on

individuals, as is implied by the sources and that an objective of the Second New Deal’s policy

towards business was to prevent revolution. The very best candidates were aware of the specific

context of the Revenue Act (e.g. its objective was to thwart the political influence of left-wing

Democrats, especially the anti-business demagogue, Huey P Long; thus it appeared to be an attack

on big business), but responses that took a more general view were able to reach the highest levels.

AO1 skills are not assessed in this Section, only the use of valid contextual knowledge as part of

source analysis. Comments about provenance were thoughtful and may have considered that, as a

Democrat, Roosevelt seeks to modify the undesirable impact that wealthy businesses hold over the

economy as a result of previous Republican policies. Many candidates noted that the author of

Source 2, the owner of a newspaper generally friendly to the Roosevelt Administration, still offers

criticism, which ascribes value to his points about the nature of New Deal objectives towards

business in America. Many also saw that the source 2 author comes from the wealthy business

class that stands to lose from the proposed fiscal attack on industry, so he is likely to focus on the

blanket assault of New Deal objectives on that sector. Weaker responses simply wrote generally

about the Second New Deal, without linkage to the source or considering its value. At this level,

candidates often also made stereotypical comments about a newspaper being reliable.
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A response reaching Level 5
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This is just a Level 5 answer as it scores at that level in drawing out

inferences from both sources, developing them and interrogating them

using reasonable contextual knowledge. There is a weighing of the content

and the purpose of the sources for the enquiry. The answer is aware of

the differing audiences and their values. The sources are used in

combination.

Try to be aware of the concerns and values of the society within which the

sources are set when adding contextual material to inferences.
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Question 2 

Weaker responses did not have a clear focus on the value of the sources in considering how

President Johnson was able to persuade Congress to support his civil rights programme, but rather

targeted a more general response on civil rights groups, or the named politicians as characters

rather than Congressmen. Such candidates did not understand the need to make inferences from

the sources, for example that Johnson believed that bipartisan support was vital in attracting a

majority, or that Source 4 implies that a whole new system of politics is necessary to support black

Americans, rather than permitting the status quo.

Most candidates perceived that both the sources suggest the importance of obtaining bipartisan

support, but fewer saw that the sources contrast in their purpose – Source 3 acknowledges the

primacy of the skill of lobbying as a vehicle for reform. Source 4 targets corrupt legislators and uses

a display of rhetoric as a means to secure reform. Weaker candidates gave little weight to the

source simply because Johnson was making a speech. Others missed out any comment about the

provenances, even their timing. However, stronger candidates noted that when Kennedy was

assassinated and Johnson became President, he promised to fulfil JFK’s hopes of civil rights reform

by overcoming the conservative blocking majority of Southern Democrats and Republicans.On the

whole, contextual knowledge noted that Martin Luther King had appealed to President Johnson for

federal support in the wake of the police riot during the first Selma March earlier in the month.
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A response at Level 4
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This Level 4 answer looks carefully at the evidence of both sources,

making some reasoned inferences. Knowledge is sometimes deployed to

discuss the limitations of what can be gained from the content of the

sources but evaluation tends to rely on what is missing from the source

rather than taking into account the weight the evidence will bear as part of

coming to a judgement.
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Look at the detail of the provenance of the sources to see what might give

weight to the source - e.g. in this case the role of the author

/speechmaker. Challenge or confirm the veracity of the source by using

contextual ‘own knowledge’ to discuss value or weight, as appropriate,

rather than just to confirm content or to say what is missing.
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Question 3 

Weaker responses indicated a straightforward problem with responses to this question – a lack of

appreciation of the influence of jazz beyond Harlem. However, almost everyone saw that jazz was

associated with the Great Migration of black Americans who spread their music to new areas and to

white Americans. The most successful candidates understood that jazz was associated not just with

instrumental music but with a more general cultural revolution encompassing singing and dancing

and that, for the first time, black performers such as Louis Armstrong achieved universal

popularity. Surprisingly few noted that Jazz was influential enough to give its name to the era of

good feelings known as ‘The Jazz Age’.

The most surprising weakness of candidates was in the much generalised response to the counter

factors. Those who concentrated on the Harlem Renaissance did not see that jazz was only part of

the development even of black American culture, where the New Negro Movement encompassed

black American achievement in literature, art and drama as well as music, not all of it jazz. There

was some detailed knowledge of baseball, with much more vague support for the radio and

cinema.
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A logically presented Level 5 essay
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This response recognises the nature of the debate and responds to it by

providing detailed evidence for key features on both sides, backed by

sufficient knowledge fully to meet its demands. There is a sustained

attempt to explain comparative significance through the essay.

Judgement at the highest level involves analysing the relative significance,

importance, etc (as directed by the question) of factors or aspects chosen

by the candidate, both against each other and against the stated aspect in

the question.
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Question 4 

The biggest problem for weaker candidates on this response was in identifying what was meant by

‘economic progress’. Many wrote in general terms about political issues impacting the status of

black Americans. Even then, they did not always identify more than one other ethnic minority.

Stronger answers noted several counter arguments, e.g. there were equally important economic

opportunities for hundreds of thousands of Mexican Americans allowed to work in the USA under

the Bracero Agreement.

It was also noted that Black Americans did not have their livelihoods and businesses taken away

from them in the same way that Japanese Americans did; also that poor working conditions among

Hispanics led to workers organising strikes, resulting in higher wages in some cases, often achieving

greater improvements than black urban factory workers.
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A response at Level 5
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This answer achieved full marks for the sustained analysis of key issues

relevant to the question, focusing very tightly on economic considerations,

comparison of the experiences of different ethnic groups, and the depth

of knowledge applied throughout. It comes to a considered and nuanced

judgement.

A 'Study in Depth' requires detailed knowledge of the Key Themes

identified in the specification. Make sure you add precise and detailed

knowledge to evidence your answer.
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Question 5 

Candidates were asked whether film and television, rather than music, were most significant in

creating teenage culture in the years 1955–63. Many responses failed to note that the target focus

was a comparison between three given factors, two on one side of the argument. It was not the

three given factors against other material, as many postulated.

The best responses were able to assess both sides of the TV argument: that it reinforced

conservative stereotypes and was therefore not responsible for inspiring new teenage behaviours,

but that TV documentaries often portrayed teenagers as ‘juvenile delinquents’, roaming inner cities

in gangs encouraging violence. This made teenagers resentful and actually encouraged some

towards a rebellious culture. In general, candidates paid far more attention to one movie (Rebel

Without a Cause) and one rock ‘n’ roll artist (Elvis).
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A well-argued response reaching Level 5
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This response is clearly structured. The introduction sets out the direction

in which the debate will move and argues that film and TV were less

significant than music before turning the debate on its head to suggest

that, perhaps, there were aspects to the contrary. The insistence that none

of the three factors was as important as a further one (cars) is a

distraction from the focus of the question, but there is enough detailed

material here debated in the first three quarters of the response to award

a Level 5 mark overall.
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When answering 'stated factor versus stated factor' questions, make sure

you also consider the role and strength of the other stated factors in order

to give your response balance, range and judgement. There is no need to

move beyond the stated factors in this specific question construction, as

the argument already has two sides.
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Question 6 

Many candidates provided some detailed knowledge about the style of leadership of US presidents

in the years 1973–80 and it was clear that this was an accessible mainstream part of the

specification for candidates. The best responses were able to assess how Nixon’s role in the

Watergate scandal revealed his leadership style to be ‘crooked’ and secretive. Such an approach

changed after his resignation, as presidential style appeared more honest and open to public

scrutiny. There was some very strong material on how Carter’s concern for environmental issues

was a new style and on how there was a change in style in foreign policy during the 1970s.

Counter factors were less well supported. In particular, few candidates were able to argue that, in

many ways, the style did not change significantly. However, some did see that each of the

presidents surrounded themselves with seemingly secretive policy advisers associated with failure,

from Nixon’s ‘president’s men’ and Ford’s golfing partners to Carter’s ‘Georgia mafia’. Many

candidates also argued that, in handling Watergate, Ford showed he was little different from his

predecessors and that he had secretly stopped investigations into Watergate, as well as pardoning

Nixon. The great weakness in many candidates was that they took the opportunity to rehearse the

policies of the three presidents without linking these to their ‘style’.
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A well-constructed and well balanced answer reaching Level 5.
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This answer achieved its marks for the sustained analysis of a sufficient

number of key issues relevant to the question, consideration of the

relationships between these issues, and the depth of knowledge applied

throughout. It comes to a considered and nuanced judgement. Above all,

it is able to show that there were examples where presidential style did

not substantially change.

When answering 'stated change' questions, make sure you also consider

the role and strength of evidence suggesting little change in order to give

your response range and judgement. Make sure you leave sufficient time

to write a clear conclusion that sums up the judgements that you have

arrived at.
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Paper Summary
Based on their performance on this paper, candidates should:

Section A Source Question (Q1 or Q2)

Be more prepared to make valid inferences rather than to paraphrase the source

Be prepared to back up inferences by adding additional contextual knowledge from beyond the

source

Explore beyond stereotypical reactions to particular types of provenance. Not all old people are

blighted by poor memories; look at the specific stance and/or purpose of the writer

Particularly pertinent this year: avoid discussions about what is missing from the source when

assessing its value to the enquiry unless there is a clear reason for the author missing such

points

Be prepared to assess the strength of the source for an enquiry by being aware that the author is

writing for a specific audience. Be aware of the values and concerns of that audience

Try to distinguish between fact and opinion by using contextual knowledge of the period and

being aware of the values of the society within which the source is set

In coming to a judgement about the provenance, take account of the weight you may be able to

give to the author's evidence in the light of his or her stance and/or purpose

In assessing weight, it is perfectly permissible to assess reliability by considering what has been

perhaps deliberately omitted from the source.
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Section B Essay questions

Provide more factual details as evidence. Weaker responses lacked depth and sometimes range

Plan your answer effectively before you begin

Pick out three or four key themes and then provide an analysis of (e.g.) the target significance

mentioned in the question, setting its importance against other themes rather than providing a

description of each

Avoid a narrative/descriptive approach; this undermines the analysis that is required for the

higher levels

Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one content area

is more significant than another – the basis of that judgement is that one aspect is more

important, influential or significant

Pay more careful attention to key phrases in the question when analysing

Be aware of key dates as identified in the specification so that they can address the questions

with chronological precision

Try to explore links between issues to make the structure flow more logically.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

46     GCE History 9HI0 2H

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx


GCE History 9HI0 2H     47



Pearson Education Limited. Registered company number 872828

with its registered office at 80 Strand, London WC2R 0RL.

Powered by TCPDF (www.tcpdf.org)

http://www.tcpdf.org



