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Introduction
It was pleasing to see candidates continue to engage effectively across the ability range with A Level

paper 2D.1 Unification of Italy c1830-70 and 2D.1 Unification of Germany c1840-71. As with

previous series the candidates were generally very well-prepared and many of the responses were

interesting and enjoyable to read.

The paper is divided into two sections. Section A contains a compulsory question which is based on

two linked sources. It assesses source analysis and evaluation skills (AO2). Section B comprises a

choice of essays that assess understanding of the period in depth (AO1) by targeting second order

concepts - cause, consequence, change, continuity, similarity, difference and significance.

Candidates appeared to organise their time effectively and there was very little evidence of

candidates being unable to attempt both answers within the time allocated. Examiners continue to

comment on the fact that a significant minority of scripts posed some problems with the legibility

of handwriting. Although it is acknowledged that candidates may no longer write longhand as much

as they once did, candidates need to understand that examiners can only give credit for what they

can read. Please note that the paper 2017 2D Examiners’ Report has an extensive discussion of

Section A and Section B characteristics that are still very pertinent as feedback for the 2019

examination series.

In Section A, the strongest answers were able to develop reasoned and supported inferences based

on the sources. Such responses evaluated the sources thoroughly in relation to the demands of the

enquiry on the basis of both the contextual knowledge which was on offer and through an

awareness of the nature, origin and purpose of the source. It is pleasing to note that last summer’s

advice was taken on board by many candidates and there were fewer examples this summer of

candidates suggesting that weight can be established by a discussion of what is missing from a

source or by using the criterion of completeness. The question requires candidates to use the

sources ‘together’ and it was pleasing to see that the vast majority of candidates continue to be

aware of this requirement. It can be achieved using a variety of different approaches. This summer

there was some evidence of more candidates using often extensive contextual knowledge to drive

an answer to the enquiry, rather than using it to illuminate the nature of the content and/or discuss

the limitations of the source material. This often resulted in candidates not dealing with the sources

adequately.

In section B it was clear that most candidates had a secure knowledge base, but this was not always

effectively used to address the specific focus of the questions posed. Stronger answers clearly

understood the importance of identifying the appropriate second order concept that was being

targeted by the question. Weaker candidates often engaged in a main factor/other factors

approach, even where this did not necessarily address the demands of the conceptual focus.

Candidates are encouraged to ensure that they take the most appropriate approach to answering a

question. Candidates need to be aware of the chronological parameters of questions and to ensure

that they write across the chronology, not merely using the start and end dates as bookends with

little consideration of the events between. It continues to be the case that not all candidates have a

secure understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme.

Some candidates continue to explicitly state in the introduction to the essay that they are naming

the criteria that they plan to use, when in actual fact they are referring to the issues or the factors

that will be discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the

basis on which candidates reach their judgement, not the issues that are discussed in the process

of reaching that judgement.
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There was some tendency this summer, in all sections of the paper, for some candidates to

replicate the words and phrases of the mark scheme in their responses. The mark scheme wording

allows examiners to apply the descriptors to their assessment of the response; the mark scheme is

not a ‘scaffold’ for candidates to build a response around.

As in previous series it is recommended that centres read through the Examiner Reports for all of

the paper 2 Options as the comments and commentaries on the exemplified responses will cover a

wide range of question types covering a variety of second order concepts.

In relation to some of the comments above, it is also recommended that centres refer to the

exemplification packs, Getting Started document and Applying Criteria guidance document found on

the Pearson Edexcel GCE History website under Teaching and Learning Materials. Documents

relating to previous feedback presentations can also be found here.

The candidates' performance on individual questions is considered in the next section.

4     GCE History 9HI0 2D



Question 1 

Examiners commented that candidates answering the Italy questions were generally well prepared.

Most candidates had good contextual knowledge of the nature of the annexations of central Italy

and were able to use their knowledge of the general circumstances of the annexations and of the

annexation of Tuscany. These candidates were usually able to comment on how the sources were

able to reflect the circumstances in Tuscany at the time of the revolution and in the months

afterwards. In general candidates used their contextual knowledge with more confidence to discuss

Source 1 than they did with Source 2 and as a result there was often an imbalance in the discussion

that prevented responses from achieving Level 5. A few candidates were unsure of the chronology

of events but most were able to discuss the sources in relation to Piedmontese ambitions in central

Italy and the desire of the French to limit these ambitions. There was some good discussion of the

National Society as alluded to in Source 2. Some candidates, however, as mentioned in the

introduction used their knowledge to answer the investigation rather than to consider how far the

sources could be used to further an investigation; these responses also often referred to Second

War of Independence. There were also a significant number of responses that accepted both

sources at face value and suggesting that the sources provided evidence of a calm take-over that

the Tuscan people willingly accepted and so did not ‘read between the lines’. Pleasingly there were

significantly fewer candidates commenting on evidence being ‘missing’ or ‘not included’ which

meant that most responses were able to focus on the usefulness of the content.

Most candidates dealt with the provenance of Source 1 well, with some interesting discussion of

the tone and use of language by Cavour in trying to show his manipulative intentions in Tuscany.

However, a significant number just referred to his important position as being of use without using

their knowledge to try analyse what could be gained from the source content. A few candidates

read the source as being written by Boncompagni to Cavour. The provenance of Source 2 was

approached less securely and, despite acknowledging the role of France in the proceedings in both

sources, some candidates did not seem to understand the connection between the French

diplomatic memorandum and the actions of France in Italy at the time.

Some higher level responses did consider the nuances of the provenance of Source 2 weighing up

the strengths of the eyewitness account against the known political interests of the French

ambassador. Those responses that focused on how far the sources could help the investigation,

weighing up the strengths in relation to the limitations, rather than focusing on limitations tended

to be able to meet the higher level descriptors more fully. Some of these focused on the candid

nature of Cavour’s instructions to Boncompagni and how this could be validated by knowledge of

Cavour’s intentions and ultimate actions in Tuscany. Others used the sources together to suggest

that the wishes of Cavour in Source 1 had seemingly been carried out by the time Source 2 was

written.
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This is a high Level 4 response.
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The main strength of this response is Strand 1 of the mark scheme. It

interrogates the evidence of both sources with confidence and uses them

together well. It shows how the content of the sources can be used to analyse

the role of the French, the manipulative nature of the annexation plans and

the role of the local councils. However, the response is much less confident in

the use of contextual knowledge or the use of the provenance to validate the

analysis.
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Contextual knowledge and provenance can be used to evaluate the extent to

which the sources are useful and the ways in which they can be used

together. By weighing up the strengths and limitations of the sources then a

judgement can be made as to how useful the sources are.
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This is a Level 5 answer.
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Here the candidate brings together analysis of the content, contextual

knowledge of the events at the time and the provenance of the sources to

evaluate the usefulness of the sources. Contextual knowledge is integrated

with the analysis to illuminate what can be gained from the sources and the

provenance is used to weigh up the usefulness. Although the analysis of the

content is not as in depth as the Level 4 response, the integration of the three

Strands of the mark scheme allows for a discussion of the sources as

evidence for the enquiry.
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Always try to integrate analysis, contextual knowledge and provenance to test

the sources as evidence for the enquiry. Some source sets will complement

each other but other sets may have one source which is more useful than the

other.
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Question 2 

Fewer candidates are entered for the Germany option compared to the Italy option. Most

candidates were well prepared to cover the requirements of the specification in regard to the 1848

revolutions in Germany. Many candidates were able to discuss the use of the sources together by

pointing out that the sources were useful because Source 3 reflected the economic and social

backdrop to the revolutions while Source 4 reflected the political climate from which the

revolutions emerged.

Most candidates were able to use their contextual knowledge to illuminate and validate the

economic hardships outlined in Source 3 and the growth of nationalism and liberalism in Germany

in the 1840s as suggested by Source 4. Some candidates used their awareness of the social

structure in Germany at the time to suggest that, although Prince Lichnowsky clearly had a genuine

interest in of the plight of the Silesian weavers, it may have been in his own interest to deflect

attention away from the growing political causes of tension in Germany, most specifically the

growth of socialism.There were significantly fewer candidates commenting on evidence being

‘missing’ or ‘not included’ which meant that most responses were able to focus on the usefulness of

the content.

Generally candidates who completed this question were able to produce supported or reasoned

inferences, based on the content of the source, candidates tended to be better at developing these

inferences for Source 3 than Source 4. Source 4 could be mined for a wealth of inference but there

were a worrying number of responses that stated categorically that Source 4 was very limited in its

use because it did not state any causes of the revolution. Overall candidates were able to use the

source captions and were able to comment about the provenance using this information. More

candidates commented about the nature, origin and purpose of the source(s), although not all

three were often commented about for both sources.Candidates were also better at linking the

provenance to the utility of the source and, therefore, were able to evaluate the use of the source

more effectively.

Please also see the example in Section A which is a Level 5 response.
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This is an example of a low Level 3 response.
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The response deals with each source separately and uses all three elements

of content, contextual knowledge and provenance. However, the skills being

deployed in relation to the elements are at Level 2 and Level 3. Source 3 is

essentially summarising the content with contextual knowledge being added

while Source 4 makes a reasoned inference which is supported and explained

using contextual knowledge (Level 3). There is an attempt to evaluate the

provenance of Source 3 by using both sources but the use of both sources

together is very limited and the conclusion is little more than a statement that

they can be used together.

The question requires candidates to come to a judgement on how far the

sources can be used together. If this judgement is to be made in a conclusion

then use exemplification from the main body of the answer to justify the

judgement being made, particularly if there has been little reference to both

sources together earlier in the answer.

GCE History 9HI0 2D     21



This is a Level 4 response.
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Here the candidate is beginning to test the sources against the criterion of

accuracy and evaluate the usefulness of the sources. There is some

integration of contextual knowledge with an analysis of the content and an

attempt to discuss both sources together. This response, however, is weak in

relation to the use of provenance. The conclusion, unlike the Level 3

response, does exemplify its judgement using the content of the sources.

The provenance of the source helps you to test the content of the source in

relation to reliability. Try to come to a reasoned judgement on the relative

reliability of each of the sources by using the information in the caption.

However, try to apply your understanding of provenance by making specific

references to the information provided and not just making stereotypical

judgements about the type of source or the nature of the author.
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Question 3 

This was the more popular of the two choices. Candidates were very well prepared with some good

knowledge of both 1830-32 and 1848-49 revolutions. Candidates tended to approach the question

by dealing with the revolutions separately coming to a judgement with regard to both in the

conclusion, dealing with the revolutions thematically or a combination of the two. Any of these

approaches was appropriate and so could achieve at all Levels. Some candidates had a broad

definition of popular support but as long as their reasoning was explained then they were

rewarded. For example, some responses included lack of support from more supportive foreign

nations as popular support. The most successful responses were able to exemplify events in both

sets of revolutions but candidates did not have to provide a balanced analysis to reach the higher

Levels as candidates are more likely to have a more in-depth knowledge of the 1848-49 period.

Most candidates argued that the main reason for failure was not a lack of popular support but

rather the strength of Austria. The best responses often argued that, even if popular support had

been strong, the strength of Austria was undeniable and failure inevitable. These responses often

pointed out that in 1848-49 an added reason was the ‘betrayal’ of the liberal revolution by the

Papacy and the impact of the Allocution. There were some very enjoyable responses to be read.
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This is a Level 4 response.
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It is a well written answer that considers the key issues relevant to the

question with sufficient knowledge in relation to both sets of revolutions.

Each issue is analysed and there is some acknowledgement of the

relationship between the key features but it is only briefly in the conclusion

that the relative significance of the causes discussed are brought together.

To reach Level 5 a sustained discussion of the key focus of the question is

required showing the interrelationship between the key features of the

period being considered. A conclusion which establishes the relative

significance of the factors under discussion in relation to the criteria being

deployed allows candidates to come to a substantiated overall judgement.
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This is a Level 5 response.
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The consideration of key issues is similar to the Level 4 response but a

discussion is created in order to explore the focus of the question and to

determine whether lack of popular support really was the main reason for

the failure of both sets of revolutions. The conclusion is focused on lack of

popular support and both weighs up, and determines, the relative

significance of the factors under discussion using impact and strength as

criteria.

Try to use the beginnings and endings of paragraphs to create a discursive

argument when addressing the question. However, make sure that these

create a coherent argument rather than just repeating the same sentence

over and over again. For example, it is not helpful to start each paragraph by

writing ‘Another main reason is…’ There can only be one main reason.
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Question 4 

This question was particularly well answered with some well-argued and interesting responses

weighing up the successes and failures of Garibaldi at the various stages of his career. Many of

these responses, across the Levels, were enjoyable to read as candidates really tried to determine

whether Garibaldi was more a failure than a success. Candidates were generally very

knowledgeable about Garibaldi’s career from 1848-67 with most candidates touching on his

participation in the 1848 revolutions, particularly the Roman Republic, the Second Italian War of

Independence, the takeover of the South and the attempts to take Rome and Venetia for the

Kingdom of Italy. Most candidates chose to approach the question chronologically and were able to

cover at least two-thirds of the period needed to be able to access the higher Levels for bullet point

2. Others looked at failure and success more generally using events as exemplification. Surprisingly

a significant number of candidates glossed over the events in the South and, although stating that

this was Garibaldi’s most significant success, often failed to explain or analyse its significance. There

were a few examples of candidates without focus who attempted to answer the question by

looking at other factors that prevented Italian unification, rather than just focusing on an analysis of

Garibaldi. Some of the best responses argued that, even despite his failures, Garibaldi’s symbolic

significance outweighed his failures and that even his attempts to gain Rome kept 

irredentist ambitions alive. Many of the responses made for an enjoyable read.
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Both of the following responses are Level 5.
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Each one really focuses on the question set and creates a discussion based

around failure and success and the extent to whether it is possible to say that

Garibaldi was more of a failure than a success. Each of the responses comes

to a different answer based on the criteria used to determine failure or

success. Both use the same evidence across the chronology of the period to

come to different conclusions. This response argues that Garibaldi was more

of a failure than a success.
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Always make sure that you take note of the time period involved and try to

make sure that your response covers the majority of the period. There is

always a reason why that time period has been chosen. If you can consider

the situation at the beginning and the end of the period then you will be able

to make a substantiated judgement.
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This response argues that Garibaldi was more of a success than a failure.
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A discursive answer helps to create a clear argument and brings your

knowledge to life. Both of the responses above are really getting to grips with

the focus of the question and as a result have produced sustained argument

with an evaluative judgement. It also makes them enjoyable to read.
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Question 5 

Candidates were quite strong in their understanding of context and content with regard to Austrian

dominance in the years 1850-1866. However, it was evident that some students wished to write in a

factor paragraph structure, which limited their ability to access the higher Levels, as it did not

always seem as if they were fully exploring the context of the period. Candidates who achieved

Level 5 for producing valid criteria evaluated the context throughout, before reaching a judgement.

Candidates tended to develop their explanation and analysis based upon the growing strength of

Prussia, the Zollverein, the specific events leading up to the Seven Weeks’ War, the international

situation of Austria in the Italian states and the situation Austria was in after the 1848 Revolutions.

Candidates approached this question either by assessing the singular role of Austria, or by

comparing Austria and Prussia and explaining why one was more dominant. The second approach

was valid as long as the focus of the question remained that of dominance over the German states.

Some of the best responses argued that, despite Austrian weaknesses and Prussian economic

strengths, right up until the Seven Weeks’ War Austria remained the dominant political force

amongst the German states.
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This is a Level 5 response.
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This response has a sustained focus on whether Austria maintained its

dominance over the German states in a variety of areas such as political

dominance, diplomatic dominance and economic dominance. The response

is not lengthy but an argument is created and knowledge is deployed

precisely across the whole chronological range of the question.

It is not necessary to write everything you know about a topic in order to get

a higher Level response. Well deployed and precisely selected evidence helps

to create a logical and coherent argument. A plan is always a good way to

ensure this.
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Question 6 

Overall, candidates showed a good understanding of the period and were able to develop good

explanation around a number of reasons that showed Bismarck to be ‘the master-planner of

German unification’. Weaker answers did not always understand the nature of the question about

Bismarck being ‘a master-planner’ instead they explained the different factors that lead to

unification, therefore limiting their analysis of how far was it ‘master-planning’ or just

situational.This therefore meant that they were restricted within their movement up the

levels.Candidates need to consider the wording of the question in order for them to produce a top-

level answer.Many strong responses were able to explore the extent to which Bismarck was a

‘master-planner’ versus the extent to which he was opportunist. The majority of candidates showed

they were able to develop a valid criteria and bring it together in a judgement. The most successful

answers tended to build their responses around Bismarck’s role in the outbreak and aftermath of

the Danish War, the Austro-Prussian War and the Franco-Prussian War. A significant number of

candidates were limited in bullet point 2 by only focusing on one of these wars. Overall there were

some strong answers many of which were enjoyable to read.
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This is a Level 5 response.
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It is a sustained response to the question asked and creates a dialogue

throughout which attempts to show the extent to which Bismarck was really a

‘master-planner’. The judgement is substantiated through the sustained

evaluation and precisely selected evidence that is deployed from across the

chronology.

Always try to make time to plan your response. A planned answer is more

likely to produce a response that has a well organised, logical and coherent

argument.
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This is a Level 5 response.
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The candidate is ‘stepping back’ from the sources and attempting to evaluate

their use for an historian rather than attempting to answer the enquiry.

Contextual knowledge and provenance are being used to validate and

analyse the source material. There is a confidence in looking at the sources as

evidence to establish the real causes of the revolutions by determining what

can be gained from the sources. The reasoned inference comes from the

analysis of the sources. However, there are still some limitations in the

judgement. Having analysed the sources, the candidate has not taken the

opportunity in the conclusion to weigh up the evidence in relation to the

strengths and limitations of the sources presented in the set.

Remember the question does not ask ‘how’ can the sources be used together

but ‘how far’ can they be used together.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should aim to draw out reasoned and developed inferences that go beyond

comprehension of the sources

Candidates should move beyond stereotypical approaches to the nature, origin and purpose of the

source. Comments about this should be specific to the provided sources rather than generic

comments that might apply to any source

Contextual knowledge should be used to illuminate and discuss what is in the source, rather than

provide an answer to the enquiry

Candidates should make use of the sources together at some point in the answer.

Section B

Candidates should not assume that every question will require a factor/other factors approach

Candidates must provide precise contextual knowledge as evidence. Weaker responses generally

lacked depth and sometimes range

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels

Candidates need to be aware of key dates as identified in the specification so that they can address

the questions with chronological precision

Candidates should try to explore the links between issues rather than merely present a list of

factors.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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